“Skilled teachers can make discipline and classroom management look easy, even experienced teachers can meet difficult and challenging classes.” (Smith, 1996)

This essay aims to critically evaluate the importance of behaviour management and wellbeing, within a classroom and within the whole school, while analysing the effectiveness and development of the strategies in a case study of a School X.  A school improvement plan as well as the most recent Estyn report for School X will be considered. 

According to Goodman and Gregg, a child's behavioural wellbeing has a significant effect on a pupil’s progress in school. (Barreau, 2008) (Goodman, 2010) Disruptive or low level behaviour can also have an effect on other pupils’ progress in the class, owing to time spent dealing with the disruptive behaviour or the behaviour itself. This essay sets out to look at how a school, School X, deals with behavioural issues as an whole school and in departments as well as comparing it to literature written about dealing with behavioural issues in the classroom.  This essay will also consider what a School Improvement Plan (SIP) and Departmental Improvement Plan (DIP) should contain and why they are used within schools.

School X is a mixed gender, English medium secondary school in rural south Wales with 854 pupils aged between 11 and 19, including a sixth form of 126 pupils.  The percentage of pupils receiving free school meals in 2018 was 7.9%. This is low compared to the local district at 15.2% and the rest of Wales at 16.6% for the equivalent year.  The percentage of SEN pupils in the school is 28.6%, which is just below the rest of Wales at 29% and the local education authority at 31.3%. (Government, 2019) 

The school has recently appointed a new head teacher and are still in the first year of creating a new school improvement plan. Currently, the School Improvement Plan (SIP) is a working document outlining the initial areas the school wishes to address. 
The departmental improvement (DIP) plan is also designed to be a working document, so areas from the School Improvement Plan have been looked at in a departmental context.

School X’s improvement plan contains five main areas, of which the first three are particularly relevant to this study, each having a specific strand against the border title. The five strands are:

Area 1 - Standards
Area 2 - Wellbeing and attitudes to learning
Area 3 - Teaching and learning experiences
Area 4 - Care, support and guidance 
Area 5 - Leadership and management”
(Appendix 1)

Within Area 1, the first standard focuses on inspiring pupils to reach their full potential. This standard is set out across all ability levels and each of the Key Stages, with the intention of reducing the gap between male and female performance at GCSE level. 

Area 2 emphasises behaviour and wellbeing. The school already uses PASS and SMID tools to monitor wellbeing and in reviewing the behaviour consequence system, have put a trial behaviour for learning ladder in place (Appendix 2). 

Focusing on “Teaching and learning experiences” (Appendix 1), the main strand in Area 3 is a review of the curriculum on offer for Key Stage Four and Five. This will initiate the new Welsh Curriculum based on the Donaldson report and the six areas of learning, namely Expressive Arts, Health and Well-Being, Humanities, Languages, Literacy & Communication, Mathematics and Numeracy and Science & Technology (Donaldson, 2015, p. 39) 

In the new curriculum, all the six areas would permeate all learning from the age of three to sixteen. School X will also be examining and reviewing the current Key Stage Three syllabus based on this new curriculum. The school has already started implementing one aspect of the new curriculum, cross-curriculum responsibilities (Donaldson, 2015, p. 39) in the guise of hosting literacy and numeracy tasks within form time for Key Stage 3. School X has already seen an increase in pupils’ abilities in both literacy and numeracy because of these weekly sessions. 

In highlighting Area 4, School X has incorporated ‘care, support and guidance’ (appendix 1) into their school improvement plan, with particular reference to promoting effective tracking of pupils’ progress and appropriate interventions using SMID, FFT, APIRE and ALPS. 

School X is continuing to promote the responsibility of every middle manager to help with the running of the school, to meet with their Area 5 standard in the school improvement plan. 

The Departmental Plan is in its formative stage along with the School Improvement Plan and according to the Head of Art, both chart similar territories. The art department has adopted many of the areas in the School Improvement Plan. Particular focus has been given to the ‘Teaching and learning experiences’ section of the School improvement plan. 

Teachers in the art department have challenged pupils’ approaches to analysis and evaluation, in their own work and in that of others. They have brought in the What Went Well (WWW) and Even Better If (EBI) policy, allow pupils to see what areas they need to work on and what areas they have succeed in. Pupils reviewing their own work and peer reviewing work do this. Recaps of previous lessons at the beginning of a new one are being used more frequently, letting pupils test themselves and see what they can recall from the previous lessons. 

