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The proposal in which this attains is the acknowledgement of the struggles that have been attained throughout recent years within education, in regard to this the proposal is to develop a community garden. Community gardens can play a huge role within the educational settings and play a vital role in consideration to healthy eating and acknowledging the issues within the area in relation to obesity and poverty. According to the Senedd (2020), 23% of the population in Wales currently live in poverty, on the contrary, it was stated by Children in Wales that 34% of children are living in poverty, thus being at risk of having a negative impact on their education, health and overall well-being as if they are living in poverty their family income is below 60% of the median income.(Children in Wales 2021). Poverty is defined by the United Nations 1995 as a circumstance exemplified by severe deprivation of basic human needs including food, safe drinking water, hygiene facilities, health, shelter and access to information and education. Within Carmarthen research has shown that within one primary school 35% of pupils are eligible for free school meals (FSM) over a three-year period, on the contrary the national percentage of pupils eligible for FSM in Primary is 21.3% (Gov.Wales). Community gardens are a great way to influence children’s learning in alignment with the four purposes, allowing cross-curricular activities and partnership working with peers and the community. Research from Child Poverty Action Group (CPAG) has found that living on a low-income can increase stress levels for parents and carers in turn learning to family dynamics and relationships being affected, this could be due to the visible aspects of a child living in poverty not having what their peers have, leading to struggles in achieving their aspirations. 


The school in which this proposal is based upon is within a deprived area with 210 pupils enrolled, in 2022 it was acknowledged that 34.7% of the children were eligible for FSM (Estyn, 2022). The school has been referred to as “the school” to maintain confidentiality and anonymity. In doing this I am ensuring that I am complying with all legislation relating to data protection.
The choice of the community garden has been chosen to allow opportunities to all pupils to build on their own knowledge, extending their learning and making their own choices. It is detrimental to pupil education to allow children to connect with nature. Nature helps encourage the development of observation and creativity instilling a sense of peace and being at one with the world (Crain 2001). Sobel (1996) advocates that developing children’s empathy with the natural world should be a priority, crucially during the ages between four through to seven cited in White, R. This is paramount in pupil progression as it allows regular positive experiences with the natural world enhancing their development in consideration to, respect and a caring attitude, influencing the importance of observing parents, carers and teachers modelling enjoyment and respect for nature (Cohen 1992 & Phenice & Griffore 2003, Wilson 1996). The community garden is a proposal put into place to enhance the knowledge that children have as it has been found in research that children learn by constructing their own knowledge about the world, not by memorizing facts (Piaget 1962).  It is paramount to consider the circumstance in which education is a part of, rather than separate from life, By ensuring that environments are naturalised it was found that the increase in children’s interest and knowledge of nature was much higher (Fjortoft 2001). 
School community partnership is evidently assertive in focusing on positive influences. A study from Henderson and Mapp (2002) found that a strong partnership between the school and community has a positive impact to the students academic achievement, finding that students became more successful within school and take education seriously whilst also finding enjoyment. In relation to this it is paramount to consider the economic status of individuals of low income in ensuring that community partnership working is used it can 
improve learners academic growth and achievement leading them to a higher level as they being to consider and respect the needs and rights of others, forming positive relationships with others based upon trust and mutual respect (Gov.Wales 2018). In another study, Sheldon (2003) found that learners would naturally perform on target or above when they considered the creation of attempting to improve the relationships between schools, families, and the community. Whereas schools who did not try to improve showed the opposite results, this is due to the barriers in which students encounter at home, hindering them to perform to a certain level at school. Thus, the importance of ensuring partnership working to enable commitment to work with the community, permitting an increase in student success. Byran (2005) found that when educational settings worked alongside the community, it enabled learners to receive additional support, increasing their academic achievements. 


