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Introduction
As an educator, conducting research is considered a vital part of professional growth. It allows for the critical examination of teaching practices, identification of areas for improvement, and ultimately the enhancement of the learning experience for students. Academic research is defined as a rigorous investigative process leading to new, peer-reviewed knowledge, typically conducted by academics and researchers. Professional enquiry is described as a systematic, evidence-based approach used by practitioners to identify and address workplace issues for improvement (Welsh Government, 2021). Research provides valuable insights into the effectiveness of teaching methods and enables contributions to the broader body of knowledge in the field of education (Borg, 2010; Loughran, 2002). By embracing an "inquiry stance," as Cochran-Smith (2011, p.23) suggests, a mindset of questioning and reflecting upon teaching context and approaches is cultivated.
This research essay delves into the effectiveness of a specific literacy-promoting activity implemented for Key Stage 3 students in the school – the 10-minute silent reading sessions at the beginning of each class. During these sessions, students are encouraged to read books from the school library, to foster their literacy skills. Through this research, the perceptions, and experiences of Year 7 and 8 students regarding the purpose and impact of these silent reading sessions are explored.
The motivation behind this research stems from observations made during classroom teaching and lesson observations. While some students seemed actively engaged in reading during these sessions, others appeared to utilize this time for non-reading activities or simply to settle into the class. These observations raised questions about whether students truly understand the purpose and intent behind these reading sessions. By investigating student’s perspectives, the research aims to shed light on the effectiveness of this literacy-promoting activity and identify potential areas for improvement or alternative approaches.
Promoting literacy is considered a fundamental professional standard, as strong literacy skills are essential for academic success and personal growth. Developing these skills not only enhances students ability to comprehend and engage with various texts but also fosters critical thinking, communication, and overall learning across all subject areas.
To maintain anonymity and adhere to ethical guidelines, as recommended by the British Educational Research Association (BERA) Ethical Guidelines for Educational Research (2018), specific identifying details about the school and students have been omitted or masked. The research took place within an English-medium 11 to 18 mixed community voluntary controlled school in Pembrokeshire, which was opened in September 2018 by combining two schools. The school has 1,625 pupils on roll, with 27% having special educational needs and around 1% with statements of special educational needs. Approximately 1% of pupils have English as an additional language, and most students come from a white British background, with only a few being fluent in Welsh. The research was conducted within the context of two Key Stage 3 science classes taught by the researcher: a Year 7 class with 18 students and a Year 8 class with 22 students, both of mixed ability levels.
The central inquiry driving this research endeavour is: "Investigating the Perceptions of Year 7 and 8 Students on the Purpose of Silent Reading Sessions at the Start of Classes."

Literature Review
A literature review is considered a crucial component of any research task, as it provides a comprehensive overview of the existing knowledge on a particular topic (Chigbu et al, 2023). By conducting a thorough literature review, researchers can identify gaps in the current understanding, develop research questions, and contribute to the advancement of their field.
It has been noted that the new curriculum of Wales places significant emphasis on literacy, particularly in the form of reading (Welsh Government, 2022). This focus on reading is deemed essential for fostering students language skills, critical thinking abilities, and overall academic success. Silent reading sessions at the start of classes have been introduced to promote literacy and encourage students to engage with reading materials independently (McNamara, 2020).
It is widely recognized that understanding student’s perceptions is vital when implementing any educational initiative (Collins et al., 2022). By investigating how students perceive the purpose of silent reading sessions, educators can gain valuable insights into the effectiveness of these sessions and identify areas for improvement. This understanding can help teachers tailor their approach to better meet the needs and expectations of their students.
It has been suggested that silent reading sessions have the potential to offer numerous benefits to students. These sessions can improve reading skills, enhance comprehension, and foster a love for reading (Garan & DeVoogd, 2018). By providing dedicated time for reading at the start of classes, students are allowed to immerse themselves in books and develop their literacy skills in a supportive environment.
To maximize the benefits of silent reading sessions, it is considered essential to provide a variety of reading materials that cater to different interests and reading levels (Kelley & Clausen-Grace, 2006). By offering a diverse range of books, teachers can ensure that all students have access to materials that engage and challenge them, thereby increasing their motivation to read.
However, it is important to acknowledge that not all students may actively engage in reading during these sessions (Weschke et al., 2011). Some students may struggle to focus, lack motivation, or find the reading materials uninteresting. It has been observed that factors such as book choice, reading ability, and personal motivation can significantly influence student engagement in silent reading (Savaşçı & Akyel, 2022).
It is recognized that ensuring all students actively participate in silent reading can be challenging for teachers (Kelley & Clausen-Grace, 2006). Educators must find ways to monitor student engagement, provide support when needed, and create an environment that encourages reading.
Currently, there is limited research available on student’s perceptions of silent reading sessions (McNamara, 2020). This lack of research highlights the need to investigate whether students understand the purpose of these sessions and how they perceive their effectiveness. By exploring student perceptions, researchers can identify factors that contribute to the success or failure of silent reading initiatives and develop evidence-based strategies to enhance these sessions.
Some existing studies have explored student perceptions of reading initiatives. For example, a study by Savaşçı and Akyel (2022) found that students attitudes toward reading improved when they were given a choice in reading materials and had opportunities to discuss their reading with peers. These findings suggest that incorporating student choice and discussion can positively impact student engagement in silent reading sessions.