This dual approach is presented both verbally and in writing, thus improving a pupil’s literacy and oracy skills. Across all departments in School X literacy and numeracy skills are being re-examined in light of the new framework. In the art department, literacy is an area already entwined into the curriculum through the use of WWW and EBI. 

One of the key challenges in the art department is to bring the numeracy element of the framework in line with the School improvement plan. Numeracy is included in lessons for example, encouraging pupils to measure out sections in their sketchbooks in order to write comments or in key stage 3 dividing paper into equal sized pieces in order to do colour swatches. Another area highlighted in the School improvement plan and addressed in the art department are behavioural issues and class interruptions - section two of the School Development Plan - particularly the second point of improving behaviour by reviewing the school consequence system. 

This is the area I have chosen to look at, as the new head has recently brought in a new behaviour for learning ladder. This is a trial behavioural management system to be reviewed in February. As the School Improvement Plan is still in the planning stages, the review date is not identified in the School improvement plan, only at the top of the behavioural ladder issued to teachers.  
“School improvement and continuous improvement planning is a systematic way of planning school improvement and tracking it over time”  (Park S, 2013, p. 6)
A strategic plan needs to be intelligible by everyone in a school and has several areas that have to be considered. In Wales, Estyn inspects schools and reports are produced based on their findings and the school’s performance. 

Schools can use these reports to highlight issues and create improvement plans as a result. Estyn reports are a suitable benchmark for schools to identify areas they need to work on and to improve on the effectiveness of how the school is run. It is essential that schools do create both school and departmental improvement plans, as they are the architecture for change in a school. The improvement plan highlights issues within the school, developing ways to overcome any concerns and create a plan to track the improvement over a given time period. 

According to the School Improvement Planning: A Handbook, a school improvement plan is a “road map that sets out the changes a school needs to make to improve the level of student achievement, and shows how and when these changes will be made.” (Education Improvement Commission, 2000, p. 6) 

This article sets out an example of the time scale a school’s improvement should take, broadly recommending that they should be over a three-year period. The first year would be a planning process considering what areas to focus on and writing a strategic plan. During these planning stages, schools should come up with improvement initiatives then look at more discrete areas to determine subsections for improvement. By working on smaller subsections within the main initiative, schools can identify more achievable targets that feed into the main one. 

