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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)



Horner, (2004) (cited in Knott and Scragg, 2016) considers reflective practice to being “central to good social work practice”. As a newly qualified social worker, I am keen to develop my practice and knowledge base. In striving to be a reflective practitioner, it is important to review learning needs as part of the supervision process. As such, in discussion with my manager and mentor, we reflected on my learning needs using Kolb’s (1984) model of experiential adult learning. Whilst this is not specifically a model of reflection, it is a model of adult learning and highlights the importance of reflection on learning and developing new ideas. Within this portfolio I have identified three learning needs with the above outcomes in mind.
My role as supervising social worker within a fostering team is varied. Whilst my role is multi-faceted in terms of being a supportive role, it is also my role to supervise and to assess foster carers. I complete a variety of assessments such as health and safety checks, unannounced visits, supervision sessions and assessments for annual reviews. The purpose of foster carer annual reviews is to ensure that foster carers remain competent to foster. It is my role to provide examples and evidence their competencies and any areas for development, in line with specific fostering competencies. 
Learning need 1:

With the above in mind, despite there being a variety of types of assessments within my role, following discussion with my manager a learning need identified is to develop my analytical writing skills, in order to add depth and substance to my assessments, beyond being descriptive. 
Safeguarding underpins all of the above parts of my role. I am governed by the All Wales Child Protection Procedures 2008 (soon to be replaced by Wales Safeguarding Procedures) and The Fostering Services (Fostering Services Providers and Responsible Individuals) (Wales) Regulations 2019. These procedures and regulations outline the requirement for allegations, disclosures or concerns to be appropriately reported and investigated. With this in mind, during supervision my second learning need was identified. 
Learning need 2: 

When reflecting on my first year in practice, whilst I have attended Safeguarding training, I have not had many opportunities to work through the Safeguarding process from beginning to end. I believe my practice would be further enhanced with a broader knowledge of the process. The opportunity may present itself within my own caseload over time, however I will also strive to find other creative ways in which to further my experience, such as shadowing and/or co-working a case. 
“Social work practice is often undertaken during challenging and stressful times, so it is hardly surprising that service users are not always welcoming and appreciative of such involvement” (Taylor, 2011, cited in Bolger and Walker, 2014). 
Whilst being mindful of the above, I believe during my first year in practice, due to working with general foster carers, who tend to choose to work with social services as a career choice, I  lack experience in working with individuals who are resistant to working with social workers. This insight informed my third learning need.
Learning need 3;

To develop my experience and knowledge of dealing with individuals who may be resistant or even hostile towards social services. I believe this will develop my confidence and skill set in social work. 

Word Count: 548
Section 3
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  17/01/20 
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)
1- Child 
2- Grandfather (and approved connected person foster carer for 1) 

3- Grandmother (and approved connected person foster carer for 1) 
4- General Foster Carer for 1 

The objective for this intervention was to carry out a pre-transition planning meeting. The purpose of this meeting was to share information from all involved parties, with regards to a child’s routines, behaviours and day-to-day life, in order to inform a transition plan and encourage a successful transition. 
The background of this case was that 1 had been removed from the care of his mother by way of a Care Order (S31, Children Act 1989), due to the risk of significant harm and neglect. As a result, 1 was placed in the care of 4. Following 1’s placement with 4, 1’s paternal grandparents came forward as potential carers. They were assessed and approved by the local authority as connected person foster carers. The Social Services and Well-being(Wales) Act 2014 (SSWBA, 2014) places greater emphasis on placing children with relatives, friends or other person connected with the child, providing it is safe to do so. 
1 is currently 3 years old and was removed from his mother’s care at the age of 2 years. 1 has lived with 4 for 12 months in a small Welsh town. The first and only language within the placement is English, however the foster carer has enrolled 1 in a bilingual nursery on a part-time basis. 2 and 3 are from a nearby rural village, both are of white ethnicity. 2 is bilingual and speaks both Welsh and English. 3 is English speaking only. 
At the point of this session, I had been 2 and 3’s supervising social worker for approximately two years, due to them having care of their other grandson (1’s sibling). Furthermore, 2 and 3 had already built up a good rapport with 4, due to both parties facilitating sibling contact. 
Word Count: 319


	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice.
1300 (+/- 10%: include your actual word count at the end of each section)


Prior to the visit I had contacted 2, 3 and 4 to explain the purpose of the meeting. I explained that 4’s supervising social worker would also be in attendance as my mentor and in an observational role. They provided their consent to be observed and to provide feedback afterwards. I also reassured 2 and 3 that due to being their supervising social worker their feedback would not have a detrimental impact on our working relationship and that any feedback would be used for the benefit of my own professional development. I believe this was establishing and maintaining their trust and conﬁdence and therefore adhering to section 2 of the Code of Professional Practice for Social Care (COPP) (Social Care Wales, 2017).
I was already aware that neither 2 nor 3 would prefer to communicate through the medium of Welsh, due to using the ‘active offer principle’ at the point of my allocation. I was also aware that 2’s first language is Welsh, however he has previously stated he prefers to converse in English when in a more formal situation. This is what Grosjean calls the Complementarity Principle. (Grosjean, 2002, cited in Davies, 2009, p.8)

I checked whether this was still the case for 2 and he confirmed it was. Similarly 4’s social worker also had prior knowledge of 4’s language needs and had conveyed this to me prior to the meeting. This is a requirement for all professionals in Wales, and is outlined within ‘More than just words’ published by the Welsh Government (2012).

