During this essay, I will be critically discussing Medgyes' (2001) The chapter I will be discussing is part of the third edition of “Teaching English as a second or Foreign Language”, which is edited by M, Celcia-Mursia. This research has been portrayed as an invaluable resource towards gaining an insight into the complex area within teaching English as a second language. The title “When the teacher is a non-native speaker” does not accurately and clearly state that the research problem is to address the varying challenges as well as the contributions that the non-native English-Speaking teachers (NNEST) endure within the English language teaching sector compared to their native English speaking teaching (NEST) peers. Even so, the title does imply that non-native speaking teachers will be examined as a whole, but this is only suggestive due to it being a chapter of a book relating to English being taught as a foreign or second language. This is addressed during the aims of the chapter below the title heading as well as being discussed during the introduction of the chapter, and clearly defines why there has been a shift in the perception of non-native and native speakers of English, no longer being seen as two separate groups that work in isolation within the TESOL community around the world.  
Medgyes' (2001) states that multilingual educational initiatives have been implemented in many schools around the globe. Due to these initiatives being implemented, new research was required to allow the training programmes to be re-addressed so that teachers can confidently develop their own individual multilingual perception of their own self. This will then also promote an acceptance of multilingualism society within the educational facility that the students are enrolled in and will allow students to feel that they belong to a group when they are not monolinguistic. This societal acceptance of their language heritage rather than focusing on their disadvantage of non-proficiency of the use of English language will enable them to fee; proud of their language abilities rather than focusing on their hinderance of proficiency towards pronunciations. Many students may have varying differences between their heritages and being bilingual can create a perception of not knowing where they belong and feelings of isolation, if they can see their teachers accepting their own multilinguistic heritages, then this will help to promote their own personal view of their individual identity within the classrooms which will also filter in society due to it becoming classed or perceived as a norm within the education facility in which they are learning English as a second or foreign language.    
Previous research can be viewed as having quite a negative terminology towards non-native speakers of English who are teachers, which has been deemed quite controversial in more recent years within society, this controversy has created new terms and ideologies being offered to reduce to the stigma that non-native speakers of English feel, this is due to them being perceived as having flaws on their ability to teach English as a second or foreign language due to the, not being as proficient as a native English speaker.  The current ideologies during this research are more focused on the positives of monolingual language learning rather than bilingualism, and this has negatively impacted the perceptions of teachers who are Non-native speakers of English. This is due to previous research solely focusing on the language proficiency of non-native speakers of English, this puts multilingual individuals with a high level of proficiency at a disadvantage, this perception has slowly started to change direction and shows that there is a need for more research to be completed within this topic area of multilingualism and the benefits that potentially exist for many students and their teachers respectively. Medgyes (2001) clearly states that by just being proficient to a high level in English does not ensure that the individual will naturally be a good teacher in English as a second language. 
The Executive board of TESOL took steps in 1991 to remove all forms of discrimination during employment opportunities against non-native English-speaking teachers that had previously been felt, that had been held against them due to their nationality not their proficiency in English or their experience of teaching English as a second language to students. This has not abolished all forms of discrimination with employment opportunities for non-native English-speaking teachers, but it can be seen as a form of catalyst that has broken down some of the barriers that non-native English-speaking teachers face throughout their careers.  
A brief discussion on the term of the international form of the English language standard, possibly taking over for the British and American English standard. Previous research is discussed with each variable defined, this gives the reader a clear understanding of the terms and why they are within the literature of this research project. Perception of the commonly used definitions of each cohort, NNEST and NESTs deemed to no longer be appropriate terminology within the classroom and literature, but both terms are still commonly used still within the subject area and were also used within this research study. Both cohorts of teachers held a qualification at degree level, so that each cohort had a similar education level, which would reduce the variability of the limitations within the research. The dichotomy was suggested to have shortfalls, but this is overcome by strict scrutiny rather than being rejected during the investigation. Medgyes (2001) also discusses in depth the aspects towards differences of teaching method for both non-native and native teachers and why they may be apparent within the field of teaching English as a second language.   
Throughout the chapter, the variables are well defined for the reader to easily understand and follow, making it easier reading for all who may be interested in the topic. The introduction starts by clearly defining English as being the most used language around the world, with more individuals recorded describing themselves as being second language English speakers, compared to those being recorded as first language English speakers globally (Graddol, 1997) The research purpose investigated the student's perceptions of the teaching behaviours of Non-native English-speaking Teachers (NNESTs) compared to the behaviours of their Native English-speaking teachers (NESTs) English as a foreign language both of whom hold a degree level education in Taiwanese. Due to the perception of the students’ being analysed the results could be skewed from the students own perceptions of the proficiency of the use of English language or translation of English by their non-native English speaking teachers compared to those teachers who are native English speaking teachers, this may have created a perception of how the student believes they should answer the questions rather than unbiasedly answering the questions given to them. The students may have perceived that they should not disrespect the native English-speaking teacher due to cultural differences and expectations. Possibly even the perception of the results they have given is being held against them in future learning opportunities. These variables were not tested during the research; future research may consider mixed methods analysis to allow for these variables to be tested in depth. Students may not put an emphasis on the full aspects and criteria for teachers to be deemed as successful within the learning environment. This would include lesson planning, how to create student self-motivation towards learning English as a second language, an extensive understanding of the acquisition of second language learning, as well as proficient classroom management (Medgyes' 2001).  
