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PGCE SECONDARY 
ART & DESIGN / DESIGN TECHNOLOGY
Module 01 – Principles of Teaching, Learning and Pedagogy in the Secondary Sector
Art & Design Curriculum Leader: Shan Samuel-Thomas

PART  B 
Task 1 - 1,500 Words
Use selected literature and professional documents to explain the learning principles which underpin the scheme of work, teaching session and resources. Consider the sequence of your scheme of work, syllabus requirements, differentiation and learning, Y Cwricwlwm Cymreig, the Literacy and Numeracy Framework (LNF), the Digital Competence Framework, etc.

TASK 2 -  2,000 Words
In the light of your first Professional Teaching Experience, revisit your micro-teaching lesson and address the following:
· Critically evaluate your lesson in light of your first professional teaching experience.
· Discuss how you might approach this exercise in a different manner and how this might improve upon your practice. How might these changes impact upon the teaching and learning process?
· Critically evaluate the influence of these features on pupils’ thinking, learning and behaviour in the light of suggested changes.
· Evaluate the development of your own thinking as a teacher using QTS standards.
· Conclude with an appended QTS-referenced Action Plan.

GENERAL REQUIREMENTS
You are required to:
1. submit one copy of your assignment in professional presentation file format. The copy will be retained by the University following its assessment, although all written comments and the feedback form will be shared with you.
2. present a professional visual record of your micro-teaching lesson on two A1 black boards.
You are also required to present a copy of the two boards (of equal quality) for display purposes.
3. demonstrate your planning, preparation and outcomes in your visual diary. 
NOTES
[bookmark: _Hlk529265592]Use selected literature and professional documents to explain the learning principles which underpin the scheme of work, teaching session and resources. Consider the sequence of your scheme of work, syllabus requirements, differentiation and learning, Y Cwricwlwm Cymreig, the Skills Framework and the Literacy and Numeracy Framework (LNF).Reference your readings on contemporary art, YCC professional documents, The National Curriculum for Art & Design / Design Technology in Wales, etc.
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Introduction
In order to execute this brief, I planned a 6 week scheme of work for a mixed ability class of Key stage 3, year 9 students. I chose one lesson out of the 6 and delivered a 60-minute micro-teaching lesson. The theme for the scheme of work was Industry. This project was inspired by the work of Welsh artist Nicholas Evans. Evans used his own experiences and views to reflect the coalmining industry in his paintings. 

I initially chose this Welsh artist as his work really appealed to me. His work was inspired by the coal mining industry and I liked how he uses his personal reflections and experiences to create his paintings. Whilst investigating and understanding his work I found that he uses unconventional media to create his work – rags and his fingers and not just the usual brushes. I found this very inspiring and therefore to highlight this unconventional approach, I wanted to find a second artist who also uses unconventional media in their work as an equivalent. This was jewellery designer Li-Chi Wu. Wu designs and creates jewellery mainly made from paper and with just highlights of the usual metals. 

This led me on to choosing a theme of jewellery for this scheme of work. Not only is jewellery an industry itself, but I could see clear references to chains and metal in Nicholas Evans’ work. To begin my scheme of work I intended to give the learners the opportunity to gain knowledge of Evans’ work, the media he used and the inspiration behind it to then use this knowledge to understand the idea behind the sequential outcome. Through my scheme of work learners would explore and reflect on their own experiences, opinions and feelings – enriched and informed by the inspiration behind Evans’ work. Through exploration they would complement this idea through the medium of jewellery. 

Through the scheme of work, skills and techniques would be introduced and students would engage with them in the style of the artists researched – evaluating and reflecting as the project progresses. Comparing and contrasting to further their development. For example, looking at how that the dark, dirty, eerie and loose look of Evans’ work is a big contrast to the clean, light and structured work of Wu’s jewellery. My aim was to get the students to reflect their own feelings, emotions and experiences through a piece of body adornment that is made by them and for them. 

The intention of my scheme of work was to help pupils develop their making skills using paper as their material, and to gain knowledge about local and new artists who use unconventional materials to create their work. Throughout my scheme of work students are encouraged to explore and experiment with paper and push its boundaries. So from the initial artists research, understanding and investigation to sequentially develop the learners ideas to lead to a desired final outcome. 

