Component 1
	Cynllun Gweithgaredd
Activity Plan

	
Activity:  Woodland Wednesday  


	
Number of children: 12

	
Age of children: 2- 3 years 
	
Number of adults: 3 

	
Location: Pontarddulais Primary School Woodland area. 

	
Preparation time: 10- 15 mins 
	
Activity time: 1hour 30 mins 

	Resources: 
Mobile Phone and Emergency contact numbers 
Allergy list 
First Aid Kit 
Wet wipes for Hands. 
Wellies and Wet suits for all staff and Children 
The Woodland and its Natural resources 

Busy boxes which contain the following items:-   
· Tarpaulins 
· Magnifying glasses 
· Rope
· Pegs 
· Guttering 
· Masking tape 
· Funnels 
· Chalk 
· Books about Nature 
· Cable ties 
· Torches 
· Shells 
· Corks 
· Spoons
· Containers of various sizes and depths.
· Hammers and small child sized saws


 





	Aim/s of activity: 
As this experience is child led, each child will gain a different experience from it. The staff 
ensure that the children have adequate time to explore the natural resource. They will be encouraged to use their senses to enquire and investigate.  Loose parts items will be provided, and the children will be allowed to select the items they require for self-directed play. 






	Links to outcomes: 
The Foundation Phase Compact Profile is used for observation of development in Flying Start settings across Swansea. Observations can be made in the following areas of development. 

Personal and Social development, Wellbeing and Cultural diversity –
Social interaction can be observed as children interact with others, solve problems and learn to negotiate.  
Behavioral and emotional regulation as the children learn rules and boundaries and build resilience and self-esteem. 

Language and Literacy – 
Observations might be seen on how a child responds appropriately to language and instructions. 
Expressive language will be seen when children talk about their experiences.  

Mathematical Development – 
Mathematical skills might be observed as the children count objects, explore shape, 
and pattern. 

Physical Development-
 A range of Physical skills can be observed as children learn to co-ordinate movement, carry objects, and develop gross and fine motor skills. 

In addition to the Foundation Phase Profile Compact Profile Observations 
children might be observed in other areas of learning within the Foundation Phase such as creative skills, when building and constructing, and knowledge and understanding of the world when talking about the environment insects and habitats.  
In addition, observations can be made on what the children enjoy when playing, so that the experience can be provided again to allow the child the opportunity to repeat and consolidate learning. 


	Differentiation:
Children are at different stages of play and development. The woodland provides opportunities for sensory experiences, room to wander and explore, quiet areas for rest and reflection, as well areas to construct and experiment. As the experience is child led it will mean different things to each child. The needs of all children can be met in this environment.


	Health and safety: 
A full risk assessment will have been recorded prior to the activity taking place. 
A dynamic risk assessment will also be carried out to check on weather and any changes to the environment prior to the children entering the woodland. All staff are to be made familiar with the Forest School Handbook which outlines emergency procedures. 
Staff will ensure that the Mobile phone will have up to date emergency contact details for all children. 
First aid bag checked and fully stocked. 
All children have suitable clothing and staff are aware of each of the childrens needs.  
Correct staff ratios are maintained as directed by the National Minimum Standards for Child Care Regulations (Welsh Government, 2016). 
A commonsense approach to this activity is needed with regard to each child. What one child perceives as risk, another might be proficient at. Practitioner knowledge of each child will ensure that children are not exposed to risk which is beyond their age and stage of development. 


	Role of adult/adults: 
The role of the adult is to act as a facilitator to this experience, to be the more knowledgeable other by providing encouragement and modelling of the resources. 
The adult must wait to be invited into the play to be able to provide opportunities to scaffold learning and support sustained shared thinking. This can be done through effective open-ended questions that support curiosity and inquiry. 
Appropriate language must be used by staff to support children’s understanding of play. For example, prepositions can be used, such as ‘in’, ‘on’, ‘under’ and ‘behind’, which can extend a child’s vocabulary.  
The responsibility of the adults is to ensure the safety of the children by highlighting any risks or dangers. The adult must use their prior observations to ascertain how much support a child might need as risk will differ for each child and will be dependent on prior experience of the activity. 


