Alisha Wady
[image: uwtsd]
















THE AWARENESS OF SCHOOL-BASED COUNSELLING – STUDENTS AND PROFESSIONALS








This review will be focusing on the awareness of school-based counselling, specifically through the eyes of a young person. The research questions that will be answered throughout this literature: 1. To explore the effectiveness of secondary school counselling; 2. To explore teacher's and counsellors perceptions of school-based counselling; and 3. To explore an adolescents' view on school-based counselling. The review will be viewing all relatable articles from counselling to secondary school perceptions, as well as acknowledging international school counselling. The ethical and economic concerns will also be introduced into the academic sector of counselling. 
For many people, counselling can be considered as an obvious form of helping people who may need it. However, the definition that best describes counselling as a "talking therapy that involves a trained therapist listening to you and helping you find ways to deal with emotional issues" (NHS, 2017). Counselling can help people cope with many health-related issues: mental health conditions, e.g. depression, anxiety; physical health issues; difficult events like bereavement or work stress; emotional-related difficulties; and many other issues like sexual identity. Therapists use counselling as a way of understanding a person's feelings and cognitive processes, to help solve their issues using discussion, instead of persuasion. Counselling can often take place, face to face, in a group setting, over the phone or email, as well as social media services e.g. online chat rooms, websites. This therapeutic process can range from private to free services throughout the UK. Private counselling can depend on the area a person is living, with prices ranging from £10-£70 an hour. Offering first sessions free and providing discounted prices for students and those on lower wages. Free services can also range from charitable and voluntary organisations – specifies its work for couples counselling, bereavement or family counselling. Charitable events can offer counselling in a range of areas throughout the UK, e.g. Cruse Bereavement Care; Rape Crisis England and Wales; Samaritans, etc (NHS, 2017). All these types of counselling organisations have provided acceptance for all individuals to access counselling and benefit from its positive effects. 
Statistics have shown that one in five British people have accessed a counsellor or psychotherapist. Due to a survey established by the British Association for Counselling and Psychotherapy (BACP) found that 94% of people feel it is standard to see a counsellor due to their depression and anxiety, compared to 2004 with statistics of 67%. Meaning, more than nine out of ten individuals believe that counselling is a 'normal' route for expressing a person's emotional problems, compared to the last six years (Doward, 2010).
Is counselling seen as a strong suit for helping individuals in society? Studies have examined the effectiveness of counselling in general practice, specifically in the treatment of physical activity (Elley et al., 2003). Change in the quality of life, cardiovascular risk, and blood pressure was examined throughout 12 months to test counselling as a 'long-term' therapy – the green prescription. The study has proven that a person's physical activity has improved its quality of life within the 12-month session, where no negative effects have been found. Overall, counselling as a whole has proven to be a strong therapy for those who need a change in one life. Counselling, specifically with the green prescription intervention, has statistically proven that physical risks have been reduced by at least 20-30% (Elley et al., 2003). 
Counselling is structured around four groups of school counselling approaches: psychodynamic, humanistic-existential, cognitive-behavioural and postmodernism (Jones, 2014). Psychodynamic school refers to the mental energy of a person's consciousness. This approach focuses on the unconscious effects of how people function. Psychodynamic therapy emphasises its method on conscious control of the client throughout their lives – interpretation of dreams is a crucial part of counselling and psychotherapy. The humanistic-existential school refers to the values and beliefs that emphasise on a person's humanistic potential. It is used to express a person's feelings and encourage them to 'actualise' themselves. The existential approach is used throughout counselling and psychotherapy to help individuals choose their path in life and minimise their stressful situations. The cognitive-behavioural school typically refers to the observational behaviours. It focuses on the behaviours that incorporate a person's thought processes, e.g. "creating, sustaining and changing their problems" (Jones, 2014, pp. 6). Cognitive-behavioural approach intervenes with a person's negative processes and tries to change their way of thinking, into more positive behaviour. Finally, the postmodern school refers to the social constructionist approach. In other words, it focuses on how people understand and process information about themselves and their world around them. Postmodernism enhances on the past to relate to present experiences. A person's beliefs can affect the way someone reacts and responds to others. Behaviour can result from cognitive processes and will be interpreted into change, from a postmodern approach. 
