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	Targets
	What  I Have  done 

	Target 1:
	Check your work for minor errors 
	I have ensured that I have read through my work multiple times to avoid making errors.

	Target 2:
	Use what you have read to better effect
	I have tried to use the literature I have read to support points rather than making broad statements. 

	Target 3:
	Minor referencing errors
	I have used the Harvard referencing handbook in the hopes of preventing referencing errors.
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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.





Introduction:
The school that I will be focusing on throughout this assignment is an English medium primary school situated in South Wales. The school currently has 466 pupils on role (Welsh Government, 2022) and the free school meals percentage is 20.6% (Estyn, 2017) which is significantly lower than the local authority, which is surprising given the schools location in a deprived area. This assignment will investigate how a school develops one aspect of its School Development Plan whilst critically reflecting on the actions, impact and evidence base. The priority focused on throughout this assignment is Read, Write, Inc as it is one of the schools chosen priorities within their School Development Plan. 
Literature review:
According to Welsh Government (2016), as of the 1st September 2015, it was a requirement that all schools had a three year School Development Plan in place. A School Development Plan (SDP) is an improvement document used by all relevant staff that summarises the schools priorities, the primary actions it will take to enhance standards and the resources devoted to these (Department for Education, 2015). The SDP should be a live, flexible document that all members of staff can regularly refer too when evaluating their practice and reflecting the school’s progress in meeting its priorities (Department for Education, 2015). In order for the SDP to bring about improvement, it is vital that the school ensures that all targets are successfully implemented and result in improved outcomes for pupils, Welsh Government (2014). Many schools follow a SDP cycle which allows them to identify and set targets based on an honest self-evaluation which will be discussed at a later point.
The Education Endowment Foundation EEF (2020) found that one significant challenge that schools face with their SDP is the lack of engagement and support from parents (Brown et al., 2015). As a result of this, parental perspectives of education were often negative and highlighted that they had low aspirations for their children. Bronfenbrenner’s Ecological Systems Theory (1977) suggests that the way different parts of a child’s microsystem work together, in this case the school and the parents, has a significant impact on the development of the child (Health, Research, Funding, 2017). As a result, a positive relationship between the parents and the school is fundamental in aiding pupil’s progress. The (Social Mobility Commission, 2022) states that reading has the greatest impact when done consistently and should be carried out at least 3 times a week for 15 minutes. Without the support of the parents aiding this educational attainment, it often results in a lack of progress in children’s reading skills which then becomes an increasing challenge for schools. Another finding from this report was that due to the focus being on short-term target setting, some schools took a ‘scatter gun’ approach meaning that a range of approaches were adopted however some ended abruptly and others were not completed (Walker et al., 2020). This defeats the purpose of the SDP as the intention is to focus on improving a few areas rather than trying to improve multiple areas that result in not being successful as this is both a waste of time and a hindrance to staff and pupils.
Read Write Inc (RWI) is a literacy programme that was developed in 2002 by Ruth Miskin that is widely used in schools in the UK. The programme is designed to support the development of pupil Literacy irrespective of their ‘socio-economic status, special need or language status’ (Rutt et al., 2022) by adopting a whole-school approach. RWI is a highly structured programme that includes a range of resources that can be used by teachers in the classroom and also by parents at home. ( Walker et al., 2018), shares the impact that RWI had across all subject areas, when he says that RWI has enabled the school to broaden their curriculum whilst ensuring pupils have exceptional reading skills. The school also noticed that overall behaviour had improved and that children were starting to pay attention (Walker et al., 2018). A pivotal outcome of the school using RWI was that children were now beginning to access all areas of the curriculum due to their improved reading skills whereas previously their lack of access to the curriculum meant that children were unengaged and excluded from aspects of the school programme. 
However, the Education Endowment Foundation (EEF) (2022) called RWI a ‘failed trial’ and stated that the amount of data missing from the trial suggests that conclusions cannot be made as to the effectiveness of the programme. Lowe, (2022) highlights that schools are interested in interventions with credible evidence which this study demonstrates is lacking. He summarises that this isn’t to say that this intervention is ineffective but that there is not sufficient evidence to draw any conclusions or make any assumptions that prove to be correct (Lowe, 2022 ). The EEF report, (2022) states that due to the pandemic placing additional pressures on schools, many have now become hesitant to sign up to the programme as it requires a number of staff in order to work effectively which schools cannot guarantee. The lack of staff has a significant impact on the quality of the programme delivered as pupils would be at a disadvantage when completing catch up activities rather than participating in sessions at the same time as their peers.
