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Part 1
Under the United Nations Convention on the Rights of the Child (UNCRC) (UNICEF, 2004) all children have the right to an education that supports them reaching their full potential and those with disabilities have the right to the care and support they require to do so. According to The National Autistic Society (no date), autism spectrum disorder (ASD) is a disability and therefore, under the Equality Act 2010 schools are required to make “reasonable adjustments” (Department for Education, 2014, pp. 24) to support those with a disability. The new additional learning needs (ALN) system in Wales gives settings the legal obligation to provide children with additional learning needs the most effective support they can (Welsh Government, 2020). Through the rights of the child, legislation that prevents discrimination, and Welsh legislation that ensures children receive the best support possible in school through a child centred approach demonstrates Bronfenbrenner’s ecological systems theory in action (Bates, 2019).
Early intervention is vital for children’s development and trajectory to adulthood. A delay in diagnosis for children with additional learning needs (ALN) results in not receiving the support they require to reach their full potential and compromises their early development which impacts them in later life (Lai, Lombardo and Baron-Cohen, 2014). Without early intervention the development of a child with ASD will be compromised (Fulton, 2017). 
Adaptive behaviour, cognitive ability and, arguably the most important, language and communication skills of those with autism in later years can be predicted in infanthood based on the quantity of words known and used. As language is considered an indicator of future developmental capacity, interventions for children with autism must be as early as possible with a focus on language (Buzhardt et al., 2021). 
Lai, Lombardo and Baron-Cohen (2014) state that lacking communication skills increases anxiety; stressing that early intervention supports children with autism in developing their communication skills. For children with autism the higher the level of communication developed in the early years results in greater outcomes in later life. For adults with autism, poor outcomes, including factors such as independence and relationships, have been recorded in over half to 78% of cases. Early intervention is therefore vital in supporting children with autism to develop communication skills required for a better quality of life.
Aggression, disruptive behaviour and injuring one’s self is common among those with ASD and often stems from primary symptoms such as challenges around communication (Koegel et al., 2014). If intervention is not introduced early to work on improving core symptoms, mainly communication skills, secondary symptoms such as mental health issues are more likely to present in later life which leads to requiring greater interventions as an adolescent or in adulthood. 
With social communication challenges, children with ASD struggle to make friendships and face social isolation which leads to loneliness in adulthood (Kwan, 2020). This contributes to mental health concerns including increased anger, anxiety and depression, further highlighting the need for early intervention to address communication and language challenges. 
Although interventions support greater outcomes in later life for those with autism (Anagnostou et al., 2015), the outcome of interventions depends on how mild or severe a child's symptoms of autism and language and communication skills are to begin with, as well as the effectiveness of the intervention itself (Rose et al., 2016). Measuring the communication skills and language used by children with autism through assessment assists practitioners in making better, more informed decisions around effective interventions (Anagnostou et al., 2015). 
Despite the importance of early intervention, without diagnosis children may not recieve the interventions as early as required. According to Aggarwal and Angus (2015) autism, for example, may not be diagnosed until later in childhood. Undiagnosed or late diagnosis of autism can lead to psychiatric comorbidity disorders and children or young adults may then require greater support for these conditions. In some cases, autism is only diagnosed when psychiatric comorbidity disorders present themselves and health care practitioners become involved. Earlier diagnosis and intervention may reduce the likelihood and severity of these mental health conditions.
However, there may be difficulties in identifying autism, for example, the camouflage hypothesis suggests that girls use behaviours to mask their challenges and ASD symptoms (Dean et al., 2016). Therefore, even slight challenges in social situations should be taken seriously by practitioners and these concerns should be acted upon to ensure that the child receives the intervention they need. 
Similarly, Baron-Cohen states that girls begin talking earlier compared to boys. This is because, in girls, areas of the brain used for language are greater in size than in boys. Further, it is noted that girls display greater empathy than boys. It is suggested that an autistic brain structure is an “extreme of what we might see in the typical male” (The Guardian, 2010).
Furthermore, whilst early intervention is vital for supporting more positive outcomes for the child, Koegel et al. (2014) would agree that the diagnosis needs to be accurate and an understanding of the individual is vital in providing the most appropriate intervention. It is also believed that it is more time and cost effective to intervene in the early years rather than to delay diagnosis and intervention.
Despite this, Baron-Cohen raises concerns about waiting lists and lack of financial resources in providing interventions early. Despite NICE guidelines and legislation around autism financial support is still lacking stating that “clinical pathway doesn’t just stop at diagnosis” (Transforming Autism Project, 2018) and that more funding is required to support children and adults with autism. 
Part 2
Children with autism experience challenges with communication and social interaction (Alli, et al., 2015; Crowell et al., 2019). The people children with autism communicate with most are their family and caregivers (Alli et al., 2015), Crutchley (2018) would therefore agree that it is vital family and caregivers are strong advocates for children who struggle to communicate, more so for children with autism than for children without. 
There is a strong link between parental engagement and children's attainment (Department for Education, 2010), therefore, collaborative working is essential for successfully supporting children. This links to the report by Dauncey (2016) where emphasis is placed on the importance of partnerships between parents and other agencies under the new Additional Learning Needs (ALN) reform in Wales. 
Crutchley (2018) believes that although parents may not have the same knowledge, experience and understanding as practitioners this must not become a barrier to collaborative working to support the child. To build successful partnerships, parents or caregivers must be involved and made to feel that their contribution is valued. Sylva et al. (2004) states that it is the actions of parents and how they support their child that is paramount to helping their child reach their full potential. However, according to Crutchley (2018) despite the importance of collaborative working, barriers to children with autism accessing the required interventions can be delayed because parents do not agree with practitioners or because they appear reluctant to become involved. There are various reasons why a parent may appear to be disengaged. 
According to Crowell et al. (2019) parents may lack confidence in their ability to support their child effectively. It is also possible that parents do not have a great understanding of autism or accept that their child is on the autistic spectrum and may have autistic traits themselves. Parents of children with autism are likely to feel helpless and emotionally distressed as well as feeling that they cannot support their child as much as parents of children who do not have autism. One might therefore agree that practitioners need to be sensitive when working in partnership with parents of children with autism. 
Through the new ALN system in Wales, and the focus on increased collaboration between families, schools and multiple agencies (Welsh Government, 2017a), parents will have more opportunities to gain a greater understanding of their child’s needs and how to support their needs through developing an IDP collaboratively (Welsh Government, 2017b). 
Parents who become involved in interventions gain a greater understanding of their child and develop a greater attachment. Subsequently their child's development progresses at a greater rate as shown in the study of the Focussed Playtime Intervention which supports children in the Early Years. This further demonstrates the importance of interventions in the early years (Crowell et al., 2019). Language development is greater when parents of children with autism engage with them when undertaking activities or during everyday life.
According to research by Adelman and Kubiszyn (2016) the parents' level of education is linked to the child's age at diagnosis of autism spectrum disorder. Children whose parents have a low level of education tend to get diagnosed later than those with a greater level of education. This suggests that parents may not have the knowledge and understanding of child development in typically developing children and therefore less able to detect possible symptoms earlier when the gap between children with autism spectrum disorder and typically developing children is narrower.
However, repetitive practices, a symptom of autism, are not unusual in males generally. Autism in females is less frequently detected by practitioners and parents (Shefcyk, 2015). Furthermore, Fulton et al. (2017) states that it is believed that because males and females present their symptoms of autism differently, four times as many males are diagnosed than females. This means that females in the early years with ASD may be underdiagnosed which results in not recieving the appropriate support and early interventions they need. Shefcyk (2015) states that due to cultural differences and stereotypical gender differences and expectations parents may identify the social challenges females with autism experience easier than with males. This is because males typically engage in activities that present fewer communicative opportunities, for example sports. Females are expected to participate in activities that require greater levels of social and communication skills but this can be a way to disguise their social challenges as they may appear to be part of a social activity yet they may not be communicating with others in the expected manner for a typically developing child. 
