Ty Plant Community School
Introduction
Ty Plant Community School is available to children aged three to twelve. This prospectus will include information about the type of schooling your child can expect, the ideas and ethos that drive the school’s thinking and functioning, the theory that fuels the pedagogy, the type of curriculum taught, and the assessment measures used. Ty Plant is based around the Montessori model of schooling, whilst taking key influences from other progressive educational theorists including Paulo Freire, A.S. Neill and John Gatto. 
According to the Welsh Government (2016, para 2), an appropriate education is defined as one which offers instruction and training which may be desirable in view of pupils’ different ages, abilities and aptitudes, and the different periods for which they may be expected to stay at school. In the UK, the Department for Education is responsible for the teaching and learning of children and young people in schools and has set a priority to deliver world-class education to ensure academic standards match those of comparator nations and ensure that education is building character, resilience and well-being (Department for Education, n.d., para 3 and 4).
The Welsh curriculum is currently shifting its focus and view of education, intended for learners to become ambitious and capable learners, enterprising and creative contributors, ethical and informed citizens, and healthy and confident individuals. Other aims include for learners to have relevant high-level digital, literacy and numeracy skills, as well as being increasingly bilingual (Welsh Government, 2017, p.10). Education in Wales is looking to progress its model. Traditionally, schools in Wales and the UK have been classroom based involving learners following the instruction of the teacher. Teachers will teach according to the curriculum assigned to them by the Government and all children in the same class will learn about the same subjects and topics with varying levels of intervention and support depending on their individual ability. 
The Montessori approach expresses that a teacher should not be a depositor of information, but rather a facilitator catering for individual learners’ specific needs, allowing them to further investigate their curiosities and develop their skills (Aubrey and Riley, 2016, p.24). Freire believed that knowledge is not the accumulation of facts and information as you would find in typical classrooms and referred to this type of teaching as the ‘banking’ concept (Palmer, Bresler and Cooper, 2002, p.130). This concept involves authority, which in a classroom would be a teacher, depositing knowledge into the minds of ignorant student (Kohan, 2018, p.621). Smith (2020, para 1) states that this ‘banking’ concept is the current method of schooling – trying to drill learning into students according to plans and curriculums drawn up by others. This method demonstrates oppression in education as the authority has control over and can regulate what students are learning and what they are not. Freire believed that this knowledge then becomes naturalised, making it unquestionably the only socially accepted form of knowledge (Palmer et al, 2002, p.131). Once naturalised, people tend to dismiss an idea through naming it and once someone knows about an idea, they do not need to think any further about it. “What is its name?” replaces “How does it work?” (Postman and Weingartner, 1969, p.25). In this form of education, learners are taught to confuse teaching with learning, grade advancement with education and a qualification with competence (Illich, 1970, p.4). This form of education takes away the investigation and discovery from learning.
Freire believed that most social relations in society, including education, were based on oppression (Palmer et al, 2002, p.129). This is also shown in how teachers discipline students. Foucault wrote about fundamental power and punishment, describing an executioner as simply a cog between the Prince and the people (Foucault, 1977, p.74). This links with when teachers are punishing children as being a cog between higher authority and the pupils, as teachers are expected to punish students that are not following the standard rules children are expected to follow typically in schools. This picture of schooling should not be confused with education. The Department of Education (2015, para 9, 10 and 11) claimed that the purpose of education in the UK is to fuel the economy, prepare for adult life and ensure that young people can secure good jobs and fulfilling careers. Gatto thought that the spread of industrialisation in the 19th century demanded that the population become full-time factory workers, leading to forced schooling to instil obedience from a young age to create ideal future labourers (Ruinzel, 2001, para 15), with the system originating from the church where texts were memorised and recited to encourage morals and knowledge (Lillard, 2018, p.395). This is still seen in the aims of education today – to prepare children and young people for work. Enser (2018, para 7, 8 and 9) argued against the notion of schools preparing children for work, stating that we should be passing on the knowledge that came before us and teach children how to use and understand this knowledge. They are ready for the world if they know more about the world, how it works and how they can contribute, rather than becoming a productive economic unit. Smith (2020, para 1, 2 and 3) defines education as something deeper – as the process of inviting truth and possibility. It is setting out to make learners believe they can be more. ‘It is a process of living, not a preparation for future living’ (Dewey, 1916, cited by Smith, 2020).
