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	[bookmark: cysill]Targed/Target 1
	Always cite correct author, i.e. Welsh Government, for Curriculum for Wales documentation

	Targed/Target 2
	 Include more critique in your writing, i.e. express your point of view in light of what you already know and from relevant literature, and consider the strengths and the weaknesses in the material e.g. when discussing theories.                

	Targed/Target 3
	Express your views more succinctly to improve your academic writing still further.



How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.
Introduction
Within this essay, there will be a critical discussion based around school development plans (SDP). For this assignment, there will be a focus on an SDP from my professional teaching experience 3 (PTE3) school. To ensure this discussion is ethical and ensures the anonymity of the school, its pupils, staff and stakeholders, I will be adhering to the British Educational Research Association [BERA] (2018) guidelines. Therefore, I will be using the pseudonym ‘School X’ in replacement of the school’s name. I will be researching, reflecting and evaluating the process School X went through to create their 2019-2020 SDP through focussing on a singular aspect of their SDP. From a professional conversation with the headteacher of School X, Everyone Reading in Class (ERIC) has been identified as the strategy they used to achieve a target within priority 2 of the SDP (Wright, 2021). School X used ERIC to enhance the reading provision and used assessment for learning (AFL) and assessment of learning (AOL) strategies to monitor the effectiveness of ERIC (Wright, 2021). This has been chosen as I have observed this target being implemented whilst on PTE3 and want to find out more about the topic whilst critically reflecting on the process of SDPs. 

School Context
According to Welsh Government (2021a), School X has 157 pupils on roll. It is based in a suburban area of South West Wales in a community with both private and council housing (School X, 2020). 21.1% of pupils have access to free school meals which is higher than the national average of 19.3% (Welsh Government, 2021a). Due to having a specialist teaching facility for both Foundation Phase and Key Stage 2, School X have 15.8% of pupils who area statemented (Welsh Government, 2021a). This is much higher than the national average (1.9%) (Welsh Government, 2021a).

Literature Review
Chukwumah (2015) supports the use of strategic planning to identify an organisation’s failure or success. The Welsh Government (2014) suggest SDPs are important to ensure schools can identify areas to improve and provide strategies and methods to make these improvements. Fernandez (2011) argued there is no evidence to suggest the effectiveness of SDPs and therefore conducted his own research to conclude that formal planning such as an SDP can lead to academic progression if of a high quality. In order to create a high-quality strategic planning process, the Welsh Government (2014) provided schools with a four-staged cyclical process (Figure 1) for them to use as a structure for their improvement process.
[image: ](Figure 1)

Using the Welsh Government’s (2014) structure as a guide, Llanrhidian primary School (n.d.) present their own cyclical structure (Figure 2) they use within their self-evaluation process. 
[image: ](Figure 2)

Comparing these processes, Llanrhidian Primary School’s (n.d.) process appears more detailed however, it can be shown that this six-staged process can fit within the four-staged process suggested by the Welsh Government (2014) as it has self-evaluation, strategic planning, making improvement and measuring impact.

An SDP begins by identifying a vision (Welsh Government, 2014). The vision provides a context for the SDP, should be measurable, achievable and should have a clear purpose (ibid). After recognising a vision, the SDP cycle can begin and will be an ongoing process (ibid). ESTYN (2020a) show the benefits including all staff in the self-evaluation process can provide such as improving staff leadership skills and ensuring there is a shared “understanding of the school’s vision for strategic development”. Additionally, ESTYN (2019) suggest sharing the SDP with parents and around the school as a method of effective practice. ESTYN (2020b) state “self-evaluation has historically been the weakest area in school inspections”. However, the Welsh Government (2014) state the importance of self-evaluation as they suggest schools should use their ongoing self-evaluation processes to inform the SDP. Llanrhidian Primary School (n.d.) suggest self-evaluation helps schools understand what they are doing well and what needs to be improved. The strategic planning creates a document whereby a school can “clearly identify and communicate” how to improve pupil outcomes (Department of Education and Early Childhood Development, 2010). Supporting this, the Welsh Government (2014) suggest strategic planning is a way to identify the school’s improvement priorities and set targets for how to improve. Making improvements is then the next stage of the cycle (ibid). ESTYN (2020a) provide evidence of effective practice by including staff in meetings to ensure a whole school approach is made to implement the improvements across the whole school. The final stage of the SDP process is reviewing impact (Welsh Government, 2014). Hanover Research (2014) suggest “improvement goals should be rigorous yet attainable”. The Welsh Government (2014) suggest SDPs should be ongoing processes and schools should use targets and milestones to monitor their progress. Once the targets have been made or met, these should be built upon or developed and shared as the purpose of SDPs are to create an action plan for improvement (Welsh Government, 2014).

