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Early years curricular

Section 1
The Foundation phase is a development curriculum for children aged between 3 and 7 years. The Foundation Phase encourages children to have fun, be creative and imaginative (Welsh Government, 2018a). Furthermore, Monmouthshire Sir Fynwy (2021) states that the purpose of the Foundation Phase is to develop a positive attitude to learning, develop the individual child’s confidence and develop language and communication skills. Welsh Government (2015b) suggests that Foundation Phase practitioners have a rewarding and exciting role of teaching children the foundations of writing, reading and numeracy. Practitioners are responsible for helping children to develop their education from the age of 3 to 7 years. 
Welsh Government (2014) states that the Foundation Phase had an effective implementation in schools across Wales, the stocktake enabled visits within maintained and non-maintained schools across Wales. Family Lives (2021) states that the implementation of play within the Foundation Phase is important for a child`s development and supports the child’s education journey. However, Welsh Government (2015a) states that during their observations on 410 individual children within outdoor play only 32 percent of the children were recorded as acting without the support of an adult, this result could reflect the perceived value of outdoor learning amongst teachers. This suggests that teachers do not understand the importance of engaging with children through play-based learning emphasised within the Foundation Phase. 
Welsh Government (2015b) states that play is vital within the early years and needs attention and concentration, play is not just a fun activity for children but is also fundamental to a child`s intellectual development. However, Welsh Government (2015a) states that children will have play after they have finished their allocated work or even when the children have golden time (golden time at regular times within the day). This suggests that children are given the chance to “play” as an award rather than it being an important part of their development. 
[bookmark: _Hlk85482218]Furthermore, Elementary Education Online (2021) states that early year’s practitioners need to be more aware of the importance of play within early childhood. Agreeing to this, The National Strategies Early Years (2011) states that practitioners should be supporting children’s learning through play even though practitioners follow a curriculum there should always be time for play within the early years and practitioners that are skilled will have a better approach and understanding of the child’s progress within their learning through outdoor and indoor play The National Strategies Early Years 2011). However, Welsh Government (2015a) suggests that practitioners are recommended to have training on the importance of how effective the use of the outdoors within early years settings can impact on the development of the child. 
In the Welsh Government (2015a) Foundation Phase evaluation there are recommendations of what needs to be done to improve implementation of the foundation phase.
Practitioners need to have better professional learning, Welsh Government (2015a) states that practitioners should be given more knowledge on the greater emphasis of the Foundation Phase, this should include practitioners being educated with undergoing courses (master level courses) with a lot of attention on the foundation phase pedagogies. Furthermore, Queens University (2021) suggests that if practitioners had professional training it can develop the practitioners understanding and help them to become better at planning and staying organised, this will give the practitioners more efficiency and allows extra time for practitioners to focus on the children’s needs rather than the paperwork. This suggests that with more knowledge and training practitioners can gain a greater understanding on the importance of children development and how much a child can develop emotionally and socially with more play activities. Similarly, Kakumanu (2018) suggests that training for practitioners is needed to help practitioners create new teaching strategies, this will bring back the interests of the practitioners’ children within the classroom and encourage children to learn. 
Welsh Government (2015a) states that after practitioners have complete training there will need to be more follow up training within the foundation phase by training support officers, this should be done by routinely visits from the training officers to support the implementation. Furthermore, within the new Curriculum for Wales (Hwb 2021) practitioners will be required to design their own curriculum, there will be opportunities for practitioners to identify requirements for learning resources and professional development training for new practitioners. However, Mandukwini (2016) suggests that practitioners will be facing challenges with having to write their own curriculum and there will be training needed across schools to ensure that practitioners have the appropriate support and guidance needed, practitioners will also feel pressured as they will need to write a curriculum, implement it and ensure that it is successful for the children in the classroom, practitioners will have more of a workload when having to write their own Curriculum and therefore will be again put under more pressure. 
Practitioners have a lot of paperwork as well as teaching to do as their role of a professional practitioner, agreeing to this Hess (2020) states that being a teacher isn’t just being sat in a classroom, teachers have a lot of paperwork to do, and the paperwork is not compulsory. Teachers probably spend a lot more time on the paperwork that with the children, teachers also need to ensure that they have done all their observations, debriefs and mentoring. Each child needs to be assessed in the early years and for that alone come a great amount of paperwork. 
