2213358	ECEY 6004C	4316
Reflective Portfolio
According to Ferdman (2021) to be an effective leader in the 21st Century requires the capacity to promote and maintain an inclusive culture in organisations, communities, and workplaces. In having a strong awareness of your own capabilities enables you to gain knowledge from all types of diversity which can lead to progression of self and enable others to benefit too. This will then create a culture of valuing what everyone can offer, which goes beyond cultural competencies of managing diversity.
Bortini et al. (2016) agrees with Ferdman (2021)  and believes that inclusive leaders need to appreciate everybody’s contribution and inspire innovation by ensuring that people at risk of being excluded in society are included in decision making. They are prepared to give up power, share responsibilities and gather information from the group to benefit everyone.
Bortini et al. (2016) also believes that if inclusive leaders develop a common vision, appreciate the environment in which they live and foster connections while staying true to who they are, this will enable an effective environment to grow.
Moreover, Brown (2019) says that to be inclusive you must want to do better. You will need to look inside yourself and recognise your prejudices, biases and uncover any shortcomings of knowledge and overcome them. An inclusive leader should be able to address what is getting in the way of others, especially those who are valued less and learn more about why that is.
Furthermore, Randal, et al. (2018) believes that to become a successful inclusive leader and enable the company to reach the full potential, you need to facilitate belonging, have a shared decision-making process, value all contributions and ensure justice and equality for all, which will then allow the company to meet their goals and lead to an improved work experience for everyone.
Rodd (2013); Siraj- Blatchford and Hallet (2014) says that early childhood is developing its own pathways for leadership using the principles of connection, collaboration, relational experience, open dialogues, and non-hierarchical leadership. 
However, there is little research into how supportive relationships are formed in early childhood education and care settings, so Egilsson, Einarsdottir and Dockett (2021) explored this by interviewing parents from diverse backgrounds to see how they felt. The findings were varied and while some parents reported the benefits of belonging to the setting, others preferred to keep their distance.
An example of an issue that could arise in an early year’s setting is:-
Osian is a 3-year-old boy who has recently started at nursery. His parents Leah and Vivianne have just moved from London to Wales to be closer to Leah’s parents.  Vivianne is noticeably confident and outspoken about LGBTQIA+ and has already commented on the paperwork within the nursery regarding inclusivity, whereas Leah is quieter and more reserved. Osian has started to dislike attending the nursery and cries whilst waiting to go inside with the other children and parents. Both mums notice that the children are all calling each other’s names and playing before going into playgroup, but do not include Osian in their play. Both Leah and Vivianne have tried to speak with the parents but have either been ignored or given single response answers. Leah and Vivianne have asked to see the headteacher to discuss the issues that they are facing.
Children 
Children who attend early years settings should feel valued and have a sense of belonging according to Liang and Cohrssen (2019), however the inclusion of children whose parents are from the LGBTQIA+ communities, need to be addressed in certain countries within the world, as they do not believe that same-sex marriages or families should exist, even though the laws have changed putting things into practice and changing views is a struggle that is faced within the early years communities and beyond. 
Moreover, Liang and Cohrssen (2019) acknowledge Andrew et al. (2001) who believes that by building an inclusive society where individual rights are honoured, requires fostering a respect for individuality and variation in family structure from the very beginning of education.
According to Johansson and Puroila (2021); Welsh Government (2022a) children that attend an early year’s setting need to feel that they belong, are valued equally, and have respect regardless of their background or their individual needs. The environment should be inclusive and welcoming and allow the children to become part of the group and community. 
Additionally, Leadley-Meade (2018) discussed Maslow’s hierarchy of needs and says that it is important for children to gain a sense of belonging from relationships to develop self-esteem and believes that the role of the setting and educator is to ensure that they provide an environment where children develop a sense of self and their role within the community. Children should be able to feel free to be themselves without fear of prejudice.
Nevertheless, there may be occasions where a child may say something that is seen to be offensive and it becomes the teacher’s responsibility to step in and support the children and teach them how to be respectful of everyone, but Tschida and Brown Buchanan (2017) argue that some teachers may try and gloss over the issue or worse ignore it, which can lead to children questioning the validity of their family.