A qualitative study was provided by Perren et al., (2009) to examine the long-term effects of counselling. There is limited evidence-based upon the long-term benefits of psychology-based therapies, counselling in particular. Three main mechanisms were identified in each individual: active engagement between each session; and the acquisition through the changing process which is further acknowledged after the counselling has been completed. The study produced a "key concept in securing long-term benefit was co-production" (Perren et al., 2009). In other words, the long-term benefits of counselling often result from how a client can rethink their negative processes and turn them into positive ones. Often with the help of a therapist. 
Counselling has a way to treat any individual, no matter their age. The BACP created a systematic review of the effectiveness of counselling within the population of older people (Hill & Brettle, 2005). 47 relevant mental health-related studies were investigated to determine how counselling is helpful towards them. Counselling therapies are seen to have a high role in older people's lives, specifically concerning depression and anxiety. However, this does not provide a strong standpoint for long-term benefits. Counselling is viewed by older individuals as a short-to-medium term of emotional benefits. In conclusion, counselling has been one of the most reliable treatments for older individuals and does not believe in introducing medication into its treatments – not adding to the prescribed list of physical conditions. 
Now, is counselling as effective in older adults, as it is in children and young people? Pattison & Harris (2006) created a systematic review on the promotion of mental health within children's learning, achievement, and behaviour. Using a range of counselling issues and the four main groups of counselling (cognitive-behavioural; person-centred; psychodynamic; creative therapies). Results have shown that these groups have a significant impact on all children and young people who may come into contact with the issues of counselling. However, cognitive-behavioural counselling presented the highest quality of effectiveness of all counselling issues taken place. Overall, to conclude this study, counselling for children and young people show great effectiveness using the four main approaches. However, there are a few gaps in research evidence for other counselling approaches apart from the cognitive-behavioural. These were identified as school-related issues, (e.g. self-harming: "cutting, drug, and alcohol abuse, eating disorders and attempted suicide"; Pattison & Harris, 2006, pp. 112) which were seen as minimal issues throughout a child and young person's life. 
Counselling as a whole is used in many areas in society, to help both young people and adults. counselling can be associated with hospitals, work environments, as well as education. Specifically, this review will focus on the educational side of counselling. All across the UK, counselling in education has become unpredictable. All schools in the Wales area have introduced school-based counselling to all students ages 11 to 18 years, whereas Irish governments have provided funding to ensure all primary and speciality schools have access to all counselling services (BACP, 2015). The Department for Education (2015) created a report on 'counselling in schools', which underlines how counselling in comprehensive schools has reduced short-term stress and helps younger individuals achieve their personal goals. The Department of Health's (2015) has also encouraged counselling in young people, to serve as a treatment for mental health and wellbeing. Despite all this understanding on counselling in young people and how its acknowledge by these two reports, there has been little insight on the provision of educational counselling and need major improvement in all countries around the UK – England remains the most unaware of educational counselling. As the Mental Health in Society (2015) described: "All children should be able to access professional, qualified counselling…in their school or college" (BACP, 2015, pp.2). 
Statistics have shown that 62% of schools offer counselling to all students: 70% comprehensive schools; 52% primary schools (Department of Education, 2016, pp.8). Studies like these have shown that the availability of educational counselling is increasing over time. A positive outcome of this is that both children and young people do not need medical diagnostics to receive any type of counselling (emotional or behavioural issues). This can result in positive changes in a young person's life. In relation to the economic side of counselling, depending on the type of counselling therapy, e.g. 1-1 counselling can cost approximately £14.5k per year for a counsellor to attend schools twice a week. This can cause a severe limitation on the financial side of education, as it can also raise to £40k when mental health services are introduced – safeguarding and support procedures (Department of Education, 2016). Overall, these costs can have negative effects on schools in the UK, especially those who often have their funding cut. Most schools are unable to provide counsellors due to these expensive costs, which can result in high levels of psychological and emotional distress. 
