
Teaching Toolkit 2
Curriculum Development Project

	Course Name
	Importance of Early Education for Parents

	Course Length
	4 Day Course

	Sessions Lengths
	Monday – Thursday : 10:00am – 14:00pm

	Delivery
	Face to Face

	Target Students
	Parents attached to Social Services with children aged 5-11.

	Resources Required
	Classroom (within the local community centre), internet access (video), access to screen, paper, felt pens, pens. 




Introduction
This course will be aimed at parents of five- to eleven-year-olds who are known to social services, specifically those who have been identified as having low attendance or attainment in school. The aim of this will be to improve parental attitudes towards education, enabling them to better support their children’s education. The intended outcome is for children from lower class backgrounds to have higher attendance rates and consistent attainment, with the view of reducing the number of NEET (Not in Education, Employment or Training) young people in future. This course will be held over a four-day period, Monday to Thursday, term time and during school hours to avoid clashes with school run and childcare. This course will be held at the local community centre, which is easily accessible for car and public transport users. Just as parenting classes with Social Services, this class will be a requirement for parents of children who have low attendance or are highlighted as low performing, unless they are statemented, or other additional learning needs have been identified. There will be no formal test or exam as part of the course, however, success will be measured by attendance, engagement, and learner reflections. This curriculum proposal will discuss the need for a course of its nature, how the course will be delivered, aims and outcomes, detailed assessment strategies, timetable proposal, theoretical backing, two lesson plans and plan to follow the Professional Standards.


Rationale 
It would seem that educational success for those in lower class backgrounds is an ongoing issue, with McGivney (1990), identifying the main barriers for education being the attitudes, lifestyles and the home perceptions and expectations of learning, suggesting that social class, even in the early 1990’s played a crucial role in children’s education. This pattern seems to only develop over time, with Bowman et al’s (2000) primary research finding that negative attitudes towards education beyond school is a common factor among lower class families, they say this is engrained in parents from their own experiences, many responding to the dislike of being told what to do and having to conform to classroom settings, suggesting that this negativity can spread down to the next generation, setting children up for failure, as they have preconceptions of educations passed down from parents. Connell at el’s (2024), research has identified a direct link between low school attendance whilst in compulsory education and being NEET. They explain that those who have low school attendance, therefore misses education and the opportunities of peers have a higher chance of leaving school and not continuing in further education of going into the workplace due to lack of skills and qualifications provided through education. With the percentage of NEET people aged 16-24 in the UK rising, he need for courses like this becoming more important, having risen from 10.8% in mid 2022, to 12% in late 2023 (Office for National Statistics, 2024). This course aims to prevent negative attitudes in education for the next generation through changing parents perspectives and breaking the cycle, as this if often the route of attendance and attainment issues amongst young people, leading to NEET, as Bakken et al (2017), discuss, attitudes to schooling can be directly linked to attendance, particularly parental attitudes to school during younger years, they suggest a direct link between low attendance and negative outlook on schooling. Bakken et al’s findings show that children with parents who encourage education and therefore ensure high attendance, continue to high have attendance rate in later schooling, when they become more independent, which in turn shows they also go on to have a positive attitude towards their schooling. Parents will also be encouraged to reflect on their own learning, as Dewey (1938), said “We learn by doing and realising what came of what we did”, highlighting the importance for the learners to understand how their individual learning has sculpted their outlook on education, as this in turn will aid their openness to change ideals. 
Susman-Stillman et al (2018), warn that attendance in schools is a growing problem and suggests that children are missing out on opportunities and as a result their overall development can suffer a great deal, leading to preventable academic failure. They have found the low attendance in school education is inextricable linked to their family circumstances along with parental behaviours and attitudes towards education, which is why a course of this kind this is becoming necessary. When tackling the growing NEET crisis in the UK, it is important to note, that low socioeconomic status is not the only cause, others include mental health struggles, sex, learning ability, physical health and negative life events (Veldman et al, 2024). However, their findings look at the difference between those who are temporarily NEET and persistently NEET, and they identify that coming from parents of low socioeconomic status is the most common factor for those who are persistently NEET, followed by having three or more negative life events. This suggests that tackling this problem, would be most effective by targeting families of low socioeconomic status with young children, particularly those already showing low academic achievement and school attendance. 

