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Inclusive Leadership: Working together to support families. 
Section 1. 
The first part of this portfolio aims to critically evaluate the role of the inclusive leader, using the issues raised in a fictional scenario, and considers how and why the practice of inclusive leadership can be beneficial for all stakeholders. Ferdman (2021) states that diversity, inclusion and equity are critical components of inclusive leadership and these themes run through a multilevel system, from the individual through to their place in society. Children in settings and schools can benefit from effective leadership practice as it has the potential to raise educational, health and social outcomes (Siraj and Hallet, 2014). Childcare settings and classrooms reflect the diversity of society (Reza, 2021); therefore, Early Years Professionals must have the appropriate skills for inclusive leadership to create welcoming and nurturing environments for all (National Academy for Educational Leadership Wales (2021). 
However, it is important to note that while inclusive leadership practice aims to improve outcomes for disadvantaged and marginalised groups of people, these groups may be reluctant to participate for various reasons, so a successful inclusive leader must work sensitively and effectively to overcome this challenge (Welsh Government, 2015). Ferdman (2017) states that acknowledging diversity within communities defines the role of inclusive leadership practice. However, disadvantaged, or marginalised groups may not see themselves as part of a community, because as Nutbrown and Clough (2013) point out, communities are exclusive to people who do not relate or see themselves reflected within. Therefore, they may lack the confidence to come forward for support especially if they do not feel represented, safe or valued (Ferdman, 2021). 
Notably, Pollock (2021) discusses how an individual’s personal and social situation should not prevent them from achieving their potential and that inclusive leadership practice can empower a person through giving them a sense of belonging and being valued. Additionally, Grimmer (2021) promotes a loving pedagogy as the ideal way to help young children in early years settings to feel safe and valued, thereby increasing their self-esteem and well-being which in turn enhances their learning and development. These two viewpoints can be associated with Maslow’s Theory of Human Need, as once the needs for safety, love, belonging, self-esteem, and acceptance are met, self-actualisation has a higher chance of happening (Stoyanov, 2017). An effective inclusive leader will recognise and meet these needs, enabling children and their families to feel part of a school and its surrounding community, as opposed to just being a pupil on the register, because as Ferdman (2021) states, inclusive leadership allows people to flourish based on their own individuality within a safe and supportive environment. 
The Scenario: Joshua is 4 years old and attends the reception class in the primary school. He lives with his parents and older brother, Sean, who is fifteen. The family moved to the area 3 years ago. Joshua’s Dad, Patrick, works as a long-distance lorry driver and is away Monday to Friday. The school knows that Joshua’s Mum, Gemma, has a degenerative disease. Over the last month Joshua has often been late for school and collected slightly later than scheduled. Staff have noticed that he is brought to and from school by his brother Sean. Joshua frequently requests his morning snack early because he says he has not had breakfast. He seems withdrawn and quieter than usual especially towards the end of the week. 
The scenario states that Joshua is frequently being collected or dropped off late by Sean. Additionally, he is missing breakfast, and his general demeanour has deteriorated. The length of time over which these incidences have been occurring should alert staff that Joshua may be at risk of neglect, and this is an emerging concern (Welsh Government, 2022). Staff have a responsibility for the well-being of their pupils and early intervention can enable support to be put in place before situations escalate into problems that cause irreversible damage (Welsh Government, 2017). 
Neglect can have serious detrimental effects on a child’s development and is classified as abuse (Welsh Government, 2022). Joshua stating that he has not had breakfast is concerning because young children require sufficient nutrition, especially before the age of 5 years, as they grow rapidly. If they are deficient then energy from any food is used for basic physiological functions and the child is left lethargic and at risk of health problems (Langley-Evans, 2015). Similarly, being quiet and withdrawn can be a worrying indicator that Joshua may be suffering from issues effecting his well-being (Musgrave, 2017). Significantly, Neaum (2019) points out that when a child suffers emotional neglect this can have a detrimental effect on their development and can cause stress to the child. Too much of the stress hormone, cortisol, can damage the brain which in turn impairs development and learning ability (Kingston-Hughes, 2022). 
