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Supporting pupil progress: a detailed analysis of one child’s holistic development, with justification for the next steps in learning.
1.1 -Introduction
For this assignment I have been asked to gather evidence and detailed data surrounding one focus child within my current class. The data that I collect will allow myself to gain an understanding of the child’s own personal views on their learning and how I can adapt my future teaching to suit the child. It will also allow me to highlight areas of strength and weaknesses within the child’s current levels of learning in Mathematics, Language, literacy and communication and other curriculum subjects. 
After analysing the data collected I will look to use my own knowledge of teaching strategies and learning theories to recommend next steps for the learner to ensure that they achieve the best possible education during my time within the class.
1.2 – School Context
The school in which I shall conduct my research is a large city centre school with almost 400 pupils attending each day. The school is situated in an area that has prominent levels of deprivation and therefore has a high percentage of children that are eligible for Free School Meals. This percentage is well above the national average for schools in Wales. The school also has a high percentage of children with an additional learning need.
The class in which my focus child will be chosen from is a Year 2 class containing twenty six pupils. They are described by the class teacher as an ‘average ability pupil’ that will be pushed towards achieving Foundation Phase outcome five in all core subject indicators, except for Mathematical development where he is expected to obtain outcome four by the end of Key Stage 1. 
Child A is split between two classes for the seven areas of learning in Foundation Phase. During Maths lessons, child A is placed in the ‘Lower ability class’. Within this class there are four ability sets and Child A is grouped in group 2. For all other areas of learning, Child A is placed in the ‘Higher ability class’. Again, this class contains four ability sets and Child A is placed in set three. I have chosen this child as my focus due to his openness and willingness to communicate with me during my time in his school.


2.1 - The Mosaic Approach
To collect data about my focus child, I shall use The Mosaic Approach as my primary use of methodology. This approach allows the researcher to listen and acknowledge all parties as ‘co-constructors of meaning’ (Clark & Moss, 2011). The approach places great emphasis on the child themselves as a communicator rather than entirely relying on a child’s written work and the researcher’s thoughts on the child’s learning. It allows researchers to emphasise on the child’s own ‘perceptions of their lives, interests, priorities and concerns’ (Clark & Moss, 2011). 
The Mosaic approach is made up of three stages. 
“Stage 1: children and adults gathering documentation.
Stage 2: piecing together information for dialogue, reflection and interpretation. We subsequently added a third stage to the Mosaic approach:
Stage 3: deciding on continuity and change.” (Clark & Moss, 2011, p13)

