Section 1 
Play is important as it helps children to develop and grow. Play is important as children can practise all the key skills that they will need as they grow up. Play is important as it helps children to develop their self-worth. Play is essential as it helps children to develop their emotions, social and creativity skills and to develop their language skills. Play is important as children are able to use their imagination when playing and it gives them a sense of adventure. Children can learn important skills through play, for example working with others, sharing and problem solving (Family Lives, No date). 
Play is important according to the Foundation Phase as they say that young children learn through play. Play is important as it is the process that young children take to allow themselves to develop holistically. Lev Vygotsky states that play encourages cognitive, emotional and social development. Play is the central element in young children’s lives as it helps young children to develop important skills, both socially and independently (Simply Psychology, 2020). 
The role of self-directed play is when the child freely choses their play. Freely chosen play means that children chose when, what and how they play. This is not a part of programme and there are no steps that must be completed. The role of self-directed play is when children decide themselves the rules within their play or activity that they are doing. The role of self-directed play is that the child has freely chosen it and it is child lead, for example the child runs the play. The role of self-directed play is intrinsically motivated, and this is when play is undertaken for its own sake and is not done for any reward. The role of self-directed play is that it has no specific goal, and it is natural (Hollis Montessori School, 2018). 
Self-directed play is when children are in control of their own movements and are able to explore their limitations. Self-directed play is when children can be independent, it can boost the child self-esteem and children are always decision making. Self-directed play helps children to. Build confidents to explore (Hollis Montessori School, 2018). 
Adults can support self-directed play by making sure that children have toys or materials to use, for example natural materials as children can learn about the environment around them. Adults can support self-directed play by preparing the environment for the children, for example making sure that the children an open and safe place to play. Adults can support self-directed play by sitting back and letting the children get on with their play. This helps the children to take lead and helps the child to explore the environment around them and they are able to use their own imagination (Montessori School, 2020). 
The role of holistic play is making sure that young children have a huge place so that they can play to develop to their full potential. Making sure that holistic play has an ethos and that it has spiritual process. The role of holistic play is to make sure you listen to culture. Culture for respect, time, conversations, interaction and to support the child. Holistic play is important as it helps to plan and assess the needs of young children. It also allows adults to assess the children as individuals and understand what they have and have not achieved by looking at how the developmental area and how progress in a certain area can affect progress in another area. This helps the adult to plan for any future activities with the child that will help them to reach their full potential and in their overall learning, well-being and their development (Child Development, No Date). 

Section 2
Taking risks is beneficial to children as it is part of their life. Risks are beneficial to children as it helps young children to manage and assess risks as part of their everyday living. Taking risks is beneficial to young children as it helps them to be able to problem solve, for example thinking of solutions to something. Taking risks is beneficial to young children as they are able to weigh up the possible risks in the future. Taking risks is beneficial to young children as it helps them to build their own resilience. Young children building their resilience is important as it helps the young children to manage their own emotions. Children building their own resilience by taking risks is beneficial as they are able to get enjoyment and pleasure out of it (VeryWellFamily, 2020). 
Taking risks is beneficial to young children as it helps them to be able to understand and manage their own feelings. Young children who take risks build their own resilience which help the children to deal with uncertainty and their stress. Taking risks is beneficial to young children as helps the young children to build their resilience that led to them being able to learn to be creative. Taking risks is beneficial to young children as it helps them to build resilience which’s leads to them constantly learning. Young children who take risks build resilience which helps children to be able to problem solve, for example finding a solution to something. Taking risk is beneficial to children as they are able to learn about the environment around them (Early Education, No date). 
Children will not be able to do day to day things if they are unable to take risks, for example if they do not take risks, they would have not started crawling, taking steps, running and would not of finally being able to ride a bike. Without children having tumbles, children will not be able to learn from the consequences. Children learning to navigate space, objects and objects require children to take risks and they can learn from their mistakes (Early Education, No date). 
Childcare settings in Wales follow the ABC model to dynamic risks management which helps adults to balance exposing young children to risk whilst keeping the children safe from harm. The A means action which are likely to result in any harm. B means behavioural modes of young children which might lead the children having a diminished awareness and ability to manage risk for themselves and for people around them. C means context factors which might increase the potential of harm (APM, 2019). 