Prior to the meeting, I ensured I thoroughly prepared for it by informing myself of the literature and research surrounding transition plans. 
UK-wide evidence (Selwyn et al, 2014) suggest that better long-term outcomes for the child and prospective carer are achieved when the introductions are longer. Improving transitions and developing them over longer periods contributes to the child feeling safe and secure, thus enabling them to begin to build new attachments to their new family. Research has found that there is an association between poorly managed transitions and later disruptions to the placement. (Selwyn et al, 2014). 
Due to predominantly working with connected person foster carers, I was aware of the subtle power imbalance between general foster carers and connected person foster carers. A common issue raised by connected person foster carer’s is the feeling of being judged and deemed inferior carers (due to their familial links with the person potentially responsible for the removal of the child) by general foster carers. Due to 1 having been placed in the care of 4 for 12 months, 4 had a great deal of ‘expert knowledge’ with regards to 1’s needs, behaviours and routines. However, with 2 and 3 being family, they too had expertise in terms of family knowledge to ‘bring to the table’. Research indicates that maintaining the child’s routines and replicating day to day habits, during the transition process is key to a successful transition. This needed to be communicated to 2 and 3, as opposed to compounding the power imbalance by presenting 4 as the ‘expert’ and 2 and 3 as the pupils there to learn the ‘correct’ way of caring for their grandson. 
When considering how to empower 2 and 3 and reduce any sense of resentment, I needed to ensure that 2, 3 and 4 were aware of the premise that 2 and 3 are uniquely qualiﬁed to care for the child, given the family context and pre-existing relationship. As Calder and Talbot (2006) advocate reframing the relationship between social worker (and in this instance, the general foster carer) from an adversarial one to a helping alliance and partnership. 

I decided that the combination of using an inter-professional approach with a person-centred approach would be an effective method to encourage co-production. An inter-professional approach highlights the importance of recognising that different professionals have particular areas of expertise. It stresses that no one professional can hold the expertise and that each profession will have unique insights and understandings. With this in mind I would aim to empower all parties to believe they had expertise to contribute. 

I arrived for the meeting punctually. According to Koprowska (2014) being punctual is not only desirable at a practical level, it is a courtesy which communicates respect. I believe this also evidences Section 5 of the COPP. Having been shown into the room by 4. I began the meeting by thanking everyone for attending, which I believe demonstrated respect, which is also key to a person-centred approach. 
Smale and Tusson (1993) (cited in Milner and O’Byrne, 2002) identified various models of assessment used by social workers. The Questioning Model is where the social worker holds the expertise, with the knowledge of the processes and services. Initially we started with this model. I provided some background information with regards to transition plans and what the research suggests as best practice, for example suggested time-frames and the importance of replicating routines. This was used throughout to establish some key information, for example current meal times, bed times, favourite toys and so forth. A criticism of this model is that it can be seen as oppressive given that the social worker takes on the role of expert. However, Bolger and Walker (2014) argue that if questions are asked in order to try to understand what is impacting on the current situation, and if a range of perspectives are sought, then this does not have to be the case. I did this throughout by directing questions to all three carers. 
The other model I utilised was Smale and Tusson’s (1993) (cited in Milner and O’Byrne, 2002) Exchange Model. This model is where individuals are viewed as experts in their own lives, with the emphasis being on the exchange of information. I utilised this model by engaging in conversation and acknowledging that they were all experienced carers. I pointed out that they had all raised their own children and cared for many of their grandchildren. 

During the visit I was also presented with an ethical dilemma. Linzer (1999) describes an ethical dilemma as “a choice between two actions based on conflicting professional values”. Whilst it was necessary to discourage any sense of judgment, blame or embarrassment, 1’s history and some of the reasons he was placed in care needed to be explored truthfully during the meeting, in order to understand some of the presenting behaviours in context. The two conflicting professional values were, the value of truth and the value of dignity. I needed to discuss the history in a truthful manner whilst also maintaining the dignity and engagement of 2 and 3. I believe by adopting a person-centred approach I was able to demonstrate empathy by acknowledging that it may be difficult to discuss and explaining the purpose of raising it. I also ensured I afforded 2 and 3 respect by not rushing them and allowing pauses, in order for them to gather their thoughts and feelings. 
Throughout the visit I used active listening skills, such as non-verbal cues, nodding my head, providing eye contact and reflecting back key points to clarify my understanding and demonstrate attentiveness. I promoted engagement and discussion through asking open questions such as “how does 1 show he is worried”. I ensured questions were directed to all individuals, opinions and viewpoints were listened to and acknowledged. I showed empathy to 4 when she stated she was tired, due to 1 being an active little boy and her being a solo-carer. Likewise, I showed empathy towards 2 and 3 when they expressed how guilty they feel for not putting themselves forward as potential foster carers sooner. 
We concluded the session with me asking whether they would each like a written record of the session, prior to it being transferred into a draft transition plan. 4 stated she did not and 2 and 3 stated they would like a copy. This provided all of the carers with equal choice, whilst recognising that the ‘active offer principle’ is to be used in all circumstances, due to communication needs varying beyond language choice. This enabled me to promote culturally inclusive practice.

In conclusion, the purpose of the session was to engage a foster carer and connected person foster carers in the sharing of information to best inform a transition plan. Through the use of person-centred and inter-professional approaches, combined with different assessment models such as the exchange and questioning model, I believe this was achieved in the spirit of collaboration.  The feedback was positive and my mentor and I critically reflected and discussed the session afterwards. 
Word Count: 1427
Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.
	Was the social worker on time?  Or if delayed did he or she contact you?

	Yes the social worker was on time

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes, the social worker explained the reasons why this session was being observed and sought the foster carers permission beforehand. The foster carer states that the social worker explained that she was completing her CPEL qualification as part of her professional development. She explained a part of this was to be observed and feedback obtained. The foster carers stated that they were happy for this to go ahead.

	Were you clear why the social worker met with you today?