However, research by Bentley and Souto Manning (2016) examined how young children made sense of a story book involving same-sex marriage. The results showed that enabling children to gain knowledge of the world around them helps them to grow as a person, enables them to collect new information and form their own views and opinions.
Lastly, Brooks (2021) believes that for  children and families from LGBTQIA+ communities to feel welcomed and represented in their setting, the leader needs to ensure that there is a variety of resources linked to LGBTQIA+ families, the staff team need to feel empowered to improve on their knowledge and the leader must recognise if their own knowledge base is limited and develop this to ensure the setting is able to support the children and families in their care. 
Professionals
Stonewall (2023) is an organisation that was set up in 1989 in response to a Section 28 law that banned the promotion of homosexuality by schools and councils. The Equality Act 2010 has now been updated and Stonewall (2023) are collaborating with schools to help them provide a LGBTQ inclusive education so that they can make informed decisions about the community. 
Moreover, the Education Secretary Damien Hinds says that it is important that children learn from an early age to respect each other and giving children the knowledge they need will enable them to understand the different varieties of families in modern Britain (Department for Education (2019).
According to Meyer et al. (2019) 45% of teachers were happy to include LGBTQ discussions into the classroom, however there were concerns with the repercussions of this, such as parents’ and school board opposition and their own professional development within the school, whether this was gaining a permanent contract or having promotion within the school. Meyer et al. (2019) says that the views and opinions of teachers also have an impact on the ways in which children are taught about LGBTQ families, as their research showed that whilst some wanted to teach children about LGBTQ families others did not want to flaunt the persuasion.
Moreover, Meyer et al. (2019) say that the ages of the children, personal and schools’ religion, law and policies, community concerns and teaching experiences were other barriers to educators including LGBTQ education within the classroom.
Additionally, Payne and Smith (2017) undertook research as to why school leaders resisted, avoided, or blocked LGBTQ professional development for teachers within schools and found that they claimed that training was not relevant, could attract backlash and school personnel were not interested in learning about LGBTQ families. 
However, Hermann-Wilmarth and Law Ryan (2018) researched parental responses with regards to the inclusion of LGBTQ topics in elementary schools and found that only a few parents held a negative response to the teaching, and most were shocked at how young children were able to interact with the subject and realised that it was important to teach them about the diverse world that they live in.
According to research by Averett, Hegde and Smith (2016) early years have not evolved with regards to lesbian and gay parents and recommendations that were made in 1990 are still on the agenda today. Averett, Hegde and Smith (2016); Welsh Government (2022a) believe that the early years education system needs to create a welcoming, respectful and inclusive environment for children in their care and need to acknowledge the increasing rights and growing LGBTQ families within the early years, so that they begin to feel like part of the school community.
Tschida and Brown Buchanan (2017) point out that there has been limited research into how family units are discussed or taught in classrooms. Children’s books are a way in which children can feel like they are recognised and accepted within their environments, but if there are limited resources linking to their family, how does this make the child and family feel?
Cloughessy and Waniganayake (2017) agree with Tschida and Brown Buchanan (2017) and are convinced that books featuring same sex families can help lead change in heteronormativity in early childhood education. The parents in the research believe that early childhood is a crucial time to introduce diversity and helps to facilitate the resistance of heteronormativity. However, they also acknowledge how they can present problems for educators and believe that they need to have a starting point first, so that they can move onto more specific books on same-sex families which will help to resist heteronormativity.
According to Hedberg, Venzo and Young (2019) the variety of books available with LGBTQ representation are hard to find and due to the ever changing and complex families can be a struggle for educators to find the correct books linked to families.
However, Manning Morton (2021); Bradbury (2021) believes that an inclusive early year’s setting should talk about and celebrate all families, challenge any homophobic language or bullying as rigorously as any other form of prejudice, have posters, displays and assemblies which promote a positive attitude towards LGBT families. Additionally, if there is an openly gay educator within the setting, this could help children have a positive attitude towards gay people as they will become a role model for them.
