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1. Reflective Models: Gibbs and Kolb
There are many reflective models that can guide practitioners into reflective practice and support them in making careful decisions when planning their next service by reflecting on their experiences. Gibbs’ reflective cycle and Kolb’s reflective cycle will be discussed and compared. Although quite similar, the two reflective cycles have some differences, including potential barriers that practitioners may come across.

Gibbs’ reflective cycle is a six-stage approach to reflecting on one’s own practice. EPM (2018) highlights the cycle as being simple to understand and easy to follow, making it an affective way for all practitioners to reflect on and judge their experiences, thus learning from their actions to improve further next time. However, EPM (2018) also points out that it does not require you to think critically and reflect through different perspectives which are things that are needed when reflecting on practice because without it the practitioner cannot move forward and change their perspective when needed to improve. In addition to this, Gibbs’ reflective model also may only work to its best standards when a person of higher expertise is guiding the reflective practitioner through the process, else the practitioner may not question their own practice in enough depth, meaning the reflective process is not as affective.

Reach (2020) identifies Gibbs’ reflective cycle as helpful because it can help practitioners to understand clearly on what went well or what did not go so well and why that was. If used correctly, following the cycle provides opportunities for practitioners to question and evaluate their own experience to help understand what it is they must change next time and how this is going to best benefit their practice.

However, Millington (2013) explains that a potential barrier to using the Gibbs’ reflective model is that it can be time-consuming because it requires the practitioner to log their questions and responses into a journal and the setting may not give them enough time to do this.

In similarity to the Gibbs’ reflective cycle, University of Leicester (no date) emphasises that Kolb’s reflective model also provides the opportunity for practitioners to learn holistically through their experience by questioning what they have already done. However, Kolb’s reflective model extends this even further, as the practitioner must do more that simply reflect. They must also expand their reflection by including educational research into their plan for further development and improvement for their future practice. This means that practitioners who follow Kolb’s reflective cycle have a wider range of resources and perspectives to consider when planning their next service, giving them a better understanding of their practice with deeper judgement.

Another difference to both reflective cycles is that Kolb’s reflective cycle has less stages than Gibbs’ reflective cycle, perhaps making it more difficult for practitioners to follow because they will have to do more research into each section, whereas Gibbs’ has a clearly structured six-stage plan that is considered by Cambridge International Education (no date) to be easier for practitioners to follow. This means that practitioners may need further guidance from experts in order to follow Kolb’s reflective cycle, making it even more time consuming than Gibbs’ reflective cycle.

In comparison to Gibbs’ reflective cycle, Kolb’s reflective model was designed for leaders to implement reflective practice to a group of practitioners, rather than just being completed by the individual or through one-to-one support. Though individuals will still participate in their own reflecting and are encouraged to not rely on the expert. Kolb’s model provides opportunities for effective reflective skill training for practitioners because it allows practitioners to learn through their experiences and includes the involvement in active learning to further each practitioner’s understanding of the importance of reflection (ISC, 2019).

In conclusion, both reflective cycles can be beneficial to developing a practitioner’s reflective practice skills and can help to improve a practitioner’s services in the future. However, both reflective cycles require time to log thoughts and questions in order for them to work effectively, meaning that settings should allow time for practitioners to reflect efficiently and accurately because practitioners who do this will be able to better their practice, thus maintaining a high quality service for the setting.










2. Briefing Paper
This briefing paper is aimed at professional childcare practitioners to understand the importance of reflective practice to maintain high quality services within the setting.

First and foremost, what is reflection? According to Johns (2013), being a reflective practitioner means to be able to question your own practice in a deep and judgemental way in order to reflect on what went well and why, and what could be done differently if a similar situation or activity would take place again.

Venninen et. al. (2015) explains that reflection is an important skill to be developed by practitioners because it allows them to question their actions before doing them in order to best benefit the children that they work with, as well as being able to see things in different perspectives and considering different options when planning activities or dealing with different situations within the setting.