	Yes the foster carers state that the social worker is very good at explaining and she explained clearly the reason for the meeting to look at a transition plan for their grandson to move to live with them and to share information and his current foster carer to tell them his day to day routines so they can use the same routines to help with the transition.


	How well prepared do you think, the social worker was for his or her meeting with you?


	The foster carers state that the social worker was absolutely prepared. She brought paperwork outlining the plan, went through it and gave them copies

	  How has the social worker listened to you and respected your views and wishes?


	The foster carers say they always feel listened to and the social worker respects their views and wishes. They were concerned that some of the plan would be too much too soon for their grandson, They discussed this with the social worker and it was agreed to amend the plan slightly to allow some more time for their grandson to adjust. The carers state they feel the social worker fully took on board their point and listened to them, making them feel valued and part of the team.



	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	Yes, the foster carers say the social worker always explains things clearly without using loads of jargon so they understand. 


	How has the social worker’s involvement met your expectations for this visit?

	Yes definitely

	Are there any other comments or suggestions that you would like to make?
	The foster carers state that they find the social worker’s support to be excellent, they say they know where they stand and what to do as she explains things clearly and they always feel listened to.



Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)


Fook (2004) argues that ‘reflective practice’ is to strive for professional practice to be more accountable through ongoing scrutiny and therefore should be regarded as essential to responsible professional practice. With this is mind, I will consider the following case study in the context of being critically reflective. 
This case study is based upon a safeguarding referral received by the local authority with regards to an allegation that a male connected person foster carer (sometimes referred to as kinship foster carers) may have harmed his grandson/foster child who is aged 7. For the purpose of this case study, the grandfather will be known as 3 and the child will be known as 1.  
The background of this case is that 1 was placed in the care of his paternal grandparents, due to the risk he faced in the care of his birth parents. I had been allocated as the fostering supervising social worker for the connected person foster carers from the outset of the placement. The mother was permitted weekly contact for two hours which was supervised by the local authority and the father was permitted weekly contact, which was supervised by the grandparents. 
The legal context underpinning the placement was Under section 81(6) Social Services and Well-being (Wales) Act 2014 (from here on in will be referred to as SSWBA, 2014) (previously section 23 (6) (b) Children Act 1989) (which will be referred to as CA from this point), a local authority placing a looked-after child should give priority to a placement with “a relative, friend or other person connected with him”. (Children in Wales, 2014). With this in mind, the grandparents were assessed under Regulation 24 Care Planning, Placement and Case Review (Wales) Regulation 2015. This is where a local authority are satisfied that the immediate placement of a child is necessary, this allows for a child being placed with a family member or friend who is not a foster parent for a period of up to six days. Under Regulations 26-27 this can be succeeded by a temporary placement for up to 16 weeks whilst the carer is assessed. The grandparents were assessed and approved by the assessing social worker, the assessment was then presented to the fostering panel and approved and finally ratified by the agency decision maker. It was following that process I was allocated as their supervising social worker.  
Following a Looked After Child (LAC) Review for 1, 1’s teacher disclosed to me that 1 had told her that he was pushed over during contact with his father, she informed me that 1 had told her that whilst he was in the park with his grandfather and father, his father had shoved him and he’d fallen off the climbing frame. The teacher had no further information. The teacher disclosed that it had ‘played on her mind’, however she was aware that a LAC review was scheduled to take place the next day and she intended to raise it there. However, during the LAC review the teacher had not felt comfortable to raise it in the grandfather’s presence and subsequently raised it with me after the review. 
“Information sharing is essential for effective safeguarding and promoting the welfare of children and young people. It is a key factor identified in many serious case reviews (SCRs), where poor information sharing has resulted in missed opportunities to take action that keeps children and young people safe.” (HM Government, 2018, cited in BASW, 2018)
Having attended Safeguarding training, I was aware that should a professional or a member of the public have a concern regarding a child, that the legislation places responsibility on all individuals to report it appropriately. With this in mind, I advised the teacher to document her concerns in writing by way of a safeguarding referral. The teacher took the decision to submit the referral on the same day. This was in line with the All Wales Child Protection Procedures 2008, which stipulate that when a practitioner verbally refers to social services, it should be followed up in writing within two working days.
Children’s safeguarding legislation and procedures continues to be governed by the CA, 1989. However with the implementation of the SSWBA, 2014 a new definition of a ‘child at risk’ was introduced. Furthermore the SSWBA, 2014 defines a ‘child at risk’ as a child who is “experiencing or is at risk of abuse, neglect or other kinds of harm, and has needs for care and support (whether or not the authority is meeting any of those needs).” (Section 130 (4)). At the time of this case study, procedures were being governed by the All Wales Child Protection Procedures 2008 (henceforth referred to as AWCPP, 2008). Notably, as of April 2020, The Wales Safeguarding Procedures will replace the AWCPP, 2008. The Wales Safeguarding Procedures have been introduced in order to build on statutory guidance of the SSWBA, 2014. 
According to Section 47(1) of the CA, 1989, if a Local Authority has “reasonable cause to suspect that a child who lives, or is found in their area is suffering, or is likely to suffer, significant harm,” it has a duty to investigate, with the process being outlined in the AWCPP, 2008. 
In relation to this specific case study, once the referral was received by the assessment and duty team, in line with the AWCPP, 2008, a strategy discussion was held within 24 hours of its request, this was not held immediately due to there being no immediate risk of harm to 1 at the time, as the disclosure had been made in retrospect. Having strategised the referral, management and the Safeguarding Officer took the decision that it did not meet the criteria for a for a part IV strategy Meeting (investigation of a professional), as the allegation was against the birth father. It was also agreed that a Section 47 Child Protection Investigation (CA, 1989, s45) would not be conducted, as it did not reach the threshold of “likely to suffer significant harm” (CA, 1989). However it was decided that 1, 3 and the birth father would need to be spoken in order to gather further information.
I worked in collaboration with management, the safeguarding officer, the referrer (1’s school teacher) and the child’s social worker. The value of co-production and the sharing of information between agencies should not be underestimated. Munro (2017) highlights a lack of discussion amongst professionals as a contributory factor of inaccurate risk assessments. During discussions it was decided that it would not be appropriate for me, in my role as supervising social worker to conduct the enquiries. It is clearly set out in the AWCPP, 2008 that when an allegation of abuse or concerns are raised with regards to a foster carer’s care, investigations should not be undertaken by either the assessing or supervising social worker, (S4.3.2.1). It was decided that I would accompany the investigating social worker, in order to provide support, advice and guidance to 3. 
I was also mindful that I would need to ensure that 3 was offered independent support. The SSWBA (2014) places a duty on the Local Authority to ensure there is adequate advocacy services available for people to contribute towards assessments. This was strengthened in April 2019 by the statutory guidance in The Regulated Fostering Services (Services Providers and Responsible Individuals) (Wales) Regulations 2019, (hence forth referred to as “the Regulations”, 2019). In the guidance, regulation 44 stipulates that foster carers should be made “aware of the support available to them during any allegations / complaints made against them, such as Fosterline Cymru”.
The investigating social worker asked me for a chronology of the case and some information with regards to the child and the child’s parents. I provided this information, as I had been working with the family from the outset of 1 being placed. Whilst being mindful of the Data Protection Act (1998) and the General Data Protection Regulations (2018), whereby prior consent should be obtained to share personal information, I was also aware that child protection overrides the maintenance of confidentiality. This is also recognised in The Human Rights Act (HRA, 1989), whereby a right to a private life is highlighted, however, again it is superseded if the information is provided in order to protect a child. 
I contacted 3 to make him aware that the local authority had received a referral with regards to a safeguarding issue of 1 and sought permission to speak with 1 at school and also to speak with 3 and 4 (4 is the wife of 3 and also a connected person foster carer for her grandson 1 but was not present during the incident that the referral involved). It was paramount that 1 was spoken to and included in the intervention. Ensuring children’s voices are at the centre of assessments is key to social work and evidenced in law. (Manley, 2015). This is evidenced in article 12 of the United Nations Convention on the Rights of the Child (1989) (UNCRC). 