Within the evaluation of the Foundation Phase (Welsh Government 2015a) it was recommended that the funding for maintained and non-maintained schools should continue, these fundings will be to improve learning environments for the Foundation Phase and specifically making sure that children have continuous access to the outdoors and have appropriate learning zones. 
Welsh Government (2010) suggests that that within the Foundation Phase Framework a play-based approach to learning is key, this includes stimulating outdoor environments for children. However, Welsh Government (2014) states that within their findings of the stocktake final report play based pedagogy was inadequate in supporting and extending children’s learning and practitioners rarely included planned play or progress tracking within their setting, this led practitioners to more formal methods of teaching. Furthermore, Hwb (2021) states that within the New Curriculum for Wales practitioners should develop a clear understanding of the importance and knowledge of how important play-based learning is within the early years.
Foundation Phase (2015a) suggests that it is recommended that practitioners need to be given advice on how to implement the literacy and numeracy Framework, Hwb (2021) suggests that using a play-based approach to literacy and numeracy could benefit the child, using play based in the early years will enable the child to achieve and enjoy their education. Furthermore, Their World (2021) states that play based learning in early years will help to develop the child`s brain this will encourage their numeracy and literacy skills to mature. 
Welsh Government (2015a) recommends in the evaluation of the foundation phase that there needs to be specific attention with training and guidance for children in year 1 and year 2, practitioners should be given training on how to use foundation phase pedagogies. Furthermore, Welsh Government also states that there needs to be more balance on the various elements of the Foundation Phase, there needs to be more clarity for practitioners with children in year 1 and 2, areas of uncertainty or confusion relate to formal and informal teaching; play based learning, Continuous, focussed and enhanced provision, Child-initiated, practitioner-initiated and practitioner-directed activities, and Observation. Agreeing to this Whitebread et al (2013) states that starting formal education later is best, Countries such as Sweden and Finland start formal learning at the age of 7 (year 3) and evidence shows that starting formal education at the age of 7 have a better academic achievement and child well-being. Similary, BBC News (2013) reported that a group of educationalists has said that children under the age of six or seven should no start formal education, formal education at an early age of three to 6 years could cause profound damage on a child. Children need to have a more play-based learning at a younger age states BBC News (2013) to ensure that the child develops their skills and knowledge. 
[bookmark: _Hlk85750915]Furthermore, The Conversation (2021) Play-based learning focuses on teaching and learning, play is not just going outside and running around with their peers but is also free play- an activity that is set out by the child and spontaneous, guided play- this is also set out by the child, but the practitioner is involved in the activity. Both types of play have benefits for the child`s learning development. This suggests that within these two plays types the child will have a feel of involvement, involvement for a child will stimulate their drive for discovery and exploration. The child will feel motivated to gain a mastery over their environment and will promote the child’s concentration and focus. Having these two types of play programmes on settings will enable the child to engage in higher level thinking processes, these include inquiry processes of “problem solving, analysing, evaluating, applying knowledge and creativity” (The Conversation 2021).
According to Montessori (sited in Early Excellence Centre for Inspiration Learning 2021) a child centred play, play based approach for children aged 3-7 years is based on a secure understanding of child development, if practitioners were trained and knowledgeable about the importance of play children will achieve better. Furthermore, Hwb (2021) states that the new curriculum is going to be more play-based for Foundation Phase children, practitioners will need to have training and knowledge around the importance of play-based learning and implement play-based learning into schools Whitebread et al (2013) states that from evidence formal learning for children aged between 3 and 7 years can affect the child`s reading development, children who start formal learning at the age of 5 years develop fewer positive attitudes to reading and showed poorer text comprehension compared to children that started formal learning later. This suggests that children need a more play-based approach in their earlier years of education, this will ensure that the child is ready for formal learning and that formal learning is not given to the child to soon. 
To conclude this section is easy to see that the Foundation Phase now is too formal for children at the ages of three to seven years, children need a more play-based approach to be able to develop their skills. Practitioners need to have more training and knowledge about the benefits of play and more funded is needed for schools to ensure the practitioner gets the funds that are required. Practitioners need to get involved in children’s play and know when to step back, having the practitioner taking part in play based activated will encourage the child and make the child feel included. The New Curriculum for Wales will be brought into action in 2022 and these are some of the guidelines set out for schools and practitioners.   