I chose to do this particular lesson as I wanted to show how paper as a making material needs to be thought through, worked with and tested to achieve a successful structured outcome. This was a lesson directed toward investigation. I wanted students to explore the limitations of paper when using it to create a structured piece of jewellery. Students would need to develop their making techniques with paper in order to achieve a successful final piece of body adornment that sequentially portrays a personal experience or feeling.  
































SCHEME OF WORK:
A scheme of work is a written agenda planning a project over a period of time. This time element would be dependent on how long a project should last according to different syllabuses and school timetables. It is a plan designed to be followed by the teacher, so they can progress their lessons fluidly and sufficiently in order to achieve successful learnings and in most cases overall final outcomes from their students. It works as a guide to ensure the teacher provides the students with the ability to develop their knowledge, understanding and skills throughout the period, that ensures ‘continuity of pupil learning’ (Capel et al 2013: p101) I agree that a successful SoW ensures sequential development of pupil learning, which can be exemplified through a students sketchbook.

I see a SoW as a rough guide to follow, as I feel that the teacher needs room to adapt it where appropriate, due to differing circumstances (eg. School emergencies, timetable changes, class and student personalities and logistics.) As Addison and Burgess point out: ‘Obviously not everything that occurs during lessons can be planned for or predicted: indeed, pupils sometimes respond in ways very different to those you anticipate.’ (Addison and Burgess, 2007) In my opinion this is how a scheme of work can be defined as being successful, where it acts as basis for teaching, but can be built upon and adapted to suit the learners needs and environment. A scheme of work should help the teacher ensure that they have planned to cover the syllabus requirements, differentiation and learning, Y Cwricwlwm Cymreig, the Skills Framework and the Literacy and Numeracy Framework (LNF). Reference your readings on contemporary art, YCC professional documents, The National Curriculum for Art & Design in Wales, etc. It can help the teacher to realise what they will be covering and how in an overview. A successful SoW should always have objectives laid out clearly in order to keep the teacher on track with how they aim for the students to progress

I believe that my scheme of work is well structured, however I feel its too structured and quite lengthy, actual time in an art and design lesson is precious. To be able to execute certain tasks lessons need to be planned well in advance in order to build on students’ skills, knowledge and understanding in a progressive way. Lesson allocation is limited within the subject of art and design. Schools designate just 2 or 3 hours to the subject for each year over a period of 2 weeks for year 7 to year 9. With this limited structure art departments are required to ‘use their time wisely and think carefully about what they can or cannot include in their scheme of work’ (Addison and Burgess, 2007) Schemes of work can help to plan strategies and show an overview of skills on how to solve Addison and Burgess’ suggestion. 






LESSON PLAN
A lesson plan is a step by step schedule designed to help deliver a successful and time managed lesson. Breaking down a lesson into a sequence of activities with timed guides is so much more relevant to me now in light of PTE1, it is there to guide class learning and help to establish time management. 

Reflecting back on my micro teach I feel that an actual demonstration rehearsal would have been very beneficial in this lesson. Doing this would have not only helped me to anticipate any problems some students might encounter, it would have also prepared the students with a visual example of what they were aiming for when they took on this task, preparing for the lesson ahead.

Since putting my teaching into practice, I have become to develop and work on Mike Hughes’ ‘four phase lesson plan’ model (Hughes, 2005). All lessons include a starter, demonstration or exemplification, main task and plenary. I believe that these four phases are the perfect model to a successful lesson plan. Reflecting back on my micro lesson I did not plan for or present a starter at the beginning. I moved on and planned to demonstrate how I prepared example models of techniques, but not of an actual outcome that the students could visually see what they had been asked to produce. I did enforce a main task of investigating and making a paper chain and I did plan for and execute a plenary that involved a ‘Catwalk’ theme. I am aware that I only accomplished 3 of the 4 phases of Hughes’ model but since experiencing my PTE1 I understand a greater importance of how each of the 4 phases are required to achieve a successful lesson. 