	The activity:
Before going into the forest, staff will ensure the children are suitably dressed. The children are encouraged to help with removing their shoes and putting on their wellies. This develops independence in personal skills. They learn to do this from staff modelling and more knowledgeable peers.  
The staff will then select boxes of loose parts from the storage shed and children will help to carry them to the woodland. 
Upon arrival to the woodland, staff will highlight the boundaries and the forest rules, reminding the children not to eat anything and not to wander past the marked boundary lines. 
The loose parts will be left in a central position so that the children can choose items they feel necessary for their play. Staff will offer encouragement but will not influence the children at all. A balance must be found between providing, but not prescribing the experience. 
Adults will allow children to explore and experiment with the natural resources and loose parts provided. The experience is child led and open ended so outcomes will be different for each child. As this experience has no preconceived outcome, the possibilities are endless. Children should be encouraged to explore, climb, construct and create. 
Staff will ensure the safety of all children through observation. 
The children will spend 1 hour 15 mins in the woodland which will give them the opportunity to expand, revisit and revise their ideas. 
At the end of the activity staff must model packing away the resources and ensuring that the environment is left as it was found. 
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Component 1
RISK BENEFIT ASSESSMENT

	Location / Activity:
	Pontarddulais Primary School Forest Area. 
	Date:
	12/09/2020

	Assessor:  
	Lisa Bainbridge
	Review date:  
	12/09/2021 or before if required.



The boxes in the table below will expand as you type into them; pre-entered text is simply for illustration.  You should delete irrelevant items and replace with text relevant to your circumstances.
Your overall risk rating – Low, medium or high – is based on your judgement about whether the BENEFITS of the activity or opportunity outweigh the RISKS.

	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	Mobile Phone Signal and credit available. 


	· Children will learn about how to call for help when necessary. 
	Illness or Injury. 
	Children and Adults. 
	· Staff will ensure that there is adequate mobile phone signal and credit to be able to make a telephone call in the case of an emergency. 
· Up to date Emergency contact details are stored within the mobile phone. 

	Low 

	First Aid Kit 
	· Children will learn about safety and how to help a friend who might get hurt.  
	Cuts and grazes.  
	Children and Adults.
	· Designated Staff member to ensure all First aid kits are well stocked and all items required are easily accessible. 
· Antibacterial hand wipes are available for when required. 
	Low 

	Weather 
	· The children will learn about the elements by being outside in various weather conditions They will learn about appropriate clothing for each season. 
· The children will learn that with the seasons there will be environmental changes and how they impact on the forest. 
	Sunstroke 
Sunburn 
Dehydration 
Cold 
Hypothermia 
	Children and Adults. 
	· Staff will ensure that the weather is appropriate for the activity. Particularly windy weather will be avoided due to the possibility of falling branches. 
· Appropriate clothing must always be worn. 
· Children have access to water on hot days. 
· Sun cream will be worn when necessary. 
	Low 

	Exploring Animals/ Insects 
	· Looking at Animals and Insects within the forest improves children’s knowledge of nature. They develop an understanding and responsibility of the importance of keeping these insects and animals safe. 
	Bites/ Stings 
Allergic Reaction 
Cuts 
Illness from ingestion 
	Children and Adults.
	· All staff aware of allergies to bees and wasps and procedures in place for emergency due to allergic reaction. (Please refer to Forest School Handbook for Emergency Procedures) 
· Staff must check of the area to ensure there are no nests. 
· Highlight specific animals and insects to avoid. 
· Children must not pick up animals and insects without an adult. 
· Adults to check children over for insects when removing outdoor clothing. 



