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Assessment portfolio
    Assessment, according to the National Council for Curriculum and Assessment (2007), can be deﬁned as “the process of gathering, recording, interpreting, using and reporting information about a child’s progress and achievements in developing knowledge, skills and attitudes”. Assessments have created a troublesome dilemma in the field of physical education for the last 40 years (Kirk et al., 2012). Although assessments did not become fully integrated into physical education until the 1970s, the process of assessing sports and skills traditionally dates to the post-war era in which sport-based assessments began to emerge. Assessment was a straightforward process where the teacher could observe the pupils in a controlled fashion, easily distinguishing the more abled pupils from the less abled by their performance of the sport they were to take part in. This view began to gradually change over time. Physical Education became more about the ‘whole child’ and less about the performance of sport-based activities (Placek, 1983), ensuring that the children were ‘busy, happy and good’. Kirk et al. (2012) explained that between the 1960s and the 1980s, objective testing was the primary focus for physical educators in Australia, UK and the USA, mainly the objective testing of the children’s motor skills and fitness levels. This approach created ‘ecological validity problems’ which were highlighted by reflective teachers during the 1980s. This shortcoming of the assessment process of physical education was pointed out by Bunker and Thorpe (1982) in which they described that the children needed to be able to ‘play the game’ rather than just performing isolated motor skills. From this information birthed the era of multiple choice questions, essays and examinations, putting more emphasis on the theoretical aspects of physical education rather than the physical motor skills and fitness of the pupils. Kirk et al. (2012) produced a study in which they compared traditional assessment methods to alternative forms, showing the big gap between which method is used the most. They explain that the lack of alternative methods used internationally shows the subjects inability to change and how, even now, traditional methods of testing fitness and motor skills are still predominately used.

    Physical fitness testing (PFT’s) have been the predominant assessment focus over the past few decades according to work published by Hopple and Graham (1995) and López-Pastor (2006), with further emphasis on the use of it in physical education lessons with Carroll (1994) explaining that up until the early 1990s, an estimated 90% of all physical education teachers used physical fitness tests in their lesson programmes as the only method of assessment. Kirk et al. (2012), although agreeing with the use of physical fitness tests to a certain extent, believes that the pupils involved in these tests experience little knowledge about the application of the tests to real life situations, criticizing the use of this method of the ‘training of students’ performances’, stating, with the work of previous physical educators (Kirk, 1993; Arnold, 1991; Tinning, 1995; López-Pastor, 1999), that it is not “capable of generating deep and valid learning in physical education”. Carrol (1994), after compiling documents, published and unpublished work, concluded that the use of physical fitness tests was not a fair type of assessment to the variety of children that took part. His work led him to several variables that would contradict the use of PFT’s, some of which included genetics, growth and skill level, concluding that the use of this type of assessment could have the potential to do more harm than good by negatively effecting the pupil’s confidence and motivation to take part in physical education. Although there has been a lot of criticism on the use of physical fitness tests, Morgan and Hansen (2008) highlight the fact that this could potentially be down to the “lack of content knowledge” which is a signiﬁcant barrier to teachers assessing in physical education. Locke and Graber (2008) relate back to the points outlined by Kirk and his colleagues in explaining that motor skill learning through physical activity is easier to assess, contributing to the reasons these traditional methods are favoured over the alternative assessments, stating that it is down to the teachers to apply their expertise more appropriately to use a range of assessment strategies successfully.

    The use of alternative assessment methods, from the information already gathered, seems to be a more opportunistic form of gathering the relevant information on the participating pupils. Siedentop and Tannehill (2000, in Kirk et al., 2012), explain that the term ‘alternative assessments’ are those that “differ from the formal tools traditionally used in physical education, such as PFTs, and instead involve students in actively solving realistic problems through application of new information, prior knowledge and relevant skills”. Kirk et al. (2012) explain that the broad term ‘alternative assessment’ contains an assortment of smaller assessments, these being; “authentic assessment, assessment for learning, learning-oriented assessment, integrated assessment, peer assessment and collaborative assessment”. This report focuses on a summative approach to assessments.

