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Introduction
 
This assignment will use Tripp’s (2011) critical incident methodology to critically evaluate an incident observed in a classroom setting. This assignment will describe the observation stage, where three potential critical incidents were recorded before choosing one to examine and evaluate (Immersive Learning Space Primary, 2023). Literature that relates to the critical incident will be discussed. The teaching and learning methods that could be applied to the critical incident will be analysed followed by a discussion of how the findings can be applied to my own pedagogical choices that I could use in my own classroom.   
According to Tripp (2011), critical incidents do not exist independently of the observer but are created, they are an interpretation of the significance of an event. The judgements made provide a new meaning to an event that may be described as ‘commonplace’ (Tripp, 2012 p.24). This allows the observer to reflect on teaching practices to identify the causes and explanations behind incidents using academic theory and professional knowledge (Tripp, 2011). In contrast to this, Flanagan (1954 citied in Spencer-Oatey, 2013) described a critical incident as an event of extreme behaviour. It was argued that extreme incidents can be more accurately identified than more average incidents relating to behaviour. As previously mentioned, this is not the case for Tripp (2011) whose methodology has shown that focusing on a ‘typical’ incident and analysing it can allow observers to perform deeper reflective practice on teaching practice and learning methods. For this assignment, I will be focusing on Tripp’s (2011) critical methodology to delve deeper into the class dynamic how this can influence my own pedagogical choices in a classroom setting.  
 
The allocated observation took place in an English medium primary school located in the Swansea local authority. The school has 435 mixed gender pupils with an age range of 3-11 years old (Welsh Government, 2022). The recorded incident took place at 9:30 in the morning in a year 4 class consisting of 23 children, working at progression step 3. The staff present in the class included a teacher and a Teaching assistant who was primarily responsible for working 1:1 with a child with ALN. The classroom was organised in groups of ability where the higher ability pupils were sat at the back of the classroom. The observed critical incident focused on Child A who sat on one of the higher ability tables. 
 
Literature review
 
The observed critical incident has highlighted some key areas that can be discussed and examined in this literature review. This review will focus on transition and specifically how this can affect social development including peer relationships and attachment as well as emotional well-being. 
Fabian and Dunlop (2006) highlighted that transitions are changes in environment which include differences in the curriculum, the styles of classroom interactions and social rules. They also emphasise how moving schools means acclimating to changes in identity and relationships. Therefore, a major social change is placed on the child which can influence their social and emotional wellbeing depending on how they adapt and adjust to these changes. Margetts (2007) agreed with this definition by referring to transition as challenges that the student must make sense of including differences in teaching and peer groups. Bharara (2020) investigated the factors that were affected by transitions, specifically, the transition of moving to a different school. Peers and teachers were found to be the main factors in this investigation. It was found that when a teacher provides a new student with greater support, the students enjoyment and effort in schoolwork increases (Moore and Lipman, 2005 citied in Bharara, 2020). This shows that positive teacher relationships can improve the emotional well-being of a child. This has also been found by Pianta et al. (1995) who emphasised that a positive-teacher child relationship was associated with better adjustment from the transitioned child at the end of the school year. For example, children who had warm, communicative relationships with their teacher were better adjusted than those with angry or dependent relationships. Therefore, the role of teacher-child relationships is important in a child’s adjustment to a new school. However, as previously mentioned, a teacher-child relationship that was based on a dependency of the child on their teacher negatively affected their adjustment. This dependency could be linked to attachment theory. An attachment perspective on child-teacher relationships involves three dimensions, one being dependency (Birch and Ladd, 1997). In this case, a child dependency refers to an overreliance or clinginess to the teacher (Sabol and Pianta, 2012). Much research focuses on and referres to a child’s dependency on their teacher because of said teacher being an attachment figure (Verscheuren and Koomen, 2012). However, Bowlby (1969, citied in Sroufe, Fox and Pancake, 1983) emphasised the importance of the distinction between attachment and dependency. Where attachment is seen as a relational construct varying in quality through different caregivers, dependency is seen as an acquired trait that can be extinguished (Verscheuren and Koomen, 2012). Despite this, Howes and Richie (1999 citied in Hamre and Pianta, 2001 p.484) used attachment styles to classify teacher-child relationships and found that their category of ‘resistant insecure’ showed very similar traits to an insecure-ambivalent attachment style which demanding behaviour towards the teacher. This shows how we can use attachment styles to investigate teacher-child dependency which can be useful when analysing why these styles are present and how this effects behaviour. For example, resistant insecure children who show dependency on their caregivers can result in them becoming angry when the source of the dependency is withdrawn (Bowlby, 1969 citied in Sroufe, Fox and Pancake, 1983). Birch and Ladd (1997) suggest that children who are dependent on their class teacher may be using their teacher as a source of support in an environment where they may feel lonely which is a common occurrence for children who have transitioned to a new school (Fredricks, 2011). Birch and Ladd (1997) also claim that this dependency can restrict children from exploring relationships with their peers which can limit their social interaction and may cause feelings of social isolation.  
 