3.1 - Data Collection (Stage 1 of the Mosaic approach)
The first stage of the Mosaic approach involves the collection and documentation by both the adult and the child. The approach looks at a variety of different methods to collect data. Each piece of data is described as a ‘piece of mosaic’ that when placed together creates a whole picture.
The first method that I shall be using to obtain data is through observations. 
“Observation as a research process offers an investigator the opportunity to gather ‘live’ data from naturally occurring social situations.” (Cohen, et al., 2007).
By observing my focus child in their classroom environment, it will allow me to witness behaviours, engagement levels and interactions first hand. It will also allow me to observe how Child A works in different situations such as independent, group or supported work and which method is most beneficial to them.
 One limitation to using this type of method is that the child being observed may act differently due to being watched. This is also known as ‘The Hawthorne Effect’. This term refers to the inclination of people to behave and perform in a different manner than they usually would. To overcome this, I shall carry out my observations as a non-participator and I shall not inform the pupil when I am focusing on them, to allow them to act in a natural manner.
The second method of data collection I shall use is child and teacher conferencing. More commonly known as interviewing.  Interviews allow for the collection of a “rich body of data that can be examined as necessary during an investigation to interpret trends emerging from other data sources” (Chesterfield, 1997, p26).
These interviews will be semi-structured and will aim to find out details about the child such as their favourite activities, places in the classroom and the children within his class. I will speak to the child about how they prefer to learn and gain feedback on lessons that they have partaken in. Whereas, interviews with the class teacher will allow me to gather the thoughts of a professional who has spent the last 8 months working with the child. I am aware that there are limitations to the use of this method such as the relationship between the interviewer and interviewee. This relationship can lead to the interviewer ‘influencing the answers of the respondent’ (McLeod, 2014). To reduce the risk of this I shall ask the child open ended questions that will allow him to explain his thoughts and feelings freely. I shall also be mindful of my body language and ways in which I word question to ensure that the answers given by Child A are that of their own.
The next method will involve taking a tour of the school led by the child and allowing them to take photos of their favourite areas. This method will allow for the gathering of ‘detailed information about an environment’ (Clark & Moss, 2011) from the child who attends there. This will give the child the opportunity to express their experiences within certain areas of the school and allow them to speak freely.
 One limitation to the use of this method is that, due to children being placed on the spot to remember details of their experiences and favourite places within the school, they may miss out places that are of importance to them. They may also not wish to speak about bad experiences in certain areas which would be beneficial for me to consider when preparing next steps of them. 
Therefore, to overcome these possible limitations I shall recap on the tour a few days later with the child to see if there are any other areas they would like to talk about and perhaps take photos of. I will also encourage them to communicate less positive experiences and emphasise that in doing so it can lead to more enjoyable tasks in the future.
The final method of data collection that I will use to build a ‘bigger picture’ of the child will be annotated samples of work and tracking records. The time I have spent teaching in the classroom has allowed me to highlight areas of strength and weaknesses of my focus child and I shall use samples of work to justify these areas. Tracking records that have been completed during and after lessons can also help to highlight interventions that have been put in place to support the learner and the effectiveness these interventions have had. 
One limitation to using these records is that the marking of work and tracking records have been completed by myself and therefore others may interpret the mistakes made by the children in a different way. For that reason, I must stress that throughout this essay the opinions given are my own and that I understand others may disagree with these remarks.
These observation methods that are recommended by the mosaic approach will allow me to collect qualitative data that will allow the child to express their own personal views and ensure a deeper understanding of the child’s learning is recorded and available to analyse and interpret.
3.2 Ethical Considerations
Throughout this study I shall adhere to the rules and regulations of the University of Wales Trinity Saint David Research, Ethics and Integrity code of professional conduct and practice (2017) as well as the BERA Ethical guidelines for educational research (2011).
Before conducting any research, I obtained assent from the child to take part in this research project by explaining to them the work that I would like to carry out and recording their response to this request. I also explained to the child that they had the right to withdraw from the project at any time and no punishments would be received if this was their choice. The child also understood that they would receive no reward for partaking. As well as gaining assent, I also gained consent from the class teacher to carry out this research on the focus child by signing a consent form.
As my research involves working with a child of a young age I will ensure that no personal details will be recorded throughout the duration of this research and that all information will be kept confidential and anonymous. To achieve this my focus child shall be referred to as Child A within this assignment.
I understand that the research methods that I have spoken about previously are commonly used throughout the school and to further reduce the distress and intrusion levels of the pupil, shall be carried out in familiar settings throughout the school and in a calm environment. This will allow the child to feel comfortable and safe throughout the process.  
Data that is collected during this research project will be handled in line with the legal requirements and any electronic data will be encrypted via passwords. 
4.1 - Analysis of the Learner (Stage 2 of the Mosaic approach)
This stage of the Mosaic approach involves piecing together the research that I have carried out on my focus child. To carry out this part of the assignment I shall base my analysis of data upon Nottingham’s (2013) ASK model. This model looks at a child’s ‘attitudes, skills and knowledge of the learner’. By using this model, it will allow me to seek areas of strength that can be expanded upon in future lessons to develop learning further and also to witness points of weakness where intervention might need to be made in order to improve the aspects of learning or possibly methods to avoid when teaching Child A in the future. Firstly, I shall look at the child’s attitude towards school and certain subjects before moving on to assess the child’s skills and knowledge within the areas of learning.
4.2 Attitudes towards school and areas of learning
Child A is a happy and popular individual in the class and spoke to me about the enjoyment he gains from coming to school. An interview with Child A (Appendix A) and with the class teacher and teaching assistant (Appendix B) shows that Child A enjoys school and being with his friends, as well as learning new things. His teacher also emphasises his popularity within the class and that he seems happy attending school. These interviews highlight Child A’s positive attitude towards school. This plays an important factor in their ability to learn as stated by A.Maslow in his theory known as ‘Maslow’s Hierarchy of needs’. Maslow believed that all humans have a ‘desire to be self-actualized’ (Cherry, 2018). For this to occur all five of the hierarchies’ needs must be met. Second and third on the hierarchy are safety needs, belonginess and love needs (Shown above).  Picture taken from: https://simplypsychology.org/maslow.html
This Photo by Unknown Author is licensed under CC BY-SA

