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A critical evaluation and the learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
  This assignment will explore classroom layout based on a specific activity – should tables be placed in rows, groups or as a U shape? It will also evaluate when it is appropriate to do interventions whether they take place within a classroom or outside. And lastly observing overall how these areas stop a child from completing work. This is defined as a critical incident which is an area or event that is highlighted within a classroom on a day-to-day basis which can be a positive or negative experience on a learner and/or teacher. It also allows teachers to stop, think, evaluate, and reflect on their teaching methods with their specific class of children.  My observation is based on a school in Swansea. This classroom layout consists of 2 groups in the back and 2 in the front and one long table placed in the centre of the classroom with a visually impaired child who has a visual aid placed in front of him, relating to the United Nations Conventions on the Rights of the Child, article 29 – every child has a right to education, giving every child an opportunity (William, 2013, p.114).
The lesson was based on inferences, this is a hands-on activity where each group has one shoe placed on each table where the children need to observe and describe. This enriches the child’s learning experiences to help with cognitive development and implements elements of constructivist schools – learn by doing it. My observation began on the 4 children sat on the table in a row in the centre of the room who had trouble sharing and working together. Then towards the end of my observation the boy on the end caught my attention the most, he looked like he had shut off from everything in the class, or when he was asked a question, he would answer briefly this is when the teacher scaffolded the discussion to try and expand the boy’s answer to the question. When working as a group these children showed a lack of sharing skills being brought to light especially by the child with the visual impairment who wanted a good look at the welly. This revealed three factors that could possibly explain the behaviour and struggling to complete the task, one the way the tables are laid out, if the tables were put together in a group would the sharing skills be better as all 4 can see the welly equally? How are peer relationships affecting this? And lastly, is the boy holding onto the welly because he is being asked to leave for intervention and he is rushing his work to complete it. Intervention is a strategy or activity that gives additional support to help towards the child’s specific needs. These three main factors relate to incident 7 in Critical Incidents in Teaching by Tripp (2012). I will be exploring Vygotsky ‘Zone of Proximal Development’ and Bandura’s ‘Social learning theory’ digging deeper into different areas of learning and teaching, and how the environment effects children’s learning (Sarmiento-Campos et al, 2022).
  My case study was situated in a school in Swansea with a year 4 class in our university immersive room, there were roughly 30 children placed into 4 groups and 2 tables in the centre placed together as a row. There were two groups placed in the back with your more able children split into boys and girls. At the front were another two groups, mixed genders who needed additional support from a teaching assistant or class teacher. Then a table in the centre placed in a row with 4 children who also needed additional support. The lesson I observed was on inferences and children were asked to describe what they were seeing on the photo on the screen. They were then given a shoe each to describe which was placed in the middle of every table. 
I started observing the 4 children sat on the table placed in a row in the centre of the class and how the way that table was set compared to the other grouped tables and how it affected their lesson activity and their work, this highlighted their lack of sharing skills. Their lack of sharing was causing them not to complete their work because they were too busy arguing over this welly that had been placed on the table, but due to the table being in a row the welly wasn’t being seen equally which meant this was causing an issue. In addition to this, I also thought how friendships play a role on this situation and where they were sat and who they were sat by. However, during Covid-19 in classrooms children needed to be seated on singular desks or sat in rows because of the measures that were put in place, but everything has changed once again. It is said that desks should be set up in a classroom that is suited to the children’s needs but should be altered depending on activities (Tobia et al, 2022, pp.6522 - 6523).  
However, as my observation was continuing, I noticed a boy on that table who was on the end of table was the worst at sharing and I saw he had a vision impairment, which meant the tables were structured in that way for him to be able to see the lesson being introduced using his visual aid on an iPad and a camera to zoom in and out of the board. I found myself thinking would he benefit from having the other welly to himself or should he learn to take turns. In addition to this I found I was focusing more on this boy and how he was behaving as the lesson was going on. He was a little shut off, he would answer questions briefly that’s when I saw a certain teaching method come out which was scaffolding the boy’s answers through guiding his simple answers to become more descriptive, this relates to Vygotsky’s ‘Zone of Proximal Development’ theory that focuses on a child and teacher that by working together to reach the target or in class their aim of the lesson (Newman, Holzman, 1993). The learning method was also inquiry-based learning which allows children with needs or disabilities feel more included. 