I would suggest however that Hughes’ 4 phase lesson plan needs 2 more phases -  ‘Preparation’ and ‘Planning future lessons’. In regard to examples, equipment, media, resources etc. needed for certain lessons in art and design, preparation is a very important phase to follow, especially in regard to precious time management. Capel et al (2009) suggests that lessons should encompass ‘Preparation, Beginning, Moving on, Ending (plenary), Evaluation and planning future lessons.’ (Capel, 2009). 

 








THE NATIONAL CURRICULUM FOR ART AND DESIGN IN WALES:
A curriculum is a programme of study of which teachers, on a whole, must follow when teaching learners. The learning in the national curriculum for art and design is accessed through 3 different skill area requirements: understanding, investigating and making. I aimed to follow these skill areas within my lesson plan and scheme of work. These key skill areas all link to one another as leaners should be able to investigate to be able to inform their understanding and in turn use their understanding to inform and develop their any making or project progression.

Understanding
Learners should have the opportunity to research and collect information in relation to an art topic, to then use in response and to influence their own work. The way they use this information shows the learners knowledge and understanding and will ‘enrich and inform their work through: analysis, comparison and evaluation’ (WAG, 2008)

Investigation

Making




















Y CWRICWLWM CYMREIG
To address requirements of YCC I presented the work of Welsh artist Nicholas Evans.  Not only was he Welsh but the paintings of Evans’ that I wanted to highlight in the scheme of work depicted his reflections of the Welsh coalmining industry. I feel that this gave more context to the Industry theme and YCC with it being particularly Welsh Industry and a part of Welsh history. This addresses the further requirements of YCC as it would ‘reflect the culture, environment, economy and history of Wales, and the influences which have shaped the country of today.’ (ACCAC, 2003) 

I also reflected a Welsh dimension to my lesson by providing keywords throughout to prompt and encourage further investigation. Keywords were all were presented on the Power Point and on resource handouts with a Welsh translation. To improve on the provision of Yacc in future lessons I would draw more attention to the Welsh language by speaking more Welsh. I planned to give student praise, when appropriate, using Welsh language throughout my scheme of work, however I did not execute this. I do feel that if I were to provide Welsh words to the class through verbal communication it would have been more beneficial and effective. 
























THE NATIONAL LITERACY AND NUMERACY FRAMEWORK
Literacy
‘Literacy and numeracy skills are absolutely essential in order for young people to reach their potential whether they are planning to enter further or higher education or the employment market.’ (WAG, 2013)
I aimed to support and challenge students to develop and deliver literacy in my lesson and throughout my scheme of work through a variety of aids. For the lesson I delivered I provided worksheets with questions for the students to answer to help them to give greater understanding and evaluation prompts for their work. This worksheet would then aid and guide them for when they were asked to present their work in an oral presentation at the end of the lesson in a ‘Catwalk’ style evaluation. There is also a similar task to this at the end of my scheme of work in which students individually present they finished pieces to the rest of the class in a ‘Catwalk’ style presentation. I feel that having a situation / task repeated like this can prepare and help the students practice for the final one.  It is an invaluable skill to be able to talk about your own work, and the more practice the more beneficial it is for all future school and work life.
I feel that more time should have been spent on discussing the work of the artist of that particular lesson, Lu- Chi Wu. Doing this would help students understand the artists work and ideas and in turn help to enrich and develop their own progression of work. Great emphasis on analysis and comparing artists work is upheld on my PTE1. As I’ve realised that students need to know why they are doing what they are doing, e.g. working in the style of…, Doing this also helps them to gain more knowledge of the artist, styles of art, context of the art
To improve reading I would, in future, get students to read facts or information from the PowerPoint or resources out loud to the class – instead of the teacher dictating the information. I have recently introduced a ‘Word Bank’ worksheet to students at my PTE1 whereby students can ‘deposit’ a keyword they have heard or come across during the lesson. The students write these words down and gradually build up a bank of vocabulary to use to help them to improve and support them with their literacy skills. 

