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Section 1.
What is the Foundation Phase.	
The Foundation Phase is a statutory and developmental curriculum for 3-7 year old’s in Wales. The curriculum gives opportunity for learners to be more imaginative and creative and just to enjoy and have fun whilst making their learning experience effective. Learners are given opportunities to investigate and explore the world around them and have an understanding of how things can work by being part of practical activities. Through practical activities they are challenged and thus develops their thinking with open-ended questions, which will lead them to explore different concepts and problem solve and share different ideas. (Welsh Government, 2018).
The Welsh Government 2015 states that the Foundation Phase was implemented to enhance the education system using a play-based curriculum, this allowing children to gain first-hand experiential and exciting learning opportunities throughout cross curricular. 
Taylor et al 2016 explains how the Welsh Government have funded a vast amount into the Foundation Phase to ensure that it is successful. Costing included was for employment for extra staff to meet the adult staff ratio numbers. Also, sufficient training so that all staff have a great understanding about what the curriculum is about and the ethos that is behind it.
A play-based curriculum offers learners a first-hand experience when learning. It stimulates, motivates and supports children in their development skills and can encourage and support concentration, language acquisitions and communication skills. Teachers can encourage play-based learning by creating a learner’s environment with exciting and engaging play experiences whether this occurring indoors or outdoors whilst providing them with the right materials and space to do so states (Northwest Territories 2017).
The Foundation Phase outdoor learning handbook 2009 indicates how important and vital it is that children are exposed to the outdoor environment and are given opportunities to work in the outdoor spaces. It is Important that practitioners understand the rationale behind outdoor provision and that its just not a chance to have play time outdoors.
Summers 2020 concurs with this as they indicate that outdoor play has had a huge impact to learning in Wales since the start of the Foundation Phase in 2010. Outdoor learning has been noticed to be much more than a foundation phase principle but more of an approach that children can adapt to at all ages and stages. It is important that children do not just see the outdoors as a chance to play but more of a chance of learning in the natural environment with natural resources states Summer.
Furthermore, the Reggio Emilia approach is a curriculum based upon a direction of learning from the children themselves and the topics. The approach bases itself on learners using elements found in the natural environment and using their imagination to use these in areas. The curriculum is clear to what is known as best interest for the learners, they learn from the environment around them exploring, solving problems and enhances thinking skills. This is very similar to the Foundation Phase curriculum; however, the Reggio Emilia approach does have a difference where they also have input from parents where they have team planning sessions to understand how each individual child learns thus compared with the Foundation Phase where it is based on children learning from materials and experiences facilitated by the teacher how ever play based. (Berg 2021).
However, the Te Whariki approach in New Zealand also follow a play-based foundation as Wales, where the curricular sees play as a valued mode of learning where learners get to discover, explore and experiment imaginative and creative ways. In New Zealand they are going to trial the approach in the middle and higher primary levels. Play-based learning forms the pedagogical foundation of the Te Whariki. (TKI 2019).
O’Leary 2019 concurs with this as they indicate the importance that play-based is from both child and facilitator supported learning. The facilitator promotes children’s learning and curiosity, aiming them to think and stretch their thinking levels to a higher span through play by providing the learners with the correct materials and resources which can lead them to explore and problem solve within groups using their own imagination through experimental play.
However, the Foundation Phase training interim report 2010 reveals that practitioners believe that the learners learning skills are progressing due to the Foundation Phase, although they can not point out that this is singled out by the curriculum. Teachers believe they do not get enough training on how to appraise the effectiveness on the new teaching strategies to developing the child’s learning.  
Furthermore, the Foundation Phase final report 2015 identified that practitioners found that the curriculum had a huge impact on children’s confidence. This without doubt would have a major impact on children’s well-being, which is most likely to be on the rise as children are having many more opportunities to find things out for themselves  which will boost their self-esteem and make mistakes without having the fear of someone making a judgement. 
In contrast to England’s foundation stage:
The Establishment of the National Assembly for Wales in 1999 has resulted in an education system that is distinct and very different to England. Specific features of the new approach are the requirements to build the curriculum, in part, from the interests of the child and to use the outside space as a learning environment. 
                                                                                            (Wainwright, 2016, pp.513).          