Halfway through the lesson the boy was taken out of class to do intervention, this did settle the tables dynamic of sharing the welly a little as they placed it in the middle of the table, but the arguments were still on going on how far over the welly was on one side compared to the other. However, by this boy being taken out of class it then caused him not to finish his work. And in my experience, this happens to so many children in a mainstream school, that intervention gets done outside of class and children then miss half of their lesson and either need to catch up or don’t finish their work or miss the whole lesson all together. Interventions are strategies or activities that provide additional support in certain areas to suite the individuals need appropriately. One main intervention that does happen is ‘Lego therapy’ which helps to practice sharing and listening skills, this could have been brought into class to be done such as on the welly, which meant his needs are being met and he is completing his work. This made me think of whether the teacher has inquired about this boy’s interventions and have thought about bringing it into class where he is comfortable and do it with children he knows, as he was a little reluctant to leave, kept finding excuses not to leave and had to be asked and told three times to go to his intervention.  
According to Vygotsky a child will perform better when given help or working in a group with other children whether that is mixed or same ability than alone (Sarmiento – Campos et al, 2022). And in one sentence this rounds up the three highlighted areas I have observed into one critical incident which is not completing work by being distracted. It shows that sitting in a group will allow children to perform and learn better than sitting in a row and feeling alone. Working with guided support will enhance learning and the same with interventions. If a child is on their own, it puts more pressure and is not so enjoyable where they will not remember the activity. Constructivist schools believe students learn by doing it, by having hands on experiences and enjoying the activities where they will remember and this shows key elements of scaffolding teaching and inquiry-based learning too (Duffy, Tobias, 2009). 
  During my observation I saw the classroom teacher give support on this table when I was observing which when evaluating I realised, he was using a teaching method of ‘scaffolding’. Scaffold teaching method is a form of modelling, it is how we all learn – by watching others and being supported while we try it. Children at primary level need to observe the skill a lot before they understand (McDonald, 2020). The classroom teacher was very good in giving the lower end children chance to answer and giving them time to process and give their answers, but then if they were not quite correct, he would scaffold their answer by asking small questions for the children to expand their ideas such as, “why is that light under the sea? Would it be under the sea normally?” small questions went a long way with the children’s answers and confidence. Children were not being knocked down if their answer was wrong by being told it was wrong. In the whole classroom the teacher never said once that their answer was wrong, he was always encouraging and rephrasing ‘that’s wrong’ to ‘not quite’ or ‘can we expand on that a little to why you think that?’ this is when the questioning would happen. However, even though he was giving the lower children chance to participate, this could have been because he was trying keep them engaged and on task, he didn’t choose the more able children or there wasn’t as much opportunity for them to answer, which could have been varied in my opinion. 
When the task was under way his scaffold method of teaching was still occurring and guided support as it was an independent and group task, so a little motivation or encouragement to keep on task was only needed for some children. I felt like his teaching and learning method wasn’t thought of properly regarding the activity, with the classroom layout. Which brings me back to the table layout, the table in a row should have been placed in a group shaped once the activity was finished being explained, this may have resolved the issues of sharing and possibly have kept the children more focused on the task. More than one shoe should also have been placed on the table to help the boy with the visual impairment, in this situation the teacher could have used ‘differentiated instruction’ method to create a small custom lesson plan for this table or the visually impaired child. This method is a key step to support children with needs in a classroom ensuring the environment they are in is suitable and comfortable (Indeed, 2023). 
Although, this task was an inquiry-based learning, which makes a classroom more inclusive, which relates to peer relationships discussed above. Inquiry-based learning is a leaner-centred approach which starts with a question which is the same as this task. Learners investigate the topic to find answers and develop new skills through doing so. This learning method is very inclusive as you have your group and within this group is a few children with completely different skills to one another, ranging from good attention skills to good memory skills, and a range of not very good skills to. This all works together to build a partnership that will create good teamwork and provide opportunities to learn from each other as one child may be better in one thing compared to another child (Worgan, 2023). Inquiry-based learning also links to my area of intervention, certain interventions should be done inside of the class to stop the disruption of the child’s classroom education and can cause disruptions in their friendship groups in the class or on the group they are sat on. This learning method creates a comfortable environment and brings inclusive practice into the class but when taken out this child is to feel excluded and not with his peers he is at his most comfortable with and in a new environment he probably only visits once a week or maybe once a month can cause uncertainty. 