Numeracy
I planned a certain lesson in my scheme of work which would be a practical workshop lesson to teach students how to make different types of paper chain. During this lesson, for certain techniques, students would be required to measure the paper before cutting it. Certain techniques require careful planning in measuring to obtain a successful outcome. 
Numeracy can be applied to a variety of techniques and skills taught in art and design, and I would in future strive to plan for more. I would be inclined to highlight to students when they are using numeracy as many would not realise it. Deriving from a common question I have experienced from students ‘What do I need this (subject) for’, I would like to make students aware they are using different skills. In this instance, numeracy when making a symmetrical design, measuring for and creating a 3D object or repeating a pattern several times in a particular sequence, as well as the basic concept of time management. As stated in National Numeracy Programme by the Welsh government, ‘identifying and applying numerical reasoning skills in order to solve a problem and carrying out the numerical procedures which enable people to work out and show their solutions.’ (WAG, 2012)


































THE SKILLS FRAMEWORK – THINKING:
‘Developing thinking can be defined as developing patterns of ideas that help learners acquire deeper understanding and enable them to explore and make sense of their world. It refers to processes of thinking that we have defined as plan, develop and reflect. These processes enable learners to think creatively and critically to plan their work, carry out tasks, analyse and evaluate their findings, and to reflect on their learning, making links within and outside their formal learning environment.’ (WAG, 2008)































TEACHING AND LEARNING THEORIES:
To firstly establish a teaching and learning theory, I feel that it is important to continually assess how your students learn. What strategies, processes and practices they engage with to be able to gain understanding and knowledge of the lesson: ‘how is it that young people learn?’ (Addison and Burgess, 2007, p. 22)
Learning to walk, for example, is just something that is expected. Learning to engage with drawing a tonal portrait is something that is taught and is a choice. Therefore students would need to want to learn by the use of appropriate teaching and learning theories. 
In my micro teach I informed the use of active and experiential learning together with negotiated teaching. 

Due to the nature of the micro teach and teaching to PGCE student peers, any behaviour theories would have been obscured. However, within a school setting behaviour theories are regularly established and therefore in this case, these would need to be followed according to the school behaviour theories and polices. 























DIFFERENTIATION:
Taking into account my evaluation feedback of my micro teach, I have seen that my lesson objectives and student outcomes did not reach my expectations.  I did continually question students thinking and development, by circulating and prompting further thinking and suggestions to their design and making but the overall outcomes did not reach my expectations. To put it bluntly, I feel that if I had had a visual example of what I was expecting, the students outcomes would have been much different. A step by step approach would have explored further thinking and personal development. Getting the students to think logically about what outcome they were aiming for. I did attempt to reiterate that I was looking for a design approach to at least one particular ‘link’ in the chain, however I do not feel that this was executed as more concentration was made on the aesthetic look and not the ‘personal touch’ of which was the basis inspiration behind this scheme of work. As Capel et al (1995) suggest ‘the outcome of a particular task depends on the way that it is presented to the pupil and how they respond.’ (Capel S, 2013)

Since my PTE1 observations and teaching experience I have been attempting to set out objectives logically; verbally, visually (where appropriate) with a demonstration or a group discussion and then presented on a Power Point during the task to aid further guidance to all pupils. 

I have also developed a strategical practice that I now include when writing my lesson plans which is the ‘All, Most and Some’ method. This allows for differentiation using the set-out learning objectives of the lesson to help to foresee differentiation in students understanding, learning and development. It also helps to prepare appropriate tasks and worksheets etc. for pupils who need them.

I feel that teachers need to be encouraging the students to develop their learning and project progression to reach a common end objective and be aware that every students development may not necessarily follow the same path. Following the suggestion of Addison and Burgess that by ‘acknowledging routes to achieving common goals can be different for individuals and groups, including those with SEN’ (Addison and Burgess, 2007, p. 136)
Even though there is a variety of differentiation to attend to, I do feel that all students need to be integrated in the lesson and not separated with a too differing task – just an adjustment. 
Within my Sow, extension tasks were planned for students who carry out the lesson objective before a planned time. 