Based on the observation carried out by myself and the class teacher, as well as the feedback given to me by the pupil, I believe that Child A’s attitude towards learning is a positive one and for his learning to progress this must remain a constant. A lack of belonging and comfort within the classroom environment would lead to an adverse effect on his learning.
Other data collected however, did reflect on diverse attitudes towards specific subjects varies. This could be due to his ability and confidence levels in those subjects. Child A stated in the interview, (Appendix A) he prefers Maths to English lessons and that on times he ‘sometimes finds maths hard’. As already stated previously, Child A is placed within the lower ability class for Maths and the higher ability for English. From the child’s comments it is clear to see that he favours one subject to the other.
4.3 – Motivation, confidence and self-esteem with Maths and LLC
 I have also observed this preference throughout several lessons. When Child A has been given independent tasks to complete in LLC sessions he has shown higher levels of engagement and motivation to complete tasks, (Appendix D) compared to the same kind of work in Mathematics. When completing independent maths work, Child A regularly self-evaluates his own work as ‘I need a little bit more help’ (Appendix C). 
Myself and the teaching assistant both spend more time with Child A during maths lessons, where as in Language lessons he does not require this support. Child A is reluctant to ask for support and is instead recognised by myself and support staff during lessons. On occasions he welcomes this support however I have observed that during lessons where children are working nearby, there is a sense of ‘embarrassment’ at the fact Child A can’t complete the work like some of his peers (Appendix E). After giving further explanation to complete a task and modelling how to work answers out Child A will regularly agree that he now understands the work set however, when returning to child A he will still have the same issues as before. 
One of the reasons for this could be linked back to his social status within the class and his own self-esteem.  According to (Rogers, 1959) humans want to behave, experience and feel in ways which come in to line with our own self-image and ideal self. Due to Child A’s popularity within the class it could well be that he does not want to seek help as his class mates do not require the extra support, therefore making him feel and look inferior to others.
 It is also important to highlight that during my time in the class there have been occasions where children are sometimes made to feel embarrassed by other members of the class for getting answers incorrect during carpet time activities, although this may be unintentional it can have a negative effect on a child’s self esteem and confidence to give answers during lessons.
4.4 – Increased motivation levels through interest in topic
Child A also displayed his motivation to complete tasks that grab his interest through the research process. They have shown a keen interest in this terms topic ‘Land Ahoy’ and due this interest Child A has shown higher levels of motivation to complete work that is surrounding this topic. For example; in music Child A enjoyed working as a group to develop their own sea shanty for Pirate Pete (Appendix F). He also enjoyed researching the Titanic with his partners. The level of interest to complete a task has a clear impact on Child A’s intrinsic motivation levels to complete a task. This can be linked to Deci & Ryan, (2000) self-determination theory.
4.5 – Social skills
Moving further on with the ASK model, I shall now look at the skills I have observed and recorded of Child A. Throughout this process I have witnessed Child A showing a good standard of communication skills when engaging with their classmates. This was apparent during a range of different activities but mostly so when observing the child playing in the role play area with his peers. 
This was also an area that Child A highlighted as one of his favourite places when completing a tour of the school. Child A chose to photograph this area (Appendix H) and explained that it was one of his favourite places in school. Child A was observed having lots of fun with his peers and developing his social skills through role play (Appendix G). I observed Child A listening and responding appropriately to ideas and suggestions made by his friends and confidently communicating his own ideas with them. 