In terms of children’s rights within a Welsh context, the passing of The Rights of Children and Young Persons (Wales) Measure (2011) strengthened Wales’ commitment to the rights of children. Interestingly, the Deputy Minister for Children stated;

“[it is] A ground breaking Measure and places Wales ahead of the UK in making the UNCRC part of its domestic law”. (Children in Wales, 2011). 

I believe by contacting 3 and explaining the situation honestly, I was promoting section 5 of the Code of Professional Practice (COPP) – to “act with integrity and uphold public trust and confidence” (Social Care Wales, 2017, P8). I explained the purpose of the visit and felt it was important for the first contact to be from myself, in order to try and maintain our positive working relationship. I also ensured I adhered to regulation 44 of the Regulations, 2019 and offered 3 and 4 the opportunity to access the support of an independent advocacy service and explained Fosterline Cymru and Foster Carer Independent Support Service (FISS). 3 and 4 declined the service. 
Understandably 3 became audibly stressed and anxious and asked for further information. I explained that I was unable to disclose the information at that point and that we needed to discuss it in person. I reflected that this felt at odds with the social work values of empowerment and that by not providing further information, I was increasing the power differential. I raised this in my supervision with my manager and we explored it further in that arena. 
Moreau and Frost (1993, quoted in Maiter, Palmer, & Shehenaz, 2006, p.19) noted that the power differential between social workers and individuals can be addressed through demystifying the social work role. They advocated some simple, yet effective methods of minimising the power imbalance, such as  employing simple language and avoiding jargon and diagnostic/medical terminology; using first names (if the individual is in agreement) ensuring that clients see what is written and hear what is being said about them; and protecting confidentiality. Furthermore, Maiter, Palmer, & Shehenaz, (2006) argue that the power imbalance can be reduced by 
“Maintaining respect for the client’s dignity and autonomy, validating strengths, articulating limits to the professional role, clear contracting, encouraging self-help and the use of groups, and self-disclosure”. 

Prior to my joint visit with 3 and 4 and the investigating social worker, I considered 3 and 4’s communication and language needs. Having already worked with the family for a long time, I was aware that 3 and 4 would not prefer to communicate through the medium of Welsh, due to using the ‘active offer principle’ at the point of my allocation as their Supervising Social Worker. This is a requirement for all professionals in Wales, and is outlined within ‘More than just words’ published by the Welsh Government (2012). The importance is also enshrined in the SSWBWA, (2014), due to placing the individual central in the services provided, providing them with the choice to discuss personal and sensitive matters in their language of choice.  According to the Welsh Government (2015) making an ‘Active Offer’ is especially important for vulnerable people, such as children and young people, those with speech and language difficulties, those with learning difficulties, and older people. 
Having the benefit of a prior relationship and rapport with 3 and 4 I was able to consider their learning styles and preferred methods of communication. I was aware that both 3 and 4 tend to be non-confrontational individuals, who, in the main, prefer time to reflect and prepare. I have often left written tools to assist them in their reflection following our supervision sessions and have generally followed up our supervision sessions with a written record of what was discussed. With this in mind, I considered they would benefit from having written information to read through following the visit, due to them requiring more time to process information. Thus demonstrating that I was also considering the ‘active offer principle’ in its wider context, due to communication needs varying beyond just the offer of communicating through language choice. Thus I believe I was able to promote inclusive practice with 3 and 4.