The Learners
As previously identified, the learners on this course will be parents of five- to eleven-year-olds who have been identified by social services as failing in education due to low attendance and attainment. As established in the last section, these are parents likely from low socioeconomic backgrounds, who likely have low levels of education themselves along with negative educational experiences (Broer et al, 2019). An expected barrier for these learners is a reluctance to learn, as Kerr (2017), finds, these learning often have a lack of trust in the education system and the importance of having an education, which suggests they will not necessarily be encouraging education for their offspring. She foresees that these types of reluctant learners will often expect any educational course to be taught in a traditional manner, and will therefore have negative attitude going in. She suggests that ways to overcome this barrier and engage reluctant adult learners is through building trusting relationships with them first, ensuring they feel valued and safe, along with building connection between learning and empathising with their individual circumstances. Kerr (2017) also emphasizes the importance of the learner’s trust in tutors, to ensure this, it will be made clear to them that information they share during their time on the course will not be shared with social services unless is poses risk to themselves or others. This class is external to social services themselves and will not be used to monitor their parenting abilities or for information to be fed back. The course will only be informing their social workers on their attendance levels and brief overall engagement with no specific details given. McGivney (2001) also believes that adult learners who have had negative educational experience also often have low self-perceptions and underestimate their own ability to learn, and will therefore be very sceptical to participate in any education programme or course, failing to believe they could learn anything from one. McGivney (2001), offers suggestions to remove these barriers, including having the courses to run free of charge, to come with individualised support, and to direct the learning towards to interest of the learners, she also recommends non-threatening venue’s such as a community centre. 

Curriculum Aims and Learning Outcomes
Aim - To challenge parents’ negative attitudes towards education. 
The overall goal for this course is to support parents who may have had their own negative experiences in education, to understand how important it is for them not to let this overshadow their children’s outlook of education. The course aims to highlight the potential risks of negative parental attitudes towards the education of children, and how this can affect social, emotional, and learning development overall. This will in turn hopefully achieve higher attendance rates in lower class communities.  

Aim – To improve attendance rates and attainment of children in lower-income families. As pointed out by Susman-Stillman et al (2018), preschool school attendance in lower-income families is often lower than those from more privileged backgrounds, which they warn will negatively impact children’s attendance throughout their education, along with readiness to learn. This course, if able to reach enough parents from lower class backgrounds, aims to improve school attendance over the next year.  

Objective – For learners to work in teams to share ideas and experiences. 
To support engagement in the course, it will incorporate social activities where learners will need to work together and reflect on own learning and outcomes, as Gregson et al (2020), say, learning should be just as much social as it is individual, as it better enforces the learning as learners learn from one another first-hand. Gregson et al also discuss the importance of caring about the learning for higher chance of retainment, to achieve this, this course will start by explaining the importance of the learning for their children, supporting them to see the potential it has in the success and happiness of their children’s future, the ability education has, to create more opportunities for them and support them in day-to-day life. 

Objective – To create individual SMART action plans for themselves and their children. The final objective of this course to support the parents to understand the true value of education, is for them to each create SMART action plans, looking at one year, five years and ten years in the future for their children, what goals would they like to see them achieve. This could include 100% attendance certificates, specific grade ranges, further or higher education goals or even focused more on the type of people they want their children to become, such as kind, independent, determined, inquisitive and so on. As Avis (2019), finds, a teaching style can only support learners in the short term, with attention and focus, but the key to long term effectiveness of learning is to encourage your learners to see a bigger picture, to fully understand the positive long-term benefits of what is being learned. This is what the SMART action plan aims to do, and each learner will be encouraged to take this home with them and put somewhere well seen.

Link to Professional Standards
This course will be adhering to the Professional Standards (2017) throughout, with the main objective of the course being to demonstrate commitment to learners, their learners and safety and wellbeing, through empowering learners to take control of their own learning and use it to ensure better education for their children. It will also ensure wellbeing through therapeutic reflective into their own educational experiences, supporting them to let go of negative attitudes and resentment, and by showing them that they are capable of more than they believe. As Lawrence (2000), explains, many of those who did not thrive in the classroom, specifically those from lower class background, often have very low levels of self-belief and feel they are not bright enough for formal education. 
The course will also be valuing and promoting diversity, equality of opportunity and inclusion, something which may not have been evident in their past learning, some learners may have been face with discrimination in the classroom or been given less opportunities due to background or ability. Therefore, this course will strive to ensure all learners feel welcomed and equally important, this will provide a safe space for them to ask any questions, share any information and to be themselves, as said by Marshall (2020), learning in as al adult still needs to be meaningful and accessible to all learners, regardless of any protected characteristic. 
As the course aims to encourage learners to be vulnerable and share ideas and opinions, demonstrating dignity, courtesy, and respect towards one another is vital. All learners will be expected to listen and respect one another, with no judgement, understanding that everyone is entitled to their own opinion, and that not everyone will share those opinions. This will be discussed throughout, all information shared in the sessions will remain confidential, and MacLaren (2024), discusses, learners need the freedom to flourish in the classroom, which may be at risk if learners do not feel comfortable to talk freely. 
Planning and delivering effective learning, teaching and including appropriate assessment will also be key in the success of this course, ensuring learners do not feel belittled or feel like they are back in a setting similar to those negative learning experiences they had previously, lessons will be engaging and interesting and not taught in a lecture format, but rather debate, discussion and delivered in a friendly manner (Lowe, 2023). Use of technology will be required, to play videos and demonstrate some of the learning their children will receive at school, so keeping up to date on these will be paramount. 

