1. Play
Play is considered fundamental to learning. Children, through play, can learn and develop a range of skills such as, working together with others and forming and maintaining relationships, develop their language and observational skills and the ability to think and problem solve. Play, in all its forms lies at the core of children’s development, teaching valuable lifelong skills (MacBlain, 2014). Additionally, The Welsh Government (2012) recognises the importance of play as a valuable tool or method in supporting children’s overall well-being and development. It is essential for adults to understand the balance between play as its own objective and play for example, as a source of physical activity, experiential learning, and as a form of therapy. 
The following image shows the various types of play, from which 2 types are further discussed below:
[image: ]
· Rough and Tumble Play:
Jarvis (2010 cited Wood 2013, p36) explains that rough and tumble play, ideally suited to the outdoors, is generally, but not entirely, male dominated. It involves a great deal of physical play such as, running, chasing, rolling, crawling, wrestling, jumping, play fighting and martial arts actions. Children will sometimes mimic heroes and villains associated with books, television programmes, films and video games for example. 
In rough and tumble play the main areas of learning are, physical, social, emotional, and cognitive development. Children can learn to understand boundaries, compassion and self-control, develop their negotiation and problem-solving skills and abilities to recognise body language and facial expressions of others, while also teaching cooperation, initiative and competition and raising self-esteem (Bokony and Patrick, 2009). Furthermore, from rough and tumble play, children can learn to understand their own personal strengths and weakness, are more likely to be aware of physical boundaries and develop bonds and friendships with other children (EYFS, 2012).
According to Wood (2013) as most practitioners strive to create a democratic and caring ethos at their setting, some may battle with the moral and ethical issues in especially the ‘play fighting’ element of rough and tumble play. However, Bokony and Patrick (2009) suggest that when adults become aware of the benefits of rough and tumble play, they can support this by, ensuring the play space is safe and free of hazards; helping children to develop and understand rules and guidelines for safe, considerate play; provide adequate supervision while still allowing for the freedom of self-directed play and guide and teach children ways to regulate their behaviour and emotions.
· Socio-dramatic play:
When children play at socio-dramatic play, they tend to imitate and recreate scenes from the personal and social situations they experience in their everyday lives such as, playing at Mummy and Daddy, teachers and shopping for example. Although children can play this way alone, the communication and interaction usually necessary for socio-dramatic play requires two or more children to be involved. Children may create or use objects or dress up to support the play and their roles in it, sometimes adding elements of make-believe (Play Wales, 2017). The EYFS (2012) suggests that socio-dramatic play supports areas of learning such as, communication and language and understanding of the world. Furthermore, Smilansky (1968 cited Moyles, 2005) proposes how socio-dramatic play also influences a child’s creativity, intellectual growth, cognitive development, social skills and, can enhance self-discipline, cooperative skills and empathy for others. 
Although their views differ on the ways in which socio-dramatic play contributes to a child’s development, Piaget, Freud and Bruner all stressed the importance of the need to include socio-dramatic play in every child’s education and learning (Edgington, 2004 cited Moyles, 2005). According to Knight (2011), socio-dramatic play is fundamental to children’s ever evolving ideas about themselves, the world around them and their place in it. Furthermore, it has the potential to become a very powerful and valuable experience when played outside, turning natural resources into anything they want, such as, creating dens as homes and baking mud pies for example. 
Play Wales (2012) explains that as children mimic real life experiences during socio-dramatic play, for some this may mean re-enacting painful or confusing emotions they may be experiencing, the play can then potentially become a therapeutic tool for those children in dealing with those emotions. Therefore, Howard and McInnes (2013) state that practitioners may not always be comfortable with the context of children’s self-directed socio-dramatic play but believe they can support this in ways such as, adding puppets, in which the children will have a valuable resource to allow for in-direct expression and conversation.
Hollis Montessori School (2018) believe that in all play types, adults can support, encourage and provide children with opportunities for self-directed play (ensuring safe environments and boundaries where necessary) and self-directed play, embracing many Montessori ideals, can benefit children by:
· building self-confidence and encouraging independence - when children explore or create something independently, they become aware of what they can achieve and feel successful. 
· Stimulating imagination – Children will instinctively be creative during self-directed play, developing their own stories and visualising endless possibilities. 
· Teaching problem-solving, by creating their own rules and having to figure out how to make something work the way they want it to. 
