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CHILDREN’S PLAY PRINCIPLES AND PRACTICE
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Section one
Introduction
Children play, but not always to have fun. Play is often a natural process to explore, discover and learn about the world through their eyes (Vaughan and Brown, 2010). Children can experience a lot of different emotions whilst playing which are not always positive ones. Nevertheless, play allows children to learn how the world works around them and express anything they may be feeling (Sicart, 2014).
Play
A child’s natural tendency to be curious cannot be taught. However, practitioners can encourage their curiosity by creating a rich environment that allows their imagination to run free (Huber,2017). As mentioned in Play Wales (2005); when working in a play setting the adult must balance the activity risk with what benefit children will get developmentally.
Through play, children experience a different range of emotions and this needs to be at the forefront of any planning. Not all children are the same and not all activity planned by adults will suit or interest every child. Knowing the child’s likes and dislikes will help to achieve well balanced planning that is flexible and works around each child’s needs (Langston, 2014).
By having a child-centred approach to pedagogy, the adult’s role is to listen to the child’s voice. Even the negative views of a child contribute to the planning as all opinions are valid (UNCRC,1989). This can help to build a base, where adult and child are in sync and this creates a space which is equipped with trust and respect, which in turn will make it a rich learning environment (Garnett, 2018).
The adult’s role is to scaffold play and experiences with the help and guidance of those around, creating a space that supports children whilst learning something new. This gives them the tools to then become independent thinkers and problem solvers through social interactions. Vygotsky and Bruner both agreed that social interactions helped to make children knowledgeable which, with social interactions with other children and adults, supported their learning. (Bennett, Wood and Rogers, 1998)

Encouraging children’s thinking skills by staff asking opening ended questions and allowing children to think and give the answer they come up with, enhances their vocabulary and speech and broadens their thinking (Loggenberg, 2018).
Rough and Tumble Play
Rough and tumble can often be misconstrued as fighting and aggression. On some occasions, children are encouraged to avoid this play due to a fear of the children getting hurt. However, children that experience rough and tumble play often show laughter and rarely show aggression because this type of play can be exhilarating and fun. (Kostelnik et al., 2012).
Rough and Tumble play is more than wrestling and fighting, it is running, spinning, skipping and games such as hopscotch and tag. It is unrehearsed, which involves being social and physical.  Through rough and tumble play, children may experience competition which includes the social skills of working together, dealing with problems and overcoming said problems (Broadhead, Howard and Wood, 2010).
Through this type of play, children will learn how to control emotions and self-awareness by emotions being tested. Monitoring the child’s well-being is important as play can children a safe space to open up hidden emotions. It can help with mathematical learning, expanding their vocabulary and learning how to keep healthy, which helps support a child’s development and overall well-being (Swift,2017). Free play affords children the opportunity to engage in rough and tumble play naturally, by having the time to start games spontaneously. This should not be adult led and would allow children to make their own choice on wanting to join in (Huber,2017).
Rough and tumble play facilitates physical activities which are good for children’s health and mental wellbeing. This can help to build a child’s self-esteem, confidence, whilst helping them to become physically fit and avoid obesity (Goodhabitsforlife.act.gov.au, n.d.). Through rough and tumble play children learn how their body moves, how to control their body, and test their abilities and core strength. Children may fall, get back up again, and do the same thing over again. This is the child testing their limits and learning through experience, which can build resilience (Huber,2017). It is not uncommon for children to fall and hurt themselves, they often want to show care and empathy. Empathy is something not every child has but is learnt through modelled behaviour(Garnett, 2018).
 Through their experience of rough and tumble play, children use their body to move with speed, use coordination and begin to develop agility. Having opportunities to experience agility also allows children to exercise, which is beneficial to their health and help them to keep fit. This is also beneficial for their focus and concentration, as children who have burnt off energy are more likely to focus when it is time to work (Swift, 2017).
Children that experience rough and tumble play learn to have self-awareness, understand body language and the use of negotiation. Children who play-wrestle do not mean to cause harm; this is playful, with open handed palms and relaxed body language. Children often may take things too far by getting too excited but often resolve this quickly. However, having adult supervision means that; if the play turned from being playful to wanting to cause harm by knowing the signs such as grabbing, frowning and hitting with clenched fists then the adult could intervene (Brocker and Hartzog, 2007).
Giving children play spaces that are safe and exciting can offer great opportunities to observe children engrossed in play. This will help future planning and reflection on what activities would help to create an exciting learning space and what may need changing.  Effective learning space needs to meet the curriculum and support development, which in Wales is known as the Foundation Phase (2012). Children can start to build positive relationships through play and this can be done by incorporating games that will give children enjoyment and help them to build friendships. Rough and tumble play gives children the freedom to direct the play the way they want, allowing them the safe space to play because they want to and for no other purpose (Sharman, Cross and Vennis, 2014).
Creative Play
Creative play affords children the freedom to explore their feeling though being creative. It allows them to express themselves in a way which is open and should not receive any judgement. Creating play spaces in the outdoors allows the space to nurture the holistic development of the whole child with exploring the natural environment. Being in the natural environment can be calming and free. (Wilson,2012).
Creative play is often used as an intervention to help children understand their emotions through play therapy. It allows children to play through their emotions by exploring its different techniques. By allowing the child to communicate their feelings through play, it helps the adult to build an understanding of what the child may be feeling and which strategies would be most beneficial to strengthen their relationship (Malchiodi and Perry, 2015).
Creative play allows children the space to experiment for themselves. Although the concept is hard to grasp for a child, creative play allows children to explore the world around them in their own way. Children learn best through doing it for themselves. Creative play provides a platform for natural talents and show the child’s creativity. Through praise and recognition, the children’s self-esteem and confidence can be boosted. However, this can also have a negative effect if the adult does not respond with interest. This, in turn, can have diverse effects on the child’s wellbeing and development (Einon, 2005).
As the foundation phase (2008) mentions, it is their aim to incorporate the creative development through the Welsh curriculum, giving opportunities to children that they may not normally experience. The learning of different cultures and arts encourage the child’s imagination and creativity.
Creative play helps children’s fine and gross motor skills and strengthens hand-eye co-ordination, which helps support the physical, social and cognitive development of a child by exploring and manipulating materials. Using tools such as scissors, pencils and paint brushes helps the pre-writing skills. It also helps children to begin to grasp objects and understand the movement of the hand (Raising children.net.au the Australian parenting website, 2015).
It allows to children to be social by working together to build something. Opinions and visions may differ, but working together will help communication, social, and language skills. Activities such as junk modelling allows the freedom for children to bring their ideas to life using a range of tools and materials. The adult role within this would be to supply children with said tools and materials in a safe environment, which appreciates the importance of encouraging creative development (Tawil, 2016).
Self-directed play, through being creative, allows children the freedom of using a range of materials or an activity to incorporate other types of play. Being creative allows the play to flow and evolve into a totally new adventure, as this allows children to express themselves through play. This benefits their holistic development. (Long-Breipohl, Hanna and Busch, 2010).