The Welsh government acknowledge the importance and value of play in children’s development and that young children have a natural desire to look for opportunities to take increasing risk. The Welsh Assembly Government are committed to making sure that children and young people have access to rich stimulating setting, full of challenge and free from inappropriate risk accordingly giving children the opportunity to explore through play which is freely chosen in the environment that is around them (Children and Families (Wales) Measure 2010, 2010). 
The Welsh Government’s Children and Families Measure (2010) has a responsibility on all local authorises to evaluate and secure sufficient play opportunities for children and young people in their area. As part of the role of the Play Sufficiently Assessment, the local authorities are required to assess to what extent their health and safety policies holds the idea of Risk Benefit Assessments as highlighted in the Health and Safety Executive’s Hight Level statement on controlling risk in play. The welsh Government Children and Families (Wales) Measure (2010) goes along with statutory guidance for local authorises. The Welsh Government says Wales is a play friendly country and they say that young children need to be given the freedom to experience risk and the freedom to challenge their own choice and they can only do this if adults let some degree of uncertainty to last (Children and Families (Wales) Measure 2010, 2010). 
The role of the adult when assessing risk is important as it takes careful planning, positive attitude and to think about behaviour. The adult has to think about who’s participating and building it with a range of skills. The adults also need to set up the starting point and make observations then the adults assess the risk (Nursey Resources, 2017).

Section 3
As part of the Welsh Government’s Early Years Developmental Assessment Framework, the Foundation Phase Profile supports assessment of children’s and young people learning and development throughout the Foundation Phase. Its main aim is to give a nationally consistent baseline assessment that aligns with end of Phase Outcomes by the use of observations and formative assessments. The Profile supports practitioners to give a developmentally appropriate holistic curriculum for children. It has been designed to line up with assessments carried out by health professionals and supports early identification of possible developmental delay, Special Education Needs or Additional Learning Needs; this will ensure support is appointed to children who need it. The assessments gathered on the Profile will give important information for all stakeholders in children’s and young people learning and development, supporting transitions between settings and schools (Welsh Government, 2015). 
It is made up of two sets of skills ladders in four Areas of Learning which are the Compact Profile containing a select number of ladders for use at baseline and a Full Profile supporting end-of-Phase teacher assessments. It supports summative assessments at statutory points, the Profile provides a nationally consistent method for scoring the Foundation Phase Outcomes and progress data (Welsh Government, 2015).  
The Foundation Phase Profile consists of the following elements which are the handbook provides guidance on using the Profile and details all the skill ladders included within it along with supporting information. The Record Form is an optional element of the Foundation Phase Profile designed to be used by those who do not use software-based systems. The Record Forms provide a consistent structure to detail evidence of children’s development. The Compact Profile Form is given to make a snapshot of a children's development on the Foundation Phase Profile at or before the baseline assessment. It lets practitioners to produce a single Outcome for all Area of Learning in the Profile. The Full Profile Form is given to make a snapshot of a children's development using all the ladders within the Foundation Phase Profile. It allows practitioners to make a single Outcome for all Area of Learning, on a consistent scale aligning with the Compact Profile (Welsh Government, 2015).
The Profile Summative assesses children’s skills using observations and formative assessments and makes Outcomes expressed in four Areas of Learning. Skills should be observed across a variety of experiences and all the Foundation Phase Areas of Learning. These are Personal and Social Development, Well-being and Cultural Diversity Language; Literacy and Communication Skills; Mathematical Development and Physical Development 
Recognising that children need time to settle into a new class, unobtrusive observations should be made over the first six weeks following their entry into Reception class to form a baseline assessment. To complete a baseline assessment practitioners are required to assess children using the Compact Profile, a select number of skill ladders from each of the four Areas of Learning. The skill ladders were chosen for baseline assessment on the grounds that they are easy to observe within the first half term and that they provide useful information about children for supporting their early development (Welsh Government, 2015). 
An observational baseline, rather than a series of tests, provides a wide range of evidence on which to form assessment judgments. This approach supports the Foundation Phase pedagogy helping practitioners to understand children’s learning styles and interests as well as their developmental stages. The Outcomes produced through using the Compact Profile will be reported to the Welsh Government. Details of statutory reporting arrangements can be found on the Welsh Government website and Learning Wales (Welsh Government, 2015). 