4.6 – Partner work
The child’s social skills are also apparent when working with partners to complete tasks. Over the term there have been several research tasks in Language, Literacy and Communication lessons and partner activities within Maths that have required Child A to work alongside a peer. Child A explained that he enjoys working in this manner (Appendix J). Whilst observing Child A in lessons that involved these types of tasks, I have witnessed both positive and negative aspects of partner work. 
On occasions Child A can take a ‘back seat’ to the task being completed (Appendix I). During this lesson I observed Child A allowing his partner to complete the workings out before copying the answers found. If Child A had not been observed during the lesson then a simple marking of the child’s work would have led me to believe that he was competent in achieving the learning objective, however due to focusing on the child, it was apparent that the level of work produced reflected his partners ability rather than his own. 
In comparison when completing a Language based research task surrounding passengers on the Titanic, Child A proceeded to complete the task collaboratively with his partner and offered them support and encouragement to complete their research. This can be linked to the child’s self-efficacy and confidence levels within this subject. 
Albert Bandura spoke about how the effects of low levels of self-efficacy can have on learning stating that “people who doubt their capabilities shy away from difficult tasks” (Bandura, 1994). This is further backed up by Lunenburg who said that self-efficacy had the ability to influence peoples learning, performance and motivation. He continued to say that “people will often attempt to learn and perform only those tasks for which the believe the will be successful.” (Lunenberg, 2011). 
4.7 - Intellectual Skills
Child A also showed his levels of intellectual ability through observations and interviews. They would regularly ask relevant questions when sitting on the carpet during lesson introductions and make connections between words that they had not heard beforehand, but would use their prior knowledge of a topic to make an appropriate assumption for subject specific words. 
Overall, I believe that Child A has a good basis of intellectual skills for his age but can be developed further to progress his learning in future. Child A’s ability to do this indicates that his current level of cognitive development can be described using Piaget’s theory as being at the ‘Concrete operational stage’. This stage involves children being able to “modify and reorganize their images and symbols to reach a logical conclusion” (Shaffer & Kipp, 2010). This stage of cognitive development aligns with the child’s age and therefore is at the level expected within the year group.
4.8 – Enjoyment of Physical Education and competitiveness
Child A also spoke about his enjoyment during Physical Education lessons. It was also clearly visible to witness this enjoyment during sessions and the child showed high levels of ball skills and other physical abilities throughout these sessions. During these observations it also highlighted a high level of competitiveness that exists within Child A (Appendix K). This competitiveness has the possibility to cause arguments between themselves and their peers, however in my observations this was never the case. On some occasions where Child A was not on the ‘winning team’ they would tend to sulk rather than become engaged in verbal conflict with his teammates or peers. 
4.9 – Practical activities
During the data collection process, Child A highlighted his enjoyment of practical activities. This enjoyment was observed during Maths, Language and other subject lessons. It was also highlighted in an interview with Child A (Appendix L).  
David Kolb’s described this as experiential learning. He believed that “learning is the process whereby knowledge is created through the transformation of experience" (Kolb, 1983). Kolb referred to 4 ways in which people prefer to learn. One of these being ‘accommodators’. Accommodators enjoy learning through ‘hands on activities’ and learn best when experimenting with concrete objects. Although there are many that disagree with the theory behind learning styles. Mark K Smith (2001) believed that Kolb’s model is only supported by ‘weak empirical evidence’ and that learning processes are ‘far more complex’ than that suggested by Kolb. Based on the research gathered on Child A, I believe that they would be classed as an ‘accommodator’.
4.10 – Subject Knowledge
My research methods have also allowed me to highlight strengths and weaknesses within Child A’s knowledge within certain subjects. As already highlighted, Child A has a preference towards Language lessons and seems to be more comfortable completing tasks that involve the use of these skills. However, one issue that I have picked up on through marking pieces of work is his ability to answer questions in full sentences (Appendix L). Child A has needed support in lessons to achieve this and is an area that must be recapped on for Child A to complete tasks independently and move his learning forward. 
With regards to Child A’s current reading ability, they are reading at Stage 9. This is around the normal level of reading within the class. However, the teaching assistant who carries out the weekly reading states that Child A would be further along in the reading stages if they remember to bring their book in weekly (Appendix B). During guided reading lessons, Child A has shown his knowledge of phonic strategies to sound out words that are uncommon to him.
Within Mathematics it has also been witnessed that Child A struggles with the concept of division (Appendix C). Interventions have been put in place during these lessons, but further support and teaching is needed to develop the child’s understanding of this concept.
Another area in which further support is needed to reach the level 5, which was set for Child A by the class teacher, is his ability to count backwards (Appendix M). This issue links in with the child’s ability to complete division question as the methods taught involve counting backwards.
As mentioned previously Child A has shown a good understanding of health and wellbeing and regularly takes part in breathing activities and partner massage to support themselves and their peers. Due to his popularity within the class many children look to engage with him during ‘play times’ and this is something that Child A enjoys and is always welcoming. They are also adept at reading children’s body language (Appendix G) as was witnessed when he made suggestions to his friends for play activities and without having to say no, Child A has recognised their response through their friend’s actions. 
The observations that I have made from the research methods stated earlier, have allowed me to develop my understanding of the ‘whole child’ and their current achievement and attitude towards their own learning.



