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Give yourself a score
out of 10 for...

..the extent of your expected
success in this session.

..how highly you value today's
learning.

sshhhhhh! Don't tell!



MOTIVATION

If there is a better reason to paddle, | don't know what it is.




Motivation

A state that Goals provide the
energises, directs impetus for and

and sus_tams direction of action.
behaviour.

Action
® e e e

Motivation | Goals |

.. Action entails effort:
Motivation persistence in order to

requires activity sustain an activity
and goals. over a long period of

time.




Extrinsic?

What would motivate a bear to do this? What is his motive?



Extrinsic?




STEVEN REISS 16 BASIC DESIRES MODEL

Intrinsic

Feeling

Intrinsic
Value

Acceptance: Desire for approval
Curiosity: Desire for knowledge
Eating: Desire for food

Family: Desire to raise own children

Honor: Desire to obey a traditional moral code, loyal to the traditional
values of one's clan/ethnic group

Idealism: Desire to improve society (including altruism, justice)

Independence: Desire for individuality, autonomy
Order: Desire to organize (including desire for ritual)
Physical Exercise: Desire to exercise muscles
Romance: Desire for courting

Power: Desire to influence (including leadership, related to mastery)

Saving: Desire to collect

Social Contact: Desire for peer companionship, friends (desire to play)

Status: Desire for social standing/importance (desire for attention)

Tranquility: Desire for inner peace, safety (avoid anxiety, fear)

Vengeance: Desire to get even (including desire to win)

(Positive)

Self-confidence
Wonderment
Satiation
Love

Loyalty

Compassion

Freedom
Comfort
Vitality
Ecstasy

Self-efficacy

Ownership

Fun

Self-importance

Relaxation

Vindication

Self
Ideas
Sustenance
Children

Duty

Fairness

Self-reliance
Stability
Fitness

Sensuality

Achievement,
Leadership

Frugality
Belonging

Reputation

Caution

Winning
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Positive

[

Extrinsic Intrinsic
®

Negative




4 kinds of motivation

Positive

Motivation towards a goal

“Write this report | “l really want

= and you geta to write this
8 bonus.” ¥ report!” +
8 <
O e
7)) §, —
C o § b
— —
% S oW
w g X3
5 “Write this report “I really don't
or you're fired!” #J§ want to writ
this report!”
Negative

Motivation away from something




MASTERY OF MOTIVATION

The Zone of
Inspiration

DISCIPLINE

LOW
TIME
e =it Yo P
N . 2
Originating from Originating from
EXTERNAL MOTIVATION INTERNAL MOTIVATION

© 2007 Shawn Phillips



Where do you think the bear 1s?

MASTERY OF MOTIVATION

The Zone of
Inspiration

w
=
-
o
o
vi
a

(Stage 1) " (Stage 4)
OBLIGATION ENJOYMENT MASTERY

H’_J \\—_
e
Originating from Originating from
EXTERNAL MOTIVATION INTERNAL MOTIVAT

So what are the problems with each type of motivation?




TIME

W___/

Originating from Originating from
EXTERNAL MOTIVATION INTERNAL MOTIVAT

So what are the problems with each type of motivation?



Extrinsic motivation

First and foremost, studies have shown that extrinsic
rewards do not produce changes that are permanent.
Ryan and Deci (1996)

"The fact is that extrinsic motivators do not alter
the attitudes that underlie our behaviors. They do
not create an enduring commitment to a set of
values or to learning; they merely, and temporarily,
change what we do". Kohn (1993) \

Is this a bad thing?

Extrinsic rewards can actually reduce children's intrinsic interest in something.
Lepper, Greene, and Nisbett (1973)

If teachers bribe children with extrinsic rewards to do
something in school, then what is that saying about the
activity?
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MASLOW'S

MORALITY,
CREATIVITY,
SPONTANEITY,
PROBLEM SOLVING,
LACK OF PREJUDICE,
ACCEPTANCE OF FACTS

(SELF-ACTUALIZATION)

HIERARCHY
OF NEEDS

Abraham Harold Maslow (April 1, 1908 - June 8, 1970)
was a psychologist who studied positive
human qualities and the lives of exempla-
ry people. In 1954, Maslow created the
Hierarchy of Human Needs and
expressed his theories in his book,
Motivation and Persondlity.

& J

Self-Actudlization - A person’s
motivation to reach his or
her full potential. As shown
in Maslow’s Hierarchy of
Needs, a person’s basic
needs must be met
before self-actualiza-
tion can be
achieved.

