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This piece is a written reflection upon my performance in a previously filmed session, following observations upon my performance I begin to discuss how I have worked on the points raised whilst offering opportunity for further growth in the future. The Welsh Government has been explicit in their intentions to increase the number of Welsh speakers culminating in one million Welsh speakers by 2050 (Welsh Government, 2017a, 2017b, 2019b). These goals of the Welsh Government align with the rights afforded to all children as published by the United Nations in the Conventions on the Rights of the Child (1990). Within these rights it states that every child has a right to a nationality and language. Whereby every child should be given the opportunity to learn the language, something that many adults in Wales regret not doing (Hill and Robertson, 2012; Jenkins, 2015). Through the goals set out by the Welsh Government every pupil will be given the opportunity to attend a Welsh medium education either through parental choice at primary level or personal choice at secondary (Welsh Government, 2016a). To achieve this the government aims that pupils within English medium schools will be given a high enough set of Welsh language skills that they can cross over into Welsh medium education (Welsh Government, 2017a, 2017b, 2019b)

My Welsh was taught as a first language through immersion (Johnson and Swain, 1997) within a Welsh medium primary school, neither of my parents spoke Welsh. This caused me to use Welsh only within the school environment an issue that the Welsh Government (2017b) states as a large influence on the development and attainment of the language. Additionally Estyn (2006) found that having limited or no contact with the Welsh language outside of the school environment had detrimental effects on the learning of the secondary language, and where the learner had extended periods away from learning such as the summer breaks their learning was impacted significantly. This would suggest that the lack of use in real life and spontaneous situations affects the learning of Welsh. Estyn (2013a) corroborates this by recommending that schools stimulate progress by ensuring learners are given the opportunities to practice their use of Welsh under these settings. If these setting do not exist outside of school then it would be safe to assume the learner is suffering.  
My Welsh language skills are average and are spread across the ‘intermediary’ and ‘higher’ sections within the Welsh language competency framework for practitioners (Welsh Government, 2019a). Before attempting to improve my Welsh I would have placed myself lower on the chart whilst criticising my language skills far harsher than may have been necessary.  The issue with my Welsh teaching was a lack of confidence in my ability, I am continuously affected by this due to my awareness that my Welsh skills should be much better than they currently are. I would regularly avoid the use of Welsh to avoid possible embarrassment as often as I could, this created a loop of regression where my Welsh would suffer due to lack of use and then my self-consciousness would increase causing me to avoid Welsh further (Perez, 2015) .  This is an issue that Estyn (2013b) is also aware of and guides their inspectors to look for signs that learners are happy and confident in their use of Welsh in various settings, as if they are unhappy and forced into the learning of Welsh they will resist and refuse to learn further (Davies, 2003; Perez, 2015)
This is reflected in my performance in the video, my self awareness negatively affected my teaching through lack of self belief that I could complete the task to a high standard as someone who received Welsh medium education should. During the reading I mis-read and mis-pronounced numerous words that I am fully capable of pronouncing and reading correctly.  Welsh Government (2016a) found that a practitioners confidence or lack of, affected their ability to teach. Following their intervention centred around increasing practitioners confidence in their use of Welsh, the Welsh Government found that practitioners increased their use of Welsh outside of the confines of Welsh language lessons and as such increased the time learners are immersed in the Welsh language.  
To improve myself and my abilities, I have decided to leave my comfort zones with regard to speaking Welsh and have taken multiple teaching assistant roles within Welsh medium schools. This has both immersed me within the Welsh language and ensured that I use Welsh regularly. 
The roles within multiple schools improved my confidence in my abilities whilst also improving them. The increase in my confidence was noticeable and I felt confident to use my skills within different and increased roles. Whilst undertaking my role as a teaching assistant I volunteered to cover the class teacher for initially one afternoon which increased to covering multiple PPA sessions during my time at the school.  I then accepted a role to cover a Welsh medium schools physical education lessons for several weeks. This greatly improved my Welsh as I was now planning and facilitating lessons through Welsh something that I would have never have attempted before. Additionally I will be conscious of the need to offer that same luxury to my students, who should not be pressured into producing Welsh sentences but should be encouraged to attempt and practice without outward pressures of time or the fear of failure (Perez, 2015). 
To ensure we reach the goals set by the Welsh Government (2016b, 2017a) we must create students who are bilingual, defining bilingualism as the skills to use Welsh in both the education and social environment. Therefore the level of bilingualism of the educators must be equal or equivalently capable to teach to this standard. I must ensure my abilities are to this standard to ensure that I may teach to the required standards. Estyn (2013a) note that a practitioners ability and skills in the teaching of Welsh is a large factor in the pupils learning of Welsh and that those practitioners with poor skills did not offer enough high quality experiences to ensure progress or continuity during transitions and often Welsh language learners will leave the journey completely (Musk, 2006). This further highlights the need for myself to obtain high level language skills to ensure that I provide high quality teaching.  
During the video, although my skills were lacking I do believe that my selection of appropriate resources and suitable difficulty gave the students the opportunity to progress their Welsh skills. Furthermore I was encouraged to hear the pupils use some key phrases learnt during the lesson outside of the formal setting. This is a positive sign towards their development as stated by the Welsh Government (2017b) and Estyn (2006).To ensure that I continue to improve in this area I will follow governmental guidelines and support. The Welsh Government (2017b) states that practitioners should ensure that learners are given early opportunities to develop their Welsh language skills and that these opportunities continue throughout the learning journey, unwavering as the child ages. This indicates that a practitioner should strive to adapt and develop their students skills to the fullest by following a continuum of learning. By following the new Welsh curriculum and other guidance such as the ‘Siarter Iaith’ (Welsh Government, 2019a), I will ensure that I push both myself and my students to progress our Welsh language skills. This will provide the best opportunity to succeed in the Welsh Governments goal of producing 1 million Welsh speakers by 2050 (2017b) whilst improving my abilities to teach the Welsh Language inline with the increase in speakers and abilities. 