I reflected that it was very difficult for 3 and 4 to fully prepare for our visit, in the absence of the full details of the referral, however, at least I was able to afford them the courtesy of having prior notice of our arrival and the purpose of the visit fully explained to them beforehand, which I believe demonstrated a sense of ‘unconditional positive regard’, a concept developed by the humanistic psychologist Carl Rogers in the 1950’s, which he maintained was a requirement of a person-centred approach.  Wilson, Ruch, Lymbery and Cooper (2009) refer to the conditions of empathy, unconditional positive regard and genuineness as essential communication skills for carrying out good-quality social work practice. All of which I believe I aimed to convey during the visit. 
Whilst I would not be taking an investigative role in the visit, my role was two-fold. It was to support the foster carers and to also document the visit. Thorough and accurate record keeping is crucial in social work, particularly in the child protection arena in terms of accountability (Trevithick 2000). I also reflected that this would also aid the accountability through “ongoing scrutiny” that Fook (2004) argued is essential to ‘reflective practice.’ 

Wade et al, (2014) point out that child protection visits can present numerous challenges, such as establishing trust, defensiveness through fear of losing a child and the complexity of family dynamics to name but a few. Hunt (2015) argues that to address some of the above challenges, visits should be undertaken collaboratively, “in the spirit of enquiry”, rather than interrogation, treating individuals with respect and sensitivity. I believe that my knowledge of the family and how they operate was of benefit to the investigating social worker, as I was able to provide her with a chronology of the case but also provide her with an insight into the family dynamics, which I believe would support a collaborative relationship. Prior to the visit the investigating social worker and I discussed the family’s learning needs, communication styles, dynamics and what approach would encourage their collaboration and reduce defensiveness. 
When we arrived I introduced the investigating social worker and reiterated the purpose of our visit. The investigating social worker then took the lead and provided the details of the referral and asked 3 and 4 their views. I believe by being open and honest about the information received and reading it directly from the source, this encouraged a sense of transparency. By following this with an open question as to what their views about it were also prompted the “spirit of enquiry”, as opposed to interrogation. 
From discussions it was deduced that 3 had been supervising contact between 1 and his younger brother 2 and their father in their local playground. 3 described that they were all having fun but that 3 had observed that the father had appeared tired and short on patience. 3 was of the opinion that it was likely due to the father working antisocial hours. During the contact, 1 had pushed his younger brother 2 out of the way. The father had then told 1 that he should not push his younger brother and proceeded to push 1 “to show him it wasn’t nice”. 1 had fallen off the climbing frame but had not hurt himself, as it was not high up and was on grass. 3 was asked how he had felt about the father’s actions. 3 responded that he believed it was “a bit harsh” but concluded that his son was just a bit tired and that “no harm had come of it”. The investigating social worker then asked whether 3 had considered taking any action, such as intervening at the time, recording it in his foster carer recordings or discussing it with anyone else. 3 stated that he had told his wife (4) about the incident upon their return but they considered that it had not been significant enough to warrant formally recording it or discussing it with a professional. 
Due to the investigating social worker being satisfied that the relevant information had been gathered for the purposes of the safeguarding interview and that it also corroborated the child’s account (which had been undertaken at school on the same day), we had agreed that I would step in to encourage some reflection from the foster carers in terms of their role as connected person foster carer to promote their ability to manage any future safeguarding matters. Prior to the visit we had agreed that it would be more appropriate for that part of the visit to be conducted by myself, as their supervising social worker, due to an existing positive relationship with them. 
I reminded 3 and 4 that 2 had witnessed domestic abuse from his parents from a young age. Whilst being mindful of Maiter, Palmer, & Shehenaz, (2006) suggestions of minimising power imbalance, by employing simple language and avoiding jargon and diagnostic/medical terminology, I explained that research suggests children who are exposed to violence in the home experience so much added emotional stress that it can harm the development of their brains. This trauma can manifest itself in behavioural changes, such as excessive irritability, sleep problems, emotional distress, fear of being alone, immature behaviour and problems with toilet training and language development. I explained that at an early age, a child’s brain is becoming ‘hard-wired’ for later physical and emotional functioning and exposure to domestic violence threatens that development. (Unicef, 2006). I explained that although 3 may have perceived that “no harm had come” from the push from 1’s father in a physical sense, it may have triggered feelings of anxiety and fear in 1 that had been missed. I pointed out that it was significant in 1’s mind to raise it with his teacher. I asked 3 and 4 if they had noticed any of the afore mentioned behavioural changes. 4 seemed incredulous when she disclosed that 1 had “wet the bed that night” but stated that she had considered it to be unusual but had not made the connection to the earlier incident in contact with his father. 
Referring back to Maiter, Palmer, & Shehenaz’s (2006) suggestion that the power imbalance can be reduced by allowing “self-disclosure”. I believe that the investigating social worker and I adopted a number of techniques, values and principles that encouraged engagement and a lack of defensiveness. I believe this was achieved through adopting what Forrester (2012) describes as Motivational Interviewing (MI) techniques, such as active listening, empathy and respect. This was demonstrated by ensuring appropriate eye contact and body language was used, being respectful in their home and showing empathy by acknowledging that I was aware of how upsetting the situation was and how difficult and intrusive the process could be. It was also undertaken in “the spirit of enquiry” (Hunt 2015) as opposed to using a confrontational, authoritarian manner. 
I asked 3 and 4 how they might approach a similar situation in the future in order to safeguard 1. 3 explained that he had been reluctant to challenge his son, as “he is the father” and “we don’t have PR”. On reflection, this is a very real and common challenge that connected person/kinship carers face. Dubowitz et al (1994) state that [kinship] boundaries and responsibilities may be more difficult to negotiate [than general foster carers face]. They argue that; 

“The quality of the cooperation may be more dependent on well-defined boundaries, roles, and responsibilities. In non-kinship foster placements these boundaries, roles, and responsibilities of both partners are more clearly defined, making it easier to intervene when problems arise. In kinship placements, these boundaries, roles, and responsibilities may be vaguer and more difficult to negotiate because of the already existing interaction pattern between parents and kinship foster parents.”