Although these are serious concerns, an inclusive leader will have the skills and mindset to attempt to see the full picture of what is happening. Reza (2021) states that teachers must avoid having a ‘messiah complex’ and attempting to save children from their parents is not helpful. In Joshua’s case, the school know that his father works away, and they are aware of his mother’s health condition. It would be damaging to the family to learn that the school assumes Joshua is being neglected, so an inclusive leader would be mindful in their approach to gaining an understanding the current situation. Siraj and Hallet (2014) highlight the importance of practitioners acknowledging their relationships with parents, although this tends to be a one-way communication from school towards home about academic development. In this scenario however, the practitioner would need to find out what is happening at home that has been affecting Joshua’s school life recently. 
Scanlon and Johnson (2015) also discuss the need for inclusive leadership practice to bridge the gap between the setting and home and how building trust and positive relationships can improve circumstances. Bearing in mind Patrick’s work schedule and Gemma’s illness with potential mobility issues, overcoming communication barriers would entail finding an alternative to asking them to come into school, therefore in this instance a telephone appointment or arranging a home visit might be more suitable. The practitioners could discuss with Patrick and Gemma how they have noticed a concerning difference in Joshua at school as well as Sean doing the school runs. Williams (2017) notes that it is important to build trusting relationships with parents, to understand the child’s home life and respond appropriately. They will be able find out what is happening at home and, rather than using a punitive approach for poor time keeping and poor engagement from Joshua, they can potentially offer the family any support they may need. 
The worry that the family’s situation could be causing them, and the stigma attached, may have created a barrier for them to speak to the school. Often, when families find themselves struggling to manage, they do not seek help because of the fear of what authorities or social services might do (James, 2017). This is because of the misconception that social services are prone to the removal of children from families for prevention of risk, rather than attempting to work with families in a supportive way (Healy et al., 2014). To illustrate this point, one might refer to the Munro report which recognised this misconception; in making recommendations for an overhaul of Social Services in the U.K., stated that within Article 19 of the UNCRC, children have a right to protection from harm and abuse, not only by removal but also through effective support measures for children and their carers’ (Munro, 2011). 
Furthermore, the 2014 Act (Social Services and Well-being (Wales) Act 2014) is there to provide people who need care and support with a greater voice and control over the services they can access for their specific needs (Social Care Wales, 2017). Indeed, the Code of Practice for assessing individuals, states that practitioners must understand and listen to their needs and goals and work in a supportive way to help them achieve this, using a collaborative approach, without an imbalance of power on the side of the service providers (Welsh Government, 2015a). If the family were made aware that this is how services must work, then they might feel safer coming forward for support. An effective inclusive leader will understand this and will help to empower and give advocacy to those individuals and families who may feel marginalised or helpless, which in turn will help them to seek appropriate services to realise their ability to improve their circumstances and outcomes (Burke and Dalrymple, 2009). 
In the case of Joshua and his family, Gemma’s condition has deteriorated to a point where she is beginning to have mobility issues, but Patrick is unable to give up his job to care for her and the family. Sean, being 15 years old, has begun to shoulder some of the responsibilities that Gemma used to bear. This includes getting himself and Joshua ready for school and doing the school runs. Patrick steps in on the weekends when he is home from work, but the situation is not easy on the family. Gemma’s illness is becoming practically and emotionally difficult for them to cope with. People with long term illness or disability often find it difficult to maintain their self esteem and the stigma attached to their situation can make them feel low and worthless if they do not have the correct support systems in place (Nario-Redmond, Noel and Fern, 2013). Often the medical support will be available, but it will not be matched at a social level, ignoring the impact on the children and home life (James, 2017). Unaware of or unwilling to access the support available, the family have pulled together and closed ranks. They would appear to be functioning normally outside of the home; however, the negative effects of this strategy are beginning to show on Joshua.
If allowed to continue the situation could get more serious, so the inclusive leader must step in and offer the whole family support. Significantly, Sean will be affected by his increased responsibilities as a young carer, although he might not realise that he qualifies for this title. Many young carers gradually take on their roles, out of a sense of duty and love for their family members who are relying on them, additionally they do not access support networks because either they do not want to draw attention to themselves for fear of repercussions, or they are unaware that help is available (Kettel et al., 2021). The responsibility of being a young carer can have a devasting impact on childhood, affecting development, academic attainment, and mental health. Young carers are deprived of their childhood, they take on adult responsibilities at the expense of their social development and with the additional stress of caring for a sick relative (James, 2017). 