In accordance to Hawkins and Rogers (2016), reflective practice allows practitioners to consider each individual child’s needs and to adapt their activities to best suit each child. Children think in different ways and understand things on different levels, and this must be considered when planning and implementing activities for children. For example, children with additional needs may need more adult support within the group, or some children will need more advanced work to ensure that their intelligence is being challenged appropriately.

To be able to reflect on practice wholeheartedly, Colwell (2019) suggests that practitioners should reflect deeply and seriously and be willing to make changes to their practice to ensure quality education and care, as well as ensuring safety in the setting. It is also explained by Colwell (2019) that practitioners also need to understand the school’s curriculum so that the curriculum aims for children are included in their activities. Furthermore, practitioners must be open-minded and take responsibility when something does not go their way. For example, if children do not enjoy the role-play area that has been set up in their classroom, practitioners should question why this is and how this can be changed to suit the children’s interests. Questions to ask could be: do they not like the theme? Or, are there not enough resources in the area?

There can be some barriers to reflection, as explained by Rix and Paige-Smith (2011), who suggests that some practitioners may not receive the training they need to reflect on their practice. There is a need for settings to provide time and opportunities for practitioners to reflect on their services, as well as providing appropriate training to staff members. Rix and Paige-Smith (2011) also demonstrates the need for reflection to be included in policies and practitioner training sessions to ensure that all practitioners are partaking in reflective practice to provide a high-quality educational setting for children.

There are many reflection models that practitioners can follow to help guide them in reflecting in as much depth as possible. One of which includes the Gibbs’ reflective model in 1988, as shown below:
[image: ]
(Source: NHS Professionals, 2018)

The University of Edinburgh (2018) highlights the benefits of reflecting with others, as reflecting with others, such as peers or people who are more experienced in the field, can help improve reflection sessions because others may ask challenging questions that you have not thought of yourself. As well as this, reflecting with others provides opportunities to help each other understand things in different perspectives to best better each other’s practice.

In conclusion, reflection requires some skill and practice and with appropriate training practitioners can reflect on their own practice effectively to best benefit themselves, the children, and the setting.
















3. Reflective Log
	Brief description of the activity

	Making faces on paper plates using a variety of fruits.


	Aim/Objective of the activity

	To promote healthy eating.
To encourage the use of our senses.


	My role

	To observe and guide children in making their ‘fruit faces’ and discussing with them the importance of healthy foods, whilst also discussing how we recognise different emotions by making different emotional faces (for example, a sad face, or a happy face).
To encourage handwashing before handling the fruit.
To cut the fruit in preparation for the face-making part of the activity.


	Positive aspects

	· The children thoroughly enjoyed the activity because there was never a dull moment. Every aspect of the activity was practical which is what I think the children liked about the activity.
· The children were able to use most of their senses for the activity by discussing what each fruit looked like, how it felt, how it tasted and how it smelled. This encourages children to use their senses in other activities and to be aware of the different ways we can interpret things in the world.
· Most of the different areas of learning within the foundation phase was supported by this activity, including:
Numeracy: The children developed their numeracy skills by counting the amounts of fruit they had used and using symmetry when making their fruit faces.
Language and communication: The children used their communication skills by taking part in discussions about each of the fruits we would be using and by discussing what emotions each child used for their face. This would also contribute to the children’s social development.
Personal and well-being: The children learned about the importance of healthy eating and how having five pieces of fruit (or vegetables) a day can help our bodies.
Knowledge and understanding of the world: The children gained knowledge of where the fruits come from and how they grow. This could be extended further by having more of a variety of exotic fruits from around the world.
Creative: The children used the fruit that they wanted to create the face that they wanted to make. Although encouraged to make the face symmetrical, the children generally had the opportunity to be creative in their face design.
· There were six children per group which I think was a good number of children to manage the activity and was enough to have interesting discussions about the fruits. However, to ensure affective inclusion, children with additional needs may need to be in smaller groups so that they can have more attention from the adult when explaining and discussing things about the activity. This ensures that the child understands what they are doing and that they are aware of how they can make their own face with guidance of an adult.