5.1 – Next Steps for the Learner (Stage 3 of the Mosaic approach)
The third stage of the Mosaic approach involves looking at the strengths and weaknesses highlighted in the previous section and providing next steps to further develop the child’s learning in the future.
5.2 -  Increasing child’s confidence and self-esteem in Maths
One of the clear representations from the data collected is the child’s preference of Language, literacy and communication activities compared to Mathematics. Due to this preference it could help to explain why the child’s level of ability in maths is lower than their language. 
For Child A to develop their ability within this subject I believe it is vital that the child’s level of confidence and self-esteem must be improved to allow him to feel comfortable with making mistakes in this subject. This will ensure that the child becomes engaged in challenging tasks in future, which in turn will help him to develop his mathematical knowledge. 
One method to improve this could be to show the child how much mathematical knowledge they already. By giving the child tasks that they can complete independently, can lead to improved self-esteem within the subject. Recapping on skills such as addition and subtraction can also be beneficial before moving on to more complex concepts.
5.3 - Using ‘Mastery’ to improve confidence, knowledge and understanding in Mathematics
As highlighted in the analysis of the child’s learning, Child A is currently struggling with the idea of division and counting backwards. By re-capping on their ability to subtract will not only allow to improve the child’s self esteem by completing tasks independently, It will also allow for children to master these concepts. The National centre for Excellence in the teaching of Mathematics describes mastery as 
“acquiring a solid enough understanding of the maths that’s been taught to
enable him/her move on to more advanced material.” (NCETM, 2017)
Once Child A has mastered the concept of counting backwards and subtraction, it will allow them to transfer these skills to division and allow for easier understanding of this concept.
5.4 – Using practical activities to enhance learning
Another aspect of the child’s learning that was reflected in the data collected was Child A’s enjoyment of practical learning.  The Welsh Assembly Government (2008) states that “When learning styles are taken into account learning can be enhanced”. It will be beneficial to ensure learning opportunities that involve this type of activity for Child A are offered throughout all subjects as his motivation levels to complete tasks and gain understanding and knowledge increase. This method of teaching should also be used when introducing a new concept to Child A. Concepts should be modelled for him practically using concrete objects to increase the chances of developing his understanding.
Modelling is an important part of learning that is described by Bandura as ‘Abstract learning’. His theory on social learning states that:
“Most human behaviour is learned observationally through modelling: from observing others, one forms an idea of how new behaviours are performed, and on later occasions this coded information serves as a guide for action.” (Bandura, 1977)
After modelling, give Child A the opportunity to have a go at the task with the support of the teacher or teaching assistant before asking them to complete independently.
One example of this that can be used within a Maths lesson could be when re-introducing the child to division problems. By making use of multi-link blocks to represent the number of items they must share and use bowls to represent how many people they must share between. This method would allow Child A to practice the skills in a physical manner and developing their understanding before asking them to complete written work.
5.5 – Adapting partner work to suit child’s learning
As well as practical activities, Child A also speaks about his enjoyment from working with partners to complete tasks. This allows for children to learn through Bandura’s social learning theory and is further supported by Vygotsky. He defined his theory the’ Zone of proximal development as 
“the distance between the actual developmental level as determined by independent problem solving and the level of potential development as determined through problem-solving under adult guidance, or in collaboration with more capable peers" (Vygotsky, 1978)
By giving the child support via working with others or from teaching staff it allows to help the child complete activities that they might struggle to do independently. This is more commonly known as scaffolding and involves providing support in a variety of ways to develop a child’s understanding such as resources, teacher support or group/partner work.
Once the child is judged to have developed this the level of understanding, the level of support is decreased until they are able to complete the task independently. However, it was also mentioned that on occasions Child A takes a ‘back seat’ when completing group work, therefore it is important to place him with a partner who will not allow him to simply sit and copy their work. 
Activities could also be set up where children must work independently to begin with before coming together to share answers. At this point Child A can exchange answers with their partner and where inconsistencies occur child a’s partner could help to explain where they have gone wrong which in turn will develop Child A’s understanding and knowledge.
5.6 – Improving child’s willingness to ask for support
Another barrier to learning that becomes apparent through the data, is the child’s unwillingness to ask for support, especially when sitting near others. This can be tackled in many ways. One of these is to ask the child to complete work independently and separate from other members of the class. By possibly giving Child A this space away from others, they may feel more comfortable in asking and receiving support from teaching staff. 
However, as referenced to previously, child A enjoys activities that involve working with others, so this method may instead leave the child feeling separated from the class and withdraw further from the activity.
Another approach could be to offer support in an indirect manner. If when observing Child A completing a task you pick up on something that they are doing incorrect, then perhaps by feeding back and modelling the correct form to the entire group and not singling Child A out for support then their learning will be more likely to progress.
It is also vitally important to create a positive learning environment within the class. Praising children for their efforts regardless of the outcomes of work can lead to children becoming accepting of making mistakes. This is also known in some schools as ‘Flearning’ (Failing in order to learn). 
As already stated in the previous section, Maslow highlighted the importance of meeting the emotional well-being and physical needs of the child for children to self-actualize. By emphasising to the children that each have their own strengths and weaknesses within the class and highlighting the importance of trying your best regardless of the outcomes, can help to produce a positive learning environment in which children will feel more comfortable to ask for support. 
6.0 - Conclusion
Through carrying out this research and completing this assignment, it has led to me recognise that a child’s learning should be assessed holistically, and that attention should be given to all parts of the child, rather than focusing on the outcomes of their work. By gaining the child’s views of their own learning, it has provided me with a deeper understanding of how that child engages within different lessons and types of activities and has allowed me to recognise strengths and weaknesses within areas of the foundation phase. 
Furthermore, it has helped me to recognise that by using a child’s preferred learning method, it is increasingly likely that they will develop their understanding and knowledge in a range of subjects. It has also benefitted me to experience the different ways of collecting data to asses a child’s learning and use these pieces of evidence when formulating next steps for learners. Within my own teaching for the future I shall look to employ these same methods of assessment for learning which in turn will allow me to plan and carry out effective lessons for all types of learners.
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Appendix A – Interview with Child A
Interview template
Date: 7th May 2018
Place of interview: Reading corner
Interviewer: Myself
Interviewee: Child A
Target of interview: To record child’s feelings towards attending school and his class.