Davies (2003) states that we must be careful when implementing a language on non-native speakers whereby they resist the pressure and ultimately fail to learn, this is also supported by the Welsh Government (2017a, 2017b, 2019b) who propose a slow approach towards learning Welsh ensuring that learners feel comfortable and use the language as a tool not as a complete change of personality or image. There is also recent evidence to suggest that there are huge positives to the social effects of group language learning and immersion, whereby learners will feel a greater motivation to learn as a group with others than on their own through personal study or tasks (Alhamami, 2020).Within my lessons I will strive to use these social effects to use and allow for situations whereby students can practice and use the language. There is also support for the use of a wide range of resources whilst teaching languages, and as such I will make use of a wide array of materials to support both teaching and learning (Oxford, 2002; Welsh Government, 2011). I believe that I must push myself towards using Welsh far more often to address the issues with my confidence and belief in my abilities. I must ensure that I do not fear using Welsh in all settings as to increase my ability to provide adequate Welsh language teaching (Estyn, 2006, 2013a; Perez, 2015). This is also a requirement of the Welsh Government (2017a) as they outline the need for practitioners to continuously strive to improve their Welsh language skills, as part of their professional development standards. The standards will require practitioners plan and accomplish goal set by themselves to improve their language skills by using the competency framework as a reference point (Welsh Government, 2019a, 2019b). Therefore I will continue to plan future targets and goals to progress my Welsh skills, differentiating and adapting my objectives to ensure relevant and consistent progress whilst placing myself within situations that require me to use Welsh. Alongside this I will strive to create a suitable language learning environment using a wide array of resources, where pupils are learning within a safe and social setting (Alhamami, 2020; Estyn, 2006; Oxford, 2002; Welsh Government, 2019b). 
