Bradshaw et al (2010) found that the most found stressor of moving to a new school was the difficulty in making new friends and maintaining friendships. Many children who have transitioned to a new school have described that the ending of established close friendships from their previous school has stopped them from making connections with peers in their new school. This shows that the challenges that transition can bring to a child can affect their social relationships. Vygotsky (1978 citied in McLeod, 2023) introduced the zone of proximal development, where he believed that when a child is in this zone when completing a particular task, they will be provided with the appropriate assistance to give them a boost to achieve the task. This zone requires the presence and assistance of a ‘More Knowledgeable Other (MKO)’ such as the class teacher. This theory has been criticised when applied to the classroom setting as it has been argued that the learning process can be restricted as the learner becomes dependent on the More Knowledgeable Other (Lambert and Clyde, 2000 citied in Ameri, 2020 p,1533).  Despite this, Fernandez et al, 2001 citied in Puntambekar, 2022 p.452) suggested that a MKO could include one of the child’s more capable peers which in this case, have knowledge of the class structure and more confidence to use procedures developed through scaffolding which is especially important when that child has newly moved to a school. So, it could be suggested that a teacher could initiate scaffolding while peers model it and take part in it. This shows how peers are important in achievement in the classroom. Moreover, Bronfenbrenner (1977 citied in Evans, 2020) suggested that a child’s environment can have a direct influence on their social development. He highlighted that there are five systems that are involved in this. One of these is the microsystem which is the first level of his theory and involves the direct contact a child has within their immediate environment which includes parents, teachers, and school peers. It was suggested that the other people in this system had the ability to influence a child and that the interactions found in this system are extremely personal and are key to supporting the child’s development. However, it has been argued this theory may not apply to the 21st century due to influences from social media and other interactions with more modern developments. In contrast, Kelly and Coughlan (2019) found that there were many links to Bronfenbrenner’s ecological system theory in their own theory of mental health recovery suggesting that a child’s ecological systems can help their mental health development. These social development theories have been applied to classroom peers where it was suggested that peer relationships are extremely important throughout childhood as they provide emotional support which involves managing both positive and negative emotional states such as anxiety (Wentzel et al. (2009). The importance of peer relationships is evident, however, the benefits from peer interaction such as emotional support can be found from other sources. Sroufe et al. (1999) suggested that a child’s social development is largely based on their interactions with their parents. However, Harris (2000) emphasised the heavy impact of peer influences on a child’s social development. Thompson et al. (1999) placed importance on multiple social networks including peers and parents in the healthy social development of a child. This shows how multiple social groups can aid in the development of a child. For example, Burleson and Kunkel (2002) emphasises that emotional support provided by parents can give the child the emotional support skills to form peer relationships initially. This means that for a child to have successful peer relationships that, they first need to learn the skills to provide emotional support to their potential peers. This shows the multi-dimensional impact on a child’s social and emotional development. 
 
 


Explanation of Case Study
 
The incident outlined in this assignment (see appendix 1) took place in the morning session of a year 4 class. There were 23 children in attendance with one class teacher and one 1:1 TA.  
 