When considering the community garden, it has been detrimental to consider the positives and limitations in which may occur when focusing on the learners development and the issues in which may arise with the involvement of the community. A huge focus for schools in creating the relationship and forming partnerships with the community is to improve the outcomes of the learners, their social, health, wellbeing, academic and curriculum related (Clerke 2013). To do this trust needs to be gained, for them to work collaboratively, enabling similar outcomes and aims to be reached. Research found that the benefits were endless, through partnership working, schools gain in various ways, however the biggest gain is the acknowledgement of working together, gaining knowledge whilst collectively planning, coordinating, and implementing numeral programs, in doing this teacher are given the opportunity to build their relationships with students family members and other students (Honig et al. 2001). This also allows parents to participate in decision making planning and finding a solution to issues which affect their children (Holcomb & Bryan 2010). On the contrary, there are limitations when considering partnership between schools and communities, a huge limitation is family engagement, each family has their own beliefs when considering issues within education, due to the different beliefs not all parents consider inclusion as bringing positive results, thus leading to parents struggling to communicate effectively. In some cases parents personal education can become a barrier for participation especially if they had issues during their own learning. Mapps & Kuttner (2013) discussed that parents may face cultural and structural barriers whilst engaging with school teachers, considering the language aspect of individuals where the first language is not English. This could cause a hinderance in communication. The community garden enables all to be actively involved however it is detrimental to consider that not all parents will have the opportunity to attend and be involved within the project due to working commitments, in order to overcome this it could be encouraged for children to create their own design of a school garden alongside their parents to enable all to be included. According to the Estyn report in 2013 it was found that the school had a strong partnership with the parents and the community. Estyn 2013 stated that, ‘parents feel very welcome in the school and teachers offer them regular, focused support through the school’s own initiative.”
The school in relation to this proposal has made vast improvements including an initiative called PEAS (Parents Engaged Actively in School) and DREAMS (Developing Reading, English and Maths Skills). Both initiatives have been seen to be successful in helping parents to support their children’s education at home and they have a “positive impact on pupils’ achievement, wellbeing and attendance”. 
However, throughout the Estyn report in 2022, it was not clear about outdoor evidence throughout each key stage, but there was a statement made based on the well-being and attitudes towards learning disclosing that the learners felt included in the life and work of the school. “Pupils from diverse backgrounds value the fact that, regardless of their characteristics or beliefs everyone is treated the same by adults and pupils” (Estyn 2022).


The school garden is a huge proposal in which can make a vast difference within the setting as it allows for partnership working throughout, and a continuum on children’s learning. The aims for the project are to continuously provide opportunities to parents enabling them to work alongside teachers within a ‘play’ based learning environment enhancing the learning of the children. In use of the community garden, it will allow opportunities for the children to create their own foodbanks, enabling opportunity to give back to their community and those in need. Covid caused detrimental issues to the world around us, research was conducted by Moss et al (2013) discussing the increasing concerns of the long-term impact on children’s learning, physical development and for those of lower income households. It is known that food is a basic need for any human, Maslow’s hierarchy of needs offers a vast amount of information based on the development and the physiological needs that are vital to survive. Maslow’s (1943) theory found that it was essential to meet the lower level of the pyramid before you could progress up. In order for the proposal to be successful it has been evident that the research undertaken ensures the development of each child and enables all to be involved allowing an inclusive environment. A further exploration of this topic enabled a spark in discussion regarding food security, as already addressed low-income families may struggle hence the need of food security, in enabling the school garden it can maximise the impact of having physical social and economic access to sufficient, safe, and nutritious foods that meet the dietary requirements and preferences for an active and healthy life (FAO, 2002). Bronfenbrenner’s Ecological system theory elaborates on the complex system of relationships affected by the multiple levels of the surroundings. According to the theory the mesosystem allows for positive reflection on the child’s development if the adults involved all get along, in addition the macrosystem is a component used to focus on how cultural elements affect the child’s development. On the contrary, limitations are acknowledged within the ecological system as there is limited research in which examinations of the mesosystems are conducted, therefore it is unclear to the extent in which the systems can alter child development. (Leventhal & Brooks-Gunn, 2000). 


The proposal will enable a sense of security in favour to food as it enhances availability and accessibility, decreasing the distance between producers and consumers, therefore increasing the accessibility of fresh and healthy food, hence reducing the cost of food (Kellner, 2016). People will eat what they grow (Finley, 2013), by actively allowing participation in the growing process individuals begin to understand how the food is produced which can enable them to select healthy food. A huge, intended impact based on this proposal is ensuring engagement within the community, allowing effective communication and face to face engagement leading to a development in inclusion of the whole community. Lowcock, (2014) offers additional reasoning behind this as food projects can empower sustainability, multi-functionality and create a vaster inclusive place which is welcoming, therefore fostering a broader sense of belonging. In consideration to the budget, the children will be involved offering a wide range of ideas for raising money, with the intended project needing many resources and tools, donations will be used to purchase gardening tools and other resourced need to create an area within the school grounds for the garden. Project based fundraising will result in a distinct fundraiser collecting money from the public (Institute if fundraising, 2006). In pursuing a fundraising campaign, the children can be split into groups to allow opportunities for “different ideas to compete for consideration.” (Tuckman, 1965). This allows for an opportunity of counter arguments and discussions between them all, ensuring growth as a team.
Fundraising is an option when considering the budget as the Welsh Government statistics state that within the average school 94% of the money used within education is used on site for transportation or teacher salaries therefore, the remaining 5% of the budget and any other remainder of the budget could be used towards the school garden. When considering the budget in which the school already receives this could be an issue due to other emergency issues which may arise. On average the estimated price for the school garden is between £40 - £60 (Growveg.com), however this is only for a small area, so in order to allow more opportunities for whole school this will have to be expanded, due to the expansion it has been averaged to cost £400 - £600 this can be used to create the foundations of the community garden and then around £400 more will be needed in order to attain the necessary tools that are needed throughout the proposal, the thought process of the set up is to allow the garden to be inclusive to all, in contemplation to this raised beds will be used to allow access to learners and parents with disabilities. In having an inclusive environment, teachers are able to encourage learning to become more creative. Kinsella and Fautley (2017) emphasise that it is the responsibility of the teacher to foster creativity within learner.  It is crucial to consider the decisions that will take place throughout the proposal, ensuring that mistakes are used as valuable learning opportunities for learners is paramount in their development. Kolb (1984) discussed the learning focus of children and states that “Learning is the process whereby knowledge is created through the transformation of experience”. In addition, research shows that there are four distinct learning styles in Kolb’s Reflective Cycle, and this refers to an individuals choice of style within their learning preferences. This is crucial in education as it allows opportunities for teachers to critically evaluate the learning and develop appropriate learning opportunities to meet the needs of each individual. 