	Medium

	Collection and using natural materials such as flowers leaves, logs and branches 
	· Children learn from their senses. Being able to learn about the environment is reliant on being able to touch objects. 
· Children will learn about objects through moving and manipulating them. 
	Throwing stones or sticks. 
Carrying heavy objects.
Hitting other children with branches.
	Children and Adults. 
	· Children will be reminded at the start of the session about the rules on throwing stones and picking up large sticks. 
· Children will be encouraged to roll large items to eliminate possibility of hurting themselves or another child. 

	Medium 

	Exploring poisonous or thorny plants. Berries and fungi 
	· Promotes knowledge and understanding of the natural world. 
· Children will learn self-awareness to identify which plants they must avoid. 
	Ingestion of poisonous plants. 

Allergies to plants. 
	Children and Adults 
	· Children informed of the ‘No Picking No Licking Promise’. 
· The only food eaten in the forest is provided as snack by Staff.
· Arms and legs are covered by appropriate clothing to avoid accidently brushing past plants and fungi. 
	Medium 

	Shelter Building 
	· Children develop social skills through team work as they learn to negotiate and take turns. 
· They develop physical skills whilst carrying items and objects to build their dens. 
· Important creative and critical thinking skills are developed when children need to work out plans for building. 
	Shelter collapse, 
falling trees and branches. 


	Children and Adults. 
	· Adults to assess trees upon entry into the forest. 
· Avoid building shelters under trees with dead branches. 
· Highlight to children the areas suitable for den building. 
· Children to be encouraged to roll large logs and branches.
	Medium 

	Uneven surfaces 
	· Uneven surfaces develop balance, gross motor and co-ordination as children develop mastery over different surfaces. 
· Children learn about safety on slippery and wet surfaces. 

	Slips, trips and falls. 
	Children and Adults. 
	· Adults to assess areas for new trip hazards and to model how to walk on different surfaces. 
· Children will wear appropriate footwear.


	Medium 

	Climbing low trees and stumps 
	· Children develop resilience through climbing. They learn how to manage risks for themselves and build self-esteem. 
· Balance, spatial awareness and hand eye coordination are developed. 
· Emotional wellbeing and confidence is enhanced when children achieve their own goals. 
 
	Falling.
Sprains and broken bones. 
	Children 
	· Correct supervision of children at all times. 
· Adults must monitor risk for each individual child. 
· Children must not climb higher than an adult can reach.
	Medium 

	Missing Children 
	· Children will learn independence and responsibility as they learn rules and boundaries. 

	Children might wander past the boundary lines and walk into another part of the school grounds. 
	Children 
	· All Staff familiar with Lost Child Policy (Please refer to Forest School Handbook). 
· Perimeter gates will be locked. 
· Sufficient Staff ratio to ensure safety of children at all times in line with CIW National Minimum Standards (Welsh Government, 2016).  
· Boundary Lines clearly marked so the children know how far they can explore. 
· Adults to conduct regular head counting throughout the session 
· Children will be familiar with “stop” and will learn this from more knowledgeable others such as peers and staff. This can be used to check the presence of all children within the group. 

	Medium   










Component 3 
	Issue / environmental feature
	Damage that could occur
	How to lessen negative impact 
	Resources needed
	Who is responsible 

	
Collecting leaves plants, flowers and wood.  


	Damage to plants or disturbance of wildlife. 
Dead wood is often home to insects and bugs, removing it would disturb them and be detrimental to the habitat.
Birds feed off berries, removing them would result in lack of food. 
	Ensure that children only pick leaves that have already fallen and if they need to take a flower that these are plentiful. 
Dead wood must not be moved. 
Berries must be left on trees for birds and wildlife. 
	None 
	Adults and Children 

	Kill Insects and Bugs 





	Lifting Stones and Rocks might intrude on the insects that live under them. 
	Avoid lifting large stones and rocks as it is likely thy will provide habitats for insects and bugs. 
Staff must model respect for insects and bugs. 
	None 
	Adults and Children 

	Leave as little impact on the environment as possible. 