FRIENDSHIP, FAMILY,
SEXUAL INTIMACY

SECURITY OF BODY, OF EMPLOYMENT, OF
RESOURCES, OF MORALITY, OF THE FAMILY,
OF HEALTH, OF PROPERTY

www.timvandevall.com |Copyright © 2013 Dutch Renaissance Press LLC.




SELF-
ACTUALIZATION
Pursue Inner Talent

atwity Fulillment

SELF-ESTEEM

Achievement Mastery
Recognihon Respe

BELONGING - LOVE
Friends Family Spouse Lover
SAFETY
Secunty Stability Freedom from Fear

PHYSIOLOGICAL
Food Water Shelter Warmth

=







Oh Mr Bear...I'm now going to teach you
the best way to catch fish!

SER, 16200%



A key point is that motivation bears a reciprocal
relation to learning and performance; that is,
motivation influences learning and performance
and what students do and learn influences their
motivation (Pintrich, 2003; Schunk, 1995)

discuss



L

Motivation

Toyn (2011) implies that motivation is a pre-condition to
all learning.

44 ‘

Learning Curve Simplified

| able

resulting knowledge

unable

e learni ng q I.llck.ly

— lcaming slowly Motivation affects the amount
. . . of time people are willing to
0 1 2 : ‘ devote to learning.
time (days) (Brown, 2000)




The Instructional Core

Curriculum

Powerful
Learning
Teaching and Student
learning
strategies

engagement

f
Friday, 30 October 2009 ;
|

Confronting the Elephant in the Classroom strategies for addressing the instructional core i
|

David Hopkins ‘
!




Motivation affects the amount
of time people are willing to
devote to learning.

(Brown, 2000)




“It's not that I'm so smart,
it's just that | stay with problems longer.”

Albert Einstein




== learning quickly
m=== |earning slowly

resulting knowledge

Learning Curve Simplified

able

unable

time (days)

s A



How do yvou know a child is motivated?



Behaviourist

Can you make a connection?

Index of motivation

What percentage of activities in schools offer choice?

Carl Rogers (1994) , in Freedom to
) ) Learn quotes research showing
Help place a value or quantity on an idea. 1% of activities in schools give

pupils choice!

Choice of tasks Choosing a task freely indicates motivation to perform the task.

Effort High effort indicates motivation N

Persistence Working for longer time indicates motivation

Especially if obstacles are encountered!

Higher the choice effort and persistence,
the higher the motivation and the more
likely task will be achieved.

Using the 20 principle discusse o
carlier. what would you do
next?

arvar maellad oo fsseed ferrern



Inaex or i

N\

Help place a v:
Choice of tasks

Effort

Persistence

Especially if obstacles

Higher the choice effa

the higher the motiva
likelxw task wrill he achs:




Constructivist

Humanist

Motivation

Behaviourist

Can you make a connection?



The expectancy-value theory

Value

Expectancy
M O ti va ti on W | The extent to which the

B | learner expects success
in their learning

The value of the
learning to the learner.
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Mihaly Csikszentmihalyi (MEE-hy CHEEK-sent-me-HY-ee)

Flow

Flow activity

high_

Challenge

low

Ability high
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Arousal

high

increyse skj

%
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O o 2
— © 2  Control
E ¥
@
Relaxation

Boredom

low

ow Ability high
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Fixed or Growth Mindset
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One key to motivating children is to modify and
adjust the learning environment. Often, teachers
will invest significant time and effort in attempting
to change the child. Their time might be better
spent trying to change the policies, practices, and
procedures that they are using with the child.















P . Gi 1t
How do you know a child is motivated? gu‘:i??g E e

ra valis Bodays

Motivation .

Pupil participation, engagement and involvement.

Motivation and Mottvation

ey theorists - verbal tennis or WAR!

S0 who was engaged in deep leve] learning?

farati wha oifers de ing of .
Index of motivation @ oifers mare: io our understan. . How do we know
wi rativation? Observation feedtack frum Levian

scabes of well being 1nd [veluesenr.
Fiwed or Groweh bendsst r

Carel Trwmck:

Ferre Lewvers Ty

"
thes hlghesy the meotvation and the more
Uty sk el be-archieved 2

Wihzre o v thish fhe Bear 7 _

50 how dlid you do?
o

et i vem e
e i i

Participation
Ty, Laarmrs ars increacingty snagad
o e, AL, b
it acirers e, et




Key theorists - verbal tennis or WAR! .