References

Alhamami, M. (2020). Learners’ Beliefs and Communities Around Them: The Social Pressure to Learn Language. SAGE Open. https://doi.org/10.1177/2158244019898842

Davies, A. (2003). The native speaker: Myth and reality. Clevedon: Multilingual Matters.

Estyn (2006) A report on Welsh immersion and intensive language teaching pilot projects in schools. 

Estyn (2013a) Welsh Language development in the Foundation Phase.  Cardiff: Crown

Estyn (2013b) Supplementary Guidance: Welsh. Cardiff: Crown.

Hill, D., & Robertson, L. H. (2012). Equality in the primary school: Promoting good practice across the curriculum. New York: Continuum International Pub. Group.

Jenkins, G. H. (2015). 'Let's do our best for the ancient tongue': The Welsh language in the twentieth century.

Johnson R.K. and Swain M. (eds.) (1997) Immersion Education: International perspectives. New York: Cambridge University Press

Musk, N. (2006). Performing bilingualism in Wales with the spotlight on Welsh: A study of language policy and the language practices of young people in bilingual education. Linköping, Sweden: Linköping University, Department of Language and Culture.

Oxford, R. L. (2002). Language learning strategies around the world: Cross-cultural perspectives. Mānoa: Second Language Teaching and Curriculum Center, Univ. of Hawaii.

Pérez, B. (2015). Becoming biliterate: A study of two-way bilingual immersion education.

UN (1990) United Nations Rights of the Child (UNCRC)

Welsh Government (2011) Review of the Welsh Language Support Service for Schools. Cardiff: Crown.

Welsh Government (2014) Evaluating the Foundation Phase: Key Findings on Welsh Language. Cardiff: Crown.

Welsh Government (2016a) Review of a project to encourage Welsh-medium teaching in English-medium primary schools. Cardiff: Crown

Welsh Government (2016b) EVALUATION OF THE WELSH-MEDIUM EDUCATION STRATEGY FINAL REPORT

Welsh Government (2016c) A living language: a language for living Welsh Language Strategy 2012–17 Annual report 2015–16. Cardiff:Crown 

Welsh Government (2017a) Welsh in education Action plan 2017–21. Cardiff: Crown 

Welsh Government (2017b) Cymraeg 2050 A million Welsh speakers. Cardiff: Crown 

Welsh Government (2019a) Welsh Language Competency Framework for Education Practitioners. available at: https://gov.wales/sites/default/files/publications/2019-06/welsh-language-competency-framework-for-education-practitioners.pdf [Accessed 10/04/2020] 

Welsh Government (2019b) Siarter Iaith framework: Initial guidance for schools. Cardiff: Crown






[image: ]
Lesson plans.
[image: ][image: ][image: ]















[image: ]
















[image: ]

image7.png
P Prifysgol Cymru
£ Y Drindod Dewi Sant

> University of Wales

APLP
Y’
PDPA

Partraraats ysg Proesys Ve Aot

Yr Athrofa

Institute of Education

Trinity Saint David

Addysg i Gymru.