The New curriculum for Wales will be established in schools and rolled out from September 2022. By 2026 the government is hoping that everyone from the age of 3- 16 years old will be taught the new curriculum in schools.  It is designed to support children to adapt to the changing world around them. The 4 purposes of the new curriculum will encourage and support the children to be:
· Capable and ambitious learners
· Enterprising and creative contributors
· Ethical and informed citizens of the world around them and Wales.
· Healthy and confident. (Welsh Government 2019).
However, OECD 2022 states that the change of curriculum is because the current curriculum does not seem to warrant the learning experiences of a high-quality standard further down the line. PISA and other assessments found that children were found to have a lower performance outcome until 2015 which led to the confirmation of how the quality of children’s learning was.  
The national curriculum was first introduced 1988. However, many years have passed and work and technologies are much more different know and have changed drastically over the years and with the change of the society we live in. The new curriculum will prepare young learners to be the best they can be and to thrive in the future where knowledge, creativity, adaptability and digital skills are changing states (Welsh Government no date.) 
Before a new curriculum is in place there are many different processes and one of them is making sure schools across Wales have proper training and have a great knowledge of the curriculum coming into place. The government must ensure that schools have the understanding of what successful realisation of the curriculum might look like in practice and settings will have to plan an effective transition from the current curriculum to the new. (OECD 2022).
Nursery world 2022 indicates even though a new curriculum will be in place, there will be many principles from the Foundation Phase included which are a key component as in the focus on play based. Furthermore, Nursery world 2022 also highlights that the new curriculum will have changes such as how children are assessed as they will know be monitored through progression steps as they feel these will gain more flexibility for the children and recognize that they develop and flourish at different rates.
One attribute about the new curriculum which teachers are liking is the flexibility that it will give as it will enable teachers to tweak the curriculum to suit particular needs of the pupils which is vital when planning for the unique child. However, research identifies that the process of reform currently in hand is misjudging the full extent to what social and economic inequalities in Wales may be sustained or enlarged under the new arrangements. (BERA 2020).
Nature Days 2018 highlights that one change to the curriculum is the AOLE and health and well-being which homes in on the relevance and importance the outdoor environment is for learning and experience. It is crucial that schools address the health and well-being by making sure children have access to the outdoors as this ensures that the outdoor experiences have a positive impact on the children’s beliefs and attitudes. 
Donaldson 2015 provided a summary report of the new curriculum and the arrangements, and he highlights the realness of the curriculum needs practitioners’ professional skill and judgement in ensuring the correct teaching methods are in practice. the Welsh Government has ensured all schools across Wales have had all the relevant training and information to implement the new curriculum. 
The report analyses that teaching is focused on:
· The main purposes of the curriculum.
· AlN children, challenging children and young learners to be the best they can be.
· Plenty of opportunities to problem solve, critical thinking and being creative.
· Ensuring teachers provide real-life opportunities for learning.
The importance of change and how to implement the change occurs when:
Successful change requires a clearly communicated and compelling vision if it is to be accepted- Early on in the change process inspirational leadership will be needed to get teachers interested in the new curriculum and asking questions about what it will mean for them and their teaching practice. It might be necessary to communicate a degree of urgency around the process while creating an environment that builds confidence and competence. Teachers need to understand the importance of the endeavor, believe the goal is obtainable and know that they will have the support they require. 
                                                                                              (Coutts, 2018).
The implementation of reform on a new curriculum is a very long and tedious process. By examining and taking note of researches and curriculums across the world, The Welsh Government curriculum was created. Once a first draft of the curriculum was created it was presented to practitioners, children and parents to be analysed by the people to whom the curriculum will most effect. By having curriculum reform and working with researchers, ESTYN and local governments, it will allow successful implementation of a new curriculum. (Welsh Government 2019).
Furthermore, the OECD team have raised some concerns when Wales take on the implementation of the new curriculum. As schools across Wales will be given more responsibility in making the curriculum their own which is giving school much more freedom. However, they must remain true to the main purposes of the curriculum in hand. The OECD team concluded that schools will have a huge amount of support and training to ensure clarity and understanding in the key concepts of the new curriculum and the aims states (Viennet 2020). 
The UNCRC (no date) article 31 United Nations convention on the rights of the child states that every child has the right to play, take part in a vast amount of cultural and artistic activities and relax.