    A summative assessment can be described as the use of tools that enables a teacher to give feedback to a pupil or another teacher following collected detailed information that can be used to improve the students learning, usually taking place at the end of the unit (CERI, 2005). This portfolio makes use of an assessment rubric which has been used to give the pupil a final grade. This grade can be passed on with what the pupil will need to improve on for future reference. The rubric outlined in the appendices (see appendix A) makes use of Bloom’s Taxonomy. Created in 1956 by Benjamin Bloom and his colleagues. Originally known as the ‘Taxonomy of Educational Objectives’, Bloom’s Taxonomy makes use of the three domains of learning; Cognitive, Affective and Psychomotor. The cognitive domain focuses primarily on the intellectual aspects of learning. This includes the knowledge and understanding of sports, tactics, recall and recognise specific facts and concepts that aid in the intellectual development of the pupil. This domain of learning is split into six sub-divisions (Bloom, 1956) starting with the simplest behaviour to the more complex; knowledge, comprehension, application, analysis, synthesis and evaluation. After much deliberation, criticism and addition, the cognitive domain of learning of Bloom’s Taxonomy was refined and improved in 2017 by Afnan Darwazeh. Darwazeh concluded after revising the work done by Bloom (1956) and the revised taxonomy work by Anderson and Krathwohl (2001), that in addition to the six sub-divisions mentioned, there should be four more added, these are; Facts' Remembrance, using the work of Merrill (1983); Generalities’ Remembrance, which is “recognizing, recalling, retrieving, defining previous learned general information and ideas, such as recalling definitions of concepts, principles, and procedures” (Merrill, 1983); Creation, which through the work of Merrill (1983) and   Anderson & Krathwohl (2001), Darwazeh (2017) explains as “overcoming new instances and manipulating new situations to come up with new products, and laws, such as producing a new product, discovering, composing new things, generating, finding, inventing”; Metacognition plays the biggest addition to the reformed taxonomy with the definition stating that it includes “thinking about, thinking through, promoting awareness, planning, monitoring, evaluating, and regulating mental processes that the learner used in his or her learning, such as proving, justifying, regulating, correcting” (Darwazeh, 2017). Metacognition came from the combined ideas of leading psychologists and educators from around the world. As the work was compiled, analysed and refined by Darwazeh, the idea that the mental processes of the pupil become an important addition to the already world renowned taxonomy (Beyer, 1987; Bondy, 1984; Gagne & Driscoll, 1988; Haller, Child, & Walberg, 1988; Huff & Nietfeld, 2009; Kistner et al., 2010; Palinscar, 1986; Paris & Winograd, 1990; Peirce, 2003; Reigeluth, 2012; Tuckman, 1992; Wham, 1987). Each sub-division is highlighted in some degree in the assessment rubric (see appendix A) with the focus being primarily on the knowledge and understanding aspect of the domain.

    The Affective domain of learning, as described within Bloom’s Taxonomy (1956; 1986), describes the fashion in which we deal with things on an emotional level and the experiences we obtain, often being isolated within the national curriculum (Ackerson, 1991) such as “feelings, values, appreciation, enthusiasms, motivations, and attitudes” (Randall, 1994). The affective domain consists of five sub-divisions. These sub-divisions are highlighted in the affective domain of learning within my assessment rubric. Collectively, these five sub-divisions describe how we perceive emotions. The affective domain therefore includes; receiving phenomena, responding to phenomena, valuing, organization and internalizing values (characterization). The affective domain is vital in the development of the individuals’ growth and the internal changes that best serve the individual. This type of development focuses on the deliberate process of intervention in the students’ development, being integrated into the curriculum with the affective sub-divisions as the desired end goal (UNESCO, 1992).