I suggested I return on a different day to consider updating and co-producing a Safer Caring Plan, in order to support 3 and 4 to consider their own strategies in managing contact safely, whilst ensuring it was written down formally in order to keep them accountable (Trevithik 2000).  

Empowering individuals and co-production are key principles within the SSWBWA (Care Council for Wales, 2017). Co-production is a set of core values, principles and approaches that can be used to transform the way social care and mental health support are designed and delivered. This can happen on both individual and collective levels. (Hardy, 2017). I asked 3 and 4 whether they thought the father may benefit from being included in some of the discussions around ‘safer caring’ and asked how they would feel about me sharing some of the points of the safer caring plan with the father, once we had agreed on the actions. I believed this would encourage a collaborative approach, whilst also empowering 3 and 4 to take ownership of the plan and to encourage transparency with the father. 3 and 4 were very positive about this and seemed almost relieved that boundaries would be presented to the father in a written format.  By placing the emphasis on the importance of communication and negotiation between all of the involved parties I believe it encouraged power sharing, relationships and mutual respect.
Prior to bringing the visit to a close, I left a copy of the original Safer Caring Plan with 3 and 4 and agreed I would return the following day to update it collaboratively. We discussed potential ideas of how to ‘tighten up’ the plan, to ensure they were not left vulnerable to allegations and felt empowered to supervise the contact confidently. I also ensured 3 and 4 understood that it was a document that would be completed collaboratively, but that they would be required to sign and adhere to it. I also explained that they were within their rights to refuse to sign the document, but also explained what this could lead to in relation to the safeguarding process and that the local authority has a legal responsibility and duty to safeguard a child at risk. (Part 7, SSWBA, 2014). 

Due to already knowing their particular learning style and that they learn more effectively on a visual basis, whilst being mindful of the need as highlighted by Maiter, Palmer, & Shehenaz (2006), to reduce the power differential and avoid jargon I provided 3 and 4 with some links to footage with regards to the impact of domestic abuse upon children (which I had sourced prior to the visit, ensuring they were user-friendly and informative). The aim was to empower 3 and 4 with knowledge and training, with a visual aid, suited to their learning style.   

Following the Safeguarding visit I reflected on how Systems Theory had informed some of my practice. Systems Theory acknowledges the impact of environmental, cultural and socio-economic influences on individuals upon individuals. (Beresford and Carr, 2012). With this in mind, I considered the Welsh context of this case and considered that 3 and 4 live in a small rural Welsh village, which is limited in terms of amenities and support. Potentially their limited support network may have contributed towards 3’s hesitancy in intervening during the contact, due to a scarcity in support and not wishing to diminish this further through risking a ‘fall out’ with their son. With this in mind, I ensured when I returned to update the Safer Caring Plan, I discussed them accessing the local authority Connected Person Foster Carer’s Support Group, which I believed would be of great benefit to them. Hunt (2015) highlights that kinship care does not in itself guarantee the longevity and success of a placement and argues that a good assessment, preparation and peer support is paramount. 
Maiter, Palmer, & Shehenaz, (2006) also advocated the use of groups. Interestingly, Farmer and Moyers (2008) found that in the UK 8% of placements with grandparents were disrupted, compared with 27% of aunts and uncles and 30% of others. Thus, following the Safeguarding referral and adhering to the legislation and the necessary policies and procedures, I believe that it highlighted that with the correct support, training and co-production, the placement could be a safe, long- term placement for 1, providing the opportunity for him to remain with his birth family. 
Following the intervention, I reflected on what I might do differently in the future. I was struck by the risk my colleague in education had posed by not reporting the safeguarding concern immediately. I had not had the confidence at the time to raise it with managers, but in hindsight, the potential delay could have had serious implications. In the future I will raise this more confidently with management to ensure risk is minimised through multi-agency collaboration. 
Word count: 4288.
Section  5
Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)


Part 7 (s125–142) of the Social Services and Well-being (Wales) Act (2014) (SSWBA, 2014) addresses ‘safeguarding’ for both adults and children. The safeguarding elements of the SSWBA (2014) align with broader human rights protections. The Human Rights Act (1998), (HRA, 1998) includes a right not to be subjected to inhuman or degrading treatment (article 3) and a right to enjoy private, family and home life without unjustified interference from public authorities (article 8). 
The Safeguarding duty applies to people ‘at risk’. S126 (1) of the SSWBA, (2014) clarifies that ‘at risk’ is someone experiencing abuse or neglect and has needs for care and support and subsequently due to those needs is unable to protect themselves against the abuse. Section 197 outlines abuse as; physical, sexual, psychological, emotional or financial. Furthermore neglect is defined as a failure to meet a person’s basic needs, in the above categories. A key part of adult safeguarding is that it is everybody’s responsibility, which reflects parity with children’s safeguarding. 
In Section 132 of the SSWBA (2014) a National Independent Safeguarding Board has been created and provides for local Safeguarding Boards for adults and children. Essentially their roles are to ‘protect and prevent’ and to provide a level of accountability for both adults and children. 
A significant new provision under 127 of the SSWBA (2014) is that local authorities now have the ability to make an application to the magistrates courts in order to obtain and Adult Protection and Support Order which would enable an ‘authorised officer’ to gain access to a property of an adult who is suspected to be at risk. Statutory guidance has been issued concerning the putting this into practice. 