Regarding the ERIC strategy that is the chosen aspect for this discussion, there is a little amount of research and theory that can be found on this strategy. However, many schools tend to use this strategy to improve their reading provision as School X have done (Wright, 2021). The Co-op Academy Priesthorpe (2018) present the importance of reading within the curriculum. Although this refers to the national curriculum, reading can still be seen as an essential skill throughout the Curriculum for Wales (Welsh Government, 2020) and within the Literacy and Numeracy Framework (Welsh Government, 2021b). The Open University (1985, p.2) suggest ERIC works as a method of reading for pleasure to allow children to read aloud, talk about reading and engage in “the social nature of an engaging reading environment”. Clark and Rumbold (2006) imply the importance reading for pleasure for learners to develop various reading skills as well as development of general knowledge, further cultural understanding, community participation and decision-making. Dorset Road Infant School (2021) suggest ERIC as an effective strategy that allows pupils to share their love of reading and provides an opportunity for children of all ages to discuss what they are reading. Although Dorset Road Infant School (2021) suggest ERIC as a place for talking about reading, Greenhill Academy (2019) suggest “the classroom MUST be a quiet, calm reading environment” when independent reading. The Co-op Academy Priesthorpe (2018) adapted their timetable to include two ERIC timeslots. Alternatively, ESTYN (2021, p.71) suggest effective practice is shown through immersing learners in “language-rich environments” with daily reading opportunities. Furthermore, ESTYN (2021) believe a lack of development of learners’ reading skills could be due to the lack of a whole school approach regarding the different aspects of learners’ reading skills. Black and Wiliam (1998, p.3) suggest formative assessment as an effective way to assess pupils’ learning as progress pupil learning through as it is an ongoing assessment method that “is at the heart of effective teaching”. Alternatively, Didau (2014) argues learning cannot be assessed in one lesson as he recognises that although a pupil may understand within the lesson, shown by the AFL strategy, does not mean they have retained it in their memory. However, the National Foundation for Educational Research [NFER] (2020) believe formative assessment is widely understood as effective practice when done daily. Furthermore, the NFER (2020) suggest the importance of summative assessment through acknowledgement of the statutory nature of summative assessment within schools.

Developing an Action Point 
The following discussion will present how School X developed an action point from their 2019-20 SDP. This information was collected through the SDP (School X, 2020) as well as through a professional meeting with School X’s headteacher (Wright, 2021). 

School X use a self-evaluation process as well as their ESTYN report to inform their SDP as suggested by the Welsh Government (2014). ESTYN (2017) provided School X with three recommendations to improve which they used as a basis for their SDP. In addition to their ESTYN report, School X send questionnaires to parents and carers to gain feedback on their teaching and learning. Supporting this, ESTYN (2019) and Llanrhidian Primary School (n.d.) suggest including stakeholders within their SDP processes. In addition to including stakeholders, School X also use assessment for learning (AFL) and assessment of learning (AOL) strategies to assess how well the pupils are progressing in terms of their reading skills (Wright, 2021). Agreeing with this, Black and Wiliam (1998) suggest the importance of AFL to allow teachers to assess the pupils’ progression and improve their teaching methods in order to progress the pupils further. 

School X have inputted the data from national tests for each pupil in each year. See Appendix 1 for an example of one year group’s data analysis. School X use this data to inform their self-evaluation and decide what aspects they need to improve for the next academic year (Wright, 2021). As shown in Appendix 1, many pupils had outcome 4 or 3- for their language, literacy and communication skills. Although the Welsh Government (2015) suggest learners in Key Stage 2 should be within the range of outcome 3 – 6, the data from formative assessments and from parental feedback suggested that the pupils needed to enhance their reading skills. The parental feedback mentioned is conducted in the form of questionnaires. The headteacher of School X explained these questionnaires get sent out annually to parents and carers, staff and pupils (Wright, 2021). These questionnaires will help gather the views of stakeholders on the teaching and learning of all areas throughout the school. Focussing on the reading aspect of this assignment, the questionnaires showed many parents and carers felt their children’s reading, from what they had seen in their home environment, could be improved (Wright, 2021). Therefore, through analysing the quantitative data provided by the questionnaires alongside the data shown in the national test results in Appendix 1, School X were able to identify reading standards as an aspect for development to be placed within their SDP (Wright, 2021). Hanover Research (2014) discuss that many schools use student achievement as the main source of data but suggest schools should be using further methods of analysis to come to make a detailed conclusion and evaluation. Therefore, as stated previously, School X used a variety of data to assess what targets needed to be implemented within the SDP. 