Section 2.
European commission 2018 explains that schools assess is to provide the performance of a child at that moment in time and by the time they get to the yearly report the teacher can compare progress. Assessment in schools is important as over time this builds up a picture of a child’s learning progression. Also, assessment can help the teacher plan on going learning lessons to support the children. Teachers use a variety of assessments as this is key to assisting them when making decisions about children’s learning. 
Edutopia 2008 states that assessment is very important when it comes to teaching and learning as it is an integral piece of instruction. With assessment it can decide if goals are being met because through this teachers can gather evidence as in needs of the child, levels they are at and advancement. Assessment can lead teachers to ask themselves- Are the children learning? Can teachers teach the lesson better? Are the teachers teaching the children, right? Therefore, teachers need to be more assertive in making decisions about assessment and what is being assessed.
NFER (no date) highlights that a formative assessment is established on a day-to-day basis when learning and teaching is taking place, this will allow practitioners to assess the children and progression they make more thoroughly. Assessment begins with a more baseline of what the children already know and what divide there is in the children’s knowledge or skills. The practitioner can therefore plan accordingly, differentiating individual tasks or activities to meet the individual needs of the children. This is paramount as it is important practitioners understand where the children are at and their individual needs.  
Early Education 2012 concurs with this as they coincide that it is crucial through a formative assessment that practitioners observe, assess and then plan to meet the individual needs of the unique child. Through this cycle the practitioner can observe the child in their play and how they interact with peers and how they manage in everyday activities. Through the observation this will assist the practitioner into identifying where the learner is in their developmental pathway. The practitioner from the observation and assessment will be able to analyse and support the individual child to strengthen their development and learning by providing enabling environments for the unique child as all children develop at their own pace.  
Birth to five matters 2021 states that the cycle below of observation, assessment and planning highlights how observation allows the practitioner to be aware and see the unique child and a larger scale of their lives. As well as the implications of a child’s everyday development and how the practitioner assists with their progression through the curriculum. The cycle is based upon Bronfenbrenner’s Ecological systems theory.
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The Observation, Assessment and Planning cycle (Birth to Five Matters, 2021).
In coincidence with this the UNCRC article 28 and 29 state that every child has the right to an education and also the education must be developed to suit every child’s talent, personality and abilities. The education must therefore encourage the child’s respect for human rights and other cultures.   
Another form of assessment through the foundation phase is the foundation phase profile and this works well to assess children:
As a key part of the Welsh Government’s Early Years Development and Assessment Framework (EYDAF), the Foundation Phase Profile (the profile) supports assessment of children’s learning and development throughout their time in the Foundation Phase. Its main purpose is to provide a nationally consistent baseline assessment which aligns with end of phase outcomes. Through the use of observations and formative assessments, the profile supports practitioners to provide a developmentally appropriate holistic curriculum for all children. The profile has been designed to line up with assessments carried out by health professionals and also supports early identification of possible developmental delay, special educational needs (SEN), or additional learning needs (ALN); this will ensure support is given to children who need it. The assessments gathered as part of the profile will provide useful information for all stakeholders in children’s learning and development, supporting transitions between settings and schools.
                                                                                 (Welsh Government, 2015).
The Welsh assembly Government 2011 illiterates what the Welsh government states as they highlight that learners will start the foundation phase at a variety of different stages and ages of development. It is the teacher’s role and responsibility to effectively use the assessment story for each developmental area. Where there may be an indication of where prior knowledge of a child may be apparent, this would produce part of the child’s on-entry assessment. 
Donaldson 2015 highlights that the Welsh Government should provide an overall assessment and evaluation framework for the new curriculum. They pledge that getting children involved in their own assessment will encourage them to have more of an interest in their own learning and progression from this.
Furthermore, to this statement it is important to get children involved in the marking of their work and to do this AFL (assessment for learning) was brought into schools which is a formative approach. This is where children assess their own work and say how they think they have done. AFL promotes the children to be aware of the criteria which needs to be met in the learning intention of the lesson states (Bullock no date).
TKI (no date) follows the same approach in schools in New Zealand as in the schools in Wales for assessment for learning (AFL). They strongly believe that the main purpose of AFL is to promote children’s learning. When the AFL information is gathered from the child and practitioner they can then produce the next learning steps for the child they state.
