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Part 1:
What do we mean by inclusive leadership?
To Define Leadership, Douglass (2019) describes it as involving taking appropriate action to make a difference or modifying to gain a vision that is shared within a company. Hadfield, et al. (2012) believes that acknowledging children’s views, values and opinions is part of learning and gaining respect as well as the families within the community. However, Klevering and Mcnae (2019) point out that there is a lack of evidence explaining what leadership is within Early Years settings, and Thornton et al. (2009) similarly say that there is not enough agreement about how leadership should look in the early year’s settings. Ferdman et al. (2020) stress that Inclusive leaders should continuously show and model inclusive behaviour and ensure others – adults and children, are following this behaviour. Rodd (2013) discusses in Siraj and Hallet (2016) that the idea of leadership has come from educational views of leadership found within education settings, a hierarchical idea of leadership is seen as a single person with the ability to lead and perform tasks by oneself. Siraj-Blatchford and Manni (2007) states that Leadership in early years settings involves interconnectedness guidance. People working together in groups to finish ideas and tasks, instead of all the work being left to just one person. Isles-Buck and Newstead (2010) emphasise the importance of the managers ensuring they are encouraging inclusive practice to lose stereotypical views within the childcare setting. The manager should take full responsibility for focussing on the behaviour of staff and children, the attitudes of both and policies within the setting. They should show support to everyone to ensure that they understand and are aware of how important being inclusive is and should be able to show them how to achieve this. 
The following case study was conducted by PSE (2011): Mum worked in the health and beauty sector after she left school. She fell pregnant quite young and needed to change her work schedule from full time to part time. The middle of three children became ill and had meningitis as a baby so mum needed to leave work completely to support him. This child is now partially blind and has Perthe’s disease and therefore struggles to walk very far. The eldest child has ADHD (attention deficit hyperactivity disorder) and the youngest child is also partially blind. Both Children have 1-2-1 support in school. When Mum and Dad broke up a few years back, Mum and the three children moved into a women’s refuge, all four were together in one room for a whole ten months. Since then, the family have continuously lived in temporary housing of which they have had seven in total. Mum is extremely stressed and unable to sleep. The family are poor. The whole family live off £243 a week which is made up from benefits. The Children are embarrassed when they are in school about their clothes, shoes, and lack of money. The school’s practitioner is aware of the family circumstances but is concerned for the children’s wellbeing. The practitioner uses their inclusive leadership skills to encourage the children to be open about how they feel. They ensure the children are always included in class and play times and supports the children with any aspect of schooling they may need. There have been uncomfortable conversations had with mum in regard to the children’s uniform standards, but help has been given in terms of school dinners, breakfast club and signposting for further financial assistance.
The first step for the practitioner to take, was to really get to know and understand the family. Schultz (2015) emphasises that learners understand that the practitioner see’s their abilities and what is important to them, and this assists them in being higher achievers academically. A practitioner would be aware if the student is struggling and can guide them through this or would know their strengths to build on. Secondly the practitioner invited mum in for an informal chat in regard to the children’s wellbeing. Sims (2022) advises that any uncomfortable conversations that are to be had with a student’s parents should involve questions from both parties, a plan to follow and assist with the issue, Resources available to provide the parents with support and a scheduled meeting to follow to discuss outcomes. In this instance, the practitioner had questions that she asked mum to ensure she was correct in her feelings towards the situation. She had a plan that she wanted to put in place which included support for the children (121 help) and assistance with financial help for school dinners. She had resources ready to signpost mum with general financial help and arranged a meeting for a few weeks’ time. Freud (N.D) believes that the use of a systematic approach – everyone involved working as a team (This includes the families as well as the school staff), Children are more likely to be better supported which then gives them the chance to reach their highest abilities and where problems may arise, they can get back on track. Freud also says that using different ways of communicating can be beneficial for the guardians. Sometimes the use of social media or a newsletter can be more effective than face-to-face. Welsh Government (2017) believe that if we give help and short-term assistance to a family, this can build trust. Practitioners can include external agencies to provide parents with help to sort out ay debt or housing problems.