According to One Education Effective School Improvement Plans, a school improvement plan should include a number of key elements.  The most of important of these being that the plan should be SMART - specific, measurable, achievable, realistic and time-framed  (Arnold, 2017). Mary Arnold goes on to say that school improvement plans should include a timeline for when the targets will be attained and when they will be reviewed, for example an area could be reviewed every half term or termly. Arnold states that in the School improvement plan it needs to be noted who will be evaluating the plan and how it will be done. Under the main areas for improvement schools should have subsections that are focused actions that will contribute to the main area. These actions should detail exactly how the highlighted areas will be achieved. 
The second and third years of this three-year period, are concerned with implementing, reviewing and monitoring the plan as it is carried out, revising if needed so that the initial plans can be achieved. Although the school improvement plans should be working documents that are updated and monitored through the time period. (Education Improvement Commission, 2000, p. 7) This could mean that one area of the improvement plan could take longer than initially thought and therefore could be extended to reach the aim.
Areas of improvement set by schools must be attainable, meaning that they shouldn’t be to set too high or low. If a school sets an aim that is not attainable, for example expecting too much of the pupils, it will not be reached and it may be perceived as failure. If aims are set too low they won’t show improvement in that area. According to School Improvement Planning: A Handbook “If the strategies implemented to achieve a goal work well and the target begins to appear too low, it can always be adjusted upward later” (Education Improvement Commission, 2000, p. 42) 
The same article goes on to say that in setting attainable goals, schools must come up with “Indicators of success” (p. 44), meaning they need to have something to measure the progress against. Meeting the aim is the end goal but schools need to come up with milestones throughout the process so they can track it.  (p. 44) These can then be monitored on an on going basis to check progress.
 “Behaviour issues aren’t just confined to the classroom”  (Doyle, 1990, pp. 113 - 127) 
Behavioural issues are not just in a classroom environment. Behavioural issues can be how a pupil acts going from class to class, how they talk to staff outside of the classroom or how they arrive at school. It does not just indicate if a pupil does or does not act antisocially (Bennett, 2017, p. 12) “In most situations in which people act toward one another they have in advance a firm understanding of how to act and of how other people will act. They share common and pre-established meanings of what is expected in the actions of the participants, and accordingly each participant is able to guide his own behaviour by such meanings” (Blumer, 1969, p. 17) Pupils who present with behavioural issues may have many factors that contribute to their behaviour. This could include problems at home for example parents not living together or it could be a problem the child is facing in the school environment, for example bullying. The British Crime Survey (BCS) reported that around 90% of the children that reported being bullied said that the incidents happened at school. (Department for Education, 2018, p. 5) Being bullied in school could present with behavioural issues either from the person being bullied acting up so they get attention or by the pupils doing the bullying behaviour.
All of the above can affect a classroom environment, if a teacher doesn’t have control of a classroom behavioural issues are going to arise. Behaviour is something that schools have to manage, as it is not something that can manage its self (Bennett, 2017, p. 12) According to Bennett behaviour is extremely important to schools but is “inseparable from academic achievement, safety, welfare and well- being, and all other aspects of learning” meaning that without the underlying behavioural issues being addressed other areas of learning cannot happen. 
Behavioural issues in a classroom can also cause lessons to be interrupted effecting the whole classes learning, not just the pupils who are presenting with the behaviour.  Michael Barber’s (1994) surveyed 10,000 secondary school pupils in the Midlands and reported that 33% of pupils reported that they encountered disruption in class on a daily basis. In the same study 92% of GCSE pupils claimed to have suffered disruption in their classes due to poor pupils behaviour. (Barber, 1994) 
This then could have a knock on effect on pupils’ achievements that year. It is essential that behavioural issues and low level interruptions in classrooms should be dealt with in an appropriate manner so not to affect the whole classes learning. As well as looking at pupils behaviour is it also important to consider teacher behaviour. This could include how a teacher manages and organises a classroom, as well as how they enforce both classroom rules and school rules. By looking at the teacher as well as the pupils you can gain a better understanding of why a pupils may be disruptive in a lesson and present behavioural issues. How teachers look at ‘good’ and ‘bad’ behaviour also have to be looked at - what one teacher sees as classroom disruption or bad behaviour another may not. Duke (1978) says that pupils’ behavioural issues are more to do with how the teacher deals with classroom disruption rather than the pupils causing the disruption. Duke (1978) identified six categorise of teacher behaviour that can create student behavioural issues. These are “(a) inconsistent rule enforcement, (b) noncompliance with discipline policies, (c) insensitivity to students, (d) lack of disciplinary data, (e) lack of classroom management skills, and (f) inadequate administration of disciplinary policies.”  (Duke, 1978, pp. 522 - 528)
It is important that all of the six above categories of teacher behaviour are adhered to as closely as possible. If a teacher punishes a pupil for one act of bad behaviour but doesn’t for the same act by another pupil they aren’t being consistent. This could lead to pupils being more disruptive as they don’t feel its fair that it is not consistent and more behavioural issues. At the other extreme if a teacher does not set clear behavioural boundaries and rules pupils will act out simply because they can get away with it. This could create problems in other classrooms where teachers do have rules and good classroom control, as pupils will see there is not consistent use of disciplinary policies and act out. If there are constant disruptions in a classroom teacher will be spending more time dealing with the issues rather than spending time aiding pupils learning.
Estyn have produced a report in 2014 on behavioural issues in referral units but there aren’t any reports as of yet based on schools.  However in 2014 Ofsted released a report on dealing with low-level disruption in the classroom. The policies in this report can be applied to schools in wales even though English schools were used in the report. ( (Ofsted, 2014)) one definition of low level disruption the reports says is “idle chatter unrelated to the work in hand” This is one the most frequent low level disruptions secondary school teachers written in the report, with around two-fifths of 723 teachers surveyed reporting that is a problem that happens in the majority of lessons (Ofsted, 2014, p. 9)this is considered a behavioural issue and a problem in lessons as it takes time away from learning. Enthusiasm and lack of self-control can also present behavioural issues in a classroom. This ties in with another point from the article – disturbing other pupils. Usually a pupil being enthusiastic about a subject is seen as a positive, but when a pupil lacks self-control it can become disruptive and detrimental to the other pupils in the class. If a pupil is constantly shouting out, even if the answer is correct, they aren’t allowing the teacher to ask other pupils. This could have an effect on the other pupils in the class, especially if they didn’t know the answer or were still trying to work it out. It may cause the pupil to think that they don’t need to work towards the answer, as it will just be called out. 
According to the Ofsted 2014 Below The Radar report, pupils could be losing up to an hour of learning a day. (Ofsted, 2014) This would result in 38 days a year of teaching lost. If this is the case then disruptive behaviour and behavioural issues in the classroom are significantly disadvantaging pupils. One fifth of teacher surveyed said that they try to ignore low-level disruption, but this can have a negative effect as pupils may think they can get away with the behaviour. Addressing the behaviour would result in the lesson being interrupted but in the long run could reduce the number of low-level disruptions in a lesson. 
According to School X’s last Estyn Report “Nearly all pupils behave well in lessons and around the school and show courtesy and respect to others. They engage well with tasks set in lessons and sustain concentration” (Estyn, 2013) However after speaking to numerous teachers across many departments in School X this is no longer the correct. 