Developing an action point:
The SDP follows a cycle that is based on a clear vision of what the school wishes to accomplish. The first stage of developing a SDP is to self-evaluate the schools practise and to identify what areas need to be improved. According to Department of Education, (2015) effective self- evaluation and the actions that follow should result in better educational achievements and experiences for all students. One of the action points identified by School X was to ‘improve pupils literacy skills, in particular phonics and reading’ (School X, 2023). The school found that the pandemic has significantly impacted on pupil’s development in their understanding of phonics. This was identified by termly assessments in phonics, reading and comprehension that were monitored and highlighted a slower progress in pupils and a need for more intervention which was not achievable in large numbers (School X, 2023). As a result of this, the Senior Leaders decided that a consistent and fast paced approach was needed to tackle the lack of consistent phonics teaching. Head teacher A, (2023) followed a period of research into the range of possible approaches to enhance early literacy skills however decided to implement Read, Write, Inc (RWI) as it allowed the school to enforce a consistent approach to the teaching of phonics whilst ensuring that staff were provided with highly effective professional learning (School X, 2023). (Head teacher A, 2023) stated that she knew she had the right team to deliver RWI effectively which supported her decision in implementing the programme in the school. 
According to the Welsh government, (2014) school development planning is most effective when all school partners and stakeholders are involved, as this ensures that everyone is committed to the schools agenda. Although all staff and Governors were stakeholders in this process, parents were considered to be the most important stakeholders when evaluating the SDP as data from the school revealed that parents were not engaging with the resources that were previously sent home regarding the previous programme which in turn meant that the pupil’s development was not being supported at home and academic attainment dropped significantly (School X, 2023). As a result of this finding, it was essential that the SDP introduced a programme to enhance pupil’s literacy skills whilst receiving support from the parents in aiding their child’s learning. Head teacher A, (2023) states that parents and carers had been provided with information about the schools new approach to the teaching of phonics and have been supplied with strategies as to how they can support their child’s progress at home. The Department for Children, Schools and Families (DCSF) (2007) acknowledges the importance of parents and schools working together to support children’s learning and in this case, Head teacher A, (2023) considers the partnership between School X and the parents to be excellent and shared that feedback from parents has been highly positive and many are enthusiastic about supporting their children’s reading development. Head teacher A, (2023) stated that in order for this programme to be successfully implemented into their daily routine, staff will need to deliver a highly effective teaching of phonics whilst ensuring that pupils make effective progress in the development of their literacy skills. The RWI programme is also a part of the staff’s performance management which shows the schools commitment to ensuring that all staff are appropriately trained and are consistently improving on their performance which benefits themselves and the pupils. 
The strategic plan for improvement at School X is heavily reliant on the knowledge and skills of the staff who work there. The Welsh Government, (2014) states that schools need to ensure that those who teach have the necessary skills and experiences to provide quality teaching. School X, (2023) has explained that as part of their SDP, staff will be provided with opportunities to observe effective practise in the delivery of high quality phonics teaching through observing model lessons. This is an excellent way of promoting leadership skills within the school whilst supporting practitioners to identify areas for further professional development (Welsh Government, 2017) which is vital as part of the new curriculum for Wales. The school also convey that staff will receive professional learning and coaching from one of the RWI leaders to support their ability to effectively lead the delivery of the programme. The strategic plan of the school highlights that the main measures it will take to raise standards will be too ensure that every member of staff within the school will deliver the RWI programme to a small group of children once they have received the appropriate training School X, (2023). The school believes that the only way the programme will be successfully implemented is if all staff have an input to the teaching and learning of the pupils (School X, 2023).