School-based counselling has been introduced to help children and young people limit their emotional and behaviour abuse, that they may be suffering from. Fox & Butler (2009) introduced a study to examine the effectiveness of school-based counselling within the UK. Even though school counselling is growing strong, there is still limited research on its effectiveness as a whole. The researchers were able to get involved with the NSPCC School Counselling Project and help to question children and young people, before and after receiving counselling. Stated by Kazdin (2000), "The most fundamental question about therapy is whether it works or not" (Fox & Butler, 2009, pp. 102). The results have suggested a significant change within the before and after indications of counselling – 'after counselling' found that a person's stress was reduced. Due to this evidence, this type of treatment is very effective within the school-based environment. However, these researchers have argued that further evidence is needed to acknowledge when and who finds this most effective. 
The impact of school-based counselling has also been examined, concerning a young person's capacity to learn (Rupani et al., 2012). Implications of learning can often range from the reduced motivation to do work; reduced motivation to attend school/lessons; negative impact on grades; behavioural issues in class, etc. These can negatively impact a young person's ability to concentrate in class and have the ability to learn and achieve their school-based skills. However, the impact of school counselling has proven to have benefits to a person's learning, e.g. increased motivation in class/increased attendance, increased motivation to do work, better performance, and better behaviour. Other researchers have discovered the positive effects of school counselling, with a child's academic successes. This qualitative study indicated that all individuals involved, felt that this type of counselling has had some impact on their learning and achievement, as well as their attendance and behaviour was positively changed. These findings have produced similar evidence from older research articles, that counselling in schools have indirect, positive impacts on young person's ability to learn and achieve. 
Moving on to primary schools specifically, the UK is still unclear of how effective counselling is. Children aged between 4 and 12 years were evaluated, using a strength and difficulty questionnaire and associates the type of counselling with play-based therapy (Daniunaite et al., 2015). Results have shown that the 'Place2Be' therapeutic intervention correlated with the reduced psychological distress of children and young people. Higher improvements were discovered in those who scored higher on distress, as well as girls and bilingual children. Whereas, children with educational needs were seen to undermine the benefits of school-based counselling, due to the increased level of 'special academic needs'. In conclusion, the researchers believe that play-based counselling specifically, has a major impact on the decrease of psychological distress in primary school children. However, as explained in the previous research articles, more research (quantitative and qualitative) must be explored to asses the full effectiveness of school-based counselling. 
University students often deal with social anxiety and self-esteem issues throughout their academic life. School-based counselling has been viewed as an effective therapy for those experiencing emotional distress, specifically relating to the Person-Centred approach (Vassilopoulos & Brouzos, 2012). Students were tested using the Brief Fear of Negative Evaluation scale (BFNE-R) and the Rosenberg Self-Esteem scale (RSE), examined these participants throughout a ten-week period of person-centred counselling. Both BFNE-R and RSE scales were used to establish a baseline of social anxiety levels in each participant. Sadly, there has not been much effective research on person-centred groups for social anxiety disorders. In other words, person-centred therapy is lacking in severe evidence, on how helpful it is for students (short-term or long-term benefits; Vassilopoulos & Brouzos, 2012). However, the conclusion of this study has proven that group counselling (e.g. person-centred) has repeatedly identified many positive traits for improving students' well-being and self-esteem. 
Specific to this literature review, secondary schools will be the focus of school-based counselling. Cooper (2009) developed a framework of the nature of secondary schools counselling in the UK. A review of the audit and evaluation study was produced using systematic research. Cooper's review is slightly different from the others as it is examining multiple studies who use a person-centred approach on counselling. All participants either dealt with family issues or anger issues, mainly presented in males – borderline psychological distress. Statistics have shown that around 80% of participants rated counselling as helpful/very helpful, as children feel they are able to talk and be listened to. Cooper (2008) has stated a child's ability to learn is positively impact on school counselling, where Daniunaite et al., (2015) has stated the same – indirect counselling benefits. However, as most articles have already stated for many years, more school-based counselling is needed to be evaluated throughout a more 'controlled' environment. 