Delivery 
This course will be entirely in-person taught, in a community centre, easily assessable with private or public transport. The reason for it being based in a community centre, as appose to a local college, is to support learners’ comfort and lower possible anxiety in attending, as some or many of these learners may not have positive memories of education settings, as recommended by McGivney (2001). As Reece and Walker (2007), explain, childhood memories have an impact on current feelings, and therefore triggers of negative memories can produce negative emotions, which they say can affect learning as some learners in the post-16 sector, may not be mature enough to cope with these types of information. They continue that preventing barriers to learning, such as this, is key for the learners to fully engage and immerse themselves in the learning. Kerr (2017), also finds that adult learners will have a preconception of learning, assuming that any form of learning will be carried out in a lecture-style method. To support learning to overcome this, she suggests other forms of teaching style, including group work, as she feels it is important for learners to build strong bonds with each other, as this will lead to continued support and a feeling of belonging, supporting the learning to be more memorable and positive overall. 

Timetable
Four Day course Monday – Thursday 10:00-14:00 with 30-minute lunch. 

Day 1 – 
Day one will begin with an introduction to the course and the tutors. 
Day one will also be a chance for learners to get to know one another through pair and group work through ice breaker activities, followed by reflections of their own education history, looking specifically at what their impressions of education are, and why this may be. The day will end with a short one to one conversation with parents to discuss how the day went. (See Lesson Plan One). 

Day 2 – 
To start day two, there will be a brief reflection of day one. Day two aims to teach parents the aims of the new curriculum, the improvements made and the aims and outcomes it has for their children. On this day we will also be working in groups to discuss aspirations the parents have for their children’s future and how it their education will support this. Today will also look at the non-education benefits of schooling, including building and maintaining friendship, therefore promoting social development along with higher levels of mental health and emotional development. This will include videos and short documentaries highlighting the overall importance of attending school. This will include the following video: 
https://www.youtube.com/watch?v=UILChW0Xv_w (Plymouth City Council (2023). The day will end with individual conversations with parents to let them know how they are doing, this will be done in a non-formal, encouraging way. 

Day 3 – 
Again, day three will begin with a brief recap of day one. Day three will focus in on their children’s attendance and attainment and look to find out why the parents think their child’s attendance is low or why they struggle to maintain a level of learning. We will then be looking at how to improve this and the benefits of ensuring high attendance and supporting children’s education at home. There will be opportunity to share stories and ideas and there will be a group activity where each group will write down possible barriers to attendance and potential solutions to these. 
  
Day 4 – 
Day four will begin with an overall recap of the course. We will then be looking at creating individual SMART Action Plans with each learner, where this will set specific goals for 6 months in the future, 1 year and 5 years. This will be an opportunity for them to identify what they hope to achieve for themselves and their children following this course. These goals will be specific and realistic and can include their children reaching a certain level of attendance, being able to manage their own emotions in a more mature way, developing closer relationships with their children or setting educational goals including grades or moving onto further education. 