The observed incident started with the pupils sitting at their desks while the class teacher was introducing the topic of inferences. The incident focuses on Child A who has recently moved to the school. The teacher was showing a PowerPoint explaining the task and was asking questions throughout to assess the children’s understanding. It should be noted that, Child A put their hand up to answer all questions and did not put their hand down until after the questions sessions were finished. After the teacher finished explaining the topic, they then prompted the children to start a group work task where each table were given a stimulus (a type of shoe) and had to draw inferences about it. During this time, Child A did not interact with their peers and put their hand up to get the teachers attention twice. The first time Child A put their hand up, the teacher came over quickly. Child A then put their hand up again a few minutes later but the teacher was visibly busy helping other students and did not see Child A’s hand for five minutes. During this time, Child A kept their hand up until the teacher came over.   
 
 
Child A is newly transitioned to the school, which is a major social change, where the child may struggle to acclimate to their new environment including interacting with new peers. Fabian and Dunlop (2006) highlights how these changes can affect the child’s social and emotional wellbeing depending on how they adapt to the new environment. In this case, Child A seems to have developed a relationship with their teacher but not with their peers. It could be argued that Child A is demonstrating a dependent relationship on their teacher. Not only can this be seen by the child putting their hand up to ask their teacher for help rather than interacting with their peers, but also when they continued to keep their hand up during question time for all questions. This clinginess to their teacher could point to a dependent relationship between Child A and their teacher (Pianta, 2001). This could restrict Child A from interacting and forming relationships with their peers (Birch and Ladd, 1997) which could explain why Child A did not interact with others on their table. However, it could be suggested that this is an indicator of a positive teacher- child relationship which is a factor that has been found to improve a child’s emotional well-being (Bharara, 2020). Also, the child could have observed and imitated children putting their hands up for help from the teacher is socially acceptable and reinforced in the classroom (Bandura, 2006 citied in Nabavi, 2012). It could be argued that the observed critical incident showed that Child A did not have an intact microsystem as they do not have a relationship with their peers (Brofenbrenner, 1969 citied in Evans, 2020). Burleson and Kunkel (2002) emphasised the importance of a multi-dimensional impact on a child’s social and emotional well-being through their teachers, peers, and parents. As we can see, Child A does not have a positive relationship with their peers. This means that they may not receive the emotional support that they need to manage negative emotions such as anxiety (Wentzel et al., 2009) which Child A could be experiencing due to the transition that they are going through. This lack of peer relationships could suggest a need for next teaching and learning steps that could use strategies such as scaffolding that could promote relationships with peers as well as inclusion strategies and class procedures that could be implemented.  
 
 
Teaching and Learning methods.
 