Another form of assessment throughout the schools in Wales are standardized tests. They are used to measure a child’s reading and mathematical achievement, if a child scores low in one or both of the tests this enables practitioners to provide support for children to progress in those areas through interventions in the school which will meet their individual needs. The assessment data from the tests will be monitored after sessions of intervention and the children will come off this when they are confident and reaching outcomes highlights (NCCA no date). 
NASUWT 2022 implies that teachers in Wales are under pressure with the significant amount of requirements brought by the LNF (Literacy and Numeracy framework) regarding assessments. However, with the LNF it would improve the standards in Numeracy and Literacy. Teachers understand that assessment has a big impact on learning and teaching of children but with the new curriculum it will have a major impact on assessment in schools and lessen the burden on teachers.
Estyn 2015 implies that with the implementation of the LNF, standards have improved in attainment with Numeracy and Literacy outcomes.
Welsh Government 2020 highlights the importance the new curriculum has on emphasizing children’s progress. International evidence has been identified and the curriculum for Wales guidance will evident this and evaluate how to make progress in learning. The guidance evaluates those main principles of progression for the new curriculum and also every individual area. These will pursue ways in how the children make progress in their learning. The new curriculum focuses on progression steps instead of age and stage assessments to allow bigger gaps between stages to allow individual children to develop at their own pace.
With the new curriculum being trialed in September 2022. There are some key barriers the Government face, especially with the recent and undergoing pressures of the coronavirus pandemic. Training is being put online for practitioners to attend and this is putting a huge strain on schools because they have a lack of IT equipment for staff to undergo the relevant training to help assist them with the planning and assessment and implementing the new curriculum. (Gov.uk 2020).
The Welsh Government 2018 highlights that alongside the ‘successful futures’ the new curriculums assessment arrangements will be scaffolded on progression; each area of learning will have progression steps. With this in hand progression and learning go together bringing a meaningful approach to learning. The current teacher assessments which are based on levels will be replaced as in line with the new curriculums assessment arrangements. The four principles to the new approach:
· The new curriculum will be based upon learners aged from 3-16 years old.
· Progression for each child is deemed as a ‘road map’ and each progress is at different rates or even they may take a different path to get to their next stage of their journey of learning.
· The progression steps are at 5, 8, 11, 14 and 16 and it will therefore take the achieved outcomes to relate to what is expectant of those ages.
· The achievement outcomes will be ‘I can’ or ‘I have’ quotes. Numeracy, literacy, digital competence and more skills and parts of the Cwricwlwm Cymreig will also be included.

The implications of the new act for ALN children and what it entails:
The Additional Learning Needs and Education Tribunal (Wales) Act 2018 (‘the 2018 Act’) makes provision for a new statutory framework for supporting children and young people with ALN. This will replace existing legislation surrounding special education needs (‘SEN’) and the assessment of children and young people with learning difficulties and/or disabilities (‘LDD’) in post-16 education and training. The new act includes: 
1. a unified legislative framework to support all children of compulsory school age or below with ALN, and young people with ALN in school or further education (FE) 
2. 2. an integrated, collaborative process of assessment, planning and monitoring which facilitates early, timely and effective interventions 
3. 3. a fair and transparent system for providing information and advice, and for resolving concerns and appeals.
                                                                 (Welsh Government, 2021).

Lee, 2021 summarises and concludes that the new curriculum framework is to ensure that every child is unique and that they are constantly learning through play activities and the outdoors and they will be resilient, confident, capable and self- assured learners and to be the best they can be.  
Section 3.
Blog.
The great outdoors.
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Ni direct no date highlights how important and relevant the outdoor environment is to children and the many benefits for children it has which include- Improving their health and fitness from outdoor play. The outdoors can prevent obesity from good physical activity and gives children freedom from the space outdoors that can promote expansive movement. When children play outdoors, they can develop independence, self-confidence and promote self-esteem. The outdoor environment gives children a chance to try new things, problem solve show resilience and explore the natural environment around them. 
A child’s outdoor learning environment can be enhanced with resources that are exciting for the children and play materials that can be managed in different ways and meeting the interests of individual children.  The outdoor learning is most interesting to children when the teacher focuses on what the children need to be able to do in an area rather than what they need to have. It is vital that outdoor provision is provided with opportunities for children to enlist engaging opportunities. (Outdoors Matters 2007).