  Classroom structure and table layout plays a big role in children’s outcomes in levels of achievements, engagement, affective state, attendance, and well-being (Higgins, et al, 2005). It also influences students’ comfort, their behaviour and social interactions among peers, teachers and students (Byers et al, 2018). In addition to this traditional teacher-centred situation on seating arrangements consist of the children being sat in rows and columns of single desks, all facing the front. Alternatively student-centred approach allows students to work together in group clusters. However, traditional seating approaches are globally dominant (Blackmore et al, 2011). Behaviour has an impact on children not finishing school tasks, trouble with hand raising, shouting out questions or being out of their seat without permission, according to research this is associated with arrangements of desks (Wannarka & Ruhl, 2008, p.89 - 93). Wannarka and Ruhl’s (2008) synthesis highlights two key elements that should play a role in desk layout in classrooms: the nature of specific tasks and children’s individual needs as well as their characteristics. Children with behaviour issues tend to disrupt their own learning as well as other children’s learning which results in being off task. However, pupils with poor attention do benefit from being seated in rows and columns according to Hastings and Schwieso (1995, p.279 - 280). 
In addition to table layout, peer relationships play a big role in this area too, however UNSESCO (2020) have stated that Covid-19 has put severe strain on children’s relationships with peers, due to home-schooling and social distancing measures (Fantini et al, 2020). Studies have identified that there two peer social relationships such as, peer acceptance and peer friendship. Peer acceptance includes casual interaction and general day to day contact with others in the classroom. Peer friendship is more intimate and meaningful for example, involves social support, sharing secrets and shared leisure activities (Cavicchiolo et al, 2022, p.2). Victorian Department of Education and Training (2018) also defines ‘friend’ as a label given to a peer who enjoys spending time with and share common interest (Neri Tejada, Li, Hammer, 2023, p.1). However, study by Hartup (1977) demonstrated that peer interaction is essential to a child’s development and that social development can be hard to achieve in the absence of peer interactions (Neri Tejada, Li, Hammer, 2023, p.1).  Hartup (1977) also argues that peers of similar age and being accepted is necessary for child’s development. A child’s feelings, being respected, included, and supported in their social environment fulfils their sense of belonging (Baumeister & Leary, 1995). Policarpo (2015) suggested children with a positive social peer relationship are more likely to be engaged in schools as they feel more confident in their ability to excel, share ideas, and contribute within the classroom (Neri Tejada, Li, Hammer, 2023, p.2).  Peer relationship corresponds with Bandura and Vygotsky theories.  Vygotsky introduced the concept of social situations of development (1994), where he noted a child’s personality and environment relate to each other (Hedegaard & Fleer, 2008; Neri Tejada, Li, Hammer, 2023, p.2). Four studies (Fedewa, Davis et al, 2015; Mead & Scibora, 2016; Olsen et al, 2019; Schilling et al, 2003) investigated seating in a classroom and how it effects student academic achievements. It has shown improved standardized math scores among students and improved handwriting.
Intervention also plays a part in relationships, and class dynamics. Such as different interventions take place within class and outside of class, however, when interventions are taken place outside of class does it turn to ‘Outventions’ for example exclusions? Interventions is a focused teaching session which deviates from teaching practice. This can be through one-to-one or as a group. There are different types of interventions in schools, ranging from behaviour to extra support with their classwork (Hawthorne, 2023). However, Alston (2022) suggests that pupils who face multiple interventions can lead to feeling excluded from mainstream teaching. When children do not make hoped progress, they are often referred for interventions, whereas with the right support at the right time to promote that child’s specific need can predominately be delivered through small adaptations in classroom practices (Alston, 2022). Alston (2022) also specifies that children can become disjointed from their learning as they are constantly interrupted from moving from group to group, and sometimes with peers they don’t know, which can cause a form of anxiety for them which adds to their difficulties. Interventions can be effective in the classroom if used correctly and appropriately. Vetter et al (2020) evaluated a math lesson which integrated props to children who needed that extra support, such as a multiplication table which they could use while working independently but with a visual guide to help (Aspiranti et al, 2023). Education Endowment Foundation Research (Sharples et al, 2021) implies teaching assistant-led interventions can be positive as the interventions have a structured supporting resources and lesson plans with clear objectives and connection become clear on out-of-class learning and classroom learning. Hawthorne (2023) suggests organising an effective intervention classroom based is to organise a baseline assessment so that staff can monitor, evaluate how many and what members of staff will lead the intervention and then reflect on how it works and change if needed.