Unfortunately, there are barriers and negative outcomes to the way this practitioner has dealt with the situation, that may arise. Parents can be against using any services, perhaps because of previous bad experiences or perhaps they worry that social services may become involved. They may also be in denial that there is any issues in the first place (Moran, 2004; Welsh Government 2013a; Barrett, 2003).  As well as this where the practitioner has signposted for further financial assistance, Joseph Rowntree Foundation (2020) state that throughout Wales, A lot of families who are disadvantaged are currently unable to receive free or funded childcare due to gaps in institution.
Within this meeting, the practitioner included the children. They attended and were able to voice their opinions and feelings towards the situation. This was important as Ferdman (2014) questions that where Children and staff need to be wary of what they do or say in case they offend somebody, that then can be loss of freedom of expressing themselves and hinders their right to be their fully authentic selves. If they need to worry about having a target on their back because they have been a witness to bad language from others, does that then stop them from participating with others as an equal, without worrying about mistreatment? Within a system that is open and inclusive, we should value one-another, there should be empowerment for all people involved (regardless of age and ability), without giving up their identities and uniqueness. Murray (2019) supports this by encouraging that we should listen actively to the student’s voice. If we don’t do this, it then seems that we don’t value that child and all they stand for. If we do this, we then teach the student to be undemocratic. They will view an individual’s ideas as not important and irrelevant. 
The barriers to including the children within this meeting could be that Children can lack confidence and feel unable to give their opinions, Sometimes Adult voice can are more easily heard than children’s voices. The children may not fully engage and will probably find it boring therefore becoming distracted. And Children enjoy feedback and as there will not be an instant outcome this could be a problem – therefore they may be against engaging in the future. (National Children’s Bureau, 2022) Similarly Murray (2019) writes that staff might need to follow Macro-policy within the meeting in which the child’s thoughts and feelings may be unheard due to being unnecessary.
Dad did not turn up to the scheduled meeting, it appeared from the questions the practitioner asked that he was no longer involved. Welsh Government (2017) discuss how when a relationship breaks down, it can have quite a negative effect on the child such as socio-economic disadvantage, Lack of achievement in school, issues within school to do with behaviour and sometimes mental health problems or even physical issues. These can be long-term problems but mainly happen in the minority of cases. There is likely to be short-term stress and anxiety during the breakup but children usually adjust to the breakup eventually. However, where both parents and children have a great loving relationship, the children have the ability to reach high potential and good outcomes which they will take with them into their adult life (O’Connor and Scott, 2007). There are effects shown ranging from being a baby, to a child, to a teenager to an adult – when it comes to interpersonal conflict within parental relationships (Harold et al 2016). To back this up, Welsh Government (2017) discuss how there are factors that effect children when experiencing a parental breakup or conflict, these can include the quality of parenting, the parents’ mental health, the discussions between parents in regard to the separation, and how much the child see’s and spends time with either parent or other family members. There is proven evidence that continuous conflict between parents (whether separated or together) can heighten the likelihood of childhood anxiety and depression. However, providing that both parents are available, are sensitive and consistent, it has been shown that this can encourage resilience when a child is living in poverty (Sroufe et al 1990).
Within this family’s community, the school plays a large part in their life. The children attend here 5 days a week, providing mum with time to look after the eldest child, the home and to also look at options about future work plans. Joseph Rowntree Foundation (2020) champions Early years education and care being a solution in this situation. By providing access to early years education and care it opens up work chances for parents as well as playing a big part in children’s all-round development – both of these things together have the ability to lessen the risk of child poverty. Estyn (2020) state that workers appreciate the setting’s link with their community. Estyn says that Most Children gain from a great curriculum that involves the local community and what it has to offer. Within a community there is a fundamental need that is involved in an individual’s wellness that is belonging (Stratigos et al., 2014). Souto-Manning et al., (2021) agree, they note that Belonging will usually be associated with good, strong development and well-being. However, they say that Belonging is actually very political and quite often racialized. Gerritsen (2020) comments on people who feel like they belong. They have the chance to advance and feel supported within their development. However, they are prevented by barriers like biases and stereotypical views as well as the organisations policies.