In terms of Safeguarding in a Welsh context, the SSWBA 2014 differs from the English law which provides no new safeguarding powers. Scottish law not only contains the power of entry but also the power of removal. Clements (2016) argues that the SSWBA (2014) may be the “the worst of both worlds” due to it providing no power to act if a person is deemed ‘at risk’ due to the legislation previously providing the option of ‘removal’ having been repealed. 
Currently the local authority for whom I work are governed by separate safeguarding procedures for both adults and children. In children’s services we are governed by the All Wales Child Protection Procedures 2008. Adult services are governed by the Wales Interim Policy & Procedures for the Protection of Vulnerable Adults from Abuse 2010 (updated 2013), which was developed within the government guidance ‘In Safe Hands’ (2000). Significantly, both of these procedures will be replaced by The Wales Safeguarding Procedures in April 2020. This is with the aim of standardising statutory guidance across all agencies and Wales as a whole, to build on the statutory guidance of the SSWBA (2014). 
Word Count: 468
	Reflect on the difference between safeguarding in adult and children’s work
400 words (+/- 10%: include your actual word count at the end of each section)



Brammer (2014) argues that the SSWA (2014) aims to consolidate protection of both adults and children. Under Part 7 S127-130, there are statutory duties on professionals to report concerns in relation to both adults and children ‘at risk’ of harm, abuse or neglect. However, there remains key differences between adult and children’s safeguarding. Volume 5 of Part 7 of the SSWBA (2014) relates to an ‘adult at risk’ and outlines the processes and guidance. Whilst children’s safeguarding investigations are directed under s47 of the Children Act (1989). As previously referenced, currently local authorities are governed by separate safeguarding procedures for both adults and children. In children’s services they are governed by the All Wales Child Protection Procedures 2008. Adult services are governed by the Wales Interim Policy & Procedures for the Protection of Vulnerable Adults from Abuse 2010 (updated 2013). Notably both of these procedures will be replaced by The Wales Safeguarding Procedures in April 2020.
Within children’s safeguarding the immediate protection of children is a priority. Despite the United Nations Convention rights of the Child ensuring that children have the right to be treated with dignity and respect and their wishes and feelings to be considered, their protection overrides their wishes. Thus, the legislation such as a Section 38 Interim Care Order under the Children Act (1989) or a Section 76 voluntary arrangement under the SSWBA (2014), enables the local authority to remove children deemed at risk.

Within adult safeguarding, even if the adult is deemed at risk, the local authority does not have legislation which enables removal, unless it is deemed that they do not have mental capacity.  According to the Mental Capacity Act (2005) adults must be assumed to have capacity, unless otherwise proven. Thus, adults have the right to make unwise decisions (Article 5 of the Human Rights Act 1998). However, an adult can be removed from a situation that places them at risk if they are assessed by an Approved Mental Health Professional (AMHP) and two medical recommendations as lacking capacity, (baring in mind mental capacity can be dynamic) or to pose a danger to themselves or to others, and/or to have committed a crime. Under these circumstances professionals can make decisions on behalf of adults in their ‘best interests’ However according to government safeguarding principles, ‘best interest’ must be ‘proportionate’ and a ‘least intrusive’ response to the risk. (SCIE, 2012). 
To conclude, whilst significant legislative and procedural changes have been made in Wales and the wider UK in order to strengthen and clarify safeguarding in adults and children’s work. There remains significant differences, namely relating to consent and capacity. 
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Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)


Reflecting over the last two years in practice and my role within the fostering team, there have been some significant changes within the team that have positively impacted on my development. Due to the increased recognition of the importance of kinship care/connected person foster care (s. 81(6) SSWBA, 2014), the team has increased and divided into two teams. One dealing with general foster carers and one dealing with connected person foster carers. Initially, I joined the fostering team and I supervised a mixed case-load, I now only supervise connected persons foster carers. Another factor is that an assessing post within the team has been vacant for some time. The personal impact of this on my development is that I have taken on fostering assessments. 
My first learning need was to develop my written analytical skills. Due to the type and amount of fostering assessments I have undertaken and it being a new skill to me, I have ensured my analytical skills have developed through utilising a number of different methods. For example; peer support, practice sessions, team meetings and formal training. 

An example of how a practice session has supported the development of my written analytical skills is where we each had to provide an example of a specific assessment tool we had used to aid analysis. During one of these sessions, The Secure Base Model (Schofield and Beek, 2014) was discussed I found this to be a useful model to support analysis during assessments. Following on from this, I attended more formal training with regards to this model. I also attended other relevant training, such as Siobhan Mclean’s Reflection and Analysis training. 
During my practice over the last year I believe I have grown in confidence and developed as a practitioner in this area. This was evident in the task from section 4, whereby my role in the safeguarding process required a chronology of the family history and an analysis of what further support was required and how it would be best achieved. Furthermore, I have also undertaken complex special guardianship assessments which have been required by the family court and have therefore needed to be high in analysis and low in description. Feedback from the local authority’s legal team is that this was achieved to a high standard. 
When reflecting on my second learning need, which was to further develop my knowledge and participation in the Safeguarding process. There have been learning opportunities during the past year that have presented themselves, for example the intervention as discussed in section 4. I have also been able to further my knowledge of Safeguarding through formal training and also through practice sessions, considering learning from serious case reviews (SCR’s). During these practice sessions we each had to summarise a SCR and discuss the learning points in relation to our safeguarding practice. This has provided me with insight into real-life scenarios and potential areas of risk. On reflection, I also believe that through the process of writing the Safeguarding case study, it evidenced to me how much my knowledge base has developed since my first year in practice. 