Record of Events
Myself: Do you like coming to school?
Child A: I enjoy coming to school and spending time with my friends and learning new things.
Myself: Do you think you have a nice class?
Child A: Yes, I am friends with everyone in the class, we have a good class.
Myself: What’s your favourite subject?
Child A: My favourite lesson in PE because I am good at it.
Myself: What other subjects do you enjoy?
Child A: I like English elephant lessons because I am a good reader and I enjoy it.
Myself: Do you enjoy Maths monsters groups?
Child A: Sometime I like maths but sometimes I find it hard because I don’t know the answers.
Myself: So you like your English lessons more than maths?
Child A: Yes 
Myself: Have you got any best friends in the class?
Child A : I don’t have any best friends, but I do play a lot with ______, ______ and ______. I play with everybody if they want to play with me.




Appendix B – Interview with Class teacher and Teaching assistant
Interview template
Date: 7th May 2018
Place of interview: Classroom
Interviewer: Myself
Interviewee: Class Teacher and Teaching Assistant
Target of interview: To record views on child’s learning and behaviour within school.
 
Record of Events
Myself: How would you describe Child A as a member of your class?
Teacher: Child A is a very happy and funny individual who seems very content within the class. Child A is very well liked by his peers and is regularly chosen by others to be the helpwr heddiw.
Myself: Does Child A have his own social group within the class?
Teacher: He does have friends that he plays with more often than others but is very welcoming to any child that wishes to play with him. If we were to have a new child starting in our class then Child A would be one of the children I would choose to help show them around and settle in to the class due to his lovely personality and welcoming manner
Myself: What outcomes are you hoping that Child A can achieve by the end of Key Stage 1?
Teacher: I believe that if given enough guidance and support Child A will be possibly able to achieve level 5 in Maths and will certainly achieve that same level in Language, Literacy and communication and Health and Wellbeing. His Maths will be the one subject where he will require more support to achieve level 5
TA: Yes, his ability in English seems to be of a higher standard than his mathematical ability,
Myself: What reading level is Child A currently reading at?
TA: I handle all the reading records and he is currently on stage 9. However, he struggles to remember to bring his reading file back every week. If he was able to do so he would probably be reading at a higher level than he currently is.
Myself: Are they one of the higher reading levels within the class?
TA: No, he is probably around average for our class, although we do have some very good readers.
 
Appendix C – Self-evaluation on division worksheet[image: ]
Appendix D – LLC Independent Task
[image: ]

Appendix E – Observation during Maths lesson
[image: ]

Learner Observation Form

	
Name of learner(s): Child A
	
Class:2s

	
Time: 11.15 – 11.45
	
Date: 15th May 2018

	Activity: Division activity. Chidren are given division questions to work out with the support of visual aids.

	Comments 
Child A began the task independently and seemed to be getting on well with the questions given to him. He claims to have completed the first three when the teaching assistant asks how he is doing. From this the teaching assistant goes over to check his answers and highlights an issue in his workings out that has led him to achieve the incorrect answers. She explains this to the child and models how to use the visual aids to find the correct answers. She then asks the child if he now understands what he must do. Child A replies “Yes, I do”. From this point child A can be seen looking around the classroom on a numerous amount of occasions and does not seem to be using the visual aids. Two minutes later the teaching assistant returns and asks Child A why he has not corrected any of his answers. Child A replies “I’m stuck” to which the Teaching assistant asks him “what part are you stuck on?”. As she asks this question a few of the children look at child A and this I recognised by the child and his face begins to turn red. He then proceeds to stay quiet and stare at the teaching assistant before the teaching assistant repeats the modelling shown previously. After this Child A confirms once again that he now understands what to do. Despite this intervention Child A is still struggling to complete his work. On the third occasion when the teaching assistant goes over to them, Child A asks if he can go to the toilet? To which she replies yes. Whilst he is out of the class, the teaching assistant picks up the child’s book and moves it onto the table that she is sat on and provides 1-1 support away from Child A’s usual work space.
Notes of importance
· Explain to the teaching assistant that he understands the task even though he is not 100% sure
· Seems to become embarrassed when other recognise he needs extra support
· Able to complete the task with support from the 1-1
· Visual aids did not help Child A 



Appendix F – Observation during Music lesson
[image: ]

Learner Observation Form

	
Name of learner(s): Child A
	
Class: 2S

	
Time:1.30 – 2.00
	
Date: 9th May 2018

	Activity: Create a sea shanty using musical instruments as group.