In this scenario, appropriate support could help solve some of the family’s issues and relieve the burden on Sean. Ferdman (2021) states that inclusive leadership helps people to find solutions that will be sustainable and achievable. Furthermore, Boone (2018) discusses Robert Greenleaf’s theory of servant leadership and how it respects the individual and helps to transform lives through a ‘relational and communal’ model, being sensitive to need and committed to the growth of others. The FaCE the Challenge Together toolkit (Welsh Government, 2015), gives practical advice to schools on how to support children and their families to access additional support from community partnerships and other agencies depending on their needs. The Inclusive leader in Joshua’s school has a responsibility to discuss the situation with Sean’s school too. Schools play a significant role in identifying and referring Young Carers, second only to their parents, and have a responsibility to recognise their vulnerabilities and needs (James, 2017). 
According to the Carers Trust (2022) schools have a responsibility to assist young carers with their learning and recognise the potential impact on their attainment and well-being because of time restraints and fatigue brought about through their caring role. The Carers Trust Wales (2020a) provide training resources for educational professionals to learn and understand about supporting young carers like Sean. Additionally, guidance for schools recommends creating a carer friendly environment with specific staff members who are specialised in supporting young carers (Carers Trust Wales, 2020). Research has shown that young carers are at risk of lower attainment in their education, therefore these supportive measures are important to ensure that Sean does not suffer academically because of his role (Carers Trust Wales, 2020). Sean could also be given a Young Carers identification card, to enable him to have more confidence when discussing his situation with his teachers and other professionals he may have to speak to (Carers Trust, 2020). The support and confidence that Sean will gain from these measures will improve his self-esteem and resilience to cope with his role as a young carer (Gough and Gulliford, 2020). 
Like Bronfenbrenner’s model of ecological development, with the child at the centre surrounded by external influences (Gray and MacBlain, 2015), Ferdman’s multi-level analytic framework also illustrates the micro to macro level of factors contributing to the practice of successful inclusive leadership (Ferdman, 2021). An inclusive leader should be aware of other services available, for example Sean will be entitled to a Carers Needs Assessment under the Social Services and Well-being (Wales) Act 2014 (Carers Wales, 2022). The assessment will be based on Sean’s needs, and he will be fully involved in the assessment, with his development and well-being considered. Young Carers are also supported by Barnardo’s, who offer counselling, respite, and the opportunity to go on outings with other young carers, giving them the opportunity to share their experiences and gain a sense of belonging (Barnardo’s, 2022). 
As well as helping Sean, the inclusive leader will recognise the issues surrounding Gemma’s illness, which combined with Patrick’s work, makes it almost impossible for either of them to visit Joshua’s school. Ward (2017) states that practitioners need to consider the complex situations that families may face and therefore they must adapt contact and communication methods so that there is fair and equitable engagement for all.  It is known that children benefit from their families actively engaging with the school and regular engagement can build trusting relationships (Williams, 2017). The sense of parental absence in his school environment will have a negative impact on Joshua’s confidence which could explain why he has become more withdrawn (Brooker, 2014). 
Despite the combined challenges for engagement, an inclusive leader will work with Patrick and Gemma to promote their understanding of the importance of parental involvement and develop their confidence in helping Joshua’s holistic development and learning (Welsh Government, 2014).  According to the UNCRC, Article 6 and Article 18 stipulate that the state and both parents must support children to reach their full potential, and the state must support the parents to do this too (UNICEF, 2017). The school could open a line of communication with both parents using a site such as Seesaw which helps improve academic achievement by improving the home-school connection via the internet (Seesaw, 2022). This would allow them to see Joshua’s work and activities and enable them to have meaningful conversations with him about his school experiences, making him feel valued and motivated. An inclusive leader would be mindful to involve Patrick; fathers are often overlooked for their invaluable role in their child’s development, so inviting him to father themed events could help with engagement (Chawla-Duggan and Milner, 2016).
Ideally the family should be referred to the Families First Programme which offers a comprehensive of range of services for families needing guidance and support (Welsh Government, 2017). A Joint Assessment Family Framework (JAFF) would take place in which the family can indicate where they need help and have support tailored to their needs, this approach enables the family to have ownership over their plan (Welsh Government, 2014). This approach fits with Maslow’s theory of human need as it shows respect to the family, increasing their self-esteem and motivation (Stoyanov, 2017).  The JAFF indicates the necessity for support and in Joshua’s family’s case a Team Around the Family (TAF) will be allocated, due to the complex nature of all their needs. The benefit of TAF is that it creates a multi-agency team working collaboratively in support of and with the family (Welsh Government, 2014). Being able to access services in this way shows inclusive leadership practice because the voices of the family have been heard and the support is authentic to their needs (Ferdman, 2021). 

