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Targets

	Targets
	How you have worked on this
	An example can be found on

	[bookmark: cysill]Target 1
Read even more relevant and peer reviewed books and journal articles as well as websites when researching. 
	To work on this I have ensured to use a wider variety of sources throughout my work.
	Throughout reference list.

	Target 2
Synthesise research into your writing to aid the support of your key points.
	To work on this target I have ensured to have a two points of view for points.
	According to the Cambridge Dictionary (2019) intervention is ‘the action of becoming intentionally involved in a difficult situation, in order to improve it or prevent it from getting worse’. Packer (2019) further explains that ‘intervention is often used to describe a short-term, focussed teaching programme with specific intended outcomes aimed at pupils or small groups of pupils with particular needs.’ Both definitions emphasize the importance of intervening with individuals or groups in order to support their learning and development.

	Target 3
Revise some sentence structure for clarity of message.
	To work on this target I have ensured to use academic phrase banks to ensure that I have acquired a range of sentence structures.
	Throughout assignment.






























This assignment focuses on evaluating how an intervention can assist progression, learning, and development for learners. According to the Cambridge Dictionary (2019) intervention is ‘the action of becoming intentionally involved in a difficult situation, in order to improve it or prevent it from getting worse’. Packer (2019) further explains that ‘intervention is often used to describe a short-term, focussed teaching programme with specific intended outcomes aimed at pupils or small groups of pupils with particular needs.’ Both definitions emphasize the importance of intervening with individuals or groups in order to support their learning and development. More specifically, this assignment will explore how an intervention can support a group of learners with speech, language and communication needs (SLCN) to progress in their speech, language and communication (SLC). According to NHS (2020), SLCN refers to someone who experiences difficulties communicating with others, saying what they want to say, understanding what is being said to them and understanding and using social rules. 

The intervention I have chosen to carry out is a SLC intervention called Talk Boost KS2 (I CAN, 2016). Speech and Language UK (n.d.) explain how the intervention is carried out with a group of 4 children who experience communication difficulties. This intervention will be carried out with 4 pupils from year 4 who experience SLC difficulties. Within this group of pupils, there are two pupils, Ben and Sara, who have hearing difficulties which affect their SLC, one child, Jack, who was born with a cleft palate, which affects his articulation of words, and finally, Sara, who has delayed communication development, due to upbringing. Combined these pupils find it difficult to communicate with one another, and other people that they come across. These pupils have slowly progressed in their speech through their time at school, however it is noticed that they require additional support to target their speech and language development. These pupils have also been identified as requiring support with self-esteem, and behaviour, it is believed that these pupils behaviour is present due to a lack of self-esteem with their SLC. This intervention will support the speech and language development of these pupils communication skills, and development (Naser, 2023). This intervention was chosen for these pupils as their difficulties are on apar, therefore the aim is to enable progression within a focus grouped time. These pupils attend a school where 64% of pupils have additional learning needs (ALN), and 55% of pupils are on free school meals (FSM) (Estyn, 2022). Therefore, the general development of the pupils within the school is not up to national expectation, especially with the factors of COVID-19 pandemic having an impact on communication development in children (Tohidast et al., 2020). In addition to this, with the school being in a deprived area, Gascoine and Gross (n.d.) suggest that 75% of children who have experienced poverty in early years are below the average in language development, compared to 35% of children who haven’t experienced poverty being below average. 