The National Assembly for Wales has introduced 'Mind Over Matter': "a report…in emotional and mental health support for children and young people" (Neagle et al., 2018, pp. 1). This committee specialises in child and young people's health services and looks into all the emotional support provided to all children and adolescents. In the UK, the increase of mental health disorders in children and young people is rising year after year. Therefore, the committee has created two aims for undertaking health services: to acknowledge whether the Welsh Government children and young people programme (2014/15), is assessing the change in young people's mental health services – specifically CAMHS; and to ensure early intervention, prevention and resilience are put into place to help support emotional distress within Wales. As discussed previously, schools often consider adolescent's mental health and place services like counselling to help support these issues. But, also young people are offered well-being and emotional support outside of school, e.g. primary care: general practice, local primary mental health support services (LPMHSS), community support like youth services. General practice often ranges from GP surgeries, where children can access support from doctors and mental health nurses. The LPMHSS aims to promote localised support for children and young people, to decrease the chances of secondary care referrals. Lastly, youth services in Wales are often referred to young people aged 11 to 25. This service provides emotional and psychological support on a voluntary basis. Sadly, this specific type of work has been losing its facilities since 2016 (Neagle et al., 2018, pp. 61). 
Statistics have shown the in the UK, one in four children will show symptoms of mental illness, where almost half of these problems can occur from the age of 14. Wales, however, has determined that one in ten young people will experience a mental health disorder, and around three in four individuals fear the unknown if they talk about their feelings (Time to Change Wales; National Assembly for Wales, 2018, pp. 10). Even though the acknowledgement of mental health is increasing, 70% of younger individuals who will experience emotional distress are not getting the right type of support. A child's psychological well-being is extremely important, just as important as their physical well-being. Within a 12-month period, children and young people accessed over 38,000 counselling sessions (Child Line, 2013/15; Counselling Directory, 2016). 
Children and young people are provided with access to one-to-one counselling, but people also forget about the main source of therapy that these centuries children find more useful, is online therapy. Hanley (2006) focused its research on the development of youth-related online counselling in the UK. Participants were examined throughout one month using a Grounded Theory approach. The internet has been described as 'minority technology' due to the percentage rise of younger individuals accessing the internet. During the time this research was collected, online counselling is seen as a new phenomenon in the counselling aspect. Where, some people may see this type of therapy as slightly strange and have a slight understanding of how it will work (Alleman, 2002; Pelling & Renard, 2000; few other names). Even though these levels of confusion are acknowledged, younger individuals find accessing online services, is a more comfortable situation. Findings show that online counselling suggests a strong possibility for positive therapy, however, issues have been discussed specifically to, the level of experience and training that online therapists should have before entering this field. 
This researcher (Hanley, 2009) also created this research article to examine the usefulness of online counselling with young people. A mixed-method has been used with a quantitative approach, to understand the relationship between a patient and a therapist. Research suggests that a strong relationship can increase the chances of a successful therapy session. Concerning online therapy, researchers have proven that counselling can be an effective way of helping young people cope with psychological distress (Cooper, 2005; NICE, 2005; Sherry; 1999). Due to the increase in internet access by adolescence, this shows a higher chance of online services to be more beneficial. The results have proven a general positivity of the therapy, with three-quarters of the participants believed that the quality of the service was at a medium to a high standard of success (Hanley, 2009). However, online therapeutic services need further research in its effect on children and young people. As stated in the previous study above, the researcher examined its conclusion of the effectiveness (Hanley, 2006/09). 
Key theories within the field of counselling range from children, to families, to adults and elderly individuals, in all different areas in society (e.g. hospitals, work environments, school, etc.). Specifically, this review will be focusing on secondary school counselling: children and young people. The NSPCC create a report: 'Independent Schools Counselling' and promoted positive changes in young person's emotional health and well-being (Adamson et al., 2006). Research has suggested that children and young people are often struggling with these emotional issues: domestic and sexual violence, bereavement, family problems, suicide, substance abuse, etc. (Adamson et al., 2006, pp. 4). Recent policies and procedures have been acknowledged to help support adolescences throughout their emotional distress: Draft Strategy for Children and Young People; Promoting Mental Health Strategy and Action Plan (2003-2008); Education and Libraries Order (2003). Relating to the original question, Children and Young People's inter-departmental funding package (2006) specifically looks at the role of academics and highlights that school is a key aspect of these types of therapy. Overall, the NSPCC's school-based counselling aims to improve the emotional health and well-being of all adolescences, and the results of the analysis prove that school counselling is one of the most significant types of therapy for children and young people. Substantial evidence has been provided using a standardised questionnaire (Adamson et al., 2006). 