Section 2. 
This section of the portfolio will evaluate how government policies influence the delivery of Early Years education in homebased settings and whether these policies are inclusive for all stakeholders. Fitzgerald and Kay (2016), define policies as statements of intention, designed to bring about a comprehensive understanding and cohesiveness to aims and ambitions within organisations. Government policies fit with the political agenda and influence the economy, healthcare, and education, having a direct impact on the population (Tomlinson, 2013). Government policies are based on legislation, meaning they are created at the macro level of society and being legislation there is no argument against their implementation, although this can cause controversy as despite being beneficial to some, they might put others at a disadvantage (Fitzgerald and Kay, 2016). 
Recent legislation in Wales has been implemented to bring about positive change and improvement to all aspects of Welsh life. The 2015 Act (The Well-being of Future Generations (Wales) Act, 2015) focuses on driving Wales to becoming a prosperous, inclusive, and diverse nation by encouraging working cohesively to tackle the challenging issues facing the country, such as poverty, climate change and inequality (Future Generations Commissioner for Wales, 2021a). Local Authorities are bound by the 2015 Act (The Well-being of Future Generations (Wales) Act, 2015), along with other public bodies, and they must work towards seven ‘Well-being Goals’ by enacting the policy of ‘Ways of Working’ which include collaboration, integration and involvement as well as focusing on long term goals and prevention of issues escalating and causing delays (Welsh Government, 2021). 
Despite measures such as austerity and Brexit, Wales has embarked on a journey to improve its educational system in collaboration with successful and influential organisations such as the OECD (Welsh Government, 2017a).  The New Curriculum for Wales has been developed for children between the ages of 3 to 16 years old and supports the 2015 Act (The Well-being of Future Generations (Wales) Act, 2015) as schools are encouraged to embed the well-being goals into their curriculum development (Welsh Government, 2022a). The National Well-being indicators relating to young children’s development such as equality and cohesive communities, link with the Four Purposes of the New Curriculum which aim to create pupils who are ambitious, healthy, enterprising, and ethical (Welsh Government, 2017a).
Within maintained nursery schools and funded non-maintained nursery settings for children aged 3 to 5 years old, Foundation Learning must be delivered in a way that complies with the 2021 Act (Curriculum and Assessment (Wales) Act 2021 and Welsh Government, 2022a). However, homebased childminders do not fall into these categories and are not included within the 2021 Act (Curriculum and Assessment (Wales) Act 2021a). Instead, childminders are regulated by Social Care Wales and the Care Inspectorate of Wales, and it has been a requirement in the National Minimum Standards that the Foundation Phase principles are recognised and implemented in practice (Welsh Government, 2016).  This principle follows through into the rollout of the New Curriculum (Pacey, 2022). This policy is inclusive and beneficial to the children cared for by childminders as they should receive the same developmental experiences as their peers.
Ferdman (2021) demonstrates how policies and guidance can influence systems of inclusion by flowing from macro to micro levels, for instance the Care Inspectorate Wales affects a child’s experiences in childcare by setting standards for practitioners. Standard 7: Opportunities for Play and Learning in the National Minimum Standards informs practitioners that children must have experiences that contribute to their development, and practitioners must understand and apply the principles of the Foundation Phase (Welsh Government, 2016). This demonstrates inclusive practice because the intention is that despite not yet accessing formal education, children attending regulated childcare settings are able to benefit from the Foundation Phase curriculum. However, it could be argued that because the Foundation Phase is aimed at 3- to 7-year-olds, would a childminder be able to manage delivering the curriculum to a 3-year-old while also attending to the developmental needs of a 6-month-old baby and an 18-month-old toddler? 
The Welsh Government has recognised the need for change within Early Years systems of policy and practice, with the need for a more cohesive approach and consistency in regulations and delivery (Wales Centre for Public Policy, 2019). Significantly, with the roll out of the new Curriculum for Wales, guidance has been published for funded and non-maintained nurseries and this has been shared with settings who are not funded, such as childminders (Welsh Government, 2022b) and is also accompanied by online training resources which are free to access (Hwb, 2022). While this opportunity to access training has been welcomed with much eagerness and appreciation by some, it could be argued that it does not go far enough in recognising the importance of successful implementation and the impact a passive delivery of information and training will have on children in their care.