With consideration of the great outdoors:
The Foundation Phase recognises the importance of the outdoors: ‘Indoor and outdoor environments that are fun, exciting, stimulating and safe promote children’s development and natural curiosity to explore and learn through first-hand experiences. The Foundation Phase environment should promote... a greater emphasis on using the outdoor environment as a resource for children’s learning.
                                                                  (Welsh Assembly Government, no date. pp 2).
NLI 2022 states the importance and relevance that natural materials and loose parts are for children and their learning experiences in the outdoors as they provide children with a mass of play and learning opportunities. Many natural loose parts can be found in the children’s natural surrounding environment.
Natural resources Wales 2021 coincides with this as they highlight that evidence from across the world identifies that the outdoor environment supports children’s attainment through enabling them to have access to hands on experiences. When children are in natural spaces this encourages child-led learning through play experiences as it gives them a huge space to explore and meet challenges as they become more resilient from these. When learners are part of the natural environment it enhances learning across the curriculum.
However, CBC 2022 indicates that risky play can get children involved into them pushing barriers and coming out of comfort zones and experimenting what could happen. It is important that practitioners take a step back for children to go through these experiences as long as there is not any serious harm or danger they will face. This is important for children to understand and for them to figure out the world around them. Risky play can build upon a child’s resilience and promote their self-confidence.   
Furthermore, Summers 2020 states that outdoor learning promotes risk taking. Children will test boundaries and go above their limits. Through the natural environment they will develop a curiosity to their surroundings. Whilst bringing the curriculum outdoors it will encourage and enhance a wider range of skills.
With this in hand Natural resources Wales 2021 indicates the importance and relevance the outdoor environment is for a child’s well-being. With that evidence from across the world indicates that being in nature can make children be healthier and feel better about themselves. Also being exposed to nature promotes mood and can assist with emotional resilience. 
The outdoor environment has a big Impact on the learning of children as: 
With the publishing of the draft New Curriculum for Wales, Nature Das has been undertaking INSET and ADDS sessions to help schools develop outdoor learning within the new curriculum. Below is an outline of how outdoor learning is vital to the New Curriculum for life. Focus on Areas of Learning and Experience.  These are more easily experienced outdoors through outdoor learning or school trips.  This should mean schools integrate trips and outdoor learning experiences more into their planning. Four Core purposes develop independence and real life learners.  This can be developed through the use of school grounds for problem solving activities across the curriculum. Taking measured risk is in the four core purposes which is supported through outdoor learning. Becoming ethical citizens involves gaining knowledge of nature and empathy for the Welsh environment which can only be achieved through exposure to the outdoors.
                                                                                           (Nature days, 2018).
In contrast to the Foundation Phase and the outdoors- a study from Australia was conducted to identify differences in learning from the indoor environment to the outdoor environment. Their findings revealed that parts of a child’s physical environment were best identified outdoors- thus being down to more freedom of space. Also, the critical thinking of children were seen to be more developed in the outdoors as they have a much more freedom of exploration through play in the natural environment states (Fiskum 2012).   
The outdoor environment and providing opportunities for children to play in nature is key to promoting their development as:
Young children need unstructured opportunities for play in environments that “put them in touch with beauty, arouse their curiosity, and excite their imaginations” because children learn about themselves and the world through this type of authentic play. Diverse environmental affordances provide myriad opportunities for nature play and also facilitate children’s physical, social, and cognitive development. Affordances are functional features of the environment characterized by particular physical attributes (e.g., water puddles on a muddy trail) and the unique response of the individuals who encounter them (e.g., one preschooler may take the opportunity to splash in each puddle while another child hops over them). The novelty of environmental affordances, such as trees for climbing and creeks for splashing, is The International Journal of Early Childhood Environmental Education, 4(1), p. 39 enhanced by the changing seasonal and climactic conditions encountered by children who have sustained, engaging experiences in natural outdoor spaces. Research has shown that through such experiences, children develop enhanced motor fitness and coordination, creativity, imaginative play, and prosocial behaviors (such as cooperation) along with a reduction in aggression.
                                                                             (McClain, 2016, pp 38-39).
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