Many teachers struggle with controlling behavioural issues in their classes “I have found in the last year I am having to constantly deal with disruptions to my class because of bad behaviour” (Teacher, 2019) To improve this the school has created a behaviour for learning ladder (Appendix 2) that will be trialled until the February inset where it will be reviewed. This behaviour for learning ladder is being used across every subject with all teachers having had a training day on an inset day on how to implement it. 
It outlines what steps need to be taken and how to deal with each behaviour. It is displayed in all classrooms and had been explained to pupils on what consequence level meant for example small incidents like continuing to talk when asked to be silent will result in a verbal warning, a C1. If a pupil has to be asked again it then moves up to a C2 and is written in their planners and pupils are expected to come into a detention with the subject teacher. 

It is at a teachers’ discretion what they would class as a C1, C2 etc. and how long the detention would be. The ladder goes all the way up to a C8, which is permanent exclusion. This fits with Michael Barber’s (1994) research into low- level disruption and the effects they can have on the whole class. 

In this strategy School X is trying to target low level disruption when it first appears so that it doesn’t escalate and effect whole class learning. The school has also issued the consequences ladder across all departments so that there is consistency across the whole school. This is in line with the first of Duke’s six categories of teacher behaviour - inconsistent rule enforcement. If all teachers use the same behavioural system pupils will have consistency no matter what department they are in. This should result in pupils understanding the behavioural ladder more thus resulting in a reduction of disruptive behaviour in lessons. 

As previously stated this trial system will be reviewed at February half term and this will be one of the markers they will look at. Speaking to teachers in the art department and in other departments they don’t feel that this method of behaviour management is working, as they are constantly giving out C1’s and 2’s but it doesn’t see to have an affect on pupils behaviour. 

Teachers I have spoken to are keen to explore other methods of behavioural management that will help improve the classroom atmosphere when the trial period is over. 