· Allowing children to learn at their individual pace, by having the opportunity to build on their own knowledge, in their own timeframe and in ways that make sense to them.
· Promoting their internal ambition. When an activity is not defined by its success for the benefit of an adult, children will be inspired to find the innate joy in their play.  Naturally challenging themselves to try new, innovating ideas, and finding their own personal delight in doing so without the fear of failure.
Practitioners owe a great deal to Froebel’s huge influence of practices in education over the years, which continues today in programmes such as, Birth to Three Matters (DFES, 2002) and The Early Years Foundation Stage (CCSF, 2008) and his emphasis on the importance of play being central to children’s learning (MacBlain, 2014 p15). From Froebel’s theories, practitioners can; understand the importance of observing children to understand and develop on what they can do, rather than what they cannot; encourage them and offer them freedom to play and learn, under guidance; and understand the importance of all areas of each individual child’s development, as a whole (Early Education, no date). 
Moyles (2005) explains that child-initiated activities hold the greatest potential for creativity and learning, however, this is only possible when practitioners are adequately trained and aware of how the structure and interventions, they provide, scaffold a child’s natural desire to learn. 
2. Benefits of Risk
Risky play is interpreted as play that provides opportunities for challenge, testing limits, exploring boundaries and learning about injury risk in ways such as, climbing trees, rolling down hills, swinging, balancing and jumping off rocks for example (Outdoor Learning in the Early Years, no date), as well as having opportunities to experience real life tools and equipment and natural materials, which should be child sized and age appropriate, in an organised and well-planned environment which, based on the principles of Montessori is as child-led as much as possible (Montessori Education, 2009). As part of their play, supervised risk provides opportunities for children to encounter or create uncertainty, unpredictability and potential hazards without being at risk of serious harm. Adults have a duty of care towards each child and although each child should be encouraged to take risks, they should never be pushed to partake in anything they feel is beyond them or their limits (Play Wales, 2019). 
Waters and Begley (2007 cited Howard and McInnes, 2013) states that when children have the opportunities to take part in physical risk taking, they will also be taking risks in an emotional, social and intellectual capacity. Furthermore, Gleave (2008 cited Howard and McInnes, 2013) goes on to say that risk taking is beneficial to all areas of a child’s development. 
When considering and deciding on the rules and boundaries required for an activity involving risk, informing and including the children throughout the process is a vital part of good planning and will help to ensure that children remember, listen to and maintain the rules and boundaries needed to keep everyone safe and happy (White, 2014). Practitioners can provide children with the opportunities to push their own individual limits and experience wider opportunities that they may not be able to experience in their personal environments. As children have the natural desire to push their limits, adults can support children to do this in a manageable and safe environment in accordance with their age, abilities and understanding. By doing so, children can learn how to manage risk, have their intrinsic need for risk supported safely and allow for them to build upon character and personality traits such as resilience and self-reliance (Knight, 2011).
Tim (2007:42 cited Kilvington and Wood, 2010) suggests that if Children are not exposed to physical and emotional risk taking in play, they may be less able to manage risk and challenges as they grow up, due to lack of experience in negotiating problematic situations when young. Gordon (1999 cited Kilvington and Wood, 2010) further suggests that this could be even more detrimental to children who are natural risk takers, as they may proceed in finding their own potentially dangerous and unlawful risks. 
The Health and Safety Executive (2012) states that when adults plan and provide risky play opportunities for children, the aim is not to eliminate risk, but to consider and weigh up all risks and benefits involved, in order to obtain a balance between protecting them from any serious risks and allowing them to experience and reap the rewards associated with risky play and its benefits to children’s overall well-being and development. In order to maintain this balance, Play Safety Forum (2012) explains that all risk management in play provision should start with a clear policy framework, set out in a play policy which will enable providers to assert values, understanding, principles and criteria that form the framework, against which, providers can judge the appropriateness of a risk assessment and be able to confirm that the risk is an essential and necessary aspect of play. The framework will provide the context for risk-benefit assessments and technical inspections, which are essential for the provision of suitable, sufficient and beneficial risk-taking activities. 
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3. Activity Risk Assessment:
	Activity: 
	Roasting marshmallows on an open fire, sat on logs around a staff/pupil created fire pit.  