EQUALITY OF EDUCATIONAL OPPORTUNITY
Addison and Burgess suggest that ‘It is impossible to write a unit on crafts without addressing gender.’ (Addison and Burgess, 2007). To tell the truth, this suggestion did not cross my mind when choosing the theme of jewellery for my mirco lesson. I feel that within the contemporary and ever-changing society we live in today – jewellery or any other unit of crafts should not be deemed with a specific gender. 
An article in the New York Times in 2017 seems to suggest similar thoughts to me, ‘Jewelry on the catwalks has been as genderless as the fashion recently – and just as bold.’ (Abram, 2017). Within this article in the New York Times, Lorenz Baumer, a Parisian Jeweller states that ‘Women are wearing more masculine things and men are more comfortable in wearing jewellery.’  
I agree with Addison and Burgess who offer that ‘pupils can fulfil their potential irrespective of their gender, race, ethnicity, religion, nationality, social class, sexual orientation or level of ability’ (Addison and Burgess, 2007, p. 87) Some attention does need to be paid to these differing social identities but I believe that where possible all students and learning need to be integrated to avoid separation and exclusion.

I chose artists and craftspeople of mixed genders and nationalities; Welsh, Taiwanese and South Korean in my scheme of work, but on the emphasis of their work and not their gender or culture. It did not appear to make any difference within my lesson, but maybe more thought needs to be given to this aspect in future, to comply with ever growing contemporary issues and aspects in order to avoid any discrimination.

















HEALTH AND SAFETY:
‘As with any practical activity, there is an element of risk in art and design activities. However, this can be kept to an acceptable minimum if those involved are aware of the potential hazards and take appropriate steps to avoid accidents. It is particularly important that teachers are aware of their responsibilities regarding health and safety and ensure that pupils act safely, within acceptable bounds, at all times.’ (NSEAD, n.d.) Teachers and students need to be aware and responsible for their surroundings and environment. Teachers should be able to gage the profiles of the students they teach to make critical decisions on what equipment can be used. This of course can considerably change a lesson plan or scheme or work, but, as said previously, these should always be adaptable to change.

Primary but key health and safety factors in a general classroom environment were planned into my SoW and lesson plan, e.g. bags under tables, coats behind seats. However, due to the nature of the micro lesson and teaching PGCE student peers, I did not appear to present these when teaching my micro lesson. These key health and safety factors are now an integral part of my lesson planning, and I am continuously conscious of applying them when delivering my lessons.

During my micro lesson students were expected to use scissors and scalpels. Even though a health and safety aspect was planned into my lesson, I failed to deliver it. To improve on equipment health and safety, in this lesson, I would go through what is in the box ready on their tables, in this case scissors, and deliver H&S guidelines. I did however keep the scalpels out of the equipment box and placed them at the head of each table, so they were in my full view 
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Introduction  
 
With this scheme of work the brief was to cover a six-week period on the topic of ‘Industry’, with a focus on South Wales, with a mixed ability group of Year 9 as students. To do this I looked at the sewing industry in South Wales and its steady decline over the years due to cheaper materials and labour abroad. Sewing has long been seen as a classically female craft, but I believe craft is an important part of life for many and should be accessed by all. I would then have to deliver one of these six lessons in a 60-minute micro-teaching lesson to my PGCE Art & Design peers. 
 
The artists I chose to use as examples for the students to look at during this particular lesson were Poppy Treffry and Carol Bartlett. They are both female artists who use free machine embroidery as part of their creative process, but in slightly different ways. Poppy Treffry is a very commercial artist who started by making one-off pieces by herself in St Ives on her vintage Singer sewing machine, however she now has a studio full of machines and machinists to produce small-batch designs. The work her and her studio produce are very simplified drawings that use scraps of fabric to create texture and shape. Carol Bartlett, by comparison, is a celebrated quilting artist from Penarth, who owns a sewing shop and regularly exhibits work in shows around Britain and abroad. Bartlett’s work is very heavily machined and looks at the history of her local area, often using the local high street’s history to inform her work.  
 
The scheme of work started by looking at the history of the sewing history in South Wales and its gradual decline since the Second World War, covering the social and economic influences this has had on the area. The history of the Singer Sewing Machine Company will also be considered, the loss of so many machines to the war effort due to their cast iron design. This will be especially pertinent this year, as 2018 marks the centenary of Armistice Day. The students will then complete an observational drawing of a vintage Singer sewing machine, which they will develop into designs for lino printing. The lino prints on paper and different types of fabric can then be used for free machine embroidery to add detail and texture, by working this way the students will have covered all parts of the curriculum. Understanding the context of craft in art, and how the two realms of work are starting to overlap more as fine artists start using more craft techniques in their work. Investigating will have been addressed in their development of ideas, working from an observational drawing to create a design that has potential to be a repeat pattern and then embellishing on that design to take it further again. The techniques and processes of lino printing and free machine embroidery will address the requirements of the making section of the curriculum.   
 