Critically evaluating the observed critical incident has allowed me to evaluate the teaching methods that I would use to address the incident if this was to take place in my own classroom. The observed critical incident has shown that Child A lacks peer relationships. To assist this, a peer buddy system could be put in place. A buddy system is aimed to help a vulnerable student with emotional and social support by another member of the class (Anti-bullying Alliance, 2023). Foster (2011) suggested that using a peer buddy system could be majorly beneficial when a child is placed in a new environment with new social groups. By having a peer as a ‘buddy’, the child can have a form of support available that is not their teacher which can greatly reduce a child’s anxiety level. This can also allow a peer group to accept the new member more easily where both parties can become comfortable with each other due to the ‘buffer’ of a buddy. Through using a buddy system, it was found that a child can transition better which would be beneficial in this situation where Child A has newly moved to the school. However, Tzani-Pepelasi (2019) has argued that a buddy system has the potential for bullying. For example, as Child A is new to the school and has been observed as quiet and withdrawn as they did not show interaction with their peers, they may become a target for bullying in the social group of their buddy. This could have an extremely negative effect on the child’s emotional and social development and has the potential to make the child even more withdrawn than they were originally. Despite this, Jones and Schwartz (2004 citied in Chianese, 2010 p.9) suggested that peers can be models of social behaviours like communication and play skills. Chianese (2010) suggested that a peer buddy system can have a strong impact on a child’s social skills. This is because a buddy increases the amount of time the child interacts with their other peers which will enhance their confidence and allow them to build long-lasting friendships (Chianese, 2010). Therefore, this teaching and learning method could be effective in eliciting a child to interact with their peers.  
As previously mentioned, if a child is in their zone of proximal development using a More Knowledge Other, they are more likely to gain achievement in their task (McLeod, 2023). In this case, a child who has newly transitioned to the school could find it extremely useful to have a MKO in their peers to achieve their social goals. One way of facilitating this is through scaffolding. Scaffolding provides individualised support for a learner’s Zone of Proximal Development where a MKO supports the learners development (Chang, Sung and Chen, 2002 citied in Van der Stuyf, 2002 p.2). The goal of scaffolding is to gradually help the learner to become independent and self-regulating (Hartman, 2002 citied Van der Stuyf, 2002 in p.2). In this case, the teacher would provide the information that the student would need to know such as class procedures to promote interaction. In the observed critical incident, Child A is open to interacting with their teacher but not with their peers. The teacher could use scaffolding to prompt the learner to interact with their peers and as Child A seems to trust and look up to the teacher, this process may be more effective.  However, much research relating to scaffolding has been criticised for its rushed intentions. For example, Smagorinskey (2018 citied in Margolis,2020 p.21 ) argued that the aim of teachers who use the scaffolding technique is to obtain rapid positive results. This prompts another criticism of scaffolding as some argued that scaffolding and the ZPD are often defined in similar terms however, the ZPD does not focus on a certain deadline of development but the timeline of the ZPD is determined by the individuals own speed of development (Xi and Lantolf, 2020). Therefore, it could be argued that scaffolding may not be an effective strategy in terms of developing a child’s ZPD. Stone (1998 citied in Xi and Lantolf, 2021 p.40) suggested that to aid in this issue, users of the scaffolding strategy should look at its intentions in a deeper way where the child’s development is not seen as something that can be achieved overnight but it is a gradual process that should be facilitated not forced upon the child, which is more in line with Vygotsky’s concept of the ZPD. In my opinion, scaffolding could be a beneficial technique to use to increase Child A’s peer interaction. For example, I would implement the C3B4Me procedure. This procedure prompts a child, who may have a question, to ask 3 sources, including a classmate, to try to find the answer on their own before asking the teacher. (Honeycutt, 2017). In terms of scaffolding, the teacher could introduce this procedure and show how it used in the class with peers for Child A to know how the procedure works. It could be argued that Child A may look to other sources of information such as the classroom TA or the board before asking their peers due to their lack of social interaction. However, through scaffolding, the teacher could encourage the use of peers as the main source of help for this procedure. Using this procedure has shown to encourage children to connect with their peers, increase communication skills and has allowed children to take initiative by being courageous in asking questions to peers that they would not normally interact with which, acts as an ‘ice breaker’ in their relationship (Honeycutt, 2017). Not only does this procedure have many benefits for Child A in this situation, but it could also be beneficial to the other children in the class as students who know the answer to a question and can help others will build their self-confidence (Honeycutt, 2017). Therefore, I think that using scaffolding to promote classroom procedures that elicit social interaction could be extremely beneficial for Child A and subsequent peers.
 