Cambridge Dictionary (n.d.) define progression as the act of changing to the next stage of development. Welsh Government (2020), expand on this and explains that progression in learning as the process of enhancing and growing abilities, knowledge, and understanding over time. As students' knowledge and understanding grow in depth, breadth, and sophistication, this focuses on what it means to make advancement in a particular field or topic. Throughout Curriculum for Wales, progression is tracked through a learning continuum, called ‘progression steps’, from the age of 3-16 (Welsh Government, 2020b). The principles of progression will assist a school or setting in taking learners' needs into account and reflecting on pace and depth to ensure learning progression (Welsh Government, 2019). SLC comes under the umbrella of Language, Literacy and Communication AoLE, in addition to the National Literacy Framework, which encompass the development of skills in listening and speaking (Donaldson, 2015, pg.49). The rationale behind the Language, Literacy and Communication area of learning and expertise is that language is the core of thought and essential to not only good communication but also learning, reflection, and creativity (Donaldson, 2015, pg.48). The four purposes are the starting points to getting pupils prepared to take on life-challenges, whereby the aim of a school’s curriculum should be to support learners to become, ambitious, capable learners, enterprising, creative contributors, ethical, informed citizens and healthy, confident individuals (Welsh Government, 2020a). Gascoigne and Gross Better Communication Cic (n.d.) describe how lack of communication skills can affect employment, in addition they state that one in five 18-24 year olds found that their lack of communication skills caused a barrier to employment, which implies that it is vital for SLC to be taught and appropriately progressed while a child is at school. 
NHS Education for Scotland (2013), say that children with SLCN may struggle with a variety of communication-related issues. These can include issues with fluency, word and sound formation, sentence construction, understanding others' speech, and social language use. They also imply that SLCN can be presented by attention and listening, play and interaction, receptive language, expressive language and speech, fluency, and voice. In Wales, a child or young person's additional learning need (ALN) and the additional learning provision (ALP) necessitated by their learning difficulty or disability are described in an Individual Development Plan (IDP), which is a statutory plan based on individual development and maintained by schools and local authorities. Depending on the unique needs of each learner and how those needs change and grow over time, the IDP is meant to be a flexible document that varies in length and complexity. To ensure that IDPs accurately reflect the needs and characteristics of the child or young person, including what is important to, and for, them, each IDP contains a one-page profile (Welsh Government, 2020c). Within the intervention group Ben, Jack and Kelly, are students who have an IDP, and have previously received one-to-one support for their SLCN, within these interventions their unique targets which were identified within their IDP’s were worked on and progress was made, however little progress was made with communicating with others, and participation in group work. Recognising this allowed the school team to see that these pupils would benefit from a group intervention, to implement their improved SLCN, in addition to improving their confidence in themselves when communicating with others. The parents of these pupils have been happy for the interventions to be carried out and have seeked to support the school on ensuring their child is practicing and developing their SLCN at home. However, Sara, who has never received an intervention for her SLCN, finds it difficult to participate in class because she lacks the breadth of vocabulary that her peers have amassed from engaging in conversations at home. She usually uses electronics in her free time due to the lack of interaction at home, which has made her lack confidence generally, which is shown in her behaviour and SLC. Carson et al. (2019) describes the acquisition of critical social skills, which are typically gained during regular physical contact, can be hindered by a constant reliance on technological gadgets. They explain how face-to-face interaction is necessary to develop social skills including recognising when to switch off in discussions, reading and using facial expressions, making the right eye contact, and altering your tone depending on the person you are speaking to. Sara’s mum has made the school aware that Sara draw backs from any type of communication at home, and often appears withdrawn, which implies that Sara needs to have an intervention to build on her confidence with her SLCN. Discussion with Sara’s mum has shown that she is eager to accept any support for Sara’s learning and development.