Freire believed that knowing is constructing oneself as a subject in the world, able to rewrite what they have read and to independently act in the world to bring change (Palmer et al, 2002, p.130). Rather than depositing knowledge, Freire advocated for critical dialogue in education to build the learners’ understanding. This involves learners asking questions in response to the concepts and knowledge presented to them as an essential part of forming their understanding (Palmer et al, 2002, p.129). Ty Plant aims to encourage discovery and self-learning through allowing learners free activity, using teachers as guidance and a catalyst for gaining information of their own interest, rather than using teachers to deposit knowledge within the learners like traditional schools do.

Using a Montessori Approach
  Maria Montessori was a pioneer for early childhood education. In her teaching and pedagogy, she aimed to bring out the potential of each child. The Montessori pedagogy recognises that children are active learners that need choice and independence, whilst being guided by teachers that facilitate their learning through developing an environment favourable to their development (Isaacs, 2012, p.1). The Montessori method encourages quality research and works for children because it was designed for children, based on Maria Montessori’s work (Bagby and Sulak, 2010, p.8). Montessori took a scientific approach to developing her pedagogy. Through observations, she found that children could sustain concentration themselves over long periods of time and through absorbing information from the environment could educate themselves (Aubrey and Riley, 2016, p.22). The environment was central to the theory alongside the child and the teacher. It is the teacher’s responsibility to be a guide through the prepared environment, which is set out to support mental, physical and social development within the learners (Marshall, 2017, p.1). The learning environment should represent certain components, including freedom, nature, structure and order, reality, beauty and atmosphere (Torrence, 2001, p.8). 
 The importance of free choice is emphasised in Montessori philosophy. Allowing children choice in their learning helps to develop them into creative learners that can absorb the world around them. A favourable environment is important when allowing children free choice regarding their activities and learning, giving them confidence to be active and engaged in their own learning (Aubrey and Riley, 2016, p.24). Free choice enables children to take responsibility for their decisions (Isaacs, 2012, p.37). By providing a structure where children took responsibility for their actions and learning, Montessori saw that children learned easily whilst developing self-worth (Aubrey and Riley, 2016, p.22). Having freedom and choice is important to the child’s learning as it develops a sense of self-control and self-respect. Freedom helps develop a sense of responsibility for a child’s own learning and surroundings, helping them become confident, competent and self-directed learners (Aubrey and Riley, 2016, p.24). Free movement around the classroom and outdoors is permitted. Children will have the freedom to choose whether they would like to do activities inside or outside. The freedom to move around as much as desired, as opposed to sitting at a desk for long periods of time, encourages children to develop their physical strength, sense of balance and spatial awareness (Isaacs, 2012, p.22). A.S. Neill’s Summerhill school emphasised freedom for learners also, believing it taught the students self-confidence, tolerance and consideration (Wallace, 2009).