It is widely acknowledged that teachers play a crucial role in facilitating and monitoring silent reading sessions (Collins et al., 2022). They must provide guidance and support to students, helping them select appropriate reading materials, set reading goals, and overcome any challenges they may face. By actively engaging with students during these sessions, teachers can foster a positive reading environment and encourage students to develop a lifelong love for reading.
However, it has been noted that teachers may face challenges in ensuring that all students are engaged and understand the purpose of silent reading (Weschke et al., 2011). Strategies such as goal setting, reading logs, and discussions can be implemented to improve student engagement and understanding (Docherty et al., 2018). These strategies have been successfully used in various reading initiatives, demonstrating their potential to enhance silent reading sessions (Kelley & Clausen-Grace, 2006).
It is widely recognized that investigating student’s perceptions of silent reading sessions is crucial for understanding the effectiveness of these initiatives and identifying areas for improvement. By conducting this research, educators can gain valuable insights into how students view the purpose and benefits of silent reading, enabling them to develop targeted strategies to enhance student engagement and literacy skills (Kelley & Clausen-Grace, 2006).
This literature review is considered highly relevant to the current study, as it provides a solid foundation for understanding the importance of silent reading sessions and the need to investigate student perceptions. The existing research has highlighted the potential benefits of silent reading, the challenges teachers may face, and the strategies that can be employed to improve student engagement. However, the limited research on student perceptions has led to the formation of the research question, which aims to fill this gap in the current literature. By investigating the perceptions of Year 7 and 8 students within a specific school/class context, this study seeks to contribute to the understanding of silent reading sessions and provide insights that can inform educational practices.
Case Study Research
A case study is a comprehensive investigation of a subject, individual, group, or phenomenon within a real-life context (Yin, 2017). It offers a detailed picture with information from various angles, providing the edges that guide the research direction and scope (Stake, 1995; Merriam, 1998). The purpose of a case study is to gain a comprehensive understanding of an issue, considering the context in which it occurs. By gathering data from multiple sources, such as observations, interviews, and documents, a case study allows researchers to develop a rich, in-depth understanding of the subject matter (Baxter and Jack, 2008). This approach is particularly valuable when investigating complex social phenomena, as it enables researchers to explore the interactions between various factors and stakeholders involved in the case (Yin, 2017).
Case studies have several strengths, such as allowing for in-depth exploration of complex issues and capturing context-specific nuances (Flyvbjerg, 2006). They provide researchers with the opportunity to develop a holistic understanding of a phenomenon by considering multiple perspectives and data sources (Baxter and Jack, 2008). Additionally, case studies can be particularly useful when investigating rare or unique phenomena, as they allow for a comprehensive examination of the subject matter (Yin, 2017). The flexibility of case study research allows researchers to adapt their approach as new insights emerge during the investigation, enabling them to pursue promising lines of inquiry and gather rich, context-specific data (Stake, 1995). However, case studies also have limitations, including potential biases in data collection and interpretation, and limited generalizability to other contexts (Yin, 2017). Researchers must be cautious not to overgeneralize findings from a single case study and should consider the specific context in which the study was conducted (Stake, 1995).
This research employs an exploratory case study approach, useful when the intervention has no clear, single set of outcomes (Yin, 2017). An exploratory case study is conducted when there is limited knowledge about a phenomenon, aiming to identify questions, propositions, or hypotheses for future research (Streb, 2009). Exploratory case studies are valuable in providing insights into new or under-researched areas, helping to lay the groundwork for future, more focused investigations (Mills, Durepos, and Wiebe, 2010). This approach allows researchers to gather preliminary data, identify key issues and variables, and develop a deeper understanding of the subject matter (Streb, 2009).
The purpose of this case study is to investigate Year 7 and 8 student’s perceptions regarding silent reading sessions at the start of classes, which aim to promote literacy in line with the new curriculum of Wales (Welsh Government, 2020). The objective is to understand student’s thoughts about the sessions and whether they comprehend the reasons behind them. This exploratory case study will provide insights into the effectiveness of the silent reading intervention and may inform future literacy initiatives in the classroom.
According to Thomas (2021), a case study consists of two parts: 'the subject' (Year 7 and 8 students) and 'the analytical frame or object' (their perceptions of the silent reading sessions). The participants will be three students each from Year 7 and Year 8, randomly chosen. This sample size allows for diverse perspectives while maintaining a manageable scope. By selecting participants from both year groups, the researcher can explore potential differences in perceptions and experiences based on age and academic level (Yin, 2017). This research is connected to one of the professional standards of the curriculum of Wales, 'Literacy, numeracy, and digital competence (Welsh Government, 2020), as it explores a literacy intervention implemented in the classroom. By investigating student’s perceptions, this study aims to contribute to the understanding of effective strategies for promoting literacy in line with the new curriculum's goals.

Research Methods
The purpose of a research study is to gather data, analyse it, and draw conclusions that can be applied to a broader context. Research studies aim to address gaps in existing knowledge, challenge current understanding, or provide new insights into a particular phenomenon (Creswell, 2012). In this study, a combination of observation and questionