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Consider how you might be able to develop the creative or enterprising skills of learners through your own pedagogy


The video: https://youtu.be/-LbplaB9_RM


There is no single definition of creativity. Sir Ken Robinson, within the NACCCE report, defines creativity as an “imaginative activity fashioned so as to produce outcomes that are both original and of value” (NACCCE. 1999:29). Within Maslow’s hierarchy of needs, creativity is within the “self-actualisation” section, which “sits at the pinnacle of Maslow’s pyramid” (www.psychologytoday.com, 2013). Having creativity at the top of the pyramid shows how important it is, and therefore how much emphasis needs to be placed on it. The new curriculum, coming into all schools by 2022, will have a higher emphasis on creativity and enterprise, as Donaldson has stated that they are “central features of modern life that should be developed and extended throughout a school career.” (Donaldson, G. 2015:28). There will be more focus on how the children “apply their subject knowledge more positively and creatively” (gov.wales, 2018). Creativity will be one of the key areas within the new curriculum, which means that schools need to start thinking of new concepts to help develop the creative skills of their children.											Everyone is creative in their own way, no matter how hard they may try to deny it: some people simply need more encouragement to show it. When a child lets their imagination run free, and their mind bursts with magical ideas, they are fulfilling their creative potentials. Children need to have a peaceful environment, free of fuss, and free from the imprisonment and regulation of the classroom. Creativity is not something that can be forced; we need to help children be as creative as possible without them feeling obliged to do something. It is the job of the teacher to develop the creative potential of every child.												Problem-solving activities can be used to enhance the creativity and imagination of children. “Everyone should learn problem solving, as it is important in both our personal and professional lives.” (icebreakerideas.com, 2016). However, Stephanie Thornton found that “solving problems is hard work, especially for very young children.” (Thornton, S. 1995:2). This left me questioning whether children, Year 2 in this case, should be completing such tasks. However, personal experience taught me that, as long as the children are interested, and engaged, they can solve problems from any age. Problem-solving activities “build character, resilience and perseverance.” (www.kumon.co.uk, unknown). 	Having lesson themes can be a good way of allowing children to translate their skills across a variety of curriculum areas in a more exciting way. Barnes has stated that “theme-based approaches use a theme to generate exploration through the eyes of several different subjects.” (Barnes, J. 2015:69). For this creative task, I decided to use a theme based idea to promote the use of creativity. The chosen theme is ‘the jungle’ as I knew that there were many problems and creative solutions that could be developed within it. The theme will last for a term, and once this period is over, a new theme can be chosen. It is important that children have their opinions and voices heard, so to help this happen, they will be involved in the decision-making process for the new theme, and will be able to share their ideas with the class. Allowing children to share their ideas, and express their opinions, encourages them to become more involved, and therefore attributes to higher attainment levels. Some people share the opinion that giving pupils a voice to offer their ideas, “will lead to excessive demands”. (Lansdown, G. 2011:VI) However, Article 12 of the UNCRC “rights of the child” states that children have the right to give their opinions, “and for adults to listen and take it seriously.” (UNICEF. Unknown:1) Therefore, I feel it necessary for children to help decide on future themes.										With any lesson, it is important that the children become fully submerged and engaged in the activities. In the case of this jungle themed series of lessons, the children will start in the immersive room with images and sounds of the jungle all around them. Immersive rooms provide “stimulating, engaging or calming environments” (immersive.co.uk, unknown), and offer an exciting hook for the start of the themed lessons. “The key to immediate engagement is an all important “hook” that grabs attention, activates thinking, feeling, and/or emotion, and leaves its audience craving more” (nemsprincipal.weebly.com, 2015).											As the hook for the jungle theme, whilst in the immersive room, the children will receive a breaking news message. I know that Disney is popular amongst children (and adults), so I thought it would be fun for the message to come from Jane, from the Disney movie “Tarzan and Jane”, as they are associated with the jungle. Jane will tell the children that Tarzan was exploring the jungle when he disappeared, and will ask them if they will help to find him. 				The children will each be given backpacks, filled with the necessary items for their trip to the jungle. Within each backpack, there will be: an explorer’s handbook (which will help the children with any elements that they may not be confident with), a handkerchief, a pair of goggles, a metal canteen, a spoon, and a metal water bottle. It is important that children are given a variety of materials and resources, and a number of paths to go down, to aid their creativity. “The ability to choose is the essence of being human” (www.childforum.com, unknown) However, in order for this to happen, “the teacher must understand the importance of choices” (http://www.earlychildhoodnews.com, unknown), which may be more difficult than it sounds. It is very common for teachers to feel as though they need control over their classroom, and over the children. However, it is important for children to make their own choices in order to develop their thinking skills, which is why they will not be told which tasks to complete, or in which order to complete them.				The room, as shown, will be filled with false trees and bushes, animals and plants, amongst other items, to make it symbolise a jungle. Also in the jungle will be a crocodile infested river, a mysterious tent, footprints, and other items that may be useful in finding Tarzan. The first thing the children will do is explore the jungle and see what they can find. Exploration, is a fundamental element of creativity because the children are using their imaginations, and becoming their own character. To many, it may seem dangerous to allow children to explore an area with minimal supervision. However, this will enhance the creativity of the children, and leaving them asking question. It’s time for teachers to step back, and “fight the urge to overmanage the activity”. (kidshealth.org, 2015)							Over the course of the term, the children will need to solve the clues and problems that they come across, in order to find Tarzan. Whilst exploring the jungle, they may come across some useful items, such as Tarzan’s diary, that they will be able to collect to help solve any problems. The diary in question will contain simple sentences for the children to read, such as, 

“I am going north past the river today”

which the children will be able to follow. Group work will be vital as it has been found to have a profound effect on a child’s abilities, and can “provide an effective way to learn problem-solving skills.” (icebreakerideas.com, 2016) In groups, “there is almost always that someone else rarely does everything yet reaps the benefits” (josephchris.com, 2015), which can deter teachers. However, I will be using it for this lesson as it can “provide an effective way to learn problem-solving skills” (icebreakerideas.com, 2016), which is a key element to this task.							Within the jungle, there will be a variety of footprints on the ground. From these footprints, the children will have the opportunity to decipher who each set belongs to. If the children choose to solve this problem, and find out which ones belong to Tarzan, then they will be taken in the correct direction. If the children find the iPad hidden in the jungle, they will be able to use the app “iTrack” (www.naturetracking.com, 2016) which will scan the footprints, and tell the children which one is Tarzans. Otherwise, the children could work it out independently, or choose not to follow them at all.			Surviving in the jungle can be difficult; you need food, water and shelter from the chaos; these are all elements that the children will need to think about. The jungle will contain coloured fake berries; some which the children will be able to eat, and some which they won’t. They will also need to find a source of clean water that is safe for them to drink, or, find some water and then clean it. The main source of water in this jungle scenario will be the crocodile infested river, and it will be down to the children as to whether they choose to risk collecting water from there, or find somewhere else. The children need to “explore and experiment with a variety of techniques” (Welsh Government. 2015:47). Of course, there will be no real crocodiles in this particular river, so the children will need to use their creativity and imagination in order to find a solution to this particular problem. Nightfall will come around quickly in the jungle too, so the children will need to find somewhere to rest at night. They will have the resources around the jungle, such as stones, branches and leaves, needed to build their own den. In addition to this, Tarzan’s tent could be used as shelter for them, keeping them away from the dangers of the jungle at night.												The explorers’ handbook will guide the children through the filtering of water to make it safe to drink, and will also help them decipher which berries are safe to eat, and which will be poisonous to them. It is the hope that the children will not rely on the booklet, but rather use their own instincts to work the problems out, and simply use the handbook as help when needed. The handbook is a simple and effective way of offering the children help, without the teacher having to get involved. These lessons, although set out by the teacher, will be completely child-led. Dewi, the “philosophical father of experiential learning” (wilderdom.com, 2005), was quite critical of completely student driven education as he believed they weren’t capable of structuring it correctly. However, I have chosen this series of tasks to be child-led as it encourages creativity and independence, and helps the children to “take control of their own learning.” (mikegershon.com, unknown). There will be a number of paths that the children can go down, and they will be able to choose their own fates, and decide what would be the best thing for them to do. The decisions will be up to the children.						The activities will have children improving their: literacy skills, through the reading of clues and instructions; mathematical skills, through following the compass direction instructions left; digital competency, through the use of the iTrack app; personal and social development, where the children are taking part in “activities that allow them to solve problems and discuss outcomes” (Welsh Government. 2015:10); and creativity, where the children will “work on their own and with others to pretend, improvise and think imaginatively.” (Welsh Government. 2015:50). There is also opportunity, with this type of lesson, for it to be developed for other year groups, and for other curriculum aspects to be included. By using Welsh phrases, such as “Ble mae Tarzan?”, the children would be developing Welsh through a more creative experience, and increase their confidence in the language whilst having fun. This lesson would be classified as cross-curricular, due to the fact that so many subjects are used. Using so many curriculum aspects can be seen as confusing by many. However, I have chosen to use it as it will help to build individual and group motivation, sustain interest, and raise standards. (Barnes, J. 2015).												The aim of these lessons is to enhance the creativity of the children, whilst also helping to develop their problem-solving skills. As part of the creativity process, I believe that it is important that children make their own choices through experience. It is important that the children are left to their own devices, and are not being controlled by the teachers; allowing them to reach their creative potentials independently. Children need to use their imaginations more, and I believe that this is where it is going wrong with schools. So much of the work that we give to children is on paper because we are worried about having evidence for everything. Yet as you can see, it is possible to develop a child’s skills through a number of curriculum areas, whilst still allowing them to be imaginative and creative.
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                 MARKING CRITERIA AND STUDENT FEEDBACK