Once a main target had been identified, the strategic planning can take place. School X plan collaboratively in a whole staff meeting to strategically plan the SDP (Wright, 2021). Within School X’s process of strategic planning, they first decided their overall target, “Undertake a review of teaching of reading and spelling to consider the development of independent, confident readers and spellers and the highest learner outcomes” (School X, 2020). This overall target of reviewing the teaching of reading to consider the development of readers was recognised in December 2020. Staff of School X then discussed what had already been done to review the teaching of reading and the improvement of reading skills and created an impact statement, “Reading and spelling age assessments have been undertaken in all year groups to provide a baseline” (School X, 2020). After reviewing what the school had already done to achieve this target, the school decide what their next steps to further develop the teaching of reading to develop readers (Wright, 2021). The headteacher of School X explained in the professional meeting that a realistic date is then set as a goal for this target. On this date is when the headteacher will measure the impact of their next steps and what they wished to achieve by this point and the self-evaluation process would begin again. 

The headteacher used various methods again to measure the impact of what the School had done (Wright, 2021). In this instance, the headteacher explained in the professional meeting that School X implemented ERIC time as a whole school initiative to enhance the reading provision and provide another method of monitoring reader provision and outcomes as a result of the new teaching method (Wright, 2021). When measuring impact, the headteacher sent out a reading record to teachers to self-evaluate their teaching of reading with ERIC in place. The headteacher would also assess the national test data and see what she could challenge and improve and then would hold a meeting with the pupils to gather their opinions of how effective they believe the teaching of reading was and if there was anything they would suggest (Wright, 2021). Furthermore, there were quality assurance checks by other teachers who observed ERIC time in other classes to monitor the reading provision and outcomes. The headteacher explained to the teachers their comments should be developmental, not critical. 

Reflection and Evaluation
Although not visible within the SDP, I believe School X have achieved their target to monitor reading provision and outcomes through the use of ERIC. They have used the ERIC to enhance the reading provision and have monitored this provision’s outcomes using AFL and AOL strategies. I believe that their targets perhaps were not “rigorous yet attainable” as Hanover Research (2014) suggest which perhaps presents why the headteacher expressed this chosen aspect as a difficult target to measure (Wright, 2021). 

When drafting their SDPs, Hanover Research (2014) suggests one way in which schools fail to make and effective SDP is that they put an emphasis on measuring outcomes but do not focus on how they will complete their targets and how they will measure outcomes. Unfortunately, this can be seen within School X’s development plan as they state in the document that they will be focusing on the monitoring of reading provision and outcomes but do not specifically state within the SDP how they will measure impact and how they will improve the provisions. This could be a matter of data protection as the headteacher expressed within the professional meeting that some information had to be retracted from the SDP (Wright, 2021). However, this could present another downfall of School X’s SDP through not sharing the information with the stakeholders. Various research from ESTYN (2019 and 2020a) as well as Llanrhidian Primary School (n.d.) and the Welsh Government (2014) suggests the importance of sharing the SDP with stakeholders and including them within the process of strategic planning. On the other hand, School X did show evidence of including stakeholders within their process of evaluation and measuring impact through their use of annual questionnaires which provided quantitative data that the headteacher believed was easy to analyse and presented many aspects for improvement (Wright, 2021).

Conclusion
SDPs have been recognised throughout this essay as an essential tool to help schools improve their standards in one document. The SDP cycle can be done in different ways in different schools yet is usually of a similar ongoing process of self-evaluation, strategic planning, making improvements and measuring impact (Welsh Government, 2014). I have learned there are benefits to ERIC in terms of enhancing pupils’ reading provision through the teaching methods. I have also concluded the effectiveness of AFL and AOL strategies to monitor pupil progress over a period of time and to measure impact. Although School X went through the process suggested and achieved their goals, there are ways in which they could improve such as by stating on their SDP how they will monitor reading provision and outcomes to allow all stakeholders to see what is happening and perhaps support the development. I have learnt the impact a high-quality SDP can have on pupil development (Fernandez, 2011). I have been able to critically analyse, evaluate and reflect upon School X’s SDP and have gained an understanding of the positive and negative aspects of an SDP and the process schools undertake to achieve this. I will ensure to involve stakeholders in the whole process of creating an SDP and will ensure to input all I have learnt into my future teaching experiences, ensuring the SDP has measurable and attainable targets that also state how they will be achieved. 
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Appendix 1
[image: ]*Please note this was a scanned document. 
When viewing this appendix from reading the text, there is a focus on the rows next to the boxes (as shown below) as these show the national English test data.
[image: ]

KEY:
Outcome 6+	- Blue 
Outcome 5	- Green
Outcome 4	- Yellow
Outcome 3-	- Red
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