Education for Wales

Time Activities/Methodology/Key Pupil Tasks Resources
Concepts (Pupils’ role —including differentiation, (Including Health and Safety
(Teacher’s Role — including key engagement in formative assessment requirement)
teaching points, differentiation and homework)
strategies and key questions)
Video
Projector/smartboard
0 Mini Whiteboards
Opening | 4 . lass we will rewatch the ‘Splij a WB Pens
phase Sploj’ video again on the SmartBoard.
ith lii During the Video the teacher will again — "
(with links uring . & The pupils will follow along with the
B highlight the ‘Ch’ sounds announced on | _ > g W
to prior screen. video and finger write the ‘Ch’ sound.
learning) | Additionally the Teacher will pause the
video on the section where the video
demonstrates how to draw the ‘Ch" | Sypport staff may aid those that need it,
. sound. ) May be progressed by using whiteboards
Pupils will finger draw along with the and pens
video and practice the shapes. Rewatch pens.
the section if needed.
https://www.dailymotion.com/video/
X6g02vj
Video
Teacher will assign each group to a area/task, then aid Pro board
TA's to support groups with task/activity | groups on task 2. rojector/smartboar
" Mini Whiteboards
Teaching | 1 . . . Task/activity 1-
Aid the pupils in the creation of their 'WB Pens
& Core |+ ¢ " In groups the pupils will roam around the classroom taking
y Moch’ and supporting the use of pictures of items that contain the sound ‘Ch’ (using the ‘Ch’ sounds on cards
Learning | language through modelling. They will | Iabels for support) The pupils may also progress by filming Teacher and TA to ensure areas
also support the creation of the ‘Ch'. each other pointing to the item and speaking the words, ¥ °
Pupils will also tally the number of words found on a mini have many item labels in
whiteboard.
How do we make the ‘Ch’ sound? Welsh.
How do we say this? Task/ activity 2- Drawing supplies (pens,pencils,
Syt ydyn ni‘'n dweud hyn? In goups the pupils hw\l\::gm w:mw p\cturei of tems/ paints, crayons),
Allweh chi wneud y swn/sain hon? words that contain the ‘Ch’ sound. Use examples to inspire
y s e pupl,demonstaig hat ey cn rowa Moch fs Red playdough
in the video and draw a ‘Ch inside, or a boat (Cweh) with iPads
the ‘Ch sound drawn on the sal. (the ‘Ch does not need
Assess through- ‘to be within the picture if it does not fit)
‘Show me’, pupils can draw the ‘Ch’
y . Task/activity 3-
shape with some accuracy, pupils Pupils will use red play-dough to make a ‘Moch Goch’ (Red
produce a moch goch, pupils identify Pig). The pupils should be encouraged to use the words.
‘Ch’ sounds around the classroom. when creating the ‘Moch’, additionally the pupils can make
the pig sounds from the video ‘Soch Soch’. They will also
Dewch, Crochenwaith, Chi, Moch, be tasked with forming the ‘Ch’ sound using the dough.
. Mrer M Pictures of each can be taken for d:
Soch, Coch, Bachgen, Merch, Chwarae, jctures of each can be taken for records.
Cwch, Gloch,
There will be a short show and tell section to end All pupils on carpet area
the lesson with a selection of pupils from each
""“T";ha”"f ‘”“‘("I':"L ""’i: “':"f‘:h"'_ ""’":CE”' Pupils will respond to questions on what activities
e pupils can talk briefly about their worl L .
Plenary hopefully speaking a selection of ‘Ch’ words. they have pam”pal:d in :“d what they have
Teacher will look for an improvement in achieved.
3 pronunciation of the ‘Ch’ sound as well as an
improved ability to write ‘Ch'





image1.png
Prifysgol Cymru
Y Drindod Dewi Sant

University of Wales

Trinity Saint David

LEVEL 6 ASSESSMENT SPECIFICATION

Student name:

Student ID number:

Programme: BA(Ed) QTS

Module: Yr laith ar Daith 3

Module code: ECAD6006C Contribution to | 60%
Overall Module
Assessment (%):

Lecturers: Rhagoriaith Internal Verifier:

Assignment Title:

Portfolio — Revised Word count (or

equivalent):

Equivalent — 60%

Submission
deadline:

Return date of
provisional marks
& written feedback:

15t May, 2020; 23.59 8th June, 2020

Submission
method:

All written assessments, where practical and possible, must be submitted via
Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this
assessment specification into Turnitin or it will match many similarities with
other students’ submissions.)

Alternative submission method (if applicable):

Late submission of the assessment will result in a late penalty mark.
Penalties for late submission: Up to one week late, maximum mark of 40%.
Over one week late, 0%. Only the Extenuating Circumstances Panel may
approve a change to submission dates.