    The psychomotor domain focuses on the physical aspects of the individuals learning process, it considers coordination, physical movements and motor skill development. The development of these skills requires continuous “practice and is measured in terms of speed, precision, distance, procedures, or techniques in execution” (Randall, 1994). The psychomotor domain is the most practical and easiest to assess due to the physical nature of the domain. There are three popular models for the psychomotor domain of learning that was considered before completing the assessment rubric, the first was created by Dave (1970). Dave’s psychomotor model consists of six sub-divisions; naturalization, articulation, precision, manipulation and imitation. The second well known model was created by Harrow (1972). Harrow built upon the work completed by Dave, adding to the number of sub-divisions by one, believing that the sub-divisions she had split the domain into would effectively cover each aspect of the domain. These six sub-divisions consist of; involuntary movement (reaction), fundamental movements (basic movements), perception (response to stimuli), physical abilities (stamina that must be developed for further development), skilled movements (advanced learned movements) and no discursive communication (effective body language). The final model was devised by Simpson (1972). This model was broken down into seven complete sub-division; origination, adaptation, complex overt response, mechanism, guided response, set and perception. After taking these three models into account, I was able to create an appropriate criterion for the psychomotor domain of the assessment rubric (see appendix A).

The pupil
    Using the criteria within the assessment rubric, I was able to conclude three separate grades, one for each domain of learning. These three grades combined to produce one overall grade for the pupil. Using the assessment rubric and the domains of learning, I will explain the grade for each section in some detail before moving on to what stage of learning the pupil is currently at with some suggestions as to how they may be able to exceed this stage in the future. This section of the report will follow this order; cognitive domain, psychomotor domain, affective domain and then will finish with the stages of learning with a combined grade.

Cognitive domain
    The pupil demonstrated excellent knowledge of the facts relating to the sporting activity with no mistakes when recording the results of their peers. They were able to evaluate their own performance and the performance of their peers very well, applying previously learnt knowledge to the task at hand with very few errors. The communication from the pupil was very good, they were able to co-operate due to the level of appropriate communication, producing high-level results with very few errors. When asked, they were able to justify their movements with examples from other sporting examples some of the time. At least half of the time, if the activity changed slightly they were able to recognise this and adapt appropriately with some success. I found that the pupil to some surprise was able to distinguish between correct body form and incorrect body form at least half of the time with no verbal or non-verbal cues. The knowledge of the terminology for the pupil was poor. They were able to define simple terms but that was the extent of their knowledge. Overall, I believe the pupil fell into the category of Silver A for the cognitive domain.

Psychomotor domain
    They showed an elevated level of proficiency most of the time which is indicated by quick, accurate and highly co-ordinated performances. They were accurate most of the time in their use of sensory cues to guide their motor skill movements. They showed advanced levels of perception accompanied by very good levels of coordination. They showed the ability to accurately detect non-verbal cues, reacting successfully and appropriately when detected most of the time. They were also able to correct their physical positions that aided in their performance with only some minor errors. The student was able to physically repeat any new skills added at least half of the time, however, they did have difficulty knowing the limit to their abilities. Regardless of this, they managed a good success rate of skilful movements at least half of the time. With everything considered, I believe a fair grade would be Silver B.

Affective domain
    The pupil listened to others respectfully, taking on board any criticism given by his peers. He was willing to accept the views of others and able to work in pairs with ease and fluidity. He actively participated throughout the activity, being confident in his movements. He was able to interact with his peers, proposing innovative ideas, rationally forming them with the consideration of his peers’ feelings. He was able to show self-reliance when working independently and knew when to accept responsibility for his behaviour. There was a total of twelve marks available for the affective domain, the student managed seven. For this I gave him a final grade of Silver A.

    With the criteria the student achieved, I believe that an overall grade of Silver A was appropriate. There are some aspects that he will need to improve upon which will be highlighted in the next section, however, the criteria that has been met has proved the student to be a competent young athlete.

Stages of learning
    There are three stages of learning which were first devised in 1964 by Paul Fitts. Fitts (1964, in Wulf 2007) proposed three stages; cognitive, associative and autonomous. The cognitive stage is characterized by the “learner’s trying to figure out what exactly needs to be done” (Wulf, 2007). The movements are usually slow, inconsistent, and inefficient, requiring considerable effort and conscious movements. This is generally seen as the beginner stage of performance or the “verbal stage” (Adams, 1971) due to the constant use of verbal cues and the need to talk the individual through the movements. The second stage (associative), is the stage in which the student is currently learning. Movements are more fluid, reliable, and more efficient compared to the cognitive stage. Movement are controlled sub-consciously as well as consciously. With extensive practice and repetition the student will be able to pass from the associative stage of learning to the autonomous stage. Termed the “motor stage” by Adams (1971), movements become habitual (automatic), more accurate and much more consistent. To reach this stage, the student needs to be more accurate with their movements, causing very few mistakes in all aspects of the activity. At this stage, Wulf (2007) states that the autonomous stage is where skills are “performed largely automatically…” and “…movement execution requires little or no attention”. When the student successfully masters habitual movements, he will be able to move up from the associative stage.