Families
The Equality Act 2010 holds a duty on public bodies to protect the rights of people in the following groups: race, disability, sex, age, religious beliefs, sexual orientation, pregnancy, maternity and gender reassignment, which means that schools must eliminate any conduct which could be seen as discriminatory, signs of harassment or victimisation. However, according to Manning-Morton (2021) the inclusion of same sex  families is given far less weight whether this is unconscious or not, it can lead to acts of omission and contribute to heterosexist bias as you cannot see sexual identity like you can with other ethnicities or disabilities, which can lead to heterosexism going unchallenged. Manning- Morton (2021) discussed everyday heterosexism that she faced when applying for a place for her child in a school, such as admission forms having mother and father on them or instances of ‘dad’s day’. Manning-Morton (2021) felt that her family was not represented within the setting, so she purchased books and items of representation for her child to feel valued within the environment. This goes against what is written in the Department for Education (2010) as they say that the policy says it is unlawful for the responsible body to discriminate against anybody in relation to admissions and the education that it provides for the child.
Additionally, Rae (2021) says that parents realise that when children go to school their knowledge of the world will expand and parents hope that this will make a positive impact on their children, however if this is not the case and the environment is unfamiliar to them, what happens then? According to Rae (2021) parents in same sex relationships have more anxiety when their children go to school, as they fear their representation of family may not be valued or represented within the school environment. Parents are aware that they are in the minority in a same sex relationship and are likely to be invisible, so schools need to ensure that they create familiarity for the child and parents so that identities are not lost. 
However, Goldberg et al. (2017) suggests that there has been little research into experiences that lesbian and gay families have within education settings with regards to schools’ openness to the child’s family status and how schools are inclusive and responsive to the family’s needs. Goldberg et al. (2017) research showed that while parents were mostly open with teachers within the schools with regards to their lesbian or gay status, some schools were noted to be tolerant of the family structure and the families felt that they were overlooked  or singled out. In addition, lesbian mothers reported fewer positive experiences within the school environment than gay fathers.
As a result of this Manning Morton (2021) believes that parents may feel less likely to ‘come out’ as they may worry about the responses from educators, so one partner will choose to be the ‘auntie’ or ‘uncle’ to protect themselves. This Manning Morton (2021) says maybe more common for Black or minority ethnic lesbian and gay families as they may also have to deal with racism as well as possible homophobia.
Additionally, Manning Morton (2021) says that other LGBTQ parents may decide  that they shouldn’t have to ‘come out’, as the consequences of ‘coming out’ regardless of how comfortable you are with yourself can cause anxiety, provoking stress from previous responses, stereotyping, prejudice, discrimination, bias and at its worse, abuse, as this is something that LGBTQ people continue to deal with in the world today.
Moreover, Tschida and Brown Buchanan (2017) say that teachers feel uncomfortable speaking with certain families such as same gender families, as they do not want to offend them and fear the repercussions if they do. However Sharp (2021) says that to rectify this, educators need to have an open dialogue with the parents and ask for their labels if they have them and ensure that they are using the correct terminology with the families.
Lastly, the language used in school correspondence and activities needs to ensure that everyone is represented and included according to Tschida and Brown Buchanan (2017); Bradbury (2021) schools need to be mindful of forms with mum or dad on them, as this creates the opinion that there is no place for LGBTQIA+ families within the school.  Furthermore, schools need to be aware that days that only a mum or dad can attend can cause upset for both the child and parents, as again they do not feel valued or seen as part of the school community.
Communities 
According to Scanlan and Johnson (2021) inclusive leadership extends beyond the school doors as the inequities within the school environment cannot be understood, you must consider the influences children have outside the school environment. Scanlon and Johnson (2021) believe that to be an inclusive leader you must take a holistic approach to understanding why these inequities are present and say that working within the community and families is a key part of being an inclusive leader. 