Academic
honesty /
referencing:

Academic honesty is required. In the main body of your submission you must
give credit to authors on whose research and ideas your work is based.
Append to your submission a reference list that indicates the books, articles,
etc. that you have used, cited or quoted in order to complete this assessment.





image2.png
e | Yr Athrofa
/ University of Wales | Institute of Education

L'gggtéﬁ taDnaVFI’(i‘lasel Addysg i Gymru_/ Education for Wales

Lesson Plan - Step 1 Cynllun Gwers — Cam 1

Student-teacher Nicholas Thomas Class: | yrl

AoLE or Subject Language, Lit & Comm Date: | 24/04/2020
Lesson Focus: To develop the use and understanding of the Welsh ‘Ch’ sound
Meaningful links to | can listen to others and attempt to copy sounds and everyday words and

phrases to improve my own communication.
| can recognise and pronounce Welsh letters and simple words.
| can repeat sounds, words and phrases, copying pronunciation.

Curriculum

Meaningful links to: | The pupils will develop their oracy skills in Welsh by sounding out words
Cross Curricular containing the Welsh ‘Ch’ sound.
Using tally charts correctly to note the instances of ‘Ch’ within the video.

Responsibilities
The use of the smartboard to search and view an online video safely.

Personal Targets (Linked to QTS and identified in weekly review)
1 aim to increase the use of my personal Welsh- Continuing professional learning/ Welsh
language skills

1 aim to use a variation of quality resources to improve the quality of Welsh language
lessons- Welsh language skills

Learning Objectives (focus on Learning- use accessible vocabulary):

The pupils will learn to:

Pronounce the ‘Ch’ sound on its own and in simple words
Identify the ‘Ch’ sound within written words.

Identify the ‘Ch’ sound from spoken words.





image3.png
Wi | Yr Athrofa
/ University of Wales | Institute of Education

Trinity Saint David Addysg i Gymru_/ Education for Wales
Lesson Plan Phase 1

Lesson Plan - Step 2 Cynllun Gwers — Cam 2

Student-teacher Nicholas Thomas Class: | yrl

AoLE or Subject Language, Lit & Comm Date: | 30/04/2020
Lesson Focus: To develop the use and understanding of the Welsh ‘Ch’ sound
Meaningful links to | can listen to others and attempt to copy sounds and everyday words and
Curriculum phrases to improve my own communication.

| can recognise and pronounce Welsh letters and simple words.
| can repeat sounds, words and phrases, copying pronunciation.

Meaningful links to: | The pupils will develop their oracy skills in Welsh by sounding out words
Cross Curricular containing the Welsh ‘Ch’ sound.

Using tally charts to track the number of ‘Ch’ sounds around the classroom.
The use of the smartboard to search and view an online video safely.

The use of iPads to identify and track the ‘Ch’ sounds around the classroom.

Responsibilities

Personal Targets (Linked to QTS and identified in weekly review)
1 aim to increase the use of my personal Welsh- Continuing professional learning/ Welsh
language skills

1 aim to use a variation of quality resources to improve the quality of Welsh language
lessons- Welsh language skills

Learning Objectives (focus on Learning- use accessible vocabulary):

The pupils will learn to:

Pronounce the ‘Ch’ sound on its own and in simple words
Identify the ‘Ch’ sound within written words.

Identify the ‘Ch’ sound from spoken words.





image4.png
Prifysgol Cymru
Y Drindod Dewi Sant

University of Wales
Trinity Saint David

Yr

Athrofa

Institute of Education
Addysg i Gymru.