A critical evaluation was created to understand the effectiveness of secondary school counselling, in the eyes of the students and staff. Cooper's (2013) report focuses on a professional's perspective of the adolescent mental health field, e.g. how counselling is delivered, who will authorise this – children and young people psychotherapists. This report specifically focuses on secondary school counselling in the UK, but there are some implications to the policies and procedures provided. As spoken about previously, most researchers focus on the effectiveness of school-based counselling on students, however, school staff are just as relevant. Most of the school staff often view school counselling as helpful or unhelpful for younger individuals. Statistics throughout England and Scotland have found that 90% of school staff felt that students who have access to counselling, have had their needs met. However, in Wales, due to the impact of a staff's workload, most teachers feel that counselling had no effect or only slightly reduced psychological distress in all its students. There is also evidence provided by Scotland that a little percentage of school staff feel a negative attitude towards school counselling (Cooper, 2013, pp.12). In conclusion, secondary school counselling is one of the many forms of psychological therapy for children and young people in the UK. Evidence suggests that school counselling plays a major role in adolescent emotional well-being, yet, there is still much to learn about school counselling due to the recent developments in adolescent laws and policies. Newly developments in the counselling field can be introduced into the school-based therapy, but there is still a lot of work that needs to be done to increase the provision of school-based counselling.
Not only do teachers have a perception of school-counselling, but so do the counsellors. A small-scale study was introduced within the South Wales Local Authority, to examine how both school counsellors and teachers feel about the school counselling services (Roberts, 2012). "In 2008, the Welsh Assembly Government released a…paper stating that all Local Authorities should have high-quality counselling provision available to all pupils" (Roberts, 2012, pp.465). This policy has helped to support counsellors within schools, as well as staff, to undertake specific roles of a counsellors duty. Roberts (2012) revealed the focus of how effective counselling is, within the school sector. However, there is little research exploring the direct and indirect influences of school-based counselling, from a counsellor and teacher's perspective. 
Now, how do secondary school counsellors work with other professionals? Cromarty and Richards (2009) focus its research on how this is established. Many counsellors across the UK were interviewed, to explore whether professional relationships between counsellors and other staff have a direct influence on the therapy, e.g. school-based counselling. Which has been proven to be correct? Findings have shown that the time spent with other school professionals when starting up the therapeutic service was increasingly helpful, as well as building strong relationships throughout the school counselling process – outside organisations like Child Line, NSPCC, NICE, etc. These relationships can help with the positive experiences outside of the work area and provide other professionals with insight into their own school counselling. Sadly, there are some implications like the small sample size of people that participated, who only were collected from Scotland and England. Also, the sample size has affected the counsellors work with other professionals, e.g. the views from different academic groups, as well as the processes and dynamics of counselling (Cromarty & Richards, 2009). 
School counselling has been well-known in 62 countries across the world. This type of counselling is often supported by teachers, rather than professionals like psychotherapists or social workers. It is established that almost all school counsellors have received training and academic qualifications when working with an adolescent. School counsellors focus their therapy on primary care (cognitive approaches), yet most professionals sway towards the pluralistic approach. Dr. Harris (2013) discovered that school-based counselling is essential in 39 out of the 82 countries examined: USA; Canada; Australia; Germany; UK. As discussed previously, most school professions often hire teachers as counsellors, as long as they are qualified and experienced with students. Even though this is seen as a positive aspect for students as they are given access to school counselling, it can also be seen as a negative. Students are seen to be treated by teachers, not counsellors. Teachers are not fully qualified in the counselling sector, but only the teaching sector, which can raise severe problems in a child's counselling service – reducing a student's motivation to talk about how they feel. 