Observations are useful in identifying children and young people's strengths and weaknesses. An area of weakness may lead practitioners to observe the child or young person again. If a practitioner identifies a cause for concern, practitioners will be able to access additional support to help meet the child's needs. Practitioners observations can be shared with other professionals to help build a clear picture of what is required. If a practitioner identifies a strength or interest, practitioners can use the information to make sure that the child or young person is suitably stimulated with enriching activities. If an observation identifies a child or young person who is exploring difficult or uncomfortable feelings through play. Practitioners may share the observation with them as a starting point for further discussion (Welsh Government, 2015). 
Practitioner may help provide resources that can help the child or young person to work through their feelings and offer additional sympathetic. When exploring children and young people’s social development, practitioners' observations may reveal that a child is finding it difficult to get along with others. Practitioners can use this information to plan activities that provide more opportunities for children to work together or interact with each other. It is important for practitioners to reflect on own practice in order to develop professionally, it will also help practitioners to help to recognise area for development and identify where your training needs are (Welsh Government, 2015).
Observations are beneficial as they help to identify the child’s achievements, their learning needs and their strategies. Observations are beneficial to practitioners as they can find out where a child is and can put things into place for the child to reach their full potential. The limitations of observations are if a child is having a bad day and do not want to interact, they will not show ff their full potential in their observation, this leads to the practitioner given them a wrong results then the child will be given easier work which they will not learn anything from and they will not reach their full potential (Welsh Government, 2015).
Observations only focus on one or a few area and does not give a holistic view of the child. The strengths of this are that if the practitioners want to know something about a child’s certain area, they can do the observation to find out. The limitation of this is that can not see how the child is developing as a whole in their holistic development. It can help practitioners to evidence a specific area and the children’s friendships. It can help practitioners to evidence levels of engagements and children’s triggers. It helps practitioners to evidence certain patterns and preference. It is important to observe during play as that is when children learn best (Welsh Government, 2015). 

When observing and assessing children, play is important as when young children recognise a certain activity as play, the young children show more sign of emotional well-being than when the young children recognise the same activity as not a play activity. The cues young children use to adapt play and not play were used to make a certain activity that was like play and an activity that was like play and an activity that was not like play. The young children were administered to either of the activity types and their emotional well-being was measured using the Leuven’s Involvement Scale. The young children who took part in the play like activity scored significantly higher than the young children who took part in the not like play activity (J. Howard and K. McInnes, 2012) 
When observing and assessing children, play is important as young children show an increased emotional well-being. When observing and assessing children, play is important as children are able to show their confidence which helps to build their self-esteem. When observing and assessing children, play is important as play helps to build children’s creativity and imagination. When observing and assessing children, play is important as play promotes social skills and their physical development. When observing and assessing children, play is important as play helps children to understand and express their feelings and play also helps children to build stronger relationships with others (J. Howard and K. McInnes, 2012). 
Observing children in play give practitioners a more accurate reflection of where they are in their development as young children learn best when they are playing, for example learning by themselves and sometimes with the help of adults. Observing children in play give practitioners a more accurate reflection of where they are in their development as observations are important to understand children as learners and a key tool to finding out more about the children as individuals. Observing children in play give practitioners a more accurate reflection of where they are in their development as through observations practitioners are able to process an understanding of young children’s learning needs and also their interests (Nursery World 2006) . Observing children in play give practitioners a more accurate reflection of where they are in their development as observations help practitioners to see where children are in their development and what their needs are. Practitioners know this by completing the Foundation Phase Compact Profile form. The Foundation Phase Compact Profile supports assessment of children’s and young people learning and development throughout the Foundation Phase. Its main aim is to give a nationally consistent baseline assessment that aligns with end of Phase Outcomes by the use of observations and formative assessments. The Profile supports practitioners to give a developmentally appropriate holistic curriculum for children. Observing children in play give practitioners a more accurate reflection of where they are in their development as when practitioners observe children in play-based environment, practitioners can see a most true reflection of the children (Welsh Government, 2015). 
Adults can support this by offer children choices, challenge children and encourage children to move own learning along. Adults can support this by making continuous provision as the main part of their learning and by doing this children are able to learn in a more enjoyable way (Education Blog, 2018). Continuous provision also helps young children to lead their own learning and learn about the environment around them and their limits and their boundaries. Adults can support this by creating a curriculum of the children’s interest and their abilities which this leads to children wanting to learn more as they will be interested in the activity or task. Adults can support this by providing a range of play opportunities to the young children that they are observing. Adults can support this by creating a space where children can do activity as playful which are important to supporting the children’s learning and their development. Adults can support this by creating a natural play-based environment (Welsh Assembly government, 2008). 
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