Within Wales, nearly one in three Children live in Poverty (Joseph Rowntree Foundation, 2018). When a child grows up in a poor environment, there is a potential for them to be affected by malnutrition, bad health, uncomfortable overcrowded housing, arguments within the family and be unable to become involved in certain activities (Ridge, 2014). Alongside this Pahl (2000) tells us that when a child is poor, they can sometimes struggle to keep friendship groups and be involved in social interaction. This can then lead to bullying or feeling excluded. However, Juutinen (2018);  Goryl et al (2013); Kirves & Sajaniemi (2012) and Jenkins et al (2017); all agree that there is a rising issue with children being left out or marginalized all over the world. Studies emphasise that even a very young child can experience being rejected, discriminated, subjected, and bullied within their school settings or their community. Welsh Government (2017) assert that when a child has a positive or negative childhood experience, it can have an impact on the child’s health or well-being. Adverse Childhood Experiences can cause toxic anxiety which can enhance continuous issues throughout life. Adverse childhood experiences can be maltreatment towards the child, separation of the parents, Incarceration, drug and alcohol misuse, illness, or general abuse. When working with Save the Children, Joseph Rowntree Foundation (2020) found that not only do the benefits for expanding free Early Childhood Education and Care outweigh the costs, but the majority of the benefits are received by the lowest income families. This can only be a good thing. Welsh government (2017) are aware that parents and families who are finding parenting difficult, may be more of a struggle to provide and care for their children appropriately.
To conclude, where an inclusive leader is involved, they need to ensure that they have good knowledge, confidence, and be approachable. Within this scenario the practitioner was able to signpost, she had a good relationship with the children, and they trusted her. She wasn’t afraid to take the steps needed to look after the children’s wellbeing when she had concerns and had the confidence to speak up and have difficult conversations. 
Part 2:
Brazerol (2019) explains the importance of having policies and procedures. They describe them as a way of ensuring your setting is supported and can help to avoid any issues that may occur. Greenfacts (2022) describe a macro policy as a document that effects and makes changes to the country as a whole. A Micro policy is described as being a much smaller scaled policy which is generally focused on one particular setting (Liddicoat, 2014). Neideck (2016) believes that it is important that within any policy, leaders of an establishment should be able to be transparent for their workers, so that its clear what is expected of them as a work force. South Wales Police (2022) discuss that we need to be aware that racism is very real within everyone’s daily lives. They state that there is a requirement to challenge this and to make a valuable change.
This section is an evaluation of the macro policy “Anti-racist Wales Action Plan”. The evaluation will look at how the document relates to inclusive practice and how this can be promoted within childcare leadership roles. This policy is intended to turn Wales anti-racist, with the help of the Welsh community. The document makes the reader aware of the aim of the policy, in that they state that by working all together, we can all make a difference for the better within our community. This document advises that there needs to be hard conversations had to ensure that we can gain the difference that Wales needs to see, for all involved. The Welsh Government encourage leaders to have hard hitting conversations that show peoples life experiences (Welsh Government, 2022).  Biden School (No Date) understand that by having difficult conversations, this will show multiple perspectives surrounding the same topic. This can be a difficult task for many leaders, however for settings to begin to become inclusive, these conversations are crucial. 
The document provides clear guidance on achievable goals and realistic time scales for these goals (Welsh Government, 2022). Hudson (2019) believes that where a policy change may take a long period of time to pursue, this may cause problems with continuous political support. This could be a real challenge when implementing policy for leaders. Patel (2020) also states that where there are policy goals for the long term, the government have never been great at staying focused. Timeular (2022) note that to reach an objective quickly, it is important to set realistic goals. For an inclusive leader, setting realistic goals is important, but can be a barrier if too much time is taken.
There is a goal within the Welsh Government (2022) document, that all of Wales will be anti-racist and should never accept any form of racism or inequality. There should be a safe space provided for all people of an ethnic minority. UNIA (2020) advises to people who organise these safe spaces that they need to offer these places in a way that does not suggest any form of exclusion. Leaders always need to follow these rules. Where exclusion exists, inclusion does not. Welsh Government (2022) use people’s own life experiences as one of the main aspects that form the anti-racist action plan. They have used a number of people from the community to help them form the strategy based on their own feelings, experiences, thoughts and ideas. This makes the policy more effective and likely to work as it is based on real life rather than someone sat in an office who has no idea what it is like to experience racism. Beisha (2021) would approve this, as they discuss how using people from multiple backgrounds and with different views can make a business a more inclusive environment.