Is international school counselling as effective as one another? These researchers have examined the impact of counselling services on children and young people, commissioned by the Welsh Assembly Government (Pattison et al., 2009). They evaluated the findings of Welsh school counselling into three research sections: literature research, quantitative analysis, and qualitative fieldwork – school staff, counsellors, students, and parents. Both primary and secondary schools took part in this study. Pattison et al., (2009) review have been constructed by the Welsh Assembly Government to understand the development of the National Strategy for Counselling in Schools in Wales. The issues of the counselling provision within Welsh schools have been tackled in terms of robustness, flexibility, and adaptability. In other words, counselling professions have adapted to new planning and work arrangements to help and support children and young people. These arrangements have produced good practice by developing evidence-based theories on how directly powerful and influential policies can be. The impact of research can also harm the theoretical and conceptual side of school counselling. 
England also has a strong understanding of school-based counselling, however, there has not been much research on how effective counselling is, to English staff and counsellors. "In England, studies suggest that between 61% and 86% of secondary schools provide access to a counsellor" (Pearce et al., 2017, pp. 139). The Department of Education (2017) has produced online advice on school-based counselling, which incorporates strong potentials, that over the years, all schools in England (and the UK) will provide counselling service to all students within an academic sector. Pearce et al., (2017) created a controlled trial to measure the effectiveness of school counselling, using a humanistic approach. Evidence has suggested that humanistic counselling has proven great odds in decreasing a child's psychological distress for a short period, compared to usual care (all ethnicities in England). However, it is difficult/near impossible to find research on the effectiveness of long-term humanistic counselling (Pearce et al., 2017). Sadly, there is not enough research on the effectiveness of counselling, specifically in England. Most up-to-date theorists would compare other countries to England, rather than examining England alone.
Scottish schools also have a strong viewpoint on the conceptualisation of counselling, specifically relating to school staffs' attitudes. Cooper et al., (2007) studied secondary school teachers and their thoughts and attitudes towards counselling within their education. At first, teachers felt school-based counselling is likely to go far in education and provide a strong perspective of how effective it is. However, now to this day, Scotland feels that counselling is often seen as 'advice-giving', rather than providing professional guidance on emotional distress. The Scottish Education System (since 1986) has introduced pastoral care which differentiates from all the other countries in the UK (Howieson & Semple, 2000; Cooper et al., 2007). This type of care uses the promoted teachers with specific care and welfare responsibilities of all students in their schools – also known as 'guidance teachers'. The difference ranges from the emphasis of their attitudes and emotions towards counselling. Whereas, this type of research focuses on all teachers, not just the guidance ones. The data of the two studies show strong support for previous research – most teachers believe that counselling in schools has a positive impact on students. However, some school staff sees counselling as a negative effect for children and young people, as it viewed as an advice provider, more than a coping mechanism for emotional distress (Cooper et al., 2007, pp.18). 
Another country that evaluates the effectiveness of school counselling, which is similar to a study Cooper has created in 2006, was Northern Ireland. Quinn and Chan (2009) acknowledged three main effects that could negatively influence students' attendance to school counselling services: location of the service (educational) – most students discussed that school was the common result for visiting a counsellor, e.g. 40.6%; type of session (individual or group) – 82.4% of students that they would rather see a counsellor individually, rather than in a group session; and the gender of counsellor – most students felt that a female counsellor would be more beneficial for them, where only 7.2% would rather a male counsellor (Quinn & Chan, 2009, pp. 204). A high scale of student participants was collected from four Northern Ireland secondary schools. Results have shown similar outcomes to Cooper's (2006) research, where most pupils would rather see a counsellor within a school setting, particularly alone with a female professional. This could have some issues against gender, as the researchers wonder why male professionals were not preferred, where 92.8% of students felt that they would rather a female (Quinn & Chan, 2009; pp. 206).
As previously spoken about, the countries discussed above are not as international as expected, therefore this review will be discussed the current and future status on school counselling in Australia (Campbell & Colmar, 2014). Counselling in Australia is seen as a flux and adaptation, throughout society. Like the previous study, Australian schools have produced three effects that are acknowledged concerning counselling: structure in the field of counselling; nature of counselling – the nature remains the same as previously, however, new areas of psychological distress, e.g. self-harm or cyberbullying; different roles and training requirements – each Australian state offers different types of training needs for all school counsellors (Campbell & Colmar, 2014, pp. 182). This study proves that Australian counselling has changed a lot compared to the historical context, but has improved rapidly, on how they view psychological distress, specifically how online bullying can influence a child and young person's academic and social life. However, there are some implications such as the increase in the school workforce, uncertainty of tenure, supervision of counsellors and school staff, ethical implications, etc. (Campbell & Colmar, 2014). 
