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Task 2

Observation of Practice
Guidance: 

A learner must choose an observation of direct social work practice with people in need of care and support and/or their carers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The consent of the individual/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own design at the end of the visit.  

The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their carers. 

This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012).

Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  

Please answer the questions below.

Observation Summary 

Please include name of the expert witness observing in learner’s details section of the portfolio.

Date of observation:  25/09/2025

To be completed by learner. 









	Question:
Context
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers. 

300 words (+/- 10%: include your actual word count at the end of each section).

For the purpose of this assignment, the children will be referred to as One and Two, and the parents as Ten and Eleven. Both are primary school-aged children currently subject to a care and support plan. They reside in a small town within a Welsh county with an estimated population of 141,900 (Office for National Statistics, 2025). Both children are of British heritage, and there are no cultural or linguistic considerations relevant to this observation.

Consent for the visit was obtained from Ten, and the observation was conducted alongside my mentor, who has previously met the children. The children live with Ten, while Eleven is currently incarcerated for a violent offence. Eleven has an extensive history of alcohol and substance misuse, domestic violence against Ten, and multiple violent offences involving the public and professionals. Eleven is due for release and demonstrates limited insight into the emotional impact of their behaviour on One and Two.

Ten minimises Eleven’s actions and lacks awareness of the emotional harm Eleven’s behaviour poses to the children. Concerns have been raised regarding Ten involving One and Two in adult matters and encouraging them to withhold negative feelings about Eleven from professionals. Additionally, Ten is engaged in a dispute with a neighbour, which has reportedly led to peer conflict for the children at school. 

The purpose of the visit was to undertake direct work with One and Two to explore their wishes and feelings regarding Eleven’s impending release and the ongoing neighbour dispute, in line with safeguarding and child-centred practice (Welsh Government, 2014). I chose to carry out this work in the school setting to eliminate any influence on One and Two’s answer by Ten, however it is important to remain mindful that Ten may still influence One and Two’s responses during the visit, potentially pressuring them to discuss the interaction or to withhold their true feelings and impact the reliability of any disclosures made (SCIE, 2025).



Word count: 321









	Question: 

Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   

You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice and the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012). 

1300 (+/- 10%: include your actual word count at the end of each section).

Effective communication is a cornerstone of social work practice, particularly when working with children and families in safeguarding contexts. I reflected critically on my communication methods and skills during this observation, assessing my effectiveness in engaging the children involved and ensuring that the intervention was ethically sound, person-centred, and sensitive.

The Code of Professional Practice for Social Care (SCW, 2019) outlines the importance of promoting the rights, dignity, and voice of individuals, which guided my approach to the session. I aimed to create a safe and trusting environment where the children felt comfortable expressing their views, particularly regarding sensitive issues such as Eleven’s impending release from prison and the neighbour dispute.

My plan was to use open-ended questions, play-based engagement, and non-verbal cues to encourage participation. I remained mindful of the potential influence of Ten, who may pressure the children to discuss the visit or suppress their true feelings. Research highlights that parental influence can significantly affect children’s disclosures, especially in safeguarding contexts (Ferguson, 2018).

Communication in social work requires both technical skill and emotional intelligence. Reith-Hall and Montgomery (2022) emphasise that effective communication is not only about verbal exchange but also about building trust, demonstrating empathy, and adapting to the needs of service users. These principles were central to my approach during this observation.

One of the key challenges during the observation was managing the differing needs and behaviours of the two children. One child presented as being quite hyperactive and distracted by a new classroom environment, which made it difficult to maintain focus and engage both children simultaneously. Despite using play-based and age-appropriate communication strategies, I found that the session lacked the depth and structure needed to explore their wishes and feelings effectively. In hindsight, conducting the work individually would have allowed for a more tailored and focused approach, enabling each child to express themselves without distraction or influence from the other.

As part of the session, we engaged in a puppet-making activity, which had previously been requested by the children. Puppets are widely recognised as a creative and therapeutic tool in direct work, helping children externalise emotions and communicate through metaphors (Wood, 2025; Woltmann, 1940). The children were enthusiastic about the activity, and very keen to discuss the ongoing dispute with a neighbour, emphasising the emotional impact this had on them—especially when visiting the local park. Their descriptions were detailed and emotional, suggesting that this issue was a priority concern of theirs.

In contrast, both children were reluctant to discuss Eleven, despite previous disclosures that Eleven frightens them when intoxicated. During this session, they stated they had no worries about the release from prison, which appeared inconsistent with earlier conversations. This change may reflect a range of factors, including fear, loyalty, or pressure from Ten (Meyer, 2025). At times, I worried my questioning became overly repetitive and interrogative, which may have contributed to their discomfort.

Upon reflection, I recognised that while puppets can be effective in facilitating emotional expression, I may have benefited from using more targeted direct work tools—such as the “Three Houses” or “Feelings Scale”—to explore the children’s emotional experiences more deeply (Sandwell Children’s Trust, 2021). These tools are designed to support children to identify and articulate their feelings in a safe and structured way, particularly in cases involving domestic abuse or trauma.

This observation also reinforced the importance of person-centred practice, where the method of engagement should be shaped by the child’s individual personality and communication style (Symonds et al., 2020). Working individually and using more natural, child-led conversation would have better reflected this principle, allowing each child’s voice to be heard more clearly. One and Two have very different personalities and require a more personalised approach to future direct work.