According to Piaget's theory of cognitive development, a child's intellect develops along with them; he thinks that cognitive development involves more than just learning; the child also needs to create a mental model of the world. Children go through a series of four phases during the cognitive development process, which is a result of the interaction between innate abilities (nature) and external experiences (nurture). All children will go through these stages, but not all at the same rate. By the time a child is in year 4, they should have equipped the sensorimotor stage by age 2, and the preparational stage, by the age of 7, and should be working on their development of concrete operational stage which should be gained by age 11. However the pupils within the intervention group are still developing within the preparational stage, whereby they are still building the capacity to mentally and linguistically describe the world, their ability to think symbolically about different concepts, and how the world appears to a child, as opposed to how it actually is, dominates their thinking, yet is not able to think logically or solve problems (McLeod, 2023). These children also find class inclusion difficult which is the most prominent issue with the pupils identified with needing this intervention. Where the pupils behaviour is prominent, due to their lack of social skills, impacted by their SLCN. Additionally, Jack struggles with his behaviour, refusing to participate in events outside of class and struggling to integrate himself into them. He works on these issues on his own. The class teacher has observed that Jack dislikes having to repeat himself or explain what he means when he speaks, so it is thought that with support to increase his SLCN in group settings, it will positively affect his progress with his behaviour, as the Talk Boost intervention will enable him to develop social skills to understand social expectations. Lindsay et al. (2002) says with their decreased communication abilities, children with SLCN may believe that their social skills are lower to those of their peers who are normally developing. This could then influence how their peers treat them, lowering their overall level of social acceptance. So, there are solid reasons to believe that these effects for social acceptance could affect children with SLCN in both directions. Furthermore, a similar two-way influence may exist in this area as well given the link between learning disabilities and behavioural issues. As a result, it is essential for these students to receive this intervention, which will offer strategies to support their SLC development while also using this development to positively affect their self-esteem and, consequently, their behaviour. It further, suggests that students with SLCN are likely to have self-esteem issues, which can affect their behaviour.
According to Chomsky's Natavist theory, the hypothesis contends that a set of universal grammatical rules is hardwired into the human brain and is shared by all human languages. According to this hypothesis, pupils can pick up the rules of their language by using these general rules to the language they hear around them (Montsaye Academy, n.d.). Also, according to LaMarr (2022) Chapman’s interactionist/social theory, is based on the hypothesis where children can only learn language through interaction with other kids and adults, and language only serves the function of communication. It emphasises how crucial the setting and culture are for learning a language, having an intervention to focus on the SLC development within children through working with an adult is putting this theory into action. However, Professor R Narasimhan’s argues that children acquire ‘language behaviour’, which is the ability to use language to influence or explore their environment, communicate with others, express their intentions, and cause others to do things. All of this is taught to children through exposure to a variety of linguistic expressions and non-verbal cues like pointing and gesturing. His theories are therefore grounded in (behavioural) pragmatics, or the study of language use (Chandrasekar, 2008). Specially Teaching (2018) imply that for children with SLCN, it should be indicated that language acquisition happens as a mix of all three of these theories; children will find it difficult to learn language if they lack the biological capacity to produce speech and hear others conversing and interacting with them. Therefore, the more encounters of conversing and interacting with others there is a higher possibility for children to gain language acquisition, and to be able to communicate with others. Jack, Ben and Kelly have needs that are biological, which implies that their language acquisition will be difficult to gain, Talk Boost KS2 will hopefully support these children to improve their language acquisition, in addition continually working on previous interventions to ensure their SLCN are being developed. 