Assessment Strategies
There will be no form of formal assessment strategy for this course, such as testing or essay work, as Forsyth et al (1998), point out, this type of assessment is often seen as a barrier, and when considering learners who have struggled with such assessments in the past, putting them in place for this course may course unnecessary anxiety, which could prevent engagement or attendance. They highlight the need to evaluate the level of education your learners have already (if any) and determine a reason for assessment, for example with an accredited course, learners may need proof of ability and knowledge and require formal certification for career goals. When considering the need for this course, there will be no benefit to the learner of having a formal certificate. However, a certificate of attendance may be beneficial to parents who are working closely with social services if their parental ability is being questioned and are at risk of a Care Order being implemented due to lack of school attendance, as said under the Education Act (1996), parents have a legal obligation to ensure they child is receiving full-time education. They suggest other forms of assessment, such as observation of behaviour and progression, and application of knowledge, which will be assessed through paper activities throughout the course. Instead, assessment will be based on attendance (learners are required to have 100% attendance) and engagement in sessions. As suggested by Bolton (2018), learners will be given some individual verbal feedback by tutors at the end of each day with opportunity to ask questions. As Nasta (1994), says, assessment needs to offer feedback in some sort of formative way, to allow the learner to fully understand their strengths and weaknesses, therefore, this course will be giving a written copy of the feedback discusses with the learner, which they will be able to reflect on later, supporting them to take any practical steps to improve their children’s education. The final form of assessment will be a final overall written reflection by each learner, (Bolton, 2018) discussing what they feel they have learned from the sessions, how their perspective may have changed and what actions do they plan to take, this will include a SMART action plan, to which they will be given a template to fill in. These will be photocopied for both the tutors and the learners to keep; tutors will be able to use these to assess the successfulness of the course the to improve going forward if necessary. 

Theory
When planning for this course, adult education theory will be considered, specifically looking at Knowles (1980), who theorises how to engage adult learners, explaining how they differ from children and young people. Firstly, Knowles explains that adults learn on a ‘need to know’ basis, meaning they firstly need to understand how the learning directly relates to them and their progress before they will be able to engage in the learning itself. Taking this into account, this course will begin by supporting the parents to understand how beneficial the course can be for themselves, as well as their children. Giving relatable examples of how it is never too late to return to education, should they want to, but also how it will support them as parents by explaining how a good education can improve children’s behaviour at home and builds prospects for their futures, using supporting evidence through use of videos and real-life case studies. As Sylva (1994), finds, early positive educational experiences and commitment leads to successful education in later life, she suggests those who commit to schooling from a young age have much higher chances of achieving higher levels of education. This will also be beneficial for Knowles’ fifth and sixth assumptions ‘orientation of learning’ which explains that adults’ learners often need to know how this learning will directly improve their day to day lives and ‘motivation to learn’ which implies that adult learners need to have a motivation for the learning, to understand what good it will provide them and how it will benefit them individually. 
Secondly, Knowles (1980), discusses his theory on ‘self-concept’, suggesting that adults respond better to a more self-directed approach over lecture style teaching methods, while also having more ‘learner experience’ as adults to reflect on when learning, explaining that you cannot assume your learners are beginners at this age and cannot treat them as such. Therefore, this course will aim to be as interactive as possible, encouraging group discussion, reflection on own learning and will be taught in a non-formal manner, ensuing the parents feel involved in their learning and able to share as much or as little as they feel comfortable. 
Knowles’ (1980), fourth assumption is that all adult learners have a ‘readiness to learn’ as they are more mature and eager to achieve goals, however, with these specific learners, they likely have a negative attitude towards education and may have not had good educational experiences, so may be more reluctant to take part, especially considering the class will be compulsory for the parents. Therefore, the class will not be taking this assumption on board and will assume that not all learners will want to be there, working extra hard to ensure they see the benefit of them attending, reinforcing the ‘need to know’ assumption. 
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Lesson Plan 1

	Topic: Introduction / How will this benefit me and my family. 
	Class:
Importance of Early Education for Parents

	Date: Day 1 

	Length of lesson: 4 hours (to include 30-minute break)
	Number of students: 15-20

	Resources required:
Classroom (Community Centre).
Screen. 
Large paper and felt pens. 



	Aim of Lesson
To support the parents to understand how the class will help their families.
To make learners feel comfortable and motivated to learn. 




	Learning Outcomes – The Learners Should Be Able To:
Identify why they have been placed into the class (acknowledge the issues with their children’s attendance and attainment).
Discuss their opinion on education and if they think it is important or not and try to identify individual educational experiences that may have triggers these feelings. 





	Previous student knowledge required for the session:	
None required. 





	Anticipated difficulties (if applicable):
Reluctance to engage. 




	Professional Standards (where are these being met within the session)
This course will be adhering to the Professional Standards (2017) throughout, with the main objective of the course being to demonstrate commitment to learners, their learners and safety and wellbeing, through empowering learners to take control of their own learning and use it to ensure better education for their children. It will also ensure wellbeing through therapeutic reflective into their own educational experiences, supporting them to let go of negative attitudes and resentment, and by showing them that they are capable of more than they believe. As Lawrence (2000), explains, many of those who did not thrive in the classroom, specifically those from lower class background, often have very low levels of self-belief and feel they are not bright enough for formal education.





Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction






Development 





































Plenary/conclusion




	They day will begin with an introduction to the course and the tutors. 