According to Sritharan and Koola (2019) parents’ lower level of education and understanding of autism can also be a barrier to a diagnosis of autism in children of immigrants. Their experience of the health care system can be negative. Language barriers make appointments with medical professionals challenging and parents find that they would instead resort to seeking advice from family who are not medical professionals. This combination of barriers can lead to late diagnosis. Early diagnosis not only benefits the children but the whole family. With diagnosis comes increased understanding of autism and alleviates the sense of self-blame a parent might experience. Also, diagnosis often entitles parents to greater financial support. 
Parents are responsible for selecting and consenting to the interventions their child will undertake (Mire et al. 2017). Factors influencing parents’ decision to give or refuse consent for interventions include whether parents perceived their child’s traits as symptoms of autism or how severe they considered the symptoms to be. These factors also influence parent’s choice in what interventions they and their child will be involved with. 
Part 3  
Parents find the process of a diagnosis of autism for their child daunting and fear for their child’s future (Hopebridge Autism Therapy Centre, 2018). However, once the diagnosis is made there is greater access to support for children and their families which leads to improvements in everyday life, including improvements in parents’ emotional wellbeing, and long-term outcomes for the child. Applied Behaviour Analysis (ABA) is a form of intense one to one therapy undertaken by therapists whereby praise is used to encourage desirable behaviours. 
ABA therapy helps ensure that children learn behaviours that will help them socially (SeattleChildrens, 2019). This includes learning how to greet others, use language to make requests, turn taking in play, learning to wait and works on adaptive behaviours, motor skills and cognitive development. Due to the wide spectrum of traits in children with autism, using assessments, the therapy a child receives is tailored to their individual behaviour and the level they are at upon entry. Practitioners in ABA therapy work in collaboration with other agencies to ensure the child’s individual needs are supported. Combining approaches helps create individualised strategies to implements ABA methods that supports the needs of the child. They take into consideration how a child learns most effectively and interventions and methods are chosen depending on the child characteristics and what has worked for children with similar characteristics in the past. Great emphasis is placed on reinforcing desirable behaviour and decreasing undesirable behaviour, sometimes using punishment, where ethically feasible. 

Despite ABA therapy focussing on improving the skills of an individual to promote their health and safety, enable greater inclusion and adaptive skills to become independent, as well as evidence demonstrating positive outcomes of ABA, there is a belief that it does not truly focus on the individual child (Welch and Polatajko, 2016).
Sequenzia (2015) strongly believes that ABA therapy forces children with autism to comply with social norms. Sequenzia even goes as far as stating that treating autism is a form of abuse. It not only takes away from the child’s identity by making them change as a person but portrays autism as a problem that requires fixing. 
In an article for the Guardian, Lambert (2013) states that one parent of an autistic child found the ABA therapy emotionally distressing when her son struggled to adapt to eating new foods, explaining that it took half a year to see improvements. One might question the length of time this took and the emotional wellbeing of the child during this phase of adapting to new foods. 
ProfHastings (2013) believes that ABA therapy leads parents to believe that there is a cure for their child’s autism by helping reduce behaviours that are, in fact, harmless but not considered normal in society generally. ABA therapy aims to treat behaviours that do not necessarily need treating yet fails to address behaviours that effect family life, such as “stims”. Furthermore, ProfHastings (2013) also asserts that the effective learning of desired behaviour does not arise from the use of punishment. Although it may prevent a child from using harmful behaviour, punishment is unethical and unlawful. Practitioners in ABA are highly skilled and able to judge what constitutes as punishment. This might raise questions about how close the ABA sanctions or consequences are to punishment. 
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