I CAN (2016), discuss what the Talk Boost KS2 intervention is. Talk Boost KS2 is an intervention which target children with SLCN, the intervention is delivered by trained teaching assistants and teachers to children who have been identified as requiring support with their language development. The intervention takes place for four children where they have three sessions a week, for eight weeks. The intervention works on different elements throughout the eight weeks, which build on the skills they focussed on the previous week see Appendix 1. This intervention may need to be altered from this structure, if the pupils require more time on a particular skill, which will inevitably make the intervention longer, and will require it to be longer than the eight weeks. Despite the need for the extensive timetable for the prompt development of the pupils, however a drawback of the structure of Talk Boost KS2 is that the pupils will be spending time out of class which could cause a determent to their learning of other subjects that they are being pulled out of. According to NEU (2020), for an intervention to be as successful as it is described, it is essential that teachers, or teaching assistants to attend the training sessions as suggested. Teaching assistants and classroom teachers participate in a 5 hour day of training in order to conduct the intervention Talk Boost KS2. The training provides the chance for teaching assistants and class teachers to learn about the intervention and the resources. A summary of language and communication development through ages 7 to 11, and its significance for learning and development throughout the primary school years are also given (I CAN, 2016). Speech and Language (2022), explain how the training day consists of four sessions. SLC in KS2 are discussed in session one. Session two will consist of an overview of choosing students and materials, or activities. Discussing about the KS2 curriculum and activities will be in session three. Organising sessions will be within session four. The importance of having the class teachers involved with the training is so that they can carry out the whole class activities, that is key to the progress of these pupils within a whole class setting, it also provides the class teacher an insight into what support is best to provide pupils with their SLCN in class (I CAN, 2016). This training day could cause implications with the whole-class due to them requiring a supply teacher, and possibly a supply teaching assistant in addition. Considering the cost of the intervention, in addition to this funding may cause an issue with implementing the intervention. The Talk Boost KS2 intervention pack costs a total of £550, which includes everything you need to run the intervention. The pack includes manuals, pupil notebooks and participant books (Speech and Language UK: Changing Young Lives, 2016). However, the training delivered is provided by a trained tutor, which is a separate cost, which is set up individually by the tutor (Speech and Language UK: Changing young lives, n.d.). The resources that are needed for this intervention are included within this pack, which are the key resources required. Additionally, there are whole class activities, which can be accessed online. 
Every person progress' within SLC can be different, which is comparable to awaiting a child to take their first steps, it is individual progress that is made (Bringing Up Great Kids, n.d.). The progression within this intervention is tracked through a progression tracker. The tracker enables teachers, and teaching assistants to see the progress before, and after the intervention sessions. The intervention progress tracker loosely relates to the skills the pupils will be developing throughout the intervention. The tracker consists of a list of questions, where a score between 0-3 is given and ultimately will be given an overall score which will provide a picture of where an individual child is at (I CAN, 2021). According to the I CAN (2020) examination of online trackers, 66% of children reached their expected levels in their ability to listen carefully, a vital skill for understanding what is happening in the classroom. Additionally, they claim that 60% of students were sharing stories and explaining what had happened at levels that were at expected levels. Also, communicating and working with others, about 60% performed as within expected levels. The Talk Boost KS2 has been shown to have a positive impact, however it may not be the right support for all the pupils who have been selected to participate, on the other hand the intervention may allow them to improve with their SLCN. Before the intervention, the group of pupils were tested, all of the pupils scored between 30 and 35, meaning that they are on the weaker side of working towards age expectation. By the end of the intervention the hope is that these pupils will score between 45 and 55, which will suggest that they are a stronger working towards age expectations, or they are working at age expectations. 
The whole class activities, and homework tasks which enable pupils to deploy the skills they learn within intervention sessions. Activities include Lego therapy, ordering a story, and word detective sheets, these activities involve the pupils participating in the intervention to work with other pupils within their class, which will hopefully improve their confidence and their SLC. Legoff and Sherman (2006) describe LEGO therapy as an approach in which the LEGO building blocks have been adapted as a therapeutic modality for boosting motivation to engage in social skills intervention and providing a form of communication through which children can interact. This suggests that students with SLCN will benefit from engaging in such activities. Ben and Kelly in particular will gain from this activity because they will have to pay attention to what others are saying to make sure they are following directions and make sure they pronounce their words clearly so that others can comprehend what instructions they are saying. 
In contrast to cognitivism and behaviourism, the Humanist view is described in one source as an educational philosophy. Human goodness is something that people inherit, according to the humanist perspective. Learning is viewed from a humanist theoretical perspective, which presupposes that learning is a natural desire, a way to achieve one's potential, and a way to self-actualize. Moreover, the belief that learners have influence over the learning process and that learning is essential for a child's development (Humanism About humanism, 2013). In agreeance, Gandhi and Mukherji (2022) describes the humanistic learning theory as a theory which places a strong emphasis on the freedom and autonomy of students. It links the capacity for learning to the satisfaction of other wants, which builds on Maslow's hierarchy of needs, and the learner's perception of the usefulness of the knowledge. This theory implies that the pupils should lead the learning, and be in charge of the learning process, therefore, to provide this opportunity for the pupils within the intervention, they will be able to decide what time of day they would like to do the intervention sessions, whereby they will be given two options of times. In addition, the activities that they will do within the sessions will be altered to the interests of the pupils. Engler (2022) say that learners who have their interests woven into their education are more likely to remain interested through their learning, because the learning itself takes on interest, pupils are motivated to increase their knowledge on their own. 