I chose to deliver the fifth lesson of the six, in this lesson the students started to work on their lino printing with free machine embroidery. I chose this lesson as I felt it was the lesson that showcased the three skills aspects of the curriculum best. During the starter the students were asked to engage in a class discussion about what they had learnt in previous lessons and asked to apply this to the work produced in this lesson, showing their understanding of the topic. During the demonstration and then the completion of the worksheet provided the students will be investigating a new technique and applying it to sample pieces. In the following lessons the students would be making a finished piece of work based on the success of the sample pieces produced. This will then be carried forward into the final lesson by evaluating the success of their pieces, what they improve on if they were to repeat the process and how the final outcomes compare to that of the work produced by the artists researched. 
 
I aimed to meet the requirements of the following frameworks set by the Welsh Assembly Government (WAG): Differentiation; Y Cwricwlwm Cymreig; and Literacy and Numeracy. The way I met these were laid out loosely in the scheme of work and more specifically in the lesson plan. 
Page Break 
 
National Curriculum 
 
In this scheme of work I aimed to have addressed at least two of the three strands of assessment that are outlined in the National Curriculum (WAG, 2008) in every lesson, these are Understanding, Investigating and Making. 
 
Understanding 
The assessment of understanding covers a students ability to analyse, compare and evaluate an artists work. This would include taking into consideration the artists’ background, such as period, place and culture. The student will be given context for the art being studied and this would often be assessed through discussion, reflection, writing and reading.  
 
Investigating 
Through investigating students will be have the opportunity to use their skills of recording, through observation, experience, memory and imagination, and to develop on them using a wide variety of media (WAG, 2008). They must include things from natural and man-made environments, whilst using a range of resources, materials and themes. This will be assessed through their documentation of work in sketchbooks, where they will be expected the develop their ideas and designs, whilst exploring themes and processes. There should be evidence of independent work which has been supported by work given in the scheme of work.  
 
Making 
Students will be expected to produce work that shows they have understood and investigated ‘the visual, tactile and sensory language of art, craft and design’ (WAG, 2008). This is often assessed in the form of a final piece that will be a clear result of the informative work in their sketchbooks. 
 
This is a very flexible framework compared to other subjects, as there are no specific topics that need to be covered. For art and design educators this means they can use their specialist subjects to great effect when teaching, allowing them to be more versatile with their teaching approaches and the artistic processes they use in their schemes of work. Although this does pose some issues as students going into higher education of art and design will be arriving with differing levels of ability and knowledge. Donaldson (2015) addresses this and suggests that to avoid this disparity we have new Areas of Learning and Experience (AoLE). This means that under the new curriculum Art and Design will be merged with Music and Drama under the new umbrella of Expressive Arts.  
 
Personally, I believe that the existing framework gives those with the skills the opportunity to work more with crafts, bringing them into the realm of fine art. However, there are so many different areas of art and design, each with their own differing pockets of specific materials, sub-movements and artists, that having exposure to just a fraction of the better-known materials, art movements and artists will have an impact on students. The same can be applied to the other expressive arts also being pushed into this situation.  
 
Page Break 
 
Scheme of Work and Lesson Plan 
 
Within the scheme of work, I planned to work through both the lino printing process and the free machine embroidery technique.  A scheme of work outlines the basic structure of lessons and gives teachers the skeleton from which to build their lessons around. It can be over any amount of time, but for this brief we were given six weeks as our timeframe. It affords teachers the opportunity to make sure that each lesson follows on from the last and can help teachers make sure they have allowed enough time for each subject. On my Professional Teaching Experience (PTE) the art department runs their scheme of work over the course of the full academic year, but at the beginning of each term will create another scheme of work that will cover the six- or seven-week period leading to the half term break and then repeat the same process leading up to the next holiday period.  
 