	Removal of soil can upset the growth of plants. 
	Soil may be dug but not removed from the forest. It is essential that it is put back not to upset essential nutrients. 
	None 
	Adults and Children 

	Pick up waste 




	Leaving waste after a visit will impact on the forest environment as chemicals from plastic, paint, chalk, etc, can upset the chemicals in soil and can pollute water. 
	Take all waste back into the setting where it can be disposed of properly. 
Staff to do a search of area upon end of experience to ensure all rubbish and resources are taken away. 
	Designated bin bags must be used to collect waste. 
	Adults and children. 









	
Shelter building and Tree Climbing 



	Trees could become damaged. Branches might be pulled off to build shelter. 

	Have a selection of fallen sticks and branches instead of selecting new items each visit. 
Avoid tree climbing if obvious signs of damage to the bark or branches. 
	Storage area for branches used for den building that is away from paths which could pose a trip hazard. 
	The children should be taught how to store branches safely. 
Staff must ensure that no log or branch is placed in areas which might disturb wildlife. 






	Walking on Paths 






	The forest floor might become damaged and wildlife and habitats destroyed if the path is not used. 
	Teach children to stick to designated paths when walking in the forest. 
	None 
	Adults must be positive role models so the children understand what is expected behavior. 

	Lighting a fire 
	Damage to the ground from the fire might upset the PH balance of the soil. 

Remains of the fire such as partly burned wood might cause harm to the wildlife 
	Fire pit to be placed in the ground. 