The assessment
[bookmark: _GoBack]During the assessment there were several factors that effected my ability to assess the pupil, these being such things as the time available to assess, the unfamiliarity of the student (this being the first interaction), the health benefits of the exercising is not underlined in the assessment and the lack of repetition for this assessment. The latter being the most problematic, being the main factor, which proves most unreliable. Welk, Corbin and Dale (2015), using information gathered by U.S. Department of Health and Human Services (1996 in Welk, Corbin and Dale, 2015) explain that for adults the health benefits are already well established, however for children, due to the lack of repeat assessments and tests, the benefits are less well known. This links in with what was previously mentioned about the lack of repetition being a key factor in the assessment of the child. As common knowledge, children continually develop as they get older, one year being unable to hold a ball, the next year being able to catch and throw effectively and successfully (Bandura, A., 1977; Bandura, A. and Walters, R., 1963; Gesell, A., Thompson, H., and Amatruda, C. S., 1938; Piaget, J., 1954). Assessments should be interconnected with outcomes, teaching methods and lesson planning (Newfoundland Labrador Canada, 2018).  The teaching learning evaluation process (TLEP) implies that national curriculum outcomes (of Canada) intended or unintended, are selected teaching methods that “aid in student assessments that are repeated throughout the teaching learning evaluation process” (Newfoundland Labrador Canada, 2018). Due to the lack of preparation for this assessment, the student was not taking the activity as serious due to his lack of knowledge the assessment was taking place, this eventually lead to an inaccurate measurement of the students’ psychomotor abilities which were marked at Silver B. This assessment was therefore informal. For future reference, I believe doing a continuous assessment may be the best way to 1) gauge the ability of the student 2) gauge the difference in ability compared to this one-off assessment and 3) to aid in the students’ development throughout the unit of work with a summative assessment at the beginning and end of each unit. This method will allow you to see how the student improves, if at all, from the start of the unit to the end with “up-to-the-minute information that can be used to make decisions about task progression” (Metzler, 2011).
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most of the time.

The pupil can physicaly repeat
any new sls andior movements
imtroduced with few error.
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Little knowledge of some facts
relating to the sporting actvity
Can conrctly record any details
andior results a least balfof the
tme.

They can distnguish befween
comect form and the wron.
positioning of the body at east
balfof the time during
participation.

They can justify their movements
by relaing the actons they have
takento sporting examples some.
of the time.

‘Good success rate of skilful
movements already possessed by
e pupl

Proficient intheir movements
which i indicated by quick,
accurste, and highly coordinated
performances a lot of the time.

Bronze A

Poor evalusion of G oWt
performance and the performance
of their peers

‘They can apply some previously
learntknowiedze to complete
andior adapt to the task around
them with 2 high rate of erter
They communicate with their
peers appropristely and
effectively to successfully
produce hizh level esults with
lots oferrors.

neffectively sructures their
performance to any change in the
sporting activity, however has the
confidence to afmpt this
restucturing.

Poor kmowiledge of the
temninology used throughout the
sporting actvity and i asked, can
define these termas with no detail

Tcowate use of semsory cues ©
uide motor skill movement some.
of e time.

Ability to detect non-verbal cues
with some accuracy, reacting.
successfully and appropritely
when detected some of the time.
Goodlevels of perception.
Good-levels of co-ordination,
completing each task correctly
with some mistakes.

Iientifies and comects any
physical positions that vll aid in
their performance with ertos half
of e time.

Has difficulty knowing the limits
of thei abilites.

The pupil can physicaly repeat
any new slls and or movements
ntroduced atleast half ofth tme.
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Poor knowledge of any facts.
relating to the sporing actvity:
Can conrctly record any details
andiorresults with a high rate of
mistakes

They can distnguish befween
comect form and the wron.
positioning of the body less than
balfof the time during
participation.