Another factor that influenced my communication during the observation was the presence of my mentor. Although their support is always welcomed, I found myself feeling nervous and self-conscious, which may have affected my ability to engage naturally with the children. I was acutely aware of being observed, and the heightened sense of pressure led me to focus more on performing well rather than being fully present with the children. Ferguson (2018) discusses how social workers often reflect in action, adjusting their approach in real time, but also notes that anxiety and performance pressure can inhibit authentic engagement. This was evident in my practice, where I occasionally defaulted to structured questioning rather than allowing the conversation to flow organically. Recognising this has helped me understand the importance of confidence, self-awareness, and emotional regulation in professional communication.

Reflective supervision with my mentor after the visit provided a space to explore these feelings and consider how observation is positive. Ravalier et al. (2023) emphasise that supervision should support emotional resilience and professional growth, helping practitioners to navigate the complexities of practice under observation. My mentor shared with me that the interaction with the children went well, and we conversed regarding techniques to better improve next time. Hearing my mentors feedback had a positive effect on my confidence and mood, but also reminded me how differently professional perceptions can be.

The Social Services and Well-being (Wales) Act 2014 places the individual’s views, wishes, and feelings at the heart of care and support planning (Welsh Government, 2014). In line with this, I adopted a person-centred approach, ensuring that One and Two were given space to express themselves without judgment or coercion. This involved recognising their developmental stage, emotional needs, and the impact of their lived experiences.

Person-centred practice also requires sensitivity to the dynamics of power and control. In this case, Ten’s permissiveness towards Eleven’s violent behaviour and the suspected involvement of the children in adult disputes raised ethical concerns. I was careful to avoid replicating these behaviours during the observation, instead focusing on encouraging the children to articulate their own thoughts and feelings. According to Symonds et al. (2020), person-centred assessments must balance professional judgment with genuine engagement, allowing service users to co-produce their care plans and freely express themselves. Murphy, Duggan and Joseph (2013) argue that relationship-based social work is inherently compatible with person-centred approaches, as it prioritises empathy, respect, and collaboration. These values were reflected in my efforts to build rapport with the children and to ensure that their voices were heard in a meaningful and respectful way.

Although there were no immediate language barriers in this case, I remained aware of the principles of the ‘Active Offer’, which advocates for the proactive provision of Welsh language services without requiring individuals to request them (Welsh Government, 2012). The ‘More than Just Words’ strategic framework emphasises that language is a key component of care and that Welsh speakers should be able to access services in their preferred language as a matter of right, not request. Harries and Bryer (2021) highlight that the Active Offer is not only a linguistic policy but also a reflection of person-centred and rights-based practice. I don’t speak Welsh, which sometimes leaves me feeling disappointed and embarassed. As part of my personal development I plan to begin learning the language, starting with basic words and phrases.

During the observation, One was scheduled to attend a forest school session, which they had previously expressed great enthusiasm for. One appeared disappointed to miss the session, which may have affected their mood and engagement during our time together. In hindsight, I should have been more organised in coordinating the timing of my visit to avoid conflicting with important school activities. This oversight highlights the importance of respecting children's routines and preferences. Ensuring that direct work does not disrupt meaningful educational experiences is essential to maintain trust and promote a person-centred approach and willingness to engage (Winter, 2011).

In conclusion, the observation provided a valuable opportunity to critically reflect on my communication methods and skills within a complex safeguarding context. By adopting a person-centred approach, integrating social work ethics and values, and remaining sensitive to cultural and linguistic needs, I was able to engage meaningfully with One and Two and support their participation in the safeguarding process.

The principles of the Active Offer and the More than Just Words framework reinforced the importance of inclusive and respectful communication, even when Welsh language needs are not immediately apparent. The Code of Professional Practice provided a clear ethical foundation for my work, ensuring that my conduct upheld the standards expected of social workers in Wales.

Moving forward, I will continue to reflect on my practice, seek feedback, and pursue professional development to strengthen my communication skills and ensure that my interventions remain person-centred, ethical, and effective. I have learned that these siblings need to be seen alone for meaningful engagement, and that I need to prepare purposeful direct work activities when there is a specific issue to explore.

Word count: 1421.










[bookmark: _Hlk209694788]Feedback and comments from individual in need of care and support and/or their carers 

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.



*See next page.





















	
	Child 1
	Child 2

	Was Emma on time?  

	[image: Emoji user experience feedback circles | Free Vector]
	[image: Emoji user experience feedback circles | Free Vector]

	Did Emma tell you why I was here?
	[image: Emoji user experience feedback circles | Free Vector]
	[image: Emoji user experience feedback circles | Free Vector]

	Did Emma tell you why she was here today?
	[image: Emoji user experience feedback circles | Free Vector]
	[image: Emoji user experience feedback circles | Free Vector]

	Did Emma prepare well for your visit today?

	[image: Emoji user experience feedback circles | Free Vector]
	[image: Emoji user experience feedback circles | Free Vector]

	  Has Emma listened to your thoughts and feelings today?

	[image: Emoji user experience feedback circles | Free Vector]
	[image: Emoji user experience feedback circles | Free Vector]

	Did you understand what Emma was saying to you today?
	[image: Emoji user experience feedback circles | Free Vector]
	[image: Emoji user experience feedback circles | Free Vector]

	Are you happy with Emma’s visit today?
	[image: Emoji user experience feedback circles | Free Vector]
	[image: Emoji user experience feedback circles | Free Vector]

	Is there anything Emma could do better next time she visits?
	
“Get Better at souing”
(“Get better at sewing”)
	
“Bring A Sand Cit”
(“Bring a sand kit”)

	What do you think about Emma?
	
“Kind and respectful”
	
“Kind and fun”
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