This section details the assessment criteria. The extent to which these are demonstrated by you determines your mark. The marks available for each criterion are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Common Assessment Criteria Applied
	Marks available
	Marks 
awarded

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
Extent of research and/or own reading, selection of credible sources, application of appropriate referencing conventions. Extent of knowledge and understanding of concepts and underlying principles associated with the discipline.
	30
	

	






	2. Intellectual Skills (Analysis)
Analysis, evaluation and synthesis; logic, argument and judgement; analytical reflection; organisation  of ideas and evidence
	30
	

	






	3. Pedagogic and Professional Applications (Practical Application and Deployment)
Deployment of pedagogic methods, materials, tools and techniques; application of concepts; formulation of innovative and creative solutions to solve problems.  Attributes in professional practice: individual and collaborative working
	30
	

	






	4. Key Transferable Skills
Deployment of appropriate media; presentation and organisation.
	10
	

	









	Assignment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late
	40% Max
	

	
	Over 1 week late
	0%
	








	Student Self Evaluation Form


This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 

	Common Assessment Criteria Applied
	Level of Achievement

	
	
REFER
	
3rd
	
2:2
	
2:1
	
1st
	
1st

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT
	EXCEPTIONAL

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	X
	
	

	2. Intellectual Skills (Analysis)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	X
	
	
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	X
	
	
	

	4. Key Transferable Skills
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	X
	
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	-Creating the ideas
[bookmark: _GoBack]-Backing up ideas

	-Explaining my ideas
-Backing up my ideas with theorists



	Student’s Name
	Kirsten Amor
	Date
	12/03/18

	Student’s Signature
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	Level 6
	Assessment Criteria Descriptors for BA Primary Education with QTS 
This format emphasizes the holistic nature of judgements to be made by markers. Criteria weighting is adjusted for each module. 