They are not capable of fustifying
their movements by relatng the
actions hey have taken to
sporting exaruple, however, they
are vwillng to y fo give
examples, somefimes gettng
some rght

Fairly good success rate of skilful
movements already possessed by
e pupil at least alf of he time.
Proficient in their movements
which i indicated by quick,
accurste, and highly coordinated
performances a least alf of the
time.

Bronze B

Very poor evaluation of ek ot
performance and the performance
of their peer.

They are not able o apply any
previously leamt knowlede to
complete andor adaptto the task:
around them.

They communicate with their
peers appropristely most of the
time and effectvely to
successfully produce results with
lots oferrors

Ineffectvely structures their
performance to any change in the
sporting actviy.

Very poor kmovledge of the
terminology used fhroushout the

Traccurate wse of sensory cues
guide motor skill movement most
of the time.

Inabilty to accurately detect non-
verbal cues, eacting
umsuccessfully and inappropriately
when detected most o the tme.
Poor.levels of perception.
Poor-levels of co-ordinatior,
completing each task incorectly
most of the time.

Iientifies and corrects any
physical positions that vll aid in
their performance with ertors most
of e time.

Has a lot of difficuly kmoviing the
\imit of their abilities.
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‘sporting activity and if asked, © The pupil is unable to physically
cannot define these terms. repeat any new skills andior
Very poor kmowledge of any facts movements nfroduced most of the
relating to the sportng actviy: tme.

Has trouble recording any details | o Poor success rate of kil

andor resuls movements by the pupil most of
They find it very dificult to e time.

distinguish between comect form | o Incapable in their movements
and the wrong positioning of the which s usually indicated by

body most o the time during quick, accurate, and highly
participation coordinated performances most of
They are ncapable of fusifying e time.

their movements by relatng the

actions hey have taken to

sporting exanuples most o the

time.
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Assessment rubric on the domains of learning

(Tick appropriate box to correspond with the pupils’ level of achievement)

Level

Cognitive

Psychomotor

Affective

(1-2 ticked = Bronze B)

(3-4 ticked = Bronze A)

(56 ticked = Silver B)
Etc

Gold A

o Exceptional evaluation of their
own performance and the
‘performance of their peers.

© They can apply their previous
knowledge to complete and/or
adapt to the task around them,.

© They communicate with their
‘peers appropriately and
effectively to successfully
produce high-level results

o Effectively structures their
‘performance to any change in the
sporting activity with litle to 20
effort.

© Exceptional knowledge of the
terminology used throughout the
sporting activity and if asked, can
define these terms in detail.

'S The expert use of sensory cues to
guide motor skill movement
accurately.

o Abitity to accurately detect non-
verbal cues, reacting successfully
‘and appropriately when datected.

o Very highlevels of perception.

© Very highlevels of co-ordination,
completing each task correctly
every time.

© Identifies and corrects any.
‘physical positions that will aid in
their performance immediately.

© Knows the limits of their abilifies

© The pupil can physically repeat
any new skills and/or movements
introduced successfully

o Listens to others with respect,
taking on board any criticisme
they may have.

© Listen for and remember the
‘name of newly introduced
techniques and/or tactics.

© They ask and respond to
questions appropriately.

o Actively participates
throvghout the sporting
activity

© Actively asks questions ina
bid to gain further knowledge
on the current activity

© Wiltingness to accept others
views and to work in pairs or
‘groups with fuidity and ease
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Knowledge of different facts
relating to the sporing actvity:
Can conrctly record any details
andiorresults with no mistakes.
They can distnguish befween
comect form and the wrons,
positioning of the body during
participation.

They can justify their movements
by relaing the actons they have
takento sporting examples.

‘Habitual movement for sklls.
already possessed by the pupil
Highly proficient which s
indicated by quick, accurate, and
bighly coordinated performances.

Able to interact with peers,
proposing innovative ideas
and able to rationally form.
them considering the feelings
of e people around them.
Recognizes the need for
balance between freedom and
responsible behaviour.
Accepts responsibilty for
one’s behaviow.