Discussion

On reflection, I recognise that the use of a More Knowledgeable Other (MKO) may be extremely useful when encouraging a newly transitioned child to interact with their peers (McLeod, 2023). In terms of the observed critical incident, If I was to come across this situation in my classroom, I would use the MKO to scaffold learning. Through this, the child would be aware of classroom procedures that could be useful to them such as the C3B4Me procedure (Honeycutt, 2017). I would implement such procedures to not only encourage interaction with peers but to also avoid the child becoming dependent on the class teacher. It has been found that children who feel lonely and anxious may become over-dependent on their teacher, which could limit them from interacting with their peers (Birch and Ladd, 1997). It was also found that having this dependency could result in the child becoming frustrated when this source of dependency is withdrawn (Bowlby, 1969 citied in Scroufe, Fox and Pancake, 1983) which shows the importance of ensuring that this type of relationships doesn’t form. To facilitate this, I would implement a peer ‘buddy’ system which could be beneficial in this situation as the child would have another from of support other than their teacher (Foster, 2011). Chianese (2010) suggested that this system can build long-lasting friendships where the child is provided with social support. It has been argued that using this system could result in bullying Tzani-Pepelasi (2019). If I was to implement this system in my classroom, I would be the act as the MKO where I would use my understanding and knowledge about the children to provide the new child with a ‘buddy’ that is best suited to them to decrease the risk of bullying. The overall aim for me as a teacher would be that the child enters their zone of proximal development, where they have support from both their peers and their teacher which could be achieved through these measures. Using these systems would help to ensure that the child has a positive relationship with their teacher as they would be able to look to them for support but would not be overdependent with them as they also have support and interaction through their peers. In my classroom, I would use these strategies to form a positive relationship with this student as this has shown to provide a better adjustment to a child who has moved schools (Pianta et al., 1995). In addition, using these systems to encourage positive peer relationships can provide children with emotional support which is extremely important when a child is experiencing the stressors of moving schools (Wentzel et al.,2009). These positive relationships would help to ensure that a child’s microsystem (Brofenbrenner, 1997) is intact where the relationships with those in a child’s direct environment have been shown to be key in supporting a child’s social development as well as supporting their mental health (Kelly and Coughlan, 2019). Using these systems will allow me to support the social and emotional development of the children in my class as well as promote positive relationships through encourages pupils to collaborate and interact with one another. Therefore, these theories of learning would be extremely influential in my pedological choices in my own classroom.  

Conclusion
 
Through using Tripp’s (2011) critical incident methodology, I have been able to critically evaluate an incident that took place in the classroom and think about why this incident has occurred and what could be done to help solve this issue.  
The methods of teaching and learning pedagogies would be impactful within the context of the observed critical incident as the theories that the pedagogies are based on have been critically analysed and can be used in the classroom to address the transition of a child in terms of their social relationships. Research looking at classroom practices and learning theories have found that a child’s relationships with their peers and their teacher have an impact on their social and emotional development. Through investigating the critical incident, I will use the learning theories and practices in my own classroom in the future as they highlight the importance of a child’s social development which I believe is important to consider in the classroom environment. Through researching these topics, my professional knowledge has been developed through learning ways of supporting learners as well as deepening subject knowledge and teaching expertise in terms of transitions and the social impact of this on the child (Professional Standards, 2023). Through observing this critical incident, I have learnt the importance of critically reflecting and evaluating on practices and how this can benefit future teaching practices to improve learner outcomes including inspiring communication through peer interaction and supporting positive pupil well-being (Professional Standards, 2023). Overall, I would recommend a ‘buddy’ system to be put into place with the teacher putting careful consideration into who and why they choose to avoid complications such as bullying. I would also encourage the use of classroom procedures informed by the teacher that encourages peer interaction.  
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Appendix

Appendix 1

OBSERVATION / FIELD NOTES

Record 1
	Date and time, year group:
25/09/23, 09:30, Yr. 4

	Where and When: Context of the observation – subject/AOLE, general classroom context
Literacy, Language and Communication lesson on inferences
Sitting at desks listening to teacher showing slideshow and using group discussion,
Back table with 2 other boys 




	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)
· Child had hand up during whole questioning by teacher during lessons on inferences during break on showing slideshow. 
· Was not asked to answer multiple times but was chosen to answer on the final question.
· Had hand up two separate times during work time when children where prompted to participate in group work where they were given a shoe per table and had to make inferences about it. 
· Teacher came over to student quickly during 1st time of putting their hand up 
· Second time putting hand up- teacher was busy with other students so didn’t answer for 5 minutes but child still kept hand up 
· Did not interact with peers during entire session.








	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Transition- new to school – not used to new environment – not interacting with peers because of stress of change – Bronfenbrenner. 
Attachment – over dependent on teacher 

Look at buddy system and procedures to increase peer interaction. 









	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
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