Section 2
In early years settings the practitioner is required to carry out assessments, assessments will give the practitioner more of an understanding of how the children are doing in her class and where they are within their education, a practitioner will use the outcomes of an assessment to help her plan what needs to be done in her class to help the children to progress (nidirect no date). Furthermore, Scoodle (no date) states that there are several types of assessments that are done within schools, the most common assessment for schools are formative assessments. Assessments allow progress to be checked and confirms children’s achievements. Assessments can provide children to remain focussed and motivated in order to succeed and reach their highest potential. 
The Foundation Phase (Welsh Government 2015b) works with children in year groups rather than age years. Within school setting children are grouped together in a year group in which some children can be up to 10 months older than other children in their class, even though children will have the same assessments and be required to achieve the same outcomes. National Foundation for Educational Research (2009) states that children that are younger in a year group have been seen to do less well in maths, writing and reading. Furthermore, The New Curriculum for Wales will be more focused on the unique child and practitioners will be following their own plan and assessments to ensure each individual child achieves to the best of their own ability, the practitioner will plan for the individual child and set out activities that will develop the child’s learning and progress (Hwb 2021). 
Children within the Foundation Phase have different backgrounds and cultural needs, this means that some children approach education differently than others. According to Tierney (2014) research has shown that the attitude to learning differed between different cultures of children, this suggests that children with different cultures are more likely to achieve better if the environment is understanding and supporting their culture. To ensure that the unique child has the best possible outcomes in assessment the new Curriculum for Wales (Hwb 2021) suggests that children with different cultures need to be supported and practitioners should have a knowledge of the different cultures within her classroom, practitioners should set out different activities for children about different cultures within the classroom. Foundation Phase (2015b) states that cultural identity is supported within the early years, practitioners should celebrate different cultures with the class to help support the unique child gain confidence within his/her surroundings, children that have knowledge and confidence will become better developers within their education (Foundation Phase 2015b). 
Maryville University (no date) states that cultural backgrounds give children a sense of who they are and where they belong. Children will respond from birth to unique cultural influences, this includes the child`s customs and beliefs around, language, religion, expression and food. Because a child’s culture is such a powerful indicator of a child`s future well-being, practitioners need to understand the cultural influences on child development and how they impact on the way that a child will develop. This suggests that practitioners need to be aware of the different backgrounds and cultures and when setting out activities its important to ensure that every unique child is comfortable with the resources for the assessment to be carried out effectively. 
Furthermore, Springer Link (2020) suggests that whilst carrying out assessments with the early year’s practitioners should ensure that they are culturally responsive, practitioners need to be focused on the unique child and understand their cultures and differences. Children with different cultures may approach things differently so it is important for the professional practitioner to express and communicated with all the children to ensure every child feels inclusive, this will have a positive effect on the assessment. 
There are children within the Foundation Phase that have additional learning needs. Dewis Cymru (2020) suggest that children with additional learning needs will learn differently to mainstream children, this suggests that children with additional learning needs may progress slower and this may require more support and direction from the practitioner. Welsh Government (2015b) suggests that practitioners should reduce barriers to inclusion and offer opportunities to each unique child to encourage all children to reach their full potential, practitioners need to be aware of children with different additional learning needs and make sure that the setting is amended to each child`s individual needs. Furthermore, Open Society Foundations (2019) suggests that children with additional learning needs don’t always feel inclusive in mainstream schools, when assessing children in play the focus should be on the unique child. For the practitioner to assess a child with additional learning needs the practitioner should ensure that the child is included in the play activity and the child is comfortable with the surroundings, the practitioner will need to ament the classroom to each child’s individual needs. 
In schools they carry out standardised assessments, standardised assessments are used in schools to assess school performance and teacher ratings (Resources for Early Learning 2014). The head teacher (2017) states that Standardised assessments are done by a form of test that a group of children will take the test is the same questions that are answered the same way by the children. The test results are then scored and compared to other test takers. However, more than a score (2021) states that standardised tests are not beneficial for children but are to indicate teaching performance and to score the school. This suggests that standardised assessments are non-beneficial for the unique child, all children develop differently and in different stages, this assessment looks at the children as a group rather than the individual child. 