According to Jacob S Kounin (Kounin, 1977, pp. 65 - 75) a teacher should have awareness of everything going on in their classroom in order to have good classroom management. The schools behavioural ladder is an extension of this theory. If small acts are dealt with when they are smaller issues it should stop them escalating into a larger behavioural issues. So although many teachers in school X are reporting having to give out numerous C1’s and C2’s they reported that they have seen a reduction in the number of C3’s given out in lessons – they are now given out if pupils do not turn up to the detentions set out on C2. 
For School X it would be recommended to look at other areas that can affect behavioural problems. According to a literature review by Kern and Clemens (2007) there are a few areas that schools could look at to improve this area. One of these would be the praising of pupils. School X does use this method, but it is not used frequently in a lesson. Instead teachers are quicker to punish and pull pupils up on bad behaviour. But using prise of pupils that are doing the correct thing, for example when coming into the classroom quietly and standing behind their chairs it reinforces to the other pupils who may not have done as they were asked what is expected of them, without having to shout at them. Focusing on the positive instead of the negative can also boost well behaved pupils self esteem and they are less likely to act out to get attention. “Teachers should try to provide a child with at least four praise statements for every reprimand’ (Kern and Clemens) 
This do not always have to be verbal, teachers can praise pupils in non verbal ways, for example smiling at a pupil or simply putting their thumb up to indicate the pupils is doing something correctly. Differentiation of tasks is another strategy that school X could use more to have a positive effect on behaviours, for example in the art department when pupils are looking at a certain artist and having to answer questions about what they feel the work is about. Pupils could be grouped and hand outs based on that grouped ability could be slightly different – the addition of more difficult questions to a higher ability group. 
By doing it this way the teacher is not outwardly telling pupils who is a higher ability. By differentiating tasks for different abilities in a classroom it will reduce the room for frustration in pupils that either a task is too easy for them, so they do it too quickly or too difficult for them, when they switch off and often act out instead of asking for help. This would engage all students and challenge. 
School X in the art department is already using extension tasks when higher ability pupils complete the task. By differentiating the task initially will allow all pupils if different abilities to complete the task in the same time period. Seating plans in school X would be a recommendation. Some departments set this out at the beginning of the term and then move student accordingly.  A seating plan allows a teacher to cater for all students learning without bring attention to them. 
For example a lower ability pupil who may benefit from a little extra help could be situated near to the teacher. A seating plan can also be changed a number of times to benefit all pupils in the class not only the pupils who present with behavioural problems. By having a high achieving student by a lower achieving student it may motivate them to try and achieve a higher level. By planning out where pupils are going to sit in the classroom it pre empts issues that could lead to low-level disruption or behavioural issues. For example if in a class there are pupils who do not get along with each other or there are multiple loud pupils it is better to keep distance between the pupils so classroom disruption can be minimised or avoided all together. 
As well as looking at where pupils are sat in a classroom the layout of said classroom should be looked at. It could be that arranging the table so pupils are sitting in a ‘U’ shaded formation where the teacher can see at pupils is beneficial. According to a study by the University of Salford, “a well-designed classroom can boost student performance by 25 per cent” (Univeristy of Salford, 2015) this means that by considering the layout of a classroom it could have a beneficial impact on the pupils behaviour. Also by allowing the pupils to help decide the layout of the room along side creating classroom rules it could help them feel more comfortable in a learning environment. 
Another approach School X could use to tackle behavioural issues is the Pivotal Curriculum. In this curriculum it focuses on how the pupils feel. Focusing on making each pupil an individual instead of the class as a whole, making them feel like you are glad they are there is a simple way of making them feel important. This curriculum doesn’t take up a lot of time in the lesson, teachers in school X could do this when greeting pupils coming into the classroom. It could be verbal, by asking pupils how they are, what they got up to at the weekend or something that the teacher knows they have an interest in. simply greeting pupils with a smile as they come into the classroom could impact that pupils behaviour in that lesson. Pivotal also focuses on how commands are given. Teachers should aim for all their phrases to be assertive but fair instead of being hostile. For example ‘I need you to…’ When pupils are showing signs of bad behaviour in a lesson the pivotal curriculum suggests a 30 second intervention structure:
1. Gentle approach, personal, non threatening, side on, eye level or lower
2. State the behaviour that was observed and which rule it contravenes
3. Tell the learner what the sanction is, immediately refer to previous good behaviour as a model for the desired behaviour
4. Walk away: allow the learner time to decide what to do next. If there are comments as you walk away write them down and follow up later
5. Look around the room with a view to catching someone following the rules
[bookmark: _GoBack](Pivotal, 2001)
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Appendix 1 – SIP for school X
Appendix 2 – Behaviour for Learning Ladder 

e -
et s o i ol s
gy

T sy it el oo e el s
ot e i s 5 i
i i e locoanr 8 v o g ke
Sty S . A st vt e 3 o st .
[ESmr———

Ao Gt 30 o, s v b s
S
[ —————
e
et cr e v e Ths sy 0ok Fom 1,
Pt —————————
B e A—— Y
P —————

S X i e Enn s sty e ik 0.
s 654t et 1 30 1, cng i e 12
ot To o v g o ot e 308 v
[ —————————
11 bty T o f SNl o et
[T —
R ————)

o ot s mcory g i s chr i s -
ot e o ot vt o Corey, S0
it