Remove waste from fire and dispose of it safely when cooled. 
	Fire pit 





Bag for waste 
	Adults only 





Adults only 














Component 4 
The proposed experience in Component one was planned to respond to the children’s curiosity to playing in natural learning environments. The woodland has been chosen due to the number of opportunities it affords children to investigate and explore (Bilton, 2010). There is a growing body of research which explains the importance of providing children with opportunities to play in nature and the benefits these experiences have on the health and wellbeing, and holistic development of children (Bento and Dias 2017 and Knight, 2011 and Lovu, 2005). (White, 2014) explains that young children develop best when their minds and bodies have access to stimulating environments. This is further supported by Leather (2016) who suggests that the best play environments are those which encourage children to enquire and explore. So using this as evidence to support the planning, it would seem that the ideal place for the experience would be a forest or woodland area where there are endless opportunities for spontaneous open-ended, child led play (Tovey and Waller, (2014) and Bilton, 1998). The successful futures mandate, as highlighted by Donaldson, suggests that in order for children to become ambitious, capable individuals, creative contributors, and ethical citizens, practitioners need to provide them with opportunities to learn in rich environments that encourage exploration and enquiry (Welsh Government, 2018). 
The benefits of nature and can be traced back as far as the early 1900’s, through the work of Froebel and Montessori (Pound, 2012, Beckley et al, 2012). Froebel founded the first ‘kindergarten’, or children’s garden, as he recognised the importance of experiential, hands on learning and believed that children learn best when they can investigate and explore (Tovey and Waller, 2014 and Beckley et al, 2012). Montessori also valued this connection with nature, highlighting that it facilitated thinking, exploration, and discovery (Lindon, 2012). She saw the outdoors as an extension of the classroom (Moorhouse, 2019). The planned experience in Component one supports the thoughts of these early theorists. It provides children with the opportunity to play in a woodland where the possibilities to play are endless. (Tovey, 2016). Such is the value placed on the outdoor environment that the Welsh Government introduced a new Curriculum in Wales in 2009. This framework sets out to provide children with an active and experiential approach to learning, and is based on the ethos of the Forest School movement, where an active and experiential approach to learning is promoted through developing an awareness of the environment and the diversity of the people within it (Welsh Government, 2015 and Welsh Government, 2008).  
Playing in nature is noted to have many benefits on the holistic development of children (Moorhouse, 2019 and Bilton, 2010). In an article written by BBC Earth, it suggests that although nature is not a miracle cure for health and wellbeing, being surrounded in nature makes children feel happy (Coles, 2016). It has been noted that when in nature children are joyful and energetic, they remain focused, and concentration levels are higher (Happen, 2019). Direct contact with plants, mini beasts and other animals can boost wellbeing (Bento and Dias 2017 Ryder- Richardson, 2014, and Lovu, 2005). Knight, (2011) agrees that by learning ‘in’ rather than ‘about’ nature, children learn to develop empathy and respect for their ecological world (Welsh Government, 2008). Montessori explained ‘that there must be a provision for children to have contact with nature, to understand the beauty and harmony in it’ Moorhouse, (2019). The Framework for the Education for Sustainable Development and Global citizenship suggests that children should be given opportunities to develop a sense of awe and wonder at the beauty of habitats, landscapes and living things, so that they develop a sense of responsibility about the environment (Tinney and Hurst, 2018 and Welsh Government, 2008).  It would therefore suggest that implementation of the planned woodland experience will help to develop lifelong attitudes and motivation to cherish and protect the natural world (Moorehouse, 2019).  It has been noted that we cannot expect children to protect the environment if they do not have the opportunity to spend time in it and develop a love for it (Bilton, 2010). Despite the many benefits of the holistic development of children, a report written by Estyn highlights that children in Wales are spending less time outdoors, despite outdoor learning being at the heart of the curriculum (Welsh Government, 2015). It was also highlighted by Happen Wales, (2019) and Ouvry (2003) that children are spending less than an hour per week in natural learning environments. Lovu, (2005) is concerned that without experiences of playing outdoors in nature, children are becoming disconnected with the natural world. The phrase ‘Nature Deficit Disorder’ is used to describe children who are not given opportunities to spend time in nature. Similarly, The Wildlife Trusts, (2019) suggests children are spending longer periods of time inside, due to concerns from parents over adverse weather, safety, and advances in technology. It is, therefore, more important than ever to provide children with frequent opportunities to play in the natural environment. Thinking critically of the planned experience, some consideration must be given to the fact that this experience is offered weekly and not daily. Studies explain that every child should have daily contact in natural learning environments (RSPB, 2019 and White,2019). 