	Date: 
	20th November 2017 

	Weather (if applicable): 
	Cold and damp afternoon (light rain showers). 

	Location: 
	Small fire pit in wooded and grassy area of school yard. 

	Staff: 
	Class teacher, class teaching assistant and college student.  

	Age of Pupils: 
	Aged 5 and 6 years (year 1 class). 

	Staff/pupil ratio: 
	3 staff:22 pupils 

	Equipment required: 
	Suitable clothing and footwear. Wood, cotton wool, flint fire lighter, sticks, marshmallows, bucket of water and first aid kit.  

	Preparation required: 
	The activity and the importance of all safety requirements and necessary boundaries to be explained thoroughly to pupils by staff. 



	Activity 
	Potential hazards/risks 
	Persons at risk 
	Control measures/recommendations 
	Further/ongoing actions 

	Outdoor cold and damp weather activity searching wooded areas for appropriate sticks.  
	Risk of persons becoming too cold or wet and the activity becoming unpleasant.  
	Staff and pupils 
	Ensure all persons are suitably clothed with their waterproof outerwear and wellington boots and any coats, hats and gloves if required. Ensure any pupils without the appropriate clothing are provided with the spare items stored at school.  
Check pupils are comfortable during the session and assess the weather for changes.  
	Consider changes in weather and address appropriately. Ensure all spare clothing are cleaned and dried and kept well stocked. The activity will be cancelled should lightening be expected.  

	Pupils collecting long, thin sticks from grass and wooded area 
	Risk of slipping, tripping or falling. Stings from a nettled area.  
	Pupils 
	Show pupils the nettles as a group, explaining the consequences of touching nettles but also the value of nettles to wildlife and pollination. Inform pupils of the enjoyment of exploring muddy, wet areas without unnecessary running.  
	Continue to calmly remind pupils of nettled areas and any slippery areas without generating anxiety. 

	Lighting the open campfire and roasting marshmallows when fire is established.  
 
 
 
	Potential hazard of an open fire. Falls near fire, risk of burns.  
	Staff and pupils 
	Log seating must be set at an appropriate distance from the firepit and staff must ensure all pupils are aware of the boundaries around the firepit, in which they must not enter unless invited to do so by an adult. Pupils to be chosen in turn to have a go at lighting the cotton wool and start a fire, using the flint firelighter with staff guidance while remaining pupils remain seated. Pupils to use long sticks only and are invited to roast the marshmallows in groups of up to 3. Again, pupils need to be positively reminded of the safety rules when necessary without creating apprehension.  
	Continually assess risk and make moment-by-moment adjustments if necessary.  
Once the activity is complete, ensure the fire is completely doused with an appropriate amount of water.  