Liang and Cohrssen (2019) research suggest that you should also think about Bronfenbrenner’s ecological system (1979)  when you think about a child’s development and influences. At the centre of the ecological system is the child’s family and educators, next in the mesosystem are their relationships that they form with their families, people within the education system and the community. In the exosystem there are influences from religious organisations that families belong to, workplaces of the parents, mass media and social services. Lastly, in the macrosystem you have laws, regulations, policies, and cultural values that can affect how a child sees the world. Liang and Cohrssen (2019) research show the importance of children and their families being respected, valued, and supported within their community as well as in the early year’s environment. Scanlan and Johnson (2021) agree with Liang and Cohrssen (2019) and believe that the community influences a child’s development and is a crucial factor for early years educators to acknowledge.
Policy 
According to Baldock, Fitzgerald and Kay (2013) policies are a stated intention from people in power on how to improve, which the National Assembly for Wales [hereafter NAFW], (2019) agree with. NAFW (2019) say that the Early Childhood Care and Education in Wales lies under several Welsh Government departments which leads to a range of policy drivers and rationale. Additionally, if a child attends registered services they are also going to be governed by national regulations and local authorities.
In 2022 the Welsh Government (2022b) devised a new curriculum for non-maintained settings and schools which was co constructed with stakeholders. This builds trust and enables collaboration between stakeholders which the Welsh Government hope will create a long-term sustainable curriculum (OCED, 2020). 
The new curriculum follows the Curriculum and Assessment (Wales) Act 2021, which provides support on how to design and implement a new curriculum and assessment that settings are required to adopt. It also covers The Education (Arrangements for Assessing in the Curriculum for Wales) Regulations 2022, which requires settings to produce assessments to support children's progression with their chosen curriculum.
However, for children to feel that they have a place in the world they firstly need to feel that they belong, babies get this from having attachments with adults, but as children progress this develops into needing to have connections to the setting as well as the adults. This means that the practitioner will need to ensure that children feel safe, secure, loved, and respected and are able to build relationships and see themselves represented in the setting before they can start on their learning journey (Welsh Government, 2023c) 
Wood and Hedges (2016) addressed the concerns regarding curriculum in early years and found that practitioners, academics, and policy makers have different views on curriculum as well as having different cultural agendas and aspirations for children. Government policy makers acknowledge the developmental theories to measure outcomes of children, but what if the child does not follow the linear ways that are proposed in the developmental theories? 
This is something that Bradbury (2012) discussed in her research as she believed that young children in their first year of schooling should not be recognised as a ‘good learner’ as this could set them up for a failure in their continued education.
Wood and Hedges (2017) concluded that curriculum remains debatable in early years because its links with policy are problematic as the guidance regarding developmental goals and what to include as content is inconsistent.
However, Butler (2021); Welsh Government (2023a) recognise that the curriculum should encourage the educators to think of children as unique and that they as educators should be able to enable the children to constantly learn to be resilient, capable, confident, and self-assured. The Welsh Government (2023a) say that practitioners need to recognise what comes before and after the stage of development the child is reaching, to ensure that a holistic approach is given to their learning, and adaptions are made in accordance with their needs.
The Welsh Government (2023c) also provided a development pathway document which was again co-constructed with practitioners and specialists in education and childcare sectors. This document helps practitioners see the progression a child makes at their own pace in their preferred environment. 
Titley et al. (2020) conducted research into the views of teachers with regards to the new curriculum and assessment and found that teachers find that it is hard to envisage and has caused scepticism into how the new curriculum and assessment can be put into place and how it will form a more rounded approach for the children.
Whereas research by Evans (2023) says that a less prescriptive curriculum allows for more flexibility for teachers, which in turn makes them feel empowered and have more job satisfaction and commitment to their role. 
However, this is not the case for all staff within schools, the Welsh Government (2022c) discussed concerns that practitioners had with regards the leadership teams within their schools, as they believed that they were collaborating with all school staff regarding the new curriculum and discussing the vision of the school, yet practitioners felt that they were unaware of essential knowledge and that they did not feel that information was shared effectively or that they were valued within the school.