  Montessori observed the importance of order and structure as she recognised that children develop a familiarity with their environment during the unconscious absorbent stage, from birth to six years-old, and would show discomfort and anxiety if routines and structure were changed (Aubrey and Riley, 2016, p.24). Montessori saw that some children would become agitated if materials and objects were not in their correct place (O’Donnell, 2013, p.25). Order helps children to categorise perceptions and make sense of their environment. Order does not simply mean keeping an environment tidy. It is about maintaining a stable, consistent and predictable environment which gives them a secure feeling to support their exploration and orientation as they will not have to think about and react to unexpected occurrences and incidents (Isaacs, 2012, p.21). Benefits of the Montessori method have been reported through testing Montessori educated children against mainstream educated children. Five-year olds from Montessori schools have been found to have stronger academic skills including letter-word identification, phonological decoding ability, and maths skills. Executive function and social skills were also reported as stronger (Marshall, 2017, p.11). Twelve-year olds from Montessori schools have been found to have stronger social and writing skills, as well as reporting a greater sense of community in their schools (Marshall, 2017, p.11).  Lillard and Else-Quest (2006, pp.1894-1895) compared five- and twelve-year olds from a public Montessori school with children in other schools and found that the Montessori children performed equally or better than the children in other schools on every variable. Whilst the school is based on the Montessori approach, it has taken valuable influence from other theorists, such as John Gatto, Paulo Freire and A.S. Neill.
Freedom, Democracy and Community
Ty Plant is a small school, designed for the local community. The community aspect is important, as what is taught will be influenced by members of the community rather than a curriculum set by government authority (Ruinzel, 2001, para 13). There is a timetable, however it is for the teachers (Neill, 1960, p.5) rather than the learners as learners are allowed the freedom to choose whether they wish to participate in lessons and activities. Freedom and choice are important to Montessori philosophy. Advocating the importance of allowing children choice in their learning helps them to become creative individuals that can absorb the world around them. A favourable school environment that allows free choice regarding learning and activities is important as it gives learners the confidence to be active and engaged in their own learning (Aubrey and Riley, 2016, p.24). Free choice also teaches and enables children to take responsibility for their own decisions and actions (Isaacs, 2012, p.37). Freedom to repeat activities as much as a child desires leads to mental development, Montessori observed, and a child will stop repeating the action once their inner development is completed (O’Donnell, 2013, pp.23-24). Furthermore, free children are not easily influenced. They have self-confidence and belief in their original ideas. Neill (1960, p.9) believed this is due to the absence of fear, which is due to no discipline from authority impacting the child’s way of thinking. A lack of fear for adults and authority can also cause children to be more honest. Neill (1960, p.10) wrote about a boy that admitted to him he had broken a window, as he was unafraid of invoking a harsh telling off and punishment. There are no punishments or prizes in Ty Plant. According to Montessori, if a child requires rewards or punishment then they are unable to autonomously guide them self (Montessori, 1967, cited by O’Donnell, 2013, p.157). Behaviourist conditioning techniques are used by teachers to achieve the desired behaviour outcomes in children to help manage the class. The concept of manipulating how children behave opposes giving children freedom, which Ty Plant aims to do. Neill (1960, p.19) further wrote that if a child has the freedom to approve of them self, they will not be hateful and will not see any fun in trying to make an adult lose their temper. Freedom for children appears to have several benefits including instilling confidence, responsibility, honesty and good behaviour, which is why children attending Ty Plant are free children. Ty Plant is closely connected to the community, with adults in the community often attending meetings or taking sessions. Neill (1960, p.11) reported that his free students were always exceptionally friendly to visitors as children are more confident when engaging with strangers when they do not fear them.
Democracy is also important in Ty Plant. According to Freire, education is a political act as it involves social relations, and, hence, political choices (Palmer et al, 2002, p.129). In order for learners to take part in democratic society when they are older, they should experience democracy in school, and it is the staff’s decision as to what scale of democracy they experience. At Ty Plant, students, staff and community members attending are seen as equal and all have a say in important school decisions. Every Friday morning, all issues from the week will be brought up in a meeting where staff, children, and members of the community can attend and voice their concerns and opinions. Everyone can vote on actions taken and everyone’s vote is equal, which also applies to punishing anti-social behaviour (Palmer et al, 2002, p.2). Giving children a platform to speak about issues whilst being taken seriously is beneficial as it allows children to practice public speaking. Neill (1960, p.55) thought that the General School Meeting’s in Summerhill were more important than a weeks' worth of lessons because of this opportunity, claiming that he has heard sensible, confident speeches from children who cannot read or write. This approach helps to make the school fit the child and the community, rather than requiring children to conform to the school (Neill, 1960, p.4), which supports a child-led, child centred learning approach. Treating students as equals can positively impact their education. Gatto found that treating students with as much importance as you would put on yourself caused an engaged, real response as they are not trapped in conventional patterns caused by schools (Ruinzel, 2001, para 31). A former student of Gatto commented on Gatto’s teaching, saying he was never condescending (Ruinzel, 2001, para 33). Freire believed that having respect for learners is important for meaningful dialogue to take place in learning (Aubrey and Riley, p.128). Freire and Neill both believed that children raised in authoritarian settings are more prone to accept dominance from authority later in life and could tend to dominate others (Spring, 1994, cited by Aubrey and Riley, 2016, p.134). Ty Plant aims to avoid this through its policies regarding freedom and democracy and treating children as equals, rather than having the staff unquestionably in charge.