Education for Wales

APLP
Y’
PDPA

Partraraats ysg Proesys Ve Aot

Time Activities/Methodology/Key Pupil Tasks Resources
Concepts (Pupils’ role —including (Including Health and Safety
(Teacher’s Role — including key differentiation, engagement in requirement)
teaching points, differentiation formative assessment and
strategies and key questions) homework)
Video
Projector/smartboard
0 Mini Whiteboards
Opening : cnli
h As a class we will watch the ‘Splij a WB Pens
phase Sploj’ video on the SmartBoard.
(with links During the Video the teacher will | The pupils may be encouraged to count
to prior highlight the ‘Ch’ sounds along using fingers to tally the instances
learning) announced on screen. of ‘Ch’
(Demonstrate safe internet use)
https://www.dailymotion.com/
video/x6go2vj
Video
Projector/smartboard
Teaching Mini Whiteboards
& Core Teacher will assign each group to a area/task, WB Pens
L N ‘Ch’ sounds on cards
earning Task/area 1-
TA's to support groups with task/activity | This task consists of organising the word cards in to Teacher and TA to ensure areas
1. aiding the pupils in sorting the cards | 8ouPs (w/ Ch, W/o Ch the puils shouid be encouraged have many item labels in
. tly and modelling th d to sound out the word or the ‘Ch’ sound each time. Pairs. Welsh
correctly and modefling the sounds. | . challenge each other to group the words chosen by g
each other. This activity may be progressed through
How do we make the ‘Ch’ sound? asking the pupils to group by where the ‘Ch’ sound is
How do we say this? present in each word (start, middle, end)
Syt ydyn ni’n dweud hyn?
Iiwch chi wneud y swn/sain hon? Task/area 2-
Allweh cf Y ! This activity will involve groups sounding out the simple
‘Ch words. The teacher willselect and model each card
to the group who will then say it ‘back, to a partner, like
Assess through- a secret or any other way that the teacher thinks will
P . . . engage the pupils to repeat the word. This may be
‘Show me’, Tally on white boards, pupils | oo<<cq to adding additional words or creating short
organise cards appropriately entences
Dewch, Crochenwaith, Chi, Moch, The remaining pupils will use the enhanced provisions
within the classroom that wil now include labels that
Soch, Coch, Bachgen, Merch, Chwarae, |y ' Welsh ‘i sounds this will e used n
Cwch, Gloch, following lesson)
As a class we will rewatch the Splij a Sploj Video
video and using mini-whiteboards the pupils .
will create a tally chart of all the words they | Pupils will tally each ‘Ch’ sound they see on P'°l?°f°'/fm3"b°a'd
Plenary see that contain the ‘Ch’ sound the video. Mini Whiteboards
Teacher will look for an improvement in the 'WB Pens

number of words noticed by pupils





image5.png
Prifysgol Cymru
Y Drindod Dewi Sant

> University of Wales

Trinity Saint David Addysg i Gymru

Success Criteria (clearly linked to each Learning
Objective and related to the process and/or product
of learning)

Yr Athrofa

Institute of Education

Education for Wales

Assessment of Pupils’ Learning

Evidence

(What have the learners to say/write/do/produce —
to demonstrate learning)

Pupils will show an improved understanding of the
‘Ch’ sound by attempting to verbalise the sound
within words or on its own.

They will identify the sound and select words where
itis present.

Pupils produce accurate representation of the ‘Ch”
sound on paper.

Learners have identified words that contain the ‘Ch"
sound from a selection of words on flashcards.
Learners will form the ‘Ch’ sound in various
mediums.

Learners will pronounce the ‘Ch’ sound during tasks,
within words if possible.





image6.png
Prifysgol Cymru
Y Drindod Dewi Sant

3 University of Wales

Trinity Saint David Addysg i Gymru

Success Criteria (clearly linked to each Learning
Objective and related to the process and/or product
of learning)

Yr Athrofa

Institute of Education

Education for Wales

Assessment of Pupils’ Learning

Evidence

(What have the learners to say/write/do/produce —
to demonstrate learning)

Pupils will show an improved understanding of the
‘Ch’ sound by attempting to verbalise the sound
within words or on its own.

They will identify the sound and select words where
itis present.

They will make note of the ‘Ch’ sounds present
within the video.

Learners have worked in groups to sound out the
words and ‘Ch’ sound to each other.

Learners have identified words that contain the ‘Ch"
sound from a selection of words on flashcards.

Learners are able to tally each time they see or hear
the ‘Ch’ sound during the rewatching of the video.