	Challenging aspects

	· Not all areas of learning were included in the activity which is something that would need changing if I were to repeat this activity. For example, children could use butter knives or plastic knives (depending on their age) to cut their own fruit to develop their fine motor skills. Also, the use of welsh for children’s welsh development should have been used, as welsh is an important aspect of the Foundation Phase and children’s learning in general.
· I ran out of time which meant that the end of the activity was slightly rushed. This meant that some children’s creations were limited or not completed.


	What knowledge did I demonstrate?

	I passed to the children my knowledge of healthy eating and how fruit can give us different vitamins to help our bodies to keep healthy.
My knowledge of how and where different fruits grow was also used in this activity to give children the opportunity to understand more about our world.
I also demonstrated how to recognise different emotions by using different emotional fruit faces. As well as this, I discussed with the children how we can help someone who is sad or what we can do if we are feeling angry, thus helping children to understand how to deal with their emotions.


	What skills did I demonstrate?

	I demonstrated good communication skills by asking children questions during our discussions and being patient when waiting for their answers. I also listened carefully to what each child said and extended on the points that they made.
Furthermore, I was organised in preparing for the activity by having all the fruits cut up and ready to be used for the fruit plates. Organisation is a skill that is needed in everyday life.


	Which values did I demonstrate?

	I demonstrated inclusion by changing the size of the groups depending on age and ability. Children with additional needs were planned to be in smaller groups so that they can have more encouragement and guidance by the adult. Children with allergies were also included by making sure that certain fruits were not used in some groups with children with allergies, to protect their health and to make them feel included in their group.
I also demonstrated patience by allowing children to have their own discussions about the fruit and about the different emotional faces we could make.
In addition to this, I was supporting and encouraging to the children when they were making their own fruit faces by praising them and giving positive remarks on their creations. This can help boost the child’s confidence and can encourage them to express themselves more.


	What could be done differently in future?

	Next time, children’s welsh development could be improved by this activity by discussing the fruits names in welsh and using welsh colours to describe them. Welsh language could also be used when discussing different feelings and emotions. For example, hapus for happy or drist for sad. Implementing Welsh into the activity is important because it is one of the seven areas of learning in the Foundation Phase for children and children should be encouraged to speak our Welsh language because it is a part of our nationality.
To help children understand even further on how fruit grows, the class could have an outdoor planting area and the fruit or vegetables that are grown there can be used in an activity like this one. This can help children to appreciate how much time and effort is needed to grow plants and can have a deeper understanding of caring for the environment.
If I were to do this again, or any other activity, I will manage my time accordingly and give myself enough time to prepare and implement my activity to ensure that the children do not have to rush through making their faces. Managing my time is a skill I will need to improve my daily practice.





















4. Personal Development Plan
	Area for further development
	Why?
	How?
	Who/Where can I get guidance?
	When?

	First aid skills/qualification
	First aid is needed when working in a childcare setting.

	Update my First Aid qualification within my workplace.
	My headteacher/
workplace.
	September 2020.

	Welsh language
	It is important to encourage welsh language in childcare settings because it is a part of the Foundation Phase and is a core element to the new Welsh curriculum in 2022.

	Complete online Welsh courses and Welsh courses that are offered to my workplace.
	Online/my headteacher.
	April 2021.

	Confidence with parents/carers
	Working in partnership with parents/carers can help create a positive atmosphere within settings and can help children to develop to their best potential.
	I can become more involved in parent/carer days in school. I can also welcome parents at the door and greet them when they are picking up their children.
	My placement mentor/
colleagues.
	January 2021.

	Confidence with junior aged children
	I would like to be able to work with children of a wider range of ages, but I have not had a lot of experience in working with junior aged children (8-11 years old).
	Ask to be moved into a junior class for work experience or volunteer in extra curricula activities with junior aged children.
	My headteacher/ colleagues.
	July 2021.

	Teacher training
	I would like to be a primary school teacher in the future.

	Complete a PGCE course.
	Careers advisor.
	August 2022.
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