There are three classes in the school: ages three to six, six to nine, and nine to twelve. Putting older and younger children in the same class can cause the older children to inspire the younger children, whilst older children can benefit by explaining or teaching concepts to, or problem solving with younger children to cement their own learning and build their confidence (Isaacs, 2012, p.34). Gatto (1992, para 8, 9 and 10) wrote that he reluctantly taught class position, where children are assigned numbers and placed in classes with children of the same age based on ability, which reinforces the idea that children should know and accept their place in the world. People are not always placed with others of the same age and ability after school in the real world, and according to Freire (Palmer et al, 2002, p.130), education should be connected to and reflect the real world.
Elements of the timetable may vary, but the typical day will start with either a lesson from a teacher or spending time helping in the community doing activities such as litter picking, gardening or contributing to community projects.  Gatto advocated for giving school children community service because it allows children to learn from acting unselfishly and he believed it is the quickest way to give children real responsibility (Gatto, 1990, para 43). Gatto reported that children in his class that he had do community service told him that the experience had changed their lives and helped them to rethink their goals and values (1990, para 44) Community service or a lesson will take place in the morning, and all time afterwards is free activity. If a child wants to take part and learn, then that is who the lesson and activities are catered toward. While not having lessons may seem like it does not encourage the education of a child, Neill (1960, p.5) found that children usually stayed away from lessons for three months on average before taking part. Not being forced into lessons, rather attending voluntarily, shows a desire to learn and take part, making it more likely the learner will be interested and engaged. Neill (1960, p.12) believed that children should have the opportunity to follow their own interests, rather than the interests of their parents or the state, in order to become free thinking individuals, rather than being programmed like robots. 
The only subjects that will be mandatory for teachers to teach will be reading, writing and mathematics. Neill (1960, p.4) believed that children should not be sat at desks all day studying ‘mostly useless’ subjects and that reading, writing and mathematics are the only important subjects children need to know (Neill, 1960, p.25). Montessori maintained that collective lessons were less important (O’Donnell, 2013, p.23). The option for the lessons is available if children would rather learn through lessons, though they are not compulsory. Any other subjects will be taught if learners are interested in and want to learn about them. This means time and resources are put to good use, encouraging the children’s own interests rather than attempting to engage them in what does not interest them (Neill, 1960, p.25). This also puts the children and community in charge of the curriculum taught, rather than having the National Curriculum prescribed and monitored by the government, which Freire believed obstructs the curiosity, critical thinking and creativity of students (Aubrey and Riley, 2016, p.132).