Eight childminders were chosen from across Wales to test the Curriculum Guidance for funded non-maintained nursery settings, during the testing they were supported by their local authorities and Pacey Cymru (Hwb, 2022a). This collaborative method of testing the guidance, by actively engaging stakeholders in the process, shows effective leadership practice, because they are fully part of the process, participating and engaged (Ferdman, 2021). The childminders were encouraged to extend their training on schemas and play based learning. They worked collaboratively to share ideas and reflect on practice to improve the quality of their service and noticed an improvement in the children’s engagement and experiences (Hwb, 2022a). Through this testing Pacey Cymru have developed a comprehensive toolkit called Inspiring Environments which aims to promote quality childcare in relation to the learning environment, celebrate the value of childminders in the sector and inspire confidence in their delivery through reflection and development (Pacey, 2022a). 
Commenting on the success of the testing, Hannah Chivers, Senior Policy Manager of the Foundation Phase, voices her recognition of childminders unique and special role and hopes this new toolkit will help support a culture of best practice (Pacey, 2022b). Additionally, Kevin Barker, Head of Childcare and Play Inspection at the Care Inspectorate Wales, emphasises the need for partnership working, supporting the curriculum within childcare and the vital role childminders play in providing parents with choices in childcare. He also touches on the need to find out why there has been a decline in numbers of registered childminders in the last few years (Pacey, 2022b). The increased workload, non-mandatory requirement of delivery, lack of structured and scheduled training and perhaps most importantly no additional funding maybe a contributing factor to this issue, as despite a concerted effort by Pacey Cymru, it does not necessarily instil a feeling of inclusive practice among the childminding workforce in Wales.  
Section 3.
This section of the portfolio discusses the impact of micro behaviours on children and practitioners within Early Years settings and how inclusive leadership practice can influence those experiences. History tells us that in his last sermon, Saint David advised his followers to ‘do the little things that you have seen and heard with me’ (Jones, 2021, p.49). Locke (1728, p.2) also believed that ‘the little, or almost insensible impressions on our tender infancies, have very important and lasting consequences’. To support these quotes, Bronfenbrenner’s model of ecological development, illustrates the child’s interactions from a multi layered perspective, significantly the microsystem layer which is where the child has their first ‘bi-directional’ interactions which influence learning and development (Gray and MacBlain, 2015).
Inclusive leadership practice enables people to feel a sense of belongingness and being valued. Micro behaviours are powerful influencers for creating inclusive cultures as they have a direct impact on how people interact with each other (Atewologun and Harman, 2021). Within Early Years settings, good practice will see leadership principles of connection through dialogue and a sense of community (Rodd, 2013). In order to create these inclusive communities then practitioners need to feel as though they are included too. The ‘Index for Inclusion’ assessment tool enables practitioners to evaluate their practice to create inclusive environments for staff as well as children, as the use of the Index prompts personal as well as professional reflection and has a largely positive effect on behaviours and feelings of inclusion (Nutbrown and Clough, 2013). 
One of Froebel’s key principles for a child’s development to thrive was to give them ‘A place where individuals feel significant in a whole community’ (Tovey, 2017, p.44). This means that by recognising and acknowledging individuality and uniqueness a child will feel valued and supported by their community. This is only enabled with the presence of ‘warm, responsive, interesting, trusting relationships’ established over time and with consistency (Tovey, 2017, p.42). The inclusive practitioner’s role here is like that of the servant leadership style, as discussed by Boone (2019), the practitioner is dedicated to providing positive experiences for the child, and by getting to know them and observing their characteristics and personality is better able to provide them with the appropriate resources to learn and develop successfully. 
Early Years settings are the beginning of a child’s journey through the education system and have a responsibility to the diverse communities which they serve. Good Inclusive leaders will embrace diversity within their settings, acknowledging the differences and uniqueness in people has a direct effect on behaviours and levels of engagement (Atewologun and Harman, 2021). Reza (2021) explains that children should feel comfortable in themselves, and ethnicity and race should not be overlooked, but acknowledged and celebrated. As Moxley explains (2021, quoted in Goddard, 2022, p.42) having conversations enables people to understand each other better which in turn ‘will foster inclusion and belonging’. Additionally, as Pemberton points out, marginalised children have the ideal opportunity to flourish in inclusive early years settings, it means so much to a child for their culture to be acknowledged and celebrated by the people caring for them (DDX Channel, 2020 and Famly, 2022). Small, positive, consistent comments and gestures, over time enable the recipient to feel included and valued (Atewologun and Harman, 2021). 
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