Section two
Exposing young children to risk is beneficial
Risk is everywhere, but not always scary. It offers something unique to children whilst playing. The Guardian reports (Blincoe, 2015) that exposing children to risk is beneficial. However, parents want to protect their children from harm, which is a natural feeling.
Children enjoy the thrill and excitement of testing themselves and their body. Activities that include climbing trees or going down the slide the wrong way give children a way to test boundaries and trust within themselves (Playwales.org.uk, 2005). Children learn and grow from being exposed to healthy risks and gain vital life skills that help them through tough situations that may happen throughout their life.
While it is important to adhere to the health and safety rules at all time, being exposed to risks gives children the freedom to be their own person and have enjoyment with their friends through experiencing play the way they want to. Working together builds trust between friends, as they need to rely on each other by communicating and team work. This is beneficial for social development. Adults can play a part in supervising and managing risks by risk assessing and weighing up the risks with possible injury. Encouraging children to try and overcome situations with encouragement and belief will help build the children’s confidence and resilience (Ball, Gill and Spiegal, 2018).
 As the Health and Safety Executive (2012) states; not exposing children to risks could make them ill-equipped to deal with adult and working life. They develop resilience that helps them to build the skills to be able to manage their own safety and judgement and bounce back from tribulations. Including children in risk management makes them aware of what risks they may come across and how they deal with them safely.
It makes them feel included in being accountable for their surroundings and how to use the space safely. Giving children the opportunity to evaluate risks for themselves allows them to start having the skills to risk manage their own lives. This is something that children may be naive to, if not exposed to risk throughout their childhood. Outdoor play gives children the chance to experience the natural elements and gives children the opportunity to learn how to manage everyday risks for themselves. Communicating and trusting children with exposing healthy risks gives children the respect as an individual (Solly, 2015).





Section 3
Risk Assessment:
Details: Den building
	Description
	Den building

	Department:
	After school club

	Location:
	Outside Yard

	Author:
	Amy Collins

	Line Manager:
	Kath Bowen

	Date:
	03/01/2018

	Applicable Equipment:
	Metal Den frame, fabric, cello tape, rope

	Associated Risk Assessment(s):
	See risk assessment

	Version:
	1

	Review Date:
	April 2018

	Approved by:
	Kath Bowen

	Reason for latest update
	To ensure safety whilst activity for both children and staff




Print name: _Amy Collins
Signed: _________
Authorised by: ___________________
Print name: ___________________________________
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	Ref
	Persons at Risk
	Hazard / Task / Activity
Area of Concern
	Existing Controls
	Describe Any Further Controls / Actions Needed
	Actions by Whom
	Action by When

	
1
	Children, Staff
	Entrance and yard closed and secure
People entering or children leaving
	Staff to check all gates are shut and supervised always safeguarding children (HM Government, 2015).
	Children reminded to remain within the yard.
	Staff
	Before children enter the activity

	
2
	Children, Staff
	Yard free from foreign objects
	Wear gloves
Record broken toys
Staff health and safety working practice


	Maintenance to be notified to fix or remove broken objects before children use area.
	Staff
	Before and after every session

	
3
	Children/Staff
	Using scissors to cut materials
Cut themselves. Trip with scissors in hand, Cuts.
	Children advised safety of using sharp tools.
To use the tools carefully and be aware of neighbouring children.
Staff are all first aid trained and first aid box is accessible.