During lessons, children will be introduced to new concepts and encouraged to independently tackle activities to further their skills and understanding of the topic, rather than memorise information from teachers or textbooks. A didactic approach, which is to be avoided, relates to Freire’s ‘banking’ concept where knowledge is deposited (Kohan, 2018, p.621) which Neill (1960, p.25) believed could take away the joy of self-discovery and overcoming obstacles from learners, as well as make them believe they are inferior and require help. The concept of independence in learning applies in the Montessori model, which supports that children should not be helped in doing things they can do for them self (Shields, 2014, para 5). Teacher’s will act as facilitators of learning, catering for individual’s specific needs where they see fit during lessons (Aubrey and Riley, 2016, p.24), and encouraging children to ask questions, rather than simply depositing the information they need in activities. This encourages critical dialogue, which Freire believed to be important to building up a learner’s understanding. Learners asking questions in response to the knowledge and concepts presented to them is essential in educational activities to help them form an understanding (Palmer et al, 2002, p.129). Lessons do not have a set finish time. Gatto (1992, para 11 and 12) maintained that having set times to finish lessons taught indifference, that nothing is so important that it is worth finishing if the bell has already signalled the end of the lesson. In Ty Plant, lessons finish naturally when the students, teacher or speaker are ready to finish.
Curriculum
The curriculum taught at Ty Plant is based on the Montessori approach. Montessori recognised that children do not learn subjects as their learning is holistic in nature. Their learning is not organised into subjects and lessons, but it comes through observations, exploration and investigation of their environment (Isaacs, 2008, p.23). Whilst there are a few lessons taking place every week, they are not as important to each child’s learning as the investigation of and interaction with the classroom environment is. A child needs an adult to respond to their investigations. A responsive adult will be able to answer, question, wonder or observe with the child and discover the answers together (Isaacs, p.23). This method of investigative learning encourages dialogue with student and teacher, which Freire believed was essential in educational activities to help the learner to form an understanding (Palmer et al, 2002, p.129). Early in her research, Montessori found that children preferred work over play, so in her writings she refers to children working, rather than playing (Isaacs, 2008, p.23). The lack of emphasis on play has become a key criticism of the Montessori approach. Neill (1960, p.25) criticised the Montessori approach as an artificial way of making the child learn by doing, with nothing creative about it. However, Montessori’s notion of the nature of children’s work was different to an adult’s work. She believed that the child was more interested in the process, and practicing it, whereas the adult was interested in the end product (Isaacs, 2008, p.24). Play materials are available as well as educational and development activities, giving the child the freedom to choose what they want to do. In the classrooms, activities on offer will relate to daily living and practical life, refinement of the senses, language and literacy, mathematics and creativity (Isaacs, 2008, p.26). Examples of these activities may include arranging and watering flowers, independent or group reading, sandpaper letters or geometric shapes.
In all classrooms, children will be taught how to do activities that they could practice and carry out at home, such as helping prepare snacks and lunch, setting the table and tidying away after lunch, putting on their coats and shoes themselves, and developing proper handwashing technique (Isaacs, 2012, p.36). Activities like these allow children to model behaviours of their parents and family life, whilst contributing towards the culture of the classroom, giving them a sense of belonging. Practicing these skills helps children to perfect the basic life skills they will need as they get older, aiding their independence and autonomy (Isaacs, 2008, p.26). Children will be shown how to carry out these activities through silent demonstration as it allows them to focus without language distraction (O’Donnell, 2013, p.21) and will have plenty of opportunity to practice, being supervised (Isaacs, 2012, p.170). Whilst adults feel like they are helping children by doing things for them, if the child can learn how to do it then the adult could be impeding their development and independence (Shields, 2014, para 5). Other benefits of carrying out practical activities include aiding concentration, the need to organise and developing an attention for detail, as well as developing physical motor skills (Isaacs, 2008, p.28). Developing motor skills through practical activities using hands is especially important, as Montessori noted that it was through hand movements that young children’s growing knowledge was more evident (O’Donnell, 2013, p.22).