As well as the impact on children’s wellbeing, being in nature provides many physical benefits (Preston, 2020). Nature provides a fun, free and sustainable landscape where children can exercise, developing muscle bone density, lung capacity and cardiovascular fitness (Welsh Government, 2008). Levels of physical activity among children in Wales was among some of the lowest globally (The National Assembly for Wales 2019). The NICE guidelines recommend children take part in 60 minutes of physical exercise per day (NICE, 2009). White (2014) states that some parents are unable to provide these experiences, due to working hours or lack of finances. Therefore, it is imperative that the woodland experience in Component one provides children with opportunities to develop these important physical skills. Getting children involved in physical activity is not difficult as they are born with the innate desire to move (White, 2012). Lindon (2012) explains that body and brain develop in unison.  Lindon, (2012) supports this and suggests that ‘children think with their muscles’. The ever-changing landscapes in nature provides ample opportunities for children to develop physically. The increase in space offers children the sense of freedom to actively explore their environment that cannot be provided indoors (Ryder- Richardson, 2014). Lindon (2012) explains physical development must be given pertinence in the early years as it underpins all other development. It is fundamental for cognitive as well as emotional development. A physically competent child is likely to be more confident and be more inquisitive (Tovey and Waller, 2014 and Moorhouse, 2019) The experience provided in Component one will support children to develop physically through exploration of the woodland using their whole body, brain and senses Knight (2011). Nature provides unique whole body multi-sensory experiences (Tovey and Waller, 2014) (White, 2014) suggests that children need to use their hearing, sight, smell, taste, and touch when exploring, as this is impertinent to develop a healthy nervous system. The nervous system is dependent on sensory feedback which tells the brain how the body is feeling. (Michaud et al, 2020) discuss the importance of two hidden senses. The vestibular sense is a complex sensory system which directs motion, orientation, and balance and creates a sense of equilibrium (White, 2012). Children must be provided with environments where they can hang upside down, spin, swing and to develop these important senses (Knight, 2011). Other physical activities such as hopping, jumping and stretching develop the proprioceptive sense which is the sense of knowing where the body is in space (White, 2019). Failure to provide children with opportunities to develop these senses could result in difficulties with coordination and balance in adulthood (Michaud et al, 2020). The planned experience offers an everchanging and dynamic natural learning space, where children run, climb, balance, spin and swing. These vigorous movements can prove challenging and risky to some children. According to Knight, (2011) children are born with the innate ability to manage risk. It is a natural part of development, a way in which they develop resilience (Play Wales 2008). (The Health and Safety Executive (2012) suggests ‘When planning and providing play opportunities, the goal is not to eliminate risk, but to weigh up the risks and the benefits of taking part in the activity (Gill, 2010). No child will learn about risk if they are wrapped in cotton wool (Louv, 2005). In The proposed woodland experience with its three-dimensional landscape will provide children with ample opportunity to test their capabilities. Careful observation and knowledge of each child, during the planned experience, will ensure that the children are not are not exposed to risk which is beyond their age and stage of development (Knight, 2011). A core purpose in the new curriculum for Wales 2020 states that children will become healthy confident individuals, will take measured decisions and be able to manage risk (Welsh Government 2018). If children are to develop resilience, in which they can respond to challenges in the future, then risk and harm must not be eliminated completely (Gill, 2010). 
Malaguzzi emphasized that the environment plays a significant role in the process of learning (Moorhouse, 2019). He defined the environment as being the third teacher (Knight, 2011). However, it has been noted that in any learning environment, the degree of inventiveness is proportional to the number of variables in it (Lester and Maudsley, 2007). Nature ensures it provides variables for play through an endless supply of loose parts (Duglan, 2015). Loose parts play was first introduced by Nicholson, who suggested that if children were to be encouraged to think creatively, then they needed to be supplied with a range of open ended materials that could be transported and constructed and taken apart (Fielden, 2015). Children who engage in loose parts play are in control of their learning (Pacey 2019). It is impossible to use loose parts wrongly, therefore confidence and self-esteem are boosted as there is no sense of failure (Kasey and Robertson, 2016).  Piaget likened children to ‘little scientists’ as he suggested that children construct knowledge and understanding of the world through repeated experiences (Pound, 2012 and Lindon, 2012). Loose parts play allows children to construct and reconstruct their play which assists to firm up neural connections in the brain (Lindon and Brodie, 2016). Repeated experiences form complex neural pathways on which sound knowledge is built. Without opportunities to revisit expand and consolidate, learning these neural pathways will weaken and fade away (Lindon, 2012). Loose parts play encourages divergent thinking, the ability to create and invent and to think outside the box (Kingston- Hughes,2020). Donaldson suggests this must be encouraged as society needs enquiring minds. If we are to prepare children for the future, they must be encouraged to be creative and enterprising (Welsh Government, 2018). Although the planned woodland experience provides a range of natural loose parts, practitioners can enhance this supply by providing additional loose parts, through recycled materials such as boxes, crates and pipes (Ryder- Richardson, 2014). The Framework for the Education for Sustainable Development and Global citizenship advocates the use of using recycled materials in play to teach future generations how to look after their environment (Welsh Government, 2008). The role of the practitioner in the planned experience is to provide the children with a range of loose materials where they can construct their own learning. It is vital that they allow the children to lead the play and wait for play cues to become involved. (Play Wales 2008). This will enable the practitioner to tune into and nurture children’s curiosity to extend and consolidate learning (Smidt, 2015). Vygotsky’s zone of proximal development describes the importance of the role of the adult, bridging the gap in knowledge through shared cognition (Tinney, and Hurst, 2018 and Brodie, 2014 ). Key to unlocking the potential of natural learning environments are enthusiastic and passionate practitioners who see the value, potential and consequences that nature presents to child development (Ryder- Richardson, 2014). If children are to be prepared for the 21st century, then experiential learning which is cross curricular must be encouraged. The Future Wellbeing of Generations Act (2015) puts the responsibility on schools and early years settings to embrace nature-based pedagogies to complement the development of young people. 
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