Learners will then participate in ice breaker activities to promote engagement and reduce any anxiety. 








Engaging activities. 










Stop for lunch
Reflect on own learning.  










Individual discussions
	Tutors will introduce themselves and give a short PowerPoint on the course, including what will be included and the reason for running it. 



Ice breakers will start by everyone giving their name and how many children they have. This will then be followed by a ‘I would rather’ activity (appropriate answers only), tutor will start by saying something they enjoy doing (Going to the cinema) then one by one the learners will repeat and add what they would rather do (go to the cinema, eat strawberry ice cream, go on a dog walk and so on). This activity is non-invasive to start so learner down feel they are sharing anything personal too soon. 

Learners will then be split into groups of three to four and given large paper and felt pens, they will be asked to work together to identify barriers to attending school. On the back they will write barriers to supporting education at home. After feeding these back, they will then have another sheet to identify possible solutions to these barriers and then feed this back. 

Lunch break
Tutors will then lead class discussion on how our own educational experiences can affect attitude towards the education system and encourage learners to share stories. Learners will then each be given pen and paper and asked to write their thoughts on their own education and their thoughts on their children’s education. Teachers will then lead a lesson on how education can be hindered by parental ideology. 
To end the day, tutors will recap the day for learners before leaving them to look over the worksheets completed and discuss amongst themselves while tutors speak to learners one by one to find out more about them and encourage their engagement on the programme, so each learner is leaving with a positive outlook ready to return for the next day. 
	30 minutes. 






20 minutes. 













40 minutes. 










30 minutes
90 minutes.











30 minutes  





	Assessment Strategies: when and how are they included within the lesson?
Assessment with be in the form of unformal observation of engagement, looking for learners to be actively listening, participating in group activities and through one to one at the end of the day. 








	Informal reflection (to be completed after the session)
























                     
Lesson Plan 4

	Topic:
Course reflection and Action Planning
	Class:
Importance of Early Education for Parents

	Date:
Day 4
	Length of lesson:
10:00-16:00
	Number of students:
15-20

	Resources required:
Classroom (Community Centre).
Screen. 
Paper with SMART Action Plan template and pens. 




	Aim of Lesson
To evaluate the course and what has been learned, to set specific, measurable, achievable, realistic and time bound goals for the future, relating to what they have learned. 




	Learning Outcomes – The Learners Should Be Able To:
At the end of this session, learners should be able to identify appropriate goals related to the learning on the course and explain how they plan to achieve them, adding a date for completion. 






	Previous student knowledge required for the session:	
Attendance and therefore knowledge of the three previous sessions. 





	Anticipated difficulties (if applicable):
Learner reluctance. 




	Professional Standards (where are these being met within the session)
The course will also be valuing and promoting diversity, equality of opportunity and inclusion, something which may not have been evident in their past learning, some learners may have been face with discrimination in the classroom or been given less opportunities due to background or ability. Therefore, this course will strive to ensure all learners feel welcomed and equally important, this will provide a safe space for them to ask any questions, share any information and to be themselves.





Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction






Development 



















Plenary/conclusion




	Recap.



What we aim to achieve from this course. 




What is a SMART action plan?





Lunch 
Setting individual goals and targets.






Summary of session followed by one to ones with learners. 
	To start today’s lesson, there will be a tutor led recap of the course to far, including questions directed at the class to refresh memory.
Class discussion on what learners hope to take away from the course, what benefits they would like to see in their families lives. This will begin with small group discussions which will be fed back to the class before a whole class discussion. 
Tutors to lead session on what a SMART action plan is. These learners would likely not have seen this before, so each step will be explained in detail, explaining the advantages of using a SMART action plan to set goals and targets.
Lunch break
Learners will be given paper templates of SMART action plan tables. They will use this to identify 5 goals/targets each and work their way through each. Tutors will go around the class individually to support. Both learner and tutors to keep a copy of action plans. 
Tutors will praise learners to participation and give email contact information should they need it. Tutors will then have a one to one session with each learner to discuss their takeaway from the course, learners to complete anonymous surveys of the course overall. 
	20 minutes.



40 minutes.






40 minutes. 






30 minutes. 
60 minutes.







50 minutes.






	Assessment Strategies: when and how are they included within the lesson?
The assessment for this session will be a final overall written reflection by each learner, discussing what they feel they have learned from the sessions, how their perspective may have changed and what actions do they plan to take, this will include a SMART action plan, to which they will be given a template to fill in.



	Informal reflection (to be completed after the session)



