Who offers more to our understanding of
pupil participation, engagement, involvement and
motivation?

Lilian Katz




Participation Taking part

Today, Learners are increasingly engaged
as researchers, planners, teachers,
evaluators, decision-makers, and
advocates.

Consultation Full participation

Giving opinions on a Learners choosing their
predeterm[ned 1ssue % agenda and making their

for adults to decide Spectrum of POWER own decisions.

upon.

Participation is a process not an event and emnpowerment is the outcome.
(Crowley, A. 2004) g




Roger Hart 199,

Roger Hart (Hart, 1992) provides an alternative
way of looking at participation that incorporates
consultation as one of the many methods of
participation.

Activity 1
Can you sort the Hart's seven
levels of participation?




So how did you do?

Hart’s famous ‘ladder’ has seven levels of participation
ranging from ‘manipulative’ and ‘decorative’ at the bottom of
the ladder, to child initiated projects and sharing decision
making with adults, at the top.

ioing peape hava tha idoas

“ rt’s Laddel‘ Young people and adults Isct'azo.a1 "lfeepo"n‘_ﬁfng me:::.;ns
share decision-makin, d i making dec
- g throughout the pract. They are
08l paTers.

ung peaph have the nitial idea

Young people lead and decide hav th woct is 10
and initiate action e caried out, AoURs ae sailable
and irust in the leadarship of

YOUNG CEOple:

o Aruks have the initial idea. and
Adult initiated, VUG peaple ara imwalved
shared decisiens miaking decisians, planring and

m Ii ns with young peopla Fmplamanting Me project.

_ i Arki v and faciitate he
Which lewvel of Hart's Ladder Young people are projact, ai I PRI GRS
is our project on? consilted and informed 5 are ghveen wagnt in dacision-making,
Yoind penpie raceia faadnack

Which level of Hart's Ladder
should our project be on?

Aboul ENEir aginions.

Example?

What do we need to do to yaung peapls volunt

"  Young people assigned ¢
move te the right level on gu‘:“in::rmadg il peapk Lnderstand tha projoct and

the ladder for our project? fults rBSpEGT ENGIT vigws.

Toung peapls ara grvan a limted
. vokea and litts chaks about what
Tokenism 5 thay can say and how theey can
oL,

[NON-PARTICIRATION

It iz imyportant to remernber that
tekenism, decoration and
manipulEton an net examphes
of youth participation, You da
have the chaice to move away
from these methods towards
mare meaningful participation.

Yours) peaple tEke pan in an evant
teed carpeacity and henve
destisitrrmaking

Decoration nor

ACES have COMpiete 6nd

) ) urchalangad authadity and souse:
Manipulation thir perwer, They use young
peophe's ideass arvd viioas lof
theii cwn gain,




i art’s l.adder

Quéstions

Which level of Hart's Ladder
is our project on?

Which level of Hart's Ladder
should our project be on?

Young people and adults
share decision-making

Young people lead
and initiate action

Adult-initiated,
shared decisions
with young people

Young people are
consulted and informed

QUALITY OF PARTICIPATION

Young people have the ideas,

set up the project and invite adults
to join them in making decisions
throughout the project. They are
equal partners.

Young people have the initial idea
and decide how the project is to
be carried out. Adults are available
and trust in the leadership of
young people.

Adults have the initial idea, and
young people are involved in
making decisions, planning and
implementing the project.

Adults design and facilitate the
project, and young people's opinions
are given weight in decision-making.
Young people receive feedback
about their opinions.

Adults decide on the project and

a4
"
a4
»
al
il

What do we need to do to
move to the right level on
the ladder for our project?

young people volunteer for it. Young
people understand the project and
adults respect their views.

Young people assigned
but informed

S LLL AR
LSS
WAL U

s uw
-
S

Young people are given a limited

NON-PARTICIPATION

It is important to remember that
tokenism, decoration and
manipulation are not examples
of youth participation. You do
have the choice to move away
from these methods towards
more meaningful participation.

Tokenism

Decoration

Manipulation

voice and little choice about what
they can say and how they can
communicate.

Young people take part in an event
in a very imited capacity and have
no role in decision-making.

Adults have complete and
unchallenged authority and abuse
their power. They use young
people’s ideas and voices for
their own gain.




Young people assigned
but informed

Tokenism

Decoration

Manipulation

young people volunteer for it. Young
people understand the project and
adults respect their views.