	Children encouraged to put the scissors back where they belong.
Log accident and incident on forms.

	
	

	
4
	Children/Staff
	Children encouraged to freely use natural resources and materials provided.
Rope, twigs, leaves, stones, fabric, cable ties
Abrasions or scratches
Children poke/striking one another with sticks causing injury
	Wash hands after the activity, to be conscious about not putting objects in their mouth or throwing objects towards staff or children.
first aid kit assessable and first aid to be given by staff who are first aid trained.

Pre-talk with children to explore possible risks and how to use equipment safely.
	Encourage children to be safe.
All material to be put away after every session.
	Staff and children
	Before/after activity

	
5
	Children/Staff
	Metal den frame
Climbing which may result in injury
Den may collapse causing injury to head
	Staff to supervise throughout activity
Check frame is safe and secure
Staff to check den stable before children enter

	Emergency contact number available on child contact sheet.
First aid kit accessible
	Staff
	

	6
	Children/Staff
	Weather
High winds causing damage to den causing injury
Extreme weather may affect the activity staff prepared to cancel activity if needed

	Staff to inspect weather before activity begins.
Staff and children to wear appropriate clothing and footwear.
	Daily check on weather and monitor throughout session
Speak to parents to provide information about activity and importance of appropriate clothing and footwear
	Staff
Parents
	Before and during session
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Section four
Reflection
Within my setting I am a leader of the after-school club that is for children aged 3-11 years of age. Planning is essential to ensure I plan age appropriate activities for all the children that attend the setting. To do this there are policies, procedures, and guidelines I must follow to ensure all areas are covered. Risk assessments must be carried out and are inspected by CSSIW and as a setting, we must comply in having risk assessments and all staff must be DBS checked and must have the relevant qualifications that meet their job role (Wales, 2018).
By having a child centred approach, I include the children with all areas of planning. I sit down with the children and staff and we discuss the ideas of activities they may be interested in doing. Den making was a favourite with the children, so we then explored, by using a spider diagram, what we need to do to make this activity possible. By listening to the children their voices are being heard and they learn that I value their input (UNCRC,1989).
When performing a risk assessment, it is my role to identify every possible risk and then counter it with what can be done to not eliminate the risk, but to be aware of the risk and put steps in place for all possibilities. Making sure it is age appropriate and that the activity meets the individual needs of staff and children. I then identify any possible risks and hazards by putting a risk assessment together which I then pass on to my line manager to check through (Healthyworkinglives.com, 2017)
I ensure I check the number of children that are expected to come for the session, making sure I have the correct staff-to-children ratio, which is one staff to ten children. I then send letters to parents advising them due to the activity and unpredictable weather to make sure children are wearing appropriate clothing and footwear.
Once the risk assessment is done and the space is safe, I then gather the resources and brief my staff before the session in their responsibilities and explain that they must ensure the activity remains safe. I also make sure all staff let children take the lead and wait for the play que to be invited, while still ensuring they are there to support and encourage, not take over. 	
I then ask the children what type of dangers could there be whilst den making. Their input is important as it is making them more likely to spot the dangers themselves and take responsibility for looking out for themselves and others around.
As staff we are there to encourage, support and help build those creative ideas the children may need help bringing to life.  Our setting is to facilitate a safe play space where children get to experience something new, meet friends, and are respected as individual. Not every child has the same interest but as leader, along with my staff, I try to cater for all children’s interests by having a range of resources.
By doing risk assessment it helps me to gather the insight of all risks that could happen and move on with the activity that helped children learn to work as a team, communicate orders to one another, and rely on themselves to help make something that turned out amazing and created lots fun for both children and staff. The children went away feeling accomplished that they had made something that was appreciated by staff and their peers. It also made staff feel safe that if anything did go wrong there during the activity, that there are procedures in place to follow.
I chose to look at rough and tumble play, as while working in after school club it is the one play type that is discouraged. I think that is down to a misconception of what it entails. After researching it more, I have come to the conclusion that there is a way to incorporate this play safely. The benefits are greater to a child and by avoiding or restricting this play type children miss out on skills which benefit them holistically and aid their development.
The second play type I looked at in more depth was creative play. It has helped me as a play leader to look at my planning and incorporate more experiences for the children that are not just arts and crafts and that are aimed more towards self-directed play. It is important that children get opportunities to experience more of what they enjoy and by listening to the children and accepting their input, this is something that we could look to provide in my setting.
Whilst doing my research and through module, I have learnt that balancing risks and self-directed play gives a child-centred approach, where adults are there to encourage and provide opportunities but not to regiment the way children think. Every child is unique and this shows through their representation of activities and play. Within a setting all play has to be supervised and risks have to managed, but through training and understanding play, adults can scaffold children’s play opportunities in a safe space (Long-Beripohl, Hanna and Busch,2010).
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