As stated by the WJEC (2021), SLCN are typically divided into three subgroups. The first subgroup, known as the transient group, consists of students who have had little exposure to experiences such as home life and upbringing and are therefore more likely to catch up given the correct help. Secondly, the SLCN that are particular and persistent and have an absence of neurodevelopmental or social factors. Lastly, children with SLCN as a secondary need to cognitive, sensory, or physical disabilities as their predominant need. After the intervention being carried out, the hope is that Sara, would have caught up with her peers in class, and therefore will not require further intervention for SLCN. However, for Jack, Ben and Kelly continuing a SLCN intervention is necessary for their progression with their SLCN, depending on the progress made within this intervention, the intervention may be altered to focus on the specific needs identified as needing developed. 

Good communication is a two-way process, which requires good listening skills. To support the childrens development people around them need to demonstrate good listening skills, and by having a conversation with a child, supports their language development (speech and language uk, 2023). Parents can implement these two things into their daily routines with their children at home to increase a child’s SLC. To further involve parents with supporting their children’s SLCN development sessions could be provided to give parents packs with activities, and to show parents on how to use them, which will support the development at home. Pupils will be encouraged to complete the homework tasks that coincide with the intervention which will be a way that parents will be involved with supporting their children. 

The next steps for these pupils has been integrating them back into a full lesson timetable, and monitoring their in-class progress with SLC. Despite Jack thriving within the intervention sessions, there has been very little progress with Jack, within the classroom environment. Therefore, the school has decided to seek another intervention which will be key to Jack’s development with his SLCN, as discussed above Jack has a cleft palate which affects his SLC, therefore linking with the Speech and Language therapist will be continuous for his development with SLC. Despite this, the overall aim of the intervention was a success which had been positively seen throughout the school, and therefore, it has been decided to carry the intervention out throughout the whole school, across KS2. Pupils and staff are very excited to see improvements with SLCN throughout the KS2 classes. 

Doing this assignment has allowed me to explore several interventions which can be offered to children to enable them to succeed in their education, I explored interventions ranging from ones that impact their mathematics, mental health and wellbeing, and Language, Literacy and Communication. I ultimately decided to choose a SLCN intervention as it is one that is close to me and has impacted me personally in the past. From carrying out research on SLCN, and the intervention I feel that I have gained knowledge on how I would be able to provide opportunities for my pupils in the future to continually work on their SLC, through activities such as Lego therapy and storytelling through whole class activities. I believe that SLC is imperative to the development of any child, no matter their method of communication. 
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Week Skill Why?

1 Active listening (Listening carefully) Listening and understanding both adults and other children are critical for learning and developing relationships. Recognising
when you haven’t understood and having strategies to overcome this are also crucial.

2 Vocabulary (Learning new words) Children’s acquisition and command of vocabulary are key to their learning and progress across the whole curriculum. The
words used in school become increasingly complex and specialised as children progress through the curriculum. There is an
increased use of higher level words used across the curriculum and an emphasis on topic specific words — such as

3 ‘photosynthesis’. The higher level words with relevance across a number of curriculum areas (referred to as Tier 2 words) are
more commonly used and yet less likely to be taught than the less frequently used but subject-specific Tier 3 words.

4 Narrative skills (Telling stories and Before children can write with confidence, using extended sentences and complex vocabulary, they must first be able to speak

saying what happens) in sentences, and developing this skill is a key element in successful literacy skill development.

5 Working memory and Problem Solving | Executive function and self-regulation skills, including working memory, inhibitory control and cognitive flexibility, provide

(Remembering and thinking) critical supports for learning and development, and become increasingly important through the primary school years.

6 The Programme for International Student Assessment (PISA)17 identifies Collaborative Problem Solving (CPS) as a critical and
necessary skill across educational settings and in the workforce. Working memory is an important process for reasoning,
decision making and behaviour.

7 Talking in groups (Working with Children tell us that making friends is really important to them in school; and being able to take part in group discussions18 is

others, Making friends and having a crucial part of forming and maintaining relationships. In addition, in many classrooms children are expected to be able to

8 conversations) take part in class discussions and small group work with peers as part of the learning process

| CAN (2016)