Young people are given a limited
voice and little choice about what
they can say and how they can
communicate.

Young people take part in an event
in a very imited capacity and have
no role in decision-making.

Adults have complete and
unchallenged authority and abuse
their power. They use young
people’s ideas and voices for
their own gain.



Yyoung people lead
and initiate action

Adult-initiated,
shared decisions
with young people

Young people are
consulted and informed

Young people assigned
but informed

Tokenism

ainu ueuiue 1iuvy e piuject 1o w
be carried out. Adults are available
and trust in the leadership of
young people.

Adults have the initial idea, and
young people are involved in
making decisions, planning and
implementing the project.

Adults design and facilitate the
project, and young people’s opinions
are given weight in decision-making.
Young people receive feedback
about their opinions.

Adults decide on the project and
young people volunteer for it. Young
people understand the project and
adults respect their views.

Young people are given a limited
voice and little choice about what
they can say and how they can



QUALITY OF PARTICIPATION

Young people and adults
share decision-making

Young people lead
and initiate action

Adult-initiated,
shared decisions
with young people

Young people have the ideas,

set up the project and invite adults
to join them in making decisions
throughout the project. They are
equal partners.

Young people have the initial idea
and decide how the project Is to
be carried out. Adults are available
and trust in the leadership of
young people.

Adults have the initial idea, and
young people are involved in
making decisions, planning and
implementing the project.



Examples

Children identify a problem in their
school, inifiate a project fo solve it
and convince adulfs to run it.

Children produce their own
school newspaper or radio
programme.

Children are asked fo participate
in planning a playground.

Children are consulfed by a city
mayor about a certain quastion;
their opinions are faken
seriously.

A group of children is organised 1o
do communify work buf they

are informed of ifs purpose and
feel ownership of the issue.

on a discussion panel with no
substanfive preparation and no
consulfation with their peers.

Children sing and dance at an
event buf have litfle idea of what
it is all about.

Children are orgonised fo
camying political placards,

Articulate children are selected to sif

participate in political demonsiration

Child-initiated,
shared decisions
with adults

Child-initiated
and directed

Adult-initiated,
shared decisions
with children

Consulted and
informed

Assigned but
informed

Tokenism

Decoration

Manipulation

uoiyedidijaed jo saai8ag

uoijedidiyjaed-uopN




What does Hart's ladder suggest to us?

Hart’s ladder seems to suggest that all
participation of children should be on the
highest rung. In recent years, some
commentators have questioned the use of the
ladder concept as it implies a hierarchy of
value.




A more useful model is that illustrated below, displaying the degrees of
participation in a circular layout. Such a model moves away from the
assumption that projects should always aim for the highest rung on the
ladder, and recognises that different approaches may be best in different

clrcumstances.
Assigned but informed
Adults decide on the project
and children volunteer for it.
The children understand the
project, know who
Eﬂscwtdofdtj involve them, and
ts raspact young
people's views
Adult initiated, shared
decisions with
Consulted and informed young people
The project is designed and Adults have the |nmai idea,
run by adults, but children
are cgnsulled They have a IVJ‘?" n %\ff‘)’ 510P0f the
full understanding of the ADDroO: - . ann ng an mn;)lgmentgnun,
process and their opinions - consrdefem aée but &:ﬂm are
e 72 e i also involved in taking the
decisions.
‘l"oung peil-‘e:;rllmated
You initiated
s " and directed
5;1 ','ﬁ'.;:cr,': ;endm:oﬁ;a :}' - Young people have the initial
adults for advice, discussion Eea ang ?memhg?’ edm:m‘
ol R i Gkis are aveleatie bt do
expertise for young le 1o not take charge.
consider.




The Welsh Assembly Government held a competition to develop a
sound-bite for the definition of participation. The following
definition has been adopted as a result by the Welsh Assembly
Government and the Children and Young People’s Participation
Consortium for Wales:

Participation means that it is my right to be involved in making
decisions, planning and reviewing an action that might affect me.
Having a voice, having a choice.



) the teacher next to you...

How 'might' we g
genuine particip:
in our teaching?

Having a voice, having a choice.

re the limitations of this 'learner voice'?

at mav be some of the benefits of this particip



Talk to the teacher next to you...

How 'might' we get
genuine participation
in our teaching?

Having a voice, having a choice.

What are the limitations of this 'learner voice'?

What may be some of the benefits of this participation?






Using the 20 principle discussed
earlier..what would you do
next?

www.padlet.com/uwsd/oppp