So, after evaluating these studies, ethical considerations are proven to have strengths and limitations in school-based counselling. Any type of counselling provision must acknowledge all ethical standards in the workplace, but specifically for school counsellors, ethical issues are extremely relevant when working with emotional and mental health difficulties. Overall, school-based counselling views these ethical considerations as the most common factors they will face: Confidentiality and its limits; Keeping a professional boundary; Respecting an individuals' cultural values and traditions (Lake University, 2018). Confidentiality is one of the most important aspects of school counselling, as it has been understood by all professionals when communicating and discussing help and guidance to all children and young people. Yet, if a counsellor feels an adolescent is at risk of harming themselves or others, confidentiality must be broken – parents/guardians, and the appropriate authorities to be notified. Informed consent is also used to set principles for their pupils. Ethical considerations and guidance are introduced to both children and their parents to understand the rules of confidentiality between a pupil and counsellor. Relationships between a counsellor and client must remain professional. Since school pupils are under the age of 18 (minors), they may not understand the concept of professional boundaries, where counsellors must act professionally and ensure each young person understands these boundaries throughout the therapeutic sessions. Informal relationships with children are seen as a breach of ethics, no matter whether it is illegal or not, due to the clients' age. Also, cultural values and diversity have increased throughout the years, within a school-based environment. All school counsellors and teachers must have a great knowledge of cultural differences, and ensure their own biases are avoided – students' cultural values are always put first. Counselling professions will develop an understanding of the social and economic differences that could impact children and young people – gender, culture, and racial biases may have negative impacts on their clients and families (Lake University, 2018). 
However, there are some ethical issues in the school-based environment. Specifically, the use of the internet is an extreme limitation of the ethical guidelines of counselling. Eight studies have discussed the concerns of the online framework for counselling: the internet, social media communication and information programs (Fitzgerald et al., 2010; Haberstroh, 2014; more researchers at act; Davies, 2015). Looking at all researcher's findings, online counselling is used more throughout a child's life but can be more difficult to understand their emotional distress and may be unable to provide the correct guidance and support. 
In conclusion, all these researchers have provided strong strengths to school counselling, and how effective it is for children and young people (Hanley, 2009; Neagle et al., 2018; BACP, 2015). Each theory provided strong understandings on the positive outcomes of educational counselling and proved that adolescent children feel like they can cope with their psychological problems better after counselling – "results of the analysis prove that school counselling is one of the most significant type of therapy for children and young people" (Adamson et al., 2006). However, most counselling sessions only affect an individual for a short period. Most studies (Hill & Brettle, 2005; Rupani et al., 2012; Pearce et al., 2017) have found that counselling has based its findings on only short-term effects, whereas researchers like Pearce et al. (2017) believes that there is not enough research on the long-term benefits of counselling – 'it is difficult/near impossible to find research on the effectiveness of long-term humanistic counselling'. Another limitation found in almost all articles, where most feel there is not enough research on school-based counselling (BACP, 2015; Fox & Butler, 2009; Daniunaite et al., 2015; Vassilopoulos & Brouzos, 2012; Roberts, 2012). Also, some of these researchers were not reliable sources, due to them focusing on counselling practices from 10 plus years ago. With a teacher's perspective of school-based counselling, some articles revealed that most teachers believe school counsellors negatively impact on children and young people. As Cooper et al. (2007) has stated previously, 'some school staff see counselling as a negative effect for children and young people, as it is viewed as an advice provider, more than a coping mechanism for emotional distress'. Overall, this review has proven that counselling is an effective type of therapy, within the school sector. School counsellors are here to provide support for any child's emotional distress and learning difficulties (attendance; studying; learning), using coping strategies. Each question introduced at the start of the literature review (1. To explore the effectiveness of secondary school counselling; 2. To explore teacher's and counsellors perceptions of school-based counselling; and 3. To explore an adolescents' view on school-based counselling), each research article above was able to investigate these questions and show the positive and negative impacts of school-based counselling – the effectiveness, through the eyes of both a young person and multiple professionals. 
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