	
	0-39 (F)
	40-49 (P)
	50-59 (P)
	60-69 (P)
	70-79 (P)
	80-100 (P)

	
	Poor / Weak F
	Satisfactory 3rd
	Good 2:2
	Very good 2:1
	Excellent 1st

	Assessment Criteria
	Poor, superficial, unsystematic, incomplete and/or inaccurate 
	Satisfactory understanding of main issues demonstrated
	Good understanding demonstrated with some analysis
	Very good understanding of basic principles and relevant evidence, with a coherent and logical argument
	Thoughtful answer informed by wider reading, showing clarity of thought and personal insight
	Outstanding answer, well written, highly structured and informed, showing striking personal insight and originality

	Module Learning Outcomes matched to:
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Subject Knowledge and Understanding

(Conceptual)


(Reading)
	Basic misunderstanding, misconceptions,  misinterpretations and/or superficial knowledge in places
	Overall satisfactory knowledge of the material with some application
	Good overall knowledge of key issues with evidence of understanding and application
	Very good knowledge of all key issues and wider implications 
	Excellent knowledge of key issues, concepts and arguments

	Authoritative, full understanding of key issues, concepts and arguments

	
	Some inappropriate literature/material with limited reading range and lack of accuracy 
	Satisfactory range of reading drawn from the recommended list and other sources
	Good range of reading drawn from the recommended list and other sources
	Very good range of relevant literature from a variety of sources beyond recommended list
	Clear evidence of independent thinking informed by an excellent range of reading from a variety of sources
	Clear evidence of independent thinking informed by a selective and well justified range of reading from a variety of sources

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Intellectual skills

(argument)



(critical /reflective evaluation)

	Argument is weak, little attempt to present differing viewpoints. Generally too descriptive 
	Argument is balanced with differing viewpoints
	A good, balanced argument is presented with viewpoints justified
	A very good argument is presented with careful consideration of viewpoints
	A critical argument is presented with thoughtful consideration of viewpoints
	A highly-structured critical argument is presented with evidence of synthesis of viewpoints

	
	Lack of evidence of evaluation and/or critical reflection
	Satisfactory critical evaluation of study; satisfactory reflection
	Good critical evaluation of work with good evidence of reflection
	Very good critical evaluation of work with good evidence of reflection
	Thoughtful critical evaluation informed by very good reflection
	Critically reflective evaluation of work informed by excellent reflection

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Pedagogic and Professional applications

(linking theory to practice)

(professional reflection)
	Superficial or lack of understanding of pedagogic and professional context(s)
	Satisfactory evidence of engagement and understanding with respect to the pedagogic and professional context(s) 
	Good evidence of integration of theory and practice with respect to the pedagogic and professional context(s) 
	Very good integration of theory and practice with respect to the pedagogic and professional context(s) 

	Excellent integration of theory and practice with respect to the pedagogic and professional context(s)

	Sophisticated integration of theory and practice with respect to the pedagogic and 
professional context(s) 


	
	Little or no evidence of reflection
	Satisfactory evidence of critical reflection
	Good evidence of critical reflection  
	Very good evidence of critical reflection
	Effective evidence of critical reflection
	Outstanding evidence of critical reflection

	
	0-3
	4
	5
	6
	7
	8-10

	Key/Transferable Skills 






(Referencing techniques)

	Weak presentation 
	Satisfactory presentation 
	Good presentation 
	Very good presentation 
	Effective presentation 
	Outstanding presentation 

	
	A number of basic errors in grammar
	Some errors in grammar
	Few errors in grammar
	Very few errors in language
	Minor errors in language 
	No errors in language

	
	Weak structure of presentation in parts
	Satisfactory presentation structure with a mostly coherent style
	Good presentation structure with a coherent style

	Very good presentation structure which supports the audience
	Effective presentation structure which supports the audience
	Highly coherent and mature presentation style which fully engages the audience  

	
	Little or no use of protocols and conventions of Harvard referencing
	Satisfactory use of Harvard referencing protocols and conventions
	Good use of Harvard referencing protocols and conventions
	Harvard system mainly used accurately, with some secondary sources
	Harvard system used accurately including secondary sources
	Harvard system used accurately, consistently and effectively with all sources 
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