Lesson plans are more in-depth, often going in to enough detail to include specific questions that the teacher will have to pose to the class. The teacher will also have items such as the resources needed listed on the front of the lesson plan so that the teacher can be as prepared as possible before the students even walk through the classroom doors. Mike Hughes suggests that a lesson should have four main stages:  
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Y Cwricwlwm Cymreig 
 
Since the devolution of Wales in 1999 there has been a pre-existing curriculum for Art and Design in Wales that was separate from the one in England. However, it was felt that students needed more opportunity to access, develop and apply the ‘cultural, economic, environmental, historical and linguistic characteristics of Wales’ (Estyn, 2001). This would help build a stronger sense of belonging and culture for those students in Wales.  
I have addressed the requirements of Y Cwricwlwm Cymreig by using a Welsh artist as one of my main artist research links, Carol Bartlett. The history of the sewing industry in Wales, how it was affected during the war, and it’s subsequent decline in the following years will also be covered, giving students a context for the local economy and how it would have affected the communities. 
Every summer there is an exhibition called ‘Swansea Festival of Stitch’, which students would have been encouraged to visit during their summer holidays to help inform their education in the following year. They specialise in the exhibition of Welsh textile artists, however they also hold workshops and markets in and around Swansea whilst the festival is exhibiting. This would be invaluable for both Design & Technology and Art & Design students to attend.  
With resources I have provided headings in both English and Welsh, however my Welsh is not strong, so I was hesitant to use it in the classroom, for fear of getting it wrong. I used it sporadically and without any real confidence behind it. This is something I will need to address during my Professional Teaching Experience. 
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The National Literacy and Numeracy Framework 
 
The National Literacy and Numeracy Framework has been implemented across Wales since 2013 in an effort to improve the literacy and numeracy skills of students, in preparation for leaving school and moving on to further or higher education, or the working economy (WAG, 2013). 
 
Literacy 
Literacy will be covered informally in every lesson within the scheme of work, through oral participation in group discussions. This helps students to speak confidently using art terms, letting them think out loud before committing their thoughts to paper. Often, hearing another student use a word in context will help those that are struggling. At my placement school they often use ‘Think, Pair, Share’ as a form of assessment. It allows pupils to have some thinking time, pair up to ‘share ideas, discuss, clarify and challenge’ (Dylan Thomas, 2008). They are then called upon to share their ideas with the whole class, this has been noted to have a powerful effect on a students confidence and an improved quality of responses to questioning set by the teacher. The only downfall is that there are very few methods to formally assess a child’s oracy skills, without getting a physical recording. 
It will be addressed formally through the reading and understanding of any handouts given, which would then be evident in the written annotations and evaluations in the student’s sketchbooks, that would then be assessed. The assessments will be based on their use of keywords relating specifically to the topic being covered, and through the use of the formal artistic elements the the students would have previous knowledge of.   
 
Numeracy 
Numeracy would also be encompassed within the scheme of work, but on generally more relaxed terms. Students will have to take into account of the shape, line, depth and perspective of the vintage sewing machine they will be doing observational drawings of in their first lesson. The discussion and use of these terms will also continue to be used in most lessons where the observational drawing will then be used to it’s best effect to create a lino print. When making the lino print they will have to measure out and cut their lino pieces to make sure they fit within specified dimensions.  
 
On reflection I think that more would have been expected of me in the way of formal assessment of the LNF at my placement school due to the striking disparity between the individual student’s literacy and numeracy skills. 
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The Skills Framework 
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Teaching and Learning Theories 
 
The majority of the lessons in the scheme of work are based on practical processes and workshops. This means that most students will be able to engage with the teaching, whether they are visual or haptic learners. Those that are strong visual learners will benefit from the demonstrations included as part of the scheme of work, whilst the haptic learners will need to engage with the process physically for it to work well (Addison & Burgess, 2007). With every activity in the scheme of work students will have chances to exhibit at least one level of Bloom’s Taxonomy: remembering; understanding; applying; analysing; evaluating; and creating (Blooms, 1956). They will also have information given to them in a variety of ways, giving them the chance to access the learning through different mediums. This will include Power Point presentations, handouts, work sheets, videos and demonstrations. 
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Differentiation 
 