Through these two areas that have been highlighted corresponds to Vygotsky ‘Zone of Proximal Development’ and Bandura’s social theory which both relate to a social learning/development theory. Social cognitive theory and sociocultural theory are two theories that originate between individual and their environment (Eun, 2019, p.76). Bandura (1997) states the relationship between the individual and the environment reciprocally deterministic as they create each other in development. Social cognitive theory is a view of the individual and the environment, Bandura (1997) maintained that personal factors and biological events all operate as interacting determinants that influence one another (Eun, 2019, p.76). Sociocultural theory is the interactional view of the individual and their environment, which originates from Vygotsky (Leont’ev, 2002). Explaining human development theory that posits two levels of plane individual functions. First being mental plan where two people engage, and the second plane is where knowledge and skills are negotiated (Eun, 2019, p.78). The two levels of social primacy principle have been captured by Vygotsky (1978) in what is known as the general genetic law of cultural development and the construction of the ‘Zone of Proximal Development’ (Vygotsky, 1987). 
  When it comes to my own teaching choices, I will consider evaluating my classroom, my children, the needs that are there, and the activities I will be doing. As all these factors link together to create a teaching and learning environment if these aren’t balanced correctly the teaching and learning cannot be effective. If not correct it can lead to poor behaviour in class and lack of completing work which links to my critical incident of not finishing school tasks through distractions. 
When I come to evaluate my classroom at the start of the year, I can alter tables around to suite any needs I may have within the classroom that will benefit them. To evaluate the dynamics of friendships groups and peer relationships, from experience I have always had children to write down their names on top of a sticky note and a name of a person in the classroom they would like to sit by. But making it clear that their choices may not always happen but for me to see who friends are and who are acquaintances. This will help me to reflect on the friendship groups as too who is popular and possibly who is struggling to make friends or have any friends and I can then plan my seating arrangements based off judgement to start. 
As always, I consider using daily without thinking the Gibbs reflective cycle (1988). To start off I judge and assume on what I have seen briefly, such as new class and new pupils to judge on the first day who is who’s friends and who’s not. I can quickly make up a seating arrangement and then I find myself using the Gibbs reflective cycle by thinking what activity I have done in that first session of year. I evaluate how the children responded to the work and who they were next too, whether it was a bad choice on table layout or peer relationships and if anyone or the tables needed to be switched. This also brings in to whether the activity and the lesson went good or bad, and if which ever one, I will always ask myself why it went good or bad, I reflect and analysis the situation overall. And then concluded what I can keep the same or what I can do differently for my future lessons, which I have been finding myself doing, during placement now. 
If I had any children in my class with needs and who needed intervention, I would come together with my colleagues to discuss their learning plan each term to see whether their intervention on certain days could be done in class based on the topic and work they are doing, incorporating it in, this is allowing the children to complete their work but also having that extra support. Whether that may be a maths lesson, the intervention would be place value and we incorporate it into their lesson in class by using a number square to visually help them and the intervention could be to support the child is using it correctly. 
Overall, there is one main factor to why children do not complete their work, which is linked to my critical incident is because of distractions. Group distractions and being taken out for intervention is distracting and can cause exclusion for that child when working in the class, and when they come back, they have completely forgotten what the task was and possibly if they are taken out too many times, they are not comfortable in asking the child next to them on what to do because they’re not there much and possibly not in the same friendship group as the child they are sat next to. And peer relationship can also be a distraction for children, they need to be sat next to the correct person to allow them to learn effectively. 
   To conclude this essay, I have summarised how a classroom layout has an impact of peer relationships and children’s specific needs alongside intervention being done inside or outside of class and how it impacts children’s behaviour and learning overall. It has made me think of how I would run my own classroom in the future and how to take it forward to put into practice in placement. Three factors that link together that can create a learning environment to be a negative one and making it difficult for children to take part and finish classroom lessons. The teaching and learning method I will be taking forward is to scaffold the children’s learning, giving them that independence but that guidance when needed, such as asking small questions for them to be reassured they are on the right track and not lose interest. Depending on my activity I would evaluate my classroom, such as how the tables are placed. If it’s a group activity they can stay as they are as id like to think id have groups in my classroom, but if it is independent work and I have a group that finds it difficult to concentrate then I may alter the tables to rows to help them in the learning. Same goes for intervention if it is group work and can be done in class groups can stay the same if it independent but is related to classwork, maybe consider having a desk in the back or turn the group into a row so the intervention is beneficial. Overall, my professional standards in a classroom would to be friendly and approachable for the children to know they can come to me and feel comfortable, but to also have that balance of professionalism when it comes to the teaching and meeting with parents. It is finding that clean balance to be authoritative but approachable. 
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