[bookmark: _GoBack]As the school have only recently implemented the programme, they have not yet been able to analyse annual data from the pupils to see if there has been an improvement. School X’s SDP claims to determine the grouping of pupils every half term by analysing the results of the assessments undertaken by pupils that highlights whether they have made enough progress to move groups or whether they will remain in their current one (School X, 2023). However, Head teacher A, (2023) states that children are actually moved groups as and when the practitioner feels as though they need to be moved instead of waiting for termly assessments as this could hinder their learning and motivation. Bentham and Hutchins (2012) highlight that young children can become bored easily, which has a negative impact on their motivation to participate in lesson which supports School X changing the grouping when they feel appropriate as this reduces the likelihood of pupils becoming bored which would in turn encourage their progress and motivation. 
The total cost of implementing this programme into the school curriculum stands at £28,760 however Head teacher A, (2023) shared that she believes the change in the curriculum will help to further develop children’s understanding and use of phonics and will help to receive the results they were hoping for when using the previous phonics scheme. The SDP states that the programme is set to be reviewed every term and pupils are expected to participate in six weekly assessments during the programme to measure pupil attainment. The data is analysed by two Senior Leaders in the school who compare the results to one another and decide whether the programme has made a positive impact on the results of the school (Head teacher A, 2023). School X have also used evidence from the monitoring of standards and speaking with staff and pupils to determine that they are doing well as a school. Head teacher A, (2023) shared that through work scrutiny, the impact of the RWI programme is visible to all staff and is pivotal in allowing them to see the results of their teaching.  From a previous professional conversation, the Head teacher disclosed that the school acknowledge the effectiveness of the programme as conversations with pupils and learning walks have highlighted the increasing awareness and understanding of phonics by pupils which have contributed to a higher standard of work being completed Head teacher A, (2023)
Reflection and evaluation:
According to the (Welsh Government, 2022) one of the new national priorities that schools must regard when choosing their improvement priorities is to improve pupils progression by ‘ensuring their learning is supported by a range of knowledge, skills and experience’. Throughout School X’s SDP is it made apparent that they have a clear vision of how they are going to ensure that they support the learning of their pupils. One of the most consistent ways that they are doing this is by ensuring that all staff are highly trained in the appropriate areas which will allow all staff members to promote children’s understanding and use of phonics as they will partake in relevant activities every day. One effective area of practice that was highlighted from observations, is that pupils are allocated a RWI group depending on their level of understanding of phonics and reading so some groups contain pupils as young as Reception age to pupils as old as Year two pupils. This worked effectively in School X as it ensured that all of the children in that particular group were working at the same level which is more practical than the teacher trying to teach four different groups of pupils in the same year who may all be at different levels.
On the other hand, the school has been unable to gain quantitative data on the impact that RWI has made on pupils progress as the school have only recently implemented it into their curriculum. As the school are new to the RWI programme the information from the monitoring activity will provide School X with a baseline of expected results, (School X, 2023), however this isn’t to assume that these results will be achieved at the end of the year. As previously mentioned, one form of good practice in school X is that children are moved groups as appropriate based on their performance which suggests that the progress pupils are making is rapid. From observations taken place in School X one suggestion for the younger years would be to use a variety of techniques as even though the programme is structured, it is important to keep the pupils engaged and to accommodate for different learning styles. As previously mentioned, the programme can be repetitive which sometimes leads to boredom of some of the pupils meaning that they are disengaged and are therefore not improving. A study undertaken by The National Literacy Trust (NLT) found that one in six people in the UK struggle with Literacy. One way to address this would be to adopt a musical approach as (Kay, 2013) found that music can aid the’ development of phonological awareness’ especially with younger children. Adopting this approach would mean that the school are able to deliver effective phonics lessons through different mediums and it would also make the lesson more engaging for younger children.
Conclusion:
Overall the analysis of the school development plan has been helpful in aiding my future practise as it has shown me the significance of a SDP in schools and has highlighted the need for me to be aware of it regardless of which school I may be attending. It is also important that I am aware of the goals and the priorities of the school so that I can work collectively with the staff already at the school in achieving them. 
The literature surrounding phonics programmes has aided me in ensuring that in my future teaching practise, delivering lessons through a different medium can have a positive impact on children’s motivation and enthusiasm which leads to greater positive learning experiences for pupils.
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