The research has shown comparisons between both cohorts of teachers, clearly showing that both bring differing challenges and opportunities to their students' experiences of learning English. Whilst many appear to favour native speakers of English, there are many benefits towards students who have non-native English-speaking teachers guiding them through their transition to acquiring the English language. These groups of teachers have already learned the skills of second language acquisition themselves; they are able to translate the meanings of words and will also understand with the verbal proficiency of the English language, which can be deemed as a hindrance for a student and a non-native English-speaking teacher. Research has shown that non-native English-speaking teachers surpass their native English-speaking peers during such tasks, as these tasks are based on learning the skills required, which both cohorts are required to have the correct standard of training to be able to learn and fine-tune these skills, which will ultimately positively impact on their teaching ability, no matter how proficient they may be in speaking English.  
The Hypothesis of the research was to raise awareness of both the strengths and weaknesses that both groups of teachers will have to overcome for them to be able to be perceived by their students as being better teachers in the subject area of teaching English as a second/foreign language. The research study also aimed to enhance the knowledge and understanding of the individual strengths and weaknesses that both groups bring to the field of teaching English as a second/foreign language and what can be done to alleviate the challenges that are described. Previous research to this study was viewed as having a negative perception towards non-native English-speaking teachers, and the overall conclusions of the results still supported this negative perception being held by students.  The linguistic impairment of non-native English-speaking teachers is also discussed thoroughly and highlights the importance of varying attributes, including education level, experience within the sector and language skills, as well as teaching qualification, which can provide the individuals with more opportunities to become more effective teachers, ultimately creating a better environment for the students to learn within.  The results showed that the findings were supported by the outcomes, and the overall conclusions were deemed to be believable that both groups are matched closely in the date and can contribute beneficially towards their student efficiently learning English as a second language to a high level from either of the teacher cohorts. This outcome was also suggested as a possible outcome during the introduction.  
During the research, empirical data and previous experience was drawn on to collect data, and this was discussed during the results. Future research could be based on a mixed methods approach to ensure all collated data has no personal bias from the researcher's perspective. Whilst the research was published in 2001, it is still current within today's society and accurately describes the challenges that many Non-native English-speaking teachers (NNESTSs) face throughout their careers around the world. Sources for the literature within the study were comparable for the time they were used, considering the research was published in 2001. The design and methodology are consistent with the purpose of the research; the study was carried out by gaining the students' personal perceptions of who they thought were the better teachers by comparing non-native English-speaking teachers to native English-speaking teachers, this was completed by the use of questionnaires aimed to gain the students' individual perceptions by asking them to answer a set of questions listed. The questionnaires were then analysed and the hypothesis tested.
[bookmark: _Int_YI9rnubT][bookmark: _Int_o3zIcP1v][bookmark: _Int_JybsyWKs]Overall, the research has shown that both non-native English-speaking teachers and native English-speaking teachers have limitations and strengths when teaching English as a second language, which will require careful consideration within the classroom environment. The perception of stigma and/or discrimination that is felt by the non-native English-speaking teachers and discriminatory accepted pay gap between (Illes, 1991, p.87)  both groups can be seen to be diminishing with higher levels of research being carried out to analyse the data and ultimately enhance the learning environment and expectations for the students and their teachers, irrespective of whether they are native English speakers or non-native English-speaking teachers. This highlights the need for research within the subject area to ensure that future research continues to investigate all variables that may impact the data being recorded. This future research would allow improvements to be created for both teacher cohorts as well as the learning experience of the students. With improvements continuously being implemented, it will reduce the gap between both teacher cohorts and would then possibly reflect more positively on the student’s learning experience and confidence of learning English as a second or foreign language. With perceptions changing towards the non-native English-speaking teachers, this will reduce the pay gap between both groups, creating a more equal pay scheme for all who are actively working within the TESOL communities around the world.  Primary research showed that there is a higher number of NNEST’s compared to NEST’s in the world, and that NEST’s are in higher demand than their peers, (Braine, 1999). 
To conclude, the chapter is very informative throughout, whilst previous research can be viewed as having a negative perception towards NNEST’s within the educational sector, this current research has shown that NEST’s are no longer being favoured over their NNEST peers, and NNEST’s can now be given the respect and appreciation that they deserve and their diverse backgrounds and heritage is now being seen as an asset rather than a hindrance to their educational career within TESOL. The perfect TESOL tutor is not due to linguistic proficiency but has many various attributes to tehri eprsonality as well as a high level of training and education in the subject matter that they are teaching. 
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