Reflecting upon my final learning need, which was to develop my experience and knowledge of dealing with individuals who may be resistant or hostile towards social services. As previously referenced, kinship carers have not chosen foster care as a career option, but have generally found themselves in a foster carer role due to family duty/loyalty/love. Often they have experienced difficulties and challenges within the child protection arena and can present as hostile or resistant to supervision. I believe I have developed experience in this field and have developed my own personal ‘social work tool-kit’. I have developed this through researching the topic, attending training sessions specifically relating to kinship carers and promoting engagement, discussion during supervision and multi-disciplinary meetings. My ‘tool-kit’ has included the use of person-centred and inter-professional approaches, empowerment and systems theory and collaborative approaches, the use of different assessment models such as the exchange and questioning model and so forth. I have attended a two-day ‘collaborative conversations’ training with follow-up workshops.  I believe tasks 3 and 4 demonstrate that I have used a combination of the theory, approaches and models to address my learning needs. I am keen to ‘add to’ my ‘tool-kit’. 
I have utilised reflective practice within supervision sessions with my manager. As time and caseloads have permitted and particularly when complex cases and issues have presented. My manager and I have used Kolb’s model of experiential adult learning (Kolb 1984). As highlighted during a workshop (Rowlands and Postle, 2019), this has enabled me to reflect upon;

· What was the event?

· What are your thoughts and personal feelings about the experience?

· How can you draw on previous experiences and on your knowledge to help you make sense of this experience?

· If this event were to occur again, what would you do differently?

· What additional knowledge do you need to gain?

In terms of my future learning needs, my manager and I, have identified that I would benefit from attending the s47 Achieving Best Evidence training, in order to develop my practice with children. I have also reflected on how valuable I find peer training and would welcome any future opportunity to shadow or co-work assessments with other social workers. 
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	26/02/2019

	2
	20/03/2019

	3
	20/06/2019*

	4
	05/09/2019**


Notes 
*20/06/19 – I was unable to attend this session as I was abroad (the holiday was booked prior to the workshop dates being confirmed). I attended a one-to-one session with the Practice Learning Co-Ordinator instead on 03/07/19. 
** 05/09/19 – I was unable to attend this workshop, as my role required me to be out of county on that date. I attended a one-to-one follow up session instead with the Practice Learning Co-ordinator on 20/11/19. 
	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.




Haf is based in a Local Authority Fostering Service. I have worked alongside Haf as a fellow team member since she qualified as a social worker. Haf has settled really well within the team and practices with a high degree of professionalism and integrity. Haf is very competent and her confidence in her own abilities continues to grow the more her practice develops. 
Haf’s role is to support and supervise kinship carers to ensure they remain competent to care for the children they are looking after. This can be a challenging role due to kinship carers ‘walking the tightrope’ between family and the local Authority. Another aspect of Haf’s role is to assess potential general foster carers which has helped Haf develop her skills in assessment, critical analysis and communication. 
I have observed Haf being organised and prepared whether that be for a meeting or a home visit.  I have observed her to be a good listener with empathy on the telephone, and have also witnessed her face to face with foster carers where she demonstrates good communication skills. 

I observed Haf on the home visit. She was well prepared beforehand and engaged well with the foster carers. Haf was efficient in leading the discussions, but also ensuring everyone had a voice and was able to express their opinions in an open and honest way. Haf continually ensured everyone understood and was happy with the information and expectations placed on the carers. Feedback from the foster carers was very positive and they clearly value Haf’s support and guidance.

In terms of Haf’s identified learning needs, it is evident throughout this learning process that she has begun developing these areas. Haf has had the opportunity to follow the Safeguarding process, she has had to challenge foster carers within her role and has completed assessments enabling her to develop her analytical skills. I am confident that Haf will continue to develop in these areas through continued experience within her role.
I have every confidence that Haf will rise to any challenge and continue to develop into a sound and experienced practitioner.
Alison Maclean

Supervising Social Worker
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Learner details, Signatures and Line manager verification
It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio
Learner Details 
(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).
1. Name of Learner: Haf Mather
2. Learner’s University Number: 1815009
Address for Correspondence: 6 Pengarth, Conwy, North Wales, LL328RW. 
Telephone: 07801927584
E-mail: hafmather@btinternet.com or haf.mather@conwy.gov.uk
Date of Professional Qualification: November 2017
Date of registration with Social Care Wales: November 2017
3. Name of Learner’s Agency: Conwy County Borough Council
Agency Contact details: Elin Lewis-Jones
Address:

Coed Pella Offices 

Coed Pella 

Colwyn Bay 

Telephone Number: 01492 576357 / 07717 543124
E-Mail address: elin.lewis-jones@conwy.gov.uk
4. The evidence I have provided within this portfolio is in:

Welsh only 
(
 Welsh and English (

English only ((
Mentor’s details

5. Mentor’s details:

Name: Alison Maclean
Address:

Coed Pella Offices 

Coed Pella 

Colwyn Bay 

Telephone Number: 01492576351
E-Mail address: alison.maclean@conwy.gov.uk
	6. Observer details 
Name: The same as the mentor details.
Work Address: 
Professional Qualification and date of qualification: 

Diploma in Social Work gained in 2005.
Practice Teaching Award gained in 2018

Email and telephone number:




Signatures and Line Manager Verification

CONFIDENTIALITY and PLAGIARISM – to be completed by the learner
All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   
Signed:  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Learner)
Date: _ _ _ _ _ _ _ _ _ _
 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.
Signed: ._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer)
Date: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 
 Line manager verification

Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

· level of supervision and mentoring support received by the learner 

· learning and development undertaken 

· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 Line manager VERIFICATION:

name of Line manager: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Signature of LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Section 9
PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	Haf Mather

	Name of Team/Agency 
	Conwy County Borough Council

	Name of Mentor 
	Alison Maclean

	Name of Line Manager 
	Elin Lewis-Jones


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:………………………… Date:………. 

(Learner)

Signed:……………………….. Print Name:………………………….Date:………. 

(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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