It is often seen that placing students in lessons with students who display similar abilities will only benefit the students, especially those with Special Educational Needs (SEN). However, some argue that it can actually have a limited effect on the learning outcomes (Higgins et al, 2014). It is also argued that this makes the teacher passive about differentiating within the class as they have already been separated by ability (Stipek, 2010). Having experienced my first placement at a school which is recognised for it’s ability to integrate SEN students with the mainstream student body, I would disagree with both of these statements. As the SEN students’ needs can differ drastically from student to student, in the lower ability classes they are often given tasks that have been catered to their specific ability. There is also the support that Teaching Assistants (TA) can offer, this is not to be underestimated, as when a student has a good rapport with a TA they can provide another level of differentiation, having a stronger understanding of what the student’s vocabulary and other abilities may be.  
For the lesson I chose to teach from the scheme of work I had included a physical copy of the slides I was using in the power point presentation, for those who work better when reading from a sheet rather than a board. I offered a demonstration on the use of sewing machines for free machine embroidery, which was accompanied by examples of completed work. The handouts had keywords on them but were not highlighted or separated for students to locate easily. 
I feel the level of differentiation I offered in the scheme of work and lesson plan was not enough, for example I had not considered that some of the students would not have the range of vocabulary required. This will have to be developed drastically as the needs at my PTE can differ drastically from one student to the next, despite having been placed in sets according to ability. 
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Equality of Educational Opportunity 
 
Most people mistake equality in education as treating every student the same, but this would hinder an educators ability to differentiate for both lower and higher ability students (Addison & Burgess, 2007). It should be seen more as supporting students to be able to achieve their full potential, regardless of their ‘gender, race, ethnicity, religion, nationality, social class, sexual orientation or level of ability’ (Addison & Burgess, 2007:p87). Educators must strive to tackle issues such as culture, representation and identity, especially when working within the expressive arts.  
With that in mind I strived to create a scheme of work that would appeal to all students whilst also challenging the stereotypes of gender roles. Including the work of male textile artists that used the same process I would be teaching was a challenge, as most of the work found often dealt with themes of a sexual nature that would not be appropriate in a classroom setting for Key Stage 3 students. Therefore I used two female artists as exemplars for the machine embroidery technique, but used male artists for the previous process of lino printing that would have been covered earlier in the scheme of work. 
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Health and Safety 
 
Throughout the scheme of work provisions for health and safety had to be made. These aspects ranged from the use of sharp tools being used when making lino prints to the use of sewing needles for further embellishment of the student’s final piece of work. It is expected that an educator must account for various factors when considering health and safety, ensuring that students ‘develop safe working practices’ (Addison & Burgess, 2007:p141). 
 
Lino Printing 
The lino printing process starts with cutting pieces of soft linoleum down to the size required for printing, then by cutting into the linoleum pieces with the correct tools to create their design using negative space. This will only be done after a full technical demonstration that would be accompanied by a good practice talk, which would include health and safety factors. 
Key Stage 3 students should have the appropriate motor skills to be able to achieve this without too much issue, however provisions for those who might struggle with this will be made. To do this I would have offered those with low motor skills to use styrofoam instead of linoleum, as this is a much softer material to use and would not need such sharp tools, lowering the risk of students injuring themselves or others. 
 
Machine Free Embroidery 
The main area for worry when using sewing machines is that a student might injure themselves with the needle. To avoid this the students will be put in groups of two or three, depending on the number of students to available sewing machines ratio. The students will be instructed to watch each other’s processes, to make sure that none of the health and safety rules, that would have been covered in the demonstration and as part of the resource packs, are being omitted. The room the class was being held in also had a bench that was specifically designed to have students working on sewing machines at. This meant that each sewing machine was angled so that the student would not have their back completely to the teacher, therefore the teacher would have a good view of how each student was working and could potentially interfere before any mistakes were made. With a larger class of over 20 students it would be recommended that a technician or TA help with the class as a whole. 
One of the five machines set up in my micro teaching lesson had the provision built into it that it would not work when a user stepped on the pedal if any mistakes had been made during the set up stage. For example, if the foot had not been released into the sewing ready position,  then the machine would not run. I would have reserved this machine for students with low motor skills or any other relative issues that would have made using a sewing machine dangerous. 
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Appendix One 
Action Plan 
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