Progression is echoed throughout the whole school; the use of the framework is to track progression is encouraged by Wood et al (2020) highlighting the acknowledgment that the framework is comparable. This enables children who are struggling within their development to be identified and offered support to aid this. For progression to be measured adequately, it is crucial to consider the Four purposes in alignment to the Welsh framework as this will ensure that the project is offering creative experiences for individuals and experiences which allow opportunities for all learners to become ready to be citizens of Wales and the world as outlined by the Welsh Government (2020c). There will be set activities to enable teachers and parents to gain an understanding of the learning that has been attained to measure the impact on the learners well-being, using the Leuven Well-being scale to utilise the monitoring, prior to, throughout and following the project. Allowing the teacher to observe learners in groups based on similar levels. Laevers (2000, p.24) suggested that teachers are able to gather information to provide an insight on “how each individual is doing within a setting” by putting into consideration the level of well-being and participation within projects, or displayed within an activity. On the contrary, Laevers (2000) indicates that the tool is simply an indicator rather than a definite measure. Pollard and Lee (2002) argue that the research-based literature into measuring well-being is limited and is seen as a challenge. 

The community garden will be tracked and monitored to ensure that improvements can be made for parental involvement, by having increased engagement with the school and parents or volunteers during events this will allow opportunities for conversation. The school will conduct a parent and child survey to look for important responses that may need intervention or they may just be used to collect feedback from different individuals about their experience of the project. This will enhance the development and strengthen the relationship between school and the home, allowing time to discuss a range of topics. It is found that the conversation between teachers and parents or carers is often centred around the child’s development, their performance, behaviour, peer groups or any extracurricular activities the individual may show an interest in (Williams, Williams and Ullman, 2002). By allowing opportunities for these conversations to arise, many other topics could also be discussed enhancing the relationship between school and home to flourish providing a beneficial act to the learner as it will result in academic improvement (Goodall et al, 2011). Discussions allow opportunities for worries and praise to be disclosed creating a trusting and valuable relationship, enables teachers to determine whether the resources in use are sufficient and are being well used or if changes need to be made. In doing so, the holistic approach is being considered as support is being offered that looks at the whole individual, not just their performance data. Instilling a range of interpersonal skills such as collaboration, effective communication and problem-solving. (The International School of Kuala Lumpu, 2022).

A “SWOT” analysis was developed to consider the strengths, limitations, opportunities, and threats (see Appendix 1). The strengths and limitations will be considered in relation to the school while opportunities and threats will focus on external factors and influences of the project. The first element to be discussed is the strengths in which are offered through the community garden, which allows potential for cognitive connections due to creative thinking when contemplating similarities and differences in a variety of situations. Considering the impact of what other community gardens have, another strength that the school has is, accessibility and space within the grounds to allow for building and planting to commence, thus no funding being needed for transport, this means that each learner will have the opportunity to attend the community garden and participate with their family members. The school has an implementation in place currently for growth mindset, aiding the school garden to succeed. Dweck (2017) emphasizes that through a growth mindset, children are able to gain confidence in their abilities regardless of errors being made, however those with a fixed mindset experience a difficult time through making mistakes. This is crucial as the children will be able to take risks which plays a huge role in the community garden, meaning they will not experience a loss of confidence by allowing their creativity to develop (Fisher and Williams, 2012). 
On the contrary as with any project there are limitations, a potential limitation to the project is a lack of resources. Although there is funding available it will not be enough to cover the costs of the project, therefore fundraising will be needed to ensure that each child will get the opportunity to use a variety of resources, this is paramount to the project as it allows opportunity for learners and parents to work in collaboration to the project meaning they have resources distributed equally and fairly (Van den Bos, 2003. Cited in Ayala, Hage and Wilcox, 2011, p.2795). Staffing is also a limitation to the community garden as there are already multiple tasks teachers need to complete daily, in consideration to this it is important that they all work collaboratively within their year groups to ease the workload. It was found that on average teachers within a primary setting work 53.9 hours on average a week (Thomas et al,2003, cited in Bubb and Earley, 2004, p.4). This is significantly higher than the national average of 36.6 hours per week (Office for National Statistics, 2020). 