Shows self eliance when
working independently.

Able to revise helr judgments
nd change their bebaviour
efficienty given a new
challenge or actiify to
complete

Confident in heir movements

Gold B

Very good evalustion of it
own performance and the
performance of thei peers

They can apply some previously
learntknowiedze to complete
andior adaptto the task around
them with litle err.

They communicate with their
peers appropristely and
effectively to successfully
produce hizh level esults with
fow errors

Effectively sructures their
performance to any change in the
sporting activity with few errors.
Very good knowledge of the
terminology used throughout the

“The advanced use of semsory cues
to guide motor skill movement.
accurately

Ability o accurately detect non-
verbal cues, eacting successfully
and appropritely when detected.
vith very fev mistakes.
Highlevels of perception.
Highlevels of co-ordination,
completing each task correctly
ith e mistakes.

Iientifies and corects any
physical positions that vall aid in
their performance with itle eror
Knows the limit of thei abilite.
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Assessment rubric on the domains of learning

(Tick appropriate box to correspond with the pupils’ level of achievement)

Level

Cognitive

Psychomotor

Affective

(1-2 ticked = Bronze B)

(3-4 ticked = Bronze A)

(56 ticked = Silver B)
Etc

Gold A

o Exceptional evaluation of their
own performance and the
‘performance of their peers.

© They can apply their previous
knowledge to complete and/or
adapt to the task around them,.

© They communicate with their
‘peers appropriately and
effectively to successfully
produce high-level results

o Effectively structures their
‘performance to any change in the
sporting activity with litle to 20
effort.

© Exceptional knowledge of the
terminology used throughout the
sporting activity and if asked, can
define these terms in detail.

'S The expert use of sensory cues to
guide motor skill movement
accurately.

o Abitity to accurately detect non-
verbal cues, reacting successfully
‘and appropriately when datected.

o Very highlevels of perception.

© Very highlevels of co-ordination,
completing each task correctly
every time.

© Identifies and corrects any.
‘physical positions that will aid in
their performance immediately.

© Knows the limits of their abilifies

© The pupil can physically repeat
any new skills and/or movements
introduced successfully

o Listens to others with respect,
taking on board any criticisme
they may have.

© Listen for and remember the
‘name of newly introduced
techniques and/or tactics.

© They ask and respond to
questions appropriately.

o Actively participates
throvghout the sporting
activity

© Actively asks questions ina
bid to gain further knowledge
on the current activity

© Wiltingness to accept others
views and to work in pairs or
‘groups with fuidity and ease
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Knowledge of different facts
relating to the sporing actvity:
Can conrctly record any details
andiorresults with no mistakes.
They can distnguish befween
comect form and the wrons,
positioning of the body during
participation.

They can justify their movements
by relaing the actons they have
takento sporting examples.

‘Habitual movement for sklls.
already possessed by the pupil
Highly proficient which s
indicated by quick, accurate, and
bighly coordinated performances.

Able to interact with peers,
proposing innovative ideas
and able to rationally form.
them considering the feelings
of e people around them.
Recognizes the need for
balance between freedom and
responsible behaviour.
Accepts responsibilty for
one’s behaviow.

Shows self eliance when
working independently.

Able to revise helr judgments
nd change their bebaviour
efficienty given a new
challenge or actiify to
complete

Confident in heir movements

Gold B

Very good evalustion of it
own performance and the
performance of thei peers

They can apply some previously
learntknowiedze to complete
andior adaptto the task around
them with litle err.

They communicate with their
peers appropristely and
effectively to successfully
produce hizh level esults with
fow errors

Effectively sructures their
performance to any change in the
sporting activity with few errors.
Very good knowledge of the
terminology used throughout the

“The advanced use of semsory cues
to guide motor skill movement.
accurately

Ability o accurately detect non-
verbal cues, eacting successfully
and appropritely when detected.
vith very fev mistakes.
Highlevels of perception.
Highlevels of co-ordination,
completing each task correctly
ith e mistakes.

Iientifies and corects any
physical positions that vall aid in
their performance with itle eror
Knows the limit of thei abilite.