Name (Print): ___________________________________ Signature: ________________________________ Date: _________________________ 
Authorised by (Print): ____________________________ Signature: _________________________________ Date: _________________________ 
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4. Reflection
· Description
The activity requiring a risk assessment was to take a group of children to a wooded outdoor area of a primary school, collect sticks and roast marshmallows on a campfire, which was created on an area of bare earth, in a hollow trench and edged with bricks. In order to carry out the risk assessment prior to the activity taking place, it was necessary to inspect the area; assess the weather; check that the adult to child ratio was effective and age appropriate; ensure all children were suitably clothed for the expected weather conditions and ensure all equipment needed was organised and in place beforehand. 
· Feelings
Although much of the activity involved minor risks, with the fire being a potential hazard, a risk assessment was essential to ensure the safety of all involved. It was therefore vital to discuss the potential risks/hazards with the children and involve them in the process throughout. In doing so, the children were able understand the potential consequences should they not follow the rules and boundaries in place but without causing anxiety. Children were aware that they were unable to walk in the ‘lava’, the area within the circle of logs surrounding the fire, unless invited to. Additionally, by inviting three children at a time to roast the marshmallows, staff were able to adequately supervise the children near and surrounding the fire and, minimise the risk of pushing and overcrowding, which could lead to falls and potential burns. Furthermore, by checking that the children were suitably clothed for the weather and being aware of the areas of stingy nettles to avoid, they were able to concentrate on enjoying the activity comfortably. 
· Evaluation
I believe the risk assessment was adequately carried out and met the needs of the activity and therefore was a positive one. The children were able to use their gross and fine motor skills and turn-taking when collecting sticks, using the flint and roasting marshmallows and many enjoyed the anticipation of seeing how the sparks created the fire and how the fire developed. The risk assessment allowed the children to partake in the enjoyable activity safely however, due to the potential hazard involved, the risk assessment requirements meant that the activity limited the opportunity for self-directed play, which according to Housley Juster (2015) is the play that is chosen by children, following their own rules and ideas and has endless possibilities.
[bookmark: _GoBack]
· Analysis
By involving the children in the risk assessment process, they were able to consider both the risk and benefit of the activity, which was beneficial. However, the activity was largely adult led and Kilvington and Wood (2010) explain that when children have opportunities to self-assess risk, they gain the valuable skills of recognising and evaluating dangers for themselves and not just from what adults tell them.
The risk assessment allowed for the activity to be fun and positive and without reservations. Although, according to Knight (2011) many adults are weary of allowing children to partake in risky play due to fears of health and safety issues and of children getting hurt. However, we are becoming more aware of the benefits of activities such as lighting fires when substantially risk assessed. The Play safety forum (2012) explains that there is a difference between good risks and bad risks and adults must be aware of the difference. Good risks and hazards in play provision are those that engage and challenge children, and support their growth, learning and development. The bad however, have no obvious benefits for children and are impossible for them to assess for themselves. 
The UNCRC (1990) explain how every child has the right to engage and participate freely in age appropriate play and activities; express their views, feelings and wishes in all that affects them; all persons have a duty to ensure children are protected and cared for as is necessary for their well-being and, the education they receive should fulfil all areas of each child’s development to its fullest potential. In agreeance with this, Welsh Government (2019) set up the seven core aims and furthermore, by recognising the benefits of play to children’s holistic development, they became the first nation in the UK to legislate on play. 
Rose and Rodgers (2012) affirms that play lies at the heart of early years curriculums, which require adults to understand the benefits of this to children’s learning, development and well-being. How adults view play and its value will inevitably influence the experiences and opportunities they offer, how much the play is structured due to the resources and themes and the extent of their involvement. When children see play as simply that, they are not aware that they are learning. Additionally, some parents are unaware of the vital skills children learn from play and see play as simply free time to enjoy when not learning. The opportunities for play and risk will also differ between children due to their environments and cultures for example. 
Play is a crucial process in a child’s life and therefore, should a child not be given the opportunity to play freely and flexibly in a safe, rich environment, they can experience play deprivation. The consequences of this are potentially detrimental to a child’s holistic development and some of the damaging effects of this in childhood, can be seen in a rise in antisocial behaviour and the absence of appreciation for their community (Kilvington and Wood, 2011). Brown and Patte (2012) state that the characteristics of a thriving, robust community are the sights and sounds of children playing outdoors. However, due to developing factors such as, health and safety fears and the increasing use of computers and technology, many opportunities for children to experience risky play are being lost. Therefore, it is now more essential than ever that practitioners ensure children experience all types of play and risk, whenever possible. 
· Conclusion and Action Plan
To conclude, I felt that the risk assessment sufficiently followed health and safety requirements and both the adults and children were well prepared, which allowed the children to safely engage in the activity confidently. Future action, if applicable would be to consider how the needs of children with additional learning needs, disabilities or behavioural difficulties could be met and how the ratios may then need to be adapted. Changes I would make would be to extend the activity where possible to include more scope for self-direction and children’s ideas. This could be by allowing the children to search for their own natural materials such as, sticks, leaves, berries and mud and to create a picture, piece of jewellery or anything they desired, as Rose and Rodgers (2012) suggest that child-initiated activities allow for children, with their natural curiosity, capabilities and desire for knowledge to contribute and become active agents in their own learning. 
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