In continuum to the SWOT analysis the next section is based upon the opportunities and threats regarding the community garden. The opportunities within this project include the development of the Four Purposes, the project has a whole offers a wide range of skills which can be developed all of which are detrimental to a child’s learning linking with the Four Purposes, allowing opportunities for the children to be creative with the designs in which they create to dictate how the community garden will look when built allowing them to think creatively, whilst also communicating effectively with others and taking measured decisions about their lifestyle and managing risks when group discussions are taking place in regards to their own safety and that of others, encouraging each group to create rules in which can keep them safe (Welsh Government, 2020c). Professionals can also enter the setting when considering this project as they are able to offer an insight on poverty and the needs of the world around us, The Salvation Army volunteers put their “faith into action” offering help for individuals and their families without discrimination, supporting those who are vulnerable and fighting against injustice (Salvationarmy,org). In allowing an opportunity for these volunteers to visit the setting, discussions can be had on how best to support one another, this can be seen as both a threat and an opportunity as the children will need to use their aesthetic sensitivity to decide whether the charity is inspiring them to make a difference in the world. Consequently, the learners are allowing themselves to consider their own thoughts, becoming more independent (Mayesky, 2011). However, if the children are not inspired this could be detrimental to the project as they may not understand its worth. Another threat to the project is parent involvement, 41% of parents disclosed that work commitments were the biggest issue when considering involving themselves within the schools activities and that this barrier often prevented them from being able to participate even when they wanted to (Goodall et al., 2011). However, the opportunity for parents to be involved is still considered high due to the accessibility of the project, parents are able to attend the school garden during pick up times, allowing an opportunity for discussions to arise, resulting in better behaviour and attendance for their child (Education Support Partnership, 2020). The invitation for the public to attend on a Friday afternoon, taking place weekly with classes alternating provides another opportunity as the community will also have a strong influence on learners as it offers opportunities to include cultural awareness and builds on relationships to help with engagement in conversations and deciphers a mode in which can enable information and skills to be shared. 

Notwithstanding the relatively limited sample this work offers insights into the community garden proposal offering a distinct opportunity for interaction with the community, including parents, citizens of the area and volunteers of the salvation army. Positively, increased parental involvement allowing a vast number of benefits such as improved academic performance (Education Support Partnership, 2020) as mentioned earlier. Working with the volunteers is also encouraged as they are essentially professionals within this sector and this can often be seen as a stimulating experience, encouraged by Padget (2012). With collaborative working being at the heart of the project, learners are able develop a number of skills as well as the opportunity to become ethically, informed citizens as they are ale to use the evidence from conservations to from views, acknowledging that their actions have an impact on the world around them (Welsh government, 2020c).  This aligns with ‘Cynefin’ as the Welsh Government (2020, p.241) guidance discusses the community stating that it is “The place where we feel we belong” regardless of ethnic backgrounds and cultural diversity it encourages communities to inhabit it. Ensuring that the school is in alignment with Cynefin allows for opportunities to arise to support the development of healthy, confident, individuals. Regardless of any of their protected characteristics individuals will feel as though they belong, shaping their sense of identity and well-being.  
The SWOT analysis has also proven to be effective as it has shown that the strengths and opportunities outweighed the points made within the limitations and threats. Therefore, it is believed that the community garden project will be a success as it enables the school, learner, and community to build stronger relationships with one another meaning that the academic performance of individuals will improve, satisfying the targets set within the Estyn report for the school to build on these relationships whilst also working in alignment with the Curriculum for Wales and the Four Purposes. 
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Appendix

Appendix 1: SWOT Analysis 


	
	HELPFUL
	HARMFUL

	INTERNAL
(Within the school)
	Strengths

· Staff expertise
· Pupil engagement 
· Other projects that have succeeded within the school e.g., ‘Family Friday’. 

	Weaknesses

· Staffing
· Pupil motivation
· Lack of understanding of the learning that can take place and the benefits.
· Estyn Report – due to the targets set currently.
· Lack of resources 
· Increased teacher workload with the school garden

	EXTERNAL 
(Outside the school)
	Opportunities

· Strengthening the relationships between the school and the community 
· Focusing on developing the Four purposes.
· Engaging parents and carers in their child’s learning
· Building trusting relationships between parents and staff. 


	Threats

· Budget
· Lack of engagement when raising money 
· Lack of involvement from parents
· Risk of learners not being engaged within the school garden.
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