Furthermore, Welsh Government (2019) states that standardised assessments are used for the National categorised system, after the assessment schools are placed into one of four categories: green, yellow, amber and red. Green are the schools that need less support going down to red in which the school will need more support. The categorisation system also gives parents and professionals a clear picture of how well a school is performing compared to other schools across Wales (Welsh Government (2019). 
The New Curriculum has a new approach to assessment, instead of having year groups the New Curriculum for Wales has five progression steps Welsh Government (2018b) states that the New Curriculum has progression steps which will not be the current phases and key stages but will be expectations every three years (5, 8, 11, 14 and 16 years), this will be implemented to ensure that assessments are done by the unique child rather than the year group. Furthermore, Hwb (2021) suggests that schools will need to deign their own Curriculum by themselves at it will not be an “off the shelf” delivery programme. Hwb (2021) states that the five progression steps do not give a list of specific activities or topics to the practitioner, doesn’t mean that its not important to have specific topics but the New Curriculum for Wales sets out an essence of learning that should support them. This will give a clearer assessment on children in early years as it will be child focused and resources will be put into place for each unique child. Hwb (2021) also suggests that within the New Curriculum practitioners and schools will draw on resources and guidance to decide on what certain experiences, skills and knowledge supports the unique child.  
Learning stories are an assessment on young children that tell a story about what the practitioner sees, knows, hears and interprets on a child (Early Works no date), this is a good assessment within schools that focuses on the unique child. Supporting this my ECE (2021) suggests that a learning story can be as short as a paragraph or as long as page or more, a learning story is usually focused on an activity that is a specific amount of time in which the practitioner will assess. The learning story will be assessing an individual child within a group activity or individual activity, the assessment of the learning story is formulated by the practitioner to acknowledge what the child can and is doing rather than what the child can not do. This suggests that even though a child is assessed in groups the assessment is still focused on the unique child. Furthermore, Brodie (2014) states that learning stories is a positive way to assess children`s development, children develop holistically, and a learning story is all about assessing holistic development. Learning stories are also a good record for parents or care givers to keep and have an understanding on how their child is progressing and developing. 
Escamilla (2021) states that learning stories are beneficial for children with additional learning needs, when assessing children in mainstream schools learning stories not only work for mainstream children but also work just as well for children with additional learning needs. Learning stories for children with additional learning needs can benefit not only the child but the practitioner and the parent/ career, the learning stories can be an assessment to find the where the child’s learning needs are. Furthermore, Pack (2016) suggests that learning stories illustrate how much practitioners value the unique child and show parents that the practitioner value the parents input. 
Nixon (2017) states that learning stories are one of the best types of assessments because a learning story is written about to to the child, learning stories allows the practitioner to capture the progression without the confines list. Nixon (2017) also states that learning stories have a more in depth and understanding of the child`s development instead of writing “chid is curious” in a learning story it will be more “I saw you in the playground today, trying to catch a butterfly” and then go onto saying you had an understanding that the butterfly would fly away so you was very quiet as you got close. This identifies that a learning story can have a better understanding for the reader to understand the development of the child and how it was enhanced. 
To conclude the Foundation Phase that is used in school now have positive and negative outcomes, in this section there is evidence to say that the Foundation Phase is not focused fully on the individual child and more focused on the year groups and where all children within the year group should be within their learning and where they are now. The New Curriculum for Wales will be more focused on the individual child and will not be assessing children in year groups it will assess the individual child by age, within my research learning stories are a good way to assess a unique child and has a lot of benefits, the learning stories are fully focused on the unique child, and this will engage the child and build a good relationship between the child and profesional practitioner.  













Section 3- parents and practitioners understanding the importance of outdoor play in the early years and how the new curriculum is implementing play. 
Within my recent placement at an early year setting, talking to the practitioners made me question that how play wasn’t recognised as a development and educational activity, practitioners and parents didn’t understand the concept of how play is so important within the early years. 