Activities related to refinement of the senses are important as they help children to organise and classify their impressions of the environment. Sensorial materials will allow refinement of the senses, which Montessori believed helped understand different concepts and helped expand the child’s cognitive capabilities (Isaacs, 2008, p.31). Use of different shapes, 2D and 3D, with a focus on matching, pairing, sorting and grading help to build a mathematical understanding (Liebeck, 1984, cited by Isaacs, 2008, p.31). Shapes help refine a child’s visual sense as they explore the properties and relationships between different shapes, as well as their colours and shades. Feeling the shapes without being able to see them can help a child to recognise shapes through touch, refining their tactile sense (Isaacs, 2008, pp.31-32). Montessori further found that sensorial activities that deprived sight provoked a deeper interest in the activity (O’Donnell, 2013, p.24). Using music boxes and basic instruments introduces musical concepts to children as well as refining their listening skills (Isaacs, 2008, p.32). Cooking and gardening are not only useful practical activities, but they also help to refine taste and smell, providing a sensory benefit to the child’s learning too (Isaacs, 2008, p.32). Sensorial activities are important to other areas of learning. Learning to classify and organise shapes and other materials can be beneficial when exploring correspondence between symbols and quantities in mathematics, as well as in number sequences. Refining hearing can aid language learning, tuning the ear to be able to listen and distinguish between letter sounds (Isaacs, 2008, p.34). Refining the senses is emphasised in the Montessori approach and is an important part of the curriculum at Ty Plant.
The availability of books and language materials lay the foundation for learning to read and write. Montessori emphasised that language development is natural and does not need to be taught (Montessori,167, cited by O’Donnell, 2013, p.43) Children will not be pressured to develop their reading and writing skills in the early year's classroom, though teachers will encourage children to begin once they feel they are ready, which is determined through observations and conversations with the children (Isaacs, 2008, p.34).  Children are born with a sensitivity to language and it is important to encourage the development of language to aid their cognitive development and social skills (Isaacs, 2012, p.23). Learning grammar will take place through a focus on phonics and shapes using sandpaper letters to provide a multi-sensory approach, allowing the absorption of grammar through visual, auditory and kinetic senses. Sandpaper letters will be used early to form their names and basic words with predictable patterns, such as a vowel placed between to consonants to form ‘cat’ or ‘wet’ before being introduced to consonant blend such as ‘fr’ (frog) and ‘pr’ (prod). Children will have opportunities to progress from consonant blends to diagraphs, trigraphs and phonograms (Isaacs, 2008, p.35). Metal insets will also be used to develop pencil grip and control, improving handwriting. Repetition of using the metal insets not only develops muscular co-ordination needed for writing, but also has a therapeutic effect (O’Donnell, pp.45-46).  Practical life activities further help children refine their motor senses, preparing them for holding and manipulating objects, such as a pencil to write with (Isaacs, 2008, p.35).
Mathematical elements become familiar through the practical and sensory activities. Numbers relevant to children in practical activities could include days of the week, weeks in a month and year, date of birth, height and weight measurement and keeping a record of these measurements, counting how many snacks are needed to prepare and other every day, meaningful contexts (O’Donnell, 2013, p.62; Isaacs, 2008, p.38). The golden beads activity allows children to develop their addition, subtraction, multiplication and division (O’Donnell, 2013, p.162), as well as number bonds and decimals (Isaacs, 2008, p.36). In early years, mathematics is developed using objects while gradually building an understanding of number and memorising addition, subtraction, multiplication and division technique (Isaacs, 2008, p.36). Golden beads can be used alongside number cards in group operations or teen and ten boards to develop their knowledge of number values. Fraction circles are also used to introduce children to fractions, where each circle contains a different number of pieces from one to ten (Isaacs, 2012, pp.82-83).