	Comments 
Child A is part of a group of ten children that are going to create a sea shanty with the support of the class teacher. The teacher has shown them an example of a sea shanty created by a separate school and explain to the children that she believes they can make the sea shanty even better than theirs. Child A shows his agreement by shouting out “Yes, our school is much better”. The teacher then discusses words in the shanty that the children could change in order to improve the song. Child A offers a number of alternative words and seems to be extremely engaged in the lesson. The teacher decides to use one of Child A’s suggestions to change the sea shanty. Once the children have completed the selection of words for the sea shanty they are given instrument to tap out a beat on. All the children including child A enjoy this part of the lesson. The children then sing the words while playing the tune on the instruments. After they have finished the song, Child A remarks to the teacher “Our song is definitely better than the other schools.”
Notes of importance
-Child A is extremely motivated to partake in the lesson
-Child A shows a clear interest in the subject of the topic (Pirates)
- Child A comes across as a competitive person from the remarks he makes about the other school.





Appendix G – Observation during Role-play
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Learner Observation Form

	
Name of learner(s): Child A
	
Class: 2S

	
Time:10.45 – 11.00
	
Date: 10th May 2018

	Activity: Role play area with friends – Pirate Themed area



	Comments 
Child A is playing in the play area with 4 of his friends. They are pretending that they are all pirates and one of them is attacking the ship that the other three pirates are on. During this period there is lots of subject specific words used by Child A and he proceeds to explain what some of these words mean to his friends. All children offer suggestions of what could happen next in their game and Child A responds appropriately to these suggestions and is really enjoying playing with his peers. He rarely shuts down any of his friends ideas and goes along with what they are suggesting. At one point he suggests that he should be a bad pirate aswell but his friend disagrees with this by pulling a face. Child A recognises this facial expression as a way of disagreeing with the idea and instead says “Okay il be a good pirate then” and carries on playing with his friends.
Notes of Importance
· Child A has a good understanding and knowledge base for our current topic (Pirates).
· Child A is willing to explain new words to thier peers.
· Child A has shown good communication skills throughout this period and 
· Child A recognises body language shown by others and can respond appropriately to this.





Appendix H – Photo of Role-play area
Photo of Role play area taken by Child A during tour of the school. 
They said that the role play area was “one of my favourite places in the classroom because me and my friends like to pretend we are pirates.”
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Appendix I – Observation of partner work in Maths
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Learner Observation Form
	
Name of learner(s): Child A
	
Class: 2S

	
Time: 9.45 – 10.30
	
Date: 15/05/18

	Activity: Partner Work during Maths Lesson – Children have to fish for treasure chests using magnets. Children work in pairs and use the resources to find the answers to the questions on the back of the chests.

	Comments 
Child A is excited to fish for treasure using the magnets and picks up the first treasure chest for their group. The children then use the resources provided to find the correct answer. Child A’s partner then goes to fish for their second treasure chest and return to the table with it. This time child A’s partner uses the resources to work out the answer and Child A nods along and gives his approval. He then sets off to fish for the next treasure chest. Over the next 15 minutes both participants work well to take it in turns to fish for the chests, however when working out the answers, Child A proceeds to leave their partner complete the workings out before copying the answer into his book. Once the children have answered the questions they go to show the class teacher that they have finished. As they are doing this, I informed the teacher quietly that Child A had allowed their partner to complete the workings out and had not really contributed to this part of the activity. The class teacher then decided to give Child A two further questions to complete that were not the same as the ones given to their partner forcing him to complete the work independently. Child A is able to complete one of these two questions via the support of the teaching assistant but is unable to complete the second within the lesson.
Notes of Importance
· Child A enjoys the practical part of the activity in fishing for the treasure chests
· When answering the first question he shows engagement in using the resources to find the correct answer.
· For the rest of the questions Child A takes a back seat and allows their partner to complete the workings out.
· If I had not observed Child A during this lesson then based on his final piece of work it would have been assumed that he understood and had the appropriate knowledge in order to complete the task. 



Appendix J – Observation of partner work in LLC
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Learner Observation Form
	
Name of learner(s): Child A 
	
Class: 2S

	
Time: 10.00 – 10.30
	
Date: 16th May 2018

	Activity: Partner work in a Topic Lesson – Children must work together to access a fact file on HWB. They must then read the questions set for them and find the correct answers in the fact file. They must then copy these questions onto a blank J2E5 document and type the answers underneath.