Foundation phase (2009) suggests that every practitioner within a setting should understand the importance of outdoor play and the benefits of early years learning and development. However, Welsh Government (2015a) states that during their observation on 410 individual children only 17 percent was with a teacher in the outdoors, this was summarised that the percentage reflected on the value of the outdoors amongst practitioners. 
Furthermore, Foundation Phase (2009) suggests that outdoor play is important for children’s holistic development as well as children`s physical, intellectual, social and emotional development. Therefore, practitioners and parents should understand the importance of outdoor play for children. So why is it that practitioners don’t make full use out of the outdoors? Well, the New Curriculum (2019) states that practitioners should endure an additional amount of training to ensure that they are aware and understanding the benefits of the outdoors within the early years.  Nature Days (2018) states that the New Curriculum will focus on developing independence and real-life learners, it is stated that this will be achieved using the outdoors, children should be given the opportunity in becoming ethical citizens which involves gaining the knowledge of nature within the outdoors. 
Foundation Phase (2009) states that when the practitioners were asked about the outdoors, practitioners stated that taking the children outdoors was weather permitted. However, The New Curriculum (Hwb 2021) suggests that practitioners should be more focused on getting the children to engage in activities outdoors regardless the weather, practitioners should have a positive approach and ensure that they focus more on the “good clothing” rather than “bad weather”. I feel if practitioners carried out most activities outdoors, they would have a better observation opportunity as children can achieve more from being in the outdoor environment than indoors. 
This generation of children are far more focused on technology, most children these days would rather stay indoors and play on phones, tablets and game consoles. Statista (2021) states that 29 percent of children aged 3-4 years have their own games console and this increases to 55 percent in children aged 5-7 years, Statista (2021)    also states that children aged 5-7 years have their own tablet or phone with a statistic of 70 percent. Looking at those statistics its clear to see that children have an interest in technology so why don’t we bring the technology outside? Children could be encouraged by the adult to bring their phone or tablet outside and take pictures of nature, for example they could take pictures of different wildlife, funny shaped plants or leaves. The children could also use the phone or tablet to find different locations on their maps like the park or the shops, there are endless opportunities for the children using technology and the adult should encourage the child to bring it outdoors and make it educational and fun for the child. 
All children have rights, one of the rights for children is children’s voice should be heard, Unicef (no date) UNCRC states in article 12 that children have a right to a opinion and this means that practitioners and parent should act upon their opinions and ensure that children are considered when planning activities, children need to feel that they have a say within their learning experiences and that will create a good relationship between the practitioner and the child. If the child is involved in the planning of an activity the child will be more engaged. Supporting this, The Hanen Centre (2016) states that children will learn more in everyday activities if the adult engages the children, the activities should be based on the child`s interests. 
Children have an amazing imagination and could make up a story or a game with just natural resources, children don’t need expensive resources to be able to have a fun and exciting experience. Supporting this Busy Bees (2021) states that natural resources will stimulate that child`s imagination and creativity, this will provide children with open-ended play experiences. When children have an environmental awareness and engages with natural resources children will develop respect and care for the environment and living things. Children won’t see a log as a log they may see it as a snake that is chasing the or a ledge to get them across a river (Busy Bees 2021).   
The New Curriculum for Wales (Hwb 2021) will be encouraging different skills for children like critical thinking, problem solving and creativity, taking the children outdoors will encourage these skills and practitioners should consider these steps. Within the New Curriculum (Hwb 2021) it outlines that children’s outdoor experiences will have a positive effect on children`s development, the outdoors will encourage children to become ethical citizens.
To conclude I think practitioners and parents need to be more aware of the benefits of outdoor environment for young children, the outdoor environment needs to be encouraged more. Children should be able to go outdoors freely rather then children thinking that it is a reward if they complete given in class tasks. Professional practitioners need to have more training on outdoor play to ensure they know the benefits and provide children with an appropriate outdoor experience. 
Parents and practitioners should open the door for young children and let them go and explore the natural environment around them, children do not need a book and a pen to learn from children need to be able to explore and have a more hands on learnings approach, practitioners should understand when they need to step in and stand back in outdoor play, let the children experience risk. 
Let’s put them books and pens down and get outdoors hand in hand with the children to create a better future and learning experience.  
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