It is interesting to look at the language used within the Anti-racist Wales action plan. This policy discusses how they want to use their powerful platform to make a change. It does not promise these changes but uses the term ‘We want’ rather than ‘we will’. There are occasional points made that provide promises in regard to the Welsh Government, the policy does this by using phrases such as ‘Will have’. The policy uses phrases such as ‘We believe that’ and ‘we should’, which tells us that It’s not a definite change that will happen. It’s a hope that if we all work together, it can happen eventually. The policy uses the term ‘we’ to refer to those involved in putting the policy together (which was the participants and the Welsh Government.) This is made obvious for the reader to understand. However, Lawson (2015) points out that in any form of politics you shouldn’t make any promises that you can’t keep. In this case, inclusive leadership can only be established where no false promises are made.
Inclusivity is a huge part of this policy. The document states that everyone, including senior leaders should be inclusive and representative. Similarly, Bourke and Titus (2019) agreeably believe that inclusiveness helps people to enhance their abilities. The policy provides us with hope that all legislation and guidance will encourage the community to be inclusive for the people within it. Mark (2020) defines an inclusive community as an area that would not leave any part of the community out. This relates back to inclusive leadership, where within an establishment no person should be left out, excluded, or made to feel in any way uncomfortable. 
To conclude, the anti-racist Wales Action plan is a powerful, optimistic document which is fantastic for encouraging inclusive leadership within any setting. Where the policy is implemented in childcare settings, there is opportunity for very positive change and to make Wales a better, more friendly place. Providing that inclusivity of all races is put in place, the policy will have done its job. To do this, as mentioned previously – the challenges of having hard conversations with others needs to be overcome. Training for staff would be beneficial and leaders should know the importance of leading by example.
Part 3: Gender stereotyping within Early Years settings.
UNHR (2014) describe gender stereotyping as an assumption regarding characteristics that should be shown by males or females. Rae (2017) write that young people are continuously shown gender stereotyping. The world often presumes that a child will like a particular thing or act a particular way depending on their gender. This can cause problems where children feel unable to be themselves. Stereotyping within the early years needs to be stopped, the earlier we can make this change the easier the change will get and the more effective it will be.
There are many issues children come across when they are faced with gender stereotyping. Birmingham City University (2011) have noted the issues that can occur when a child experiences gender stereotyping. It can cause boys in particular to keep their emotions in and encourages (mainly) girls to worry about how they look. There is also the big problem of mental health in children, suicide, body image worries, self- harm, and future violence. Rae (2017) have noticed the difference that inclusivity can make within school settings where each child feels welcome in the environment and made to feel included. If these issues start early, it can become a real problem in later life. However, by implementing a stop to gender stereotyping, this can avoid future problems.
There are many different policies which can assist with tackling gender stereotyping (CSIE, 2008) such as Equality: Making It Happen A guide to help schools ensure everyone is safe, included and learning (2016), The Equality act (2010), The Human rights act (1998) and lots more. All of these policies can help to avoid or at least how to deal with bullying or other problems.
How can we make a change? We can use different techniques to encourage children to be kinder and more understanding towards one another. Encourage difference by celebrating these differences – Show children that every person is unique and special in their own way. This can be done through conversation, encouraging children to be who they want to be and celebrate this. Create an enabling setting – Each part of the childcare setting should reflect every child’s personality, family and surroundings. Allow children to dress how they want to show off their personalities. Throw challenges to gender stereotypes – show children that there is no standard to live by. There’s not one type of girl or one type of boy. Let boys play with dolls, let girls play in the construction. Don’t assume the boys will want to dress up as a pirate and the girls a princess. Encourage them to mix things up. Learn about the children, their families and the community – discussions about all different types of families ensures that everyone is aware that there are many different forms of family units. This can include same sex families, single parents, foster families etc.
There may be a few barriers that come up when attempting to implement these changes. Barriers such as parents being against these changes, could cause conflict, however if we want this change to happen, as an inclusive leader these hard conversations need to happen. As well as this, some children may have already formed strong opinions, and this could actually cause further bullying or issues within the school environment.
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