Resources are available for other topics that are not taught in Ty Plant to aid children’s interest. The nature table allows children to explore different aspects of physical geography, from rivers and lakes to mountains and volcanoes, as well as different climates and different seasons. Natural sciences can be investigated through observing the outdoors environment and gardening (Isaacs, 2008, pp.38-39). History can be investigated through different timelines, from timelines of kings and queens to timelines of life on Earth. This helps children understand the passage of time and prepares them for history study. These subjects are also supported through the reading material and costumes for dress-up available (O’Donnell, 2013, p.126). These cultural study activities develop young children’s understanding of the world, and Montessori saw activities like these as important for developing a child’s understanding of and respect for humanity as a foundation towards peaceful co-existence (Isaacs, 2008, pp.39-40). Art materials are always available. Neill believed that creative arts fosters creativity in learners and gives those less academically inclined a chance to pursue their talents in other areas. It also provides a therapeutic function to children struggling emotionally (Palmer et al, 2002, p.2). Teachers will help children develop the skills they need to use the art resources available, such as cutting with scissors and sticking with glue, but the activities themselves are completely child-led so they can express themselves however they wish (Isaacs, 2008, p.42). Musical instruments are always available too, and musically inclined volunteers will come into class every week to sing, and do musical activities with the learners (Isaacs, 2008, p.42).
Assessments
Assessments in Ty Plant are not done through standard examinations. Success is not measured through exam results. Gatto (1992, para 10) wrote that he would insinuate that his students’ test results would be important to a future employer, though in reality he found that most employers were indifferent to test results. Neill (1960, p.29) looked at success as the ‘ability to work joyfully and live positively’, regardless of what job the individual had. Whilst cognitive development is monitored by teachers in Ty Plant to help children progress their skills, emotional well-being is also important. Exams have been reported as putting too much stress and pressure on primary school children. Wightwick (2019, para 3 and 4) reports that tests are leaving children anxious and not wanting to go to school, with teachers opposing the exams as they do not give a true picture of how the children are progressing. In a survey of nearly 7,000 pupils aged seven to eleven, exams were their top concern, even more so than bullying and family problems, and could impact their confidence and self-esteem (Lewis, 2019, para 7, 8 and 9). In Ty Plant, teachers will regularly be assessing children in class and taking notes on their development. This method of formative assessment allows teachers to get an instant record of how a child is progressing with any given skill at any moment, rather than being tested at the end of a topic or the school year (HMS Administrator, 2018, para 3). Assessment through observations allows for further planning and modification of the learning environment if needed, encouraging the learners’ strengths (Isaacs, 2008, p.21). Self-assessments are encouraged through one to one meetings or lessons with learners with an aim to encourage reflection and future planning. In these sessions, learners are not told by the teachers what they need to do to develop but are asked how they plan to achieve certain aims, some of which are set by the teacher but others by the child (HMS Administrator, 2018, para 12). This gives the child control of their own assessment and development and allows them to progress according to their own strengths and interests.
Conclusion
Ty Plant offers a valuable alternative to mainstream schooling that is child-led, designed to promote confidence, autonomy and an active interest in learning and investigation. The Montessori method’s benefits compared to other schools, academic and social, is already documented in research. Lillard and Else-Quest (2006, p.1893) reported that the Montessori five-year olds tested scored higher on academic and behavioural tests, showing higher levels of reasoning in reference to justice and fairness in social and behavioural measures. Montessori twelve-year olds were also found to respond more positively and reasonably to social dilemmas, showing a more developed sense of social skills and community (Lillard and Else-Quest, 2006, p.1894). Ty Plant has drawn much of its philosophy from other theorists, with A.S. Neill, founder of Summerhill school being prominent in the ideology. The measurement for success considers Neill’s (1960, p.29) own criterion, which is to work joyfully and live positively. A criticism received regarding Summerhill school from ex-pupils is the downplay of education and the lack of inspiration from teachers (Palmer et al, 2002, p.4). However, Neill (1960, pp.29-34) reports of many former students going on to be skilled workers in successful careers, such as doctors, engineers as well as creatives, such as painters, actors and actresses. Although Summerhill children may not all be as academic as they may have been with a mainstream education, they appear to be more confident, self-driven and less afraid of failure and authority. Through avoiding didactic teaching models and granting freedom to children, Ty Plant hopes to produce curious, self-directed children that are not afraid to engage with the world, to strive and develop in their career and have a good educational base for life through Montessori teaching.
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