Additionally, Knight and Crick (2023) point out that the lack of consistency in the reform and have exposed the inequalities which when the reform is fully implemented will show a deeper understanding of the challenges of developing an inclusive education system for Wales.
According to Knight et al. (2023) the current reform to the new curriculum and to the new additional learning needs system is putting a renewed focus on inclusion. Research shows that teachers do understand inclusion, but how they view the practicalities of inclusion will become a barrier rather than valuing it as a tool to enhance their teaching and learning. 
Sinnema, Nieveen and Priestley (2020); Evans (2023) agree with Knight et al. (2020) and acknowledge the cost implications of the new curriculum and how teachers will need to be trained to ensure that they are meeting all the children’s needs in the new curriculum.
Audit Wales (2022) who oversees public finances has warned that the spending on the new curriculum is more than what was estimated by the Welsh Government in 2021. Recently Welsh Government (2023b) announced that there was to be a £74m reduction in education in 2023-2024 due to the rising costs of inflation and public sector pay.
Furthermore, Power et al. (2020) agrees with Audit Wales (2020) and believes that the new curriculum will become more expensive to provide for as you are required to produce enhanced and enchanting experiences for the children as well as ensuring training is conducted by teachers on how to implement the new curriculum. 
The new curriculum is only in its early stages of development, so only time will tell what will become of the reform, but if a setting is to become an inclusive setting for all children, then the new curriculum ethos could be the way in which settings and schools could value and respect each child’s individual learning journey.
Blog
How can leaders ensure that all children are valued and respected within the early years?
Imagine how you would feel as an adult walking into an environment where nobody speaks the language that you understand. This is what a child must feel if English is an additional language in their lives when they enter an environment that is English speaking, so what can we do to help  these children settle and thrive in the early year’s environment?
The UNCRC states that every child has the right not to be discriminated (Article 2) and the right to an identity (Article 30) so it is important that children coming into childcare settings are valued as a part of the community (UNICEF, no date).
According to Welsh Government (2022b) they want children to experience the richness and diversity that Wales has to offer, and all settings should reflect and value bilingualism and ensure that it is represented in the setting in a meaningful and sensitive way to ensure that it gives purpose to the children’s learning.
Smidt (2016) says that children who are from a home where more than one language is spoken will have to make sense of the world again when they enter a childcare provision and say that providing opportunities for role play, cooking and art will allow them to draw on previous experiences and begin to understand the new world they have entered.
Additionally, Flying Start say that children are to have access to clothing, cookery utensils, dual language books and artwork that reflects the children’s cultural diversity (Welsh Government, 2017).
Ethnic Minority Achievement Services [hereafter EMAS], (no date) provide guidance for practitioners of children with English as an additional language and say that at first children maybe silent or mix words of both languages. This is normal and is not a cause for concern. EMAS (no date) advise to immerse the children with the English language as they play and use visual cues to support them.
Furthermore, effective communication with the parents will enable practitioners to find key words and phrases to help settle the child into the environment. Practitioners can also find out the child’s likes, dislikes, songs, and stories, so that they can provide these within the setting.
According to Demie and Lewis (2017) settings who have strong leadership linked to culture and diversity, good communication and staff who all have the drive to ensure that all children have the best possible outcomes are the ones who have a diverse staff team and close links to the community, which helps to make the children feel included and supported within their setting.
In having close connections with the community links with Bronfenbrenner’s ecological model, as if you put the child at the centre of the model, they are influenced by the additional layers around them whether it is the closest or proximal, so including people from the community in the setting will help children with transitions and settling into new environments (Hayes, O’Toole and Halpenny, 2017).
Lastly, Bassett (2019) believes that being bilingual benefits you in many ways. Firstly, being bilingual increases the brain power. It can improve multitasking, attention, problem solving and creativity. It can also help developmentally, improving social, literacy, and emotional skills, which will continue throughout life, so immersing the children in the English language and supporting and recognising their home language will be beneficial all around for the child and enable them to feel valued and respected within their new environment.
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