	Comments 
At the beginning of the task Child A and their partner are able to access the fact file online and begin to type the first question. Child A reads out the question and their partner replies “So we have to find out the name of the first-class passenger?”, child A nods in approval. Both children begin to read the factfile before Child A ‘s partner highlights the answer. Child A then copies the answer on to their blank J2E5 document. The partners continue to work well for the following three questions, taking it in turns to find and type the answers in. As the questions begin to get more complex Child A begins to support their partner by explaining some of the questions to them and finding the answers on their own. Child A takes control of the task but is still allowing their partner to have a turn at typing the answers which they are able to do thanks to Child A spelling out words and telling their partner what to write.
After the lesson I spoke with Child A and asked, “Do you like doing work with your partners or do you prefer working on your own?” Child A replied, “I like to work with my friends because we can work together and help each other, it’s much more fun than working on my own.”
Notes of Importance
Child A engages with the lesson and seems to be internally motivated to complete the task at hand.
Child A offers support to their partner when the questions begin to get more complex
Child A shows good turn taking skills regardless of their partners lack of input in finding the answers.
Child A prefers to work in pairs or groups.



Appendix K – Observation during Physical Development lesson
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Learner Observation Form

	
Name of learner(s):Child A 
	
Class: 2S

	
Time: 1.30 – 1.45
	
Date:22/05/18

	Activity: Physical Education lesson – Children play a game that involves the teacher shouting out a number. The children must then get into groups of this number. Those who aren’t in a group by the end of five seconds are out of the game.

	Comments 
During this first game Child A makes it right the way to the end of the game eventually winning with one of the other children. He communicates well with children to join his group when needing more people and enjoys partaking in the game. When they are announced as the winner they show their delight by jumping up and down with his friend. After the first game has finished the Teaching Assistant, who is shouting out the numbers for the game, explains to me that Child A and another child (which I will name as Child B) will continually run towards one another before calling others to join their group. This is extremely beneficial when getting into smaller groups of 2 and 3. As they play a second round of this game I notice this occurring throughout. At the last stage of this round there are 3 children left. One of these being Child A, the other being the child that they continually link up with throughout and one other child. This time the teaching assistant shouts “Groups of 2”. Child A heads directly towards Child B however the other remaining player grabs hold of Child B before Child A can and is therefore out of the game. Child A then walks over to the bench and sits down with his arms crossed and pulls a sulking face.
Notes of Importance
-Child A recognised that they had a better chance of winning by partnering up with Child B.
-Child A showed competitiveness throughout the game when shouting to add people to his group and celebrating when getting through each round and winning the first game.
-Child A did not engage in any verbal conflict when losing the second game but instead chose to show his displeasure in losing by sulking.




Appendix L – Interview with Child A focussed on methods of learning
Interview template
Date: 22nd May 2018
Place of interview: Role play area
Interviewer: Myself
Interviewee: Child A
Target of interview: To highlight ways in which Child A prefers to work.

Record of Events
Myself: How did we learn about bar charts today?
Child A: We made one about our favourite animals in the class using the cubes.
Myself: Did you find it hard or easy to make the bars?
Child A: It was easy I only had to count
Myself: Fantastic and which animal was the favourite?
Child A: Elephant won but mine was the Tiger
Myself: Did you answer the questions correctly by using the bar chart you had made or the one on the board?
Child A: I could remember some of the answers in my head.
Myself: That’s brilliant: how could you remember them?
Child A: Because I had made the numbers using the block’s, so I remembered.
Myself: Fantastic, Well Done!  Did you enjoy the lesson?
Child A: Yes, I like doing work where I have to move around and use things.
Myself: What about lessons when you stay sitting at the table?
Child A: Sometimes I get bored when I have to sit at the table to do work.






Appendix M – Tracking record for LLC
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Appendix N – Annotated subtraction work[image: ]
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Student Self Evaluation Form   

  This section repeats in brief the common assessment criteria detailed on previous pages. The  extent   to which these  are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of  achievement you feel you ha ve achieved with regard to each of them.     

Common Assessment  Criteria  Applied  

  REFER     D    C    B    A  

 OUTRIGHT FAIL  UNSATISFACTORY   SATISFACTORY  GOOD  VERY GOOD  EXCELLENT  

1. Subject Knowledge  and Understanding  (which includes using  research - informed literature  and knowledge and  understanding of the subject)         

             

2. Intellectual Skills  (Analysis)         

             

3. Pedagogic and  Professional  Applications   (Practical  Application and  Deployment)         

             

4. Key Transferable  Skills         

             

 

PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU  HAVE PERFORMED WELL   PLEASE COMMENT ON  AREAS YOU FEEL THAT  YOU NEED TO  DEVELOP  

I belie ve  I   have used a range of data collection methods to  gain information surrounding my focus child.   I have used my  knowl edge of  t eaching strategies and learning theories to  offer next steps for the child.      I need to improve on my wri ting style when writing  assignments.   I also need to improve my  ability to include  suitable   ref erences in my work .    

 

Student’s Name  C hristian   E vans  Date  2 9/05/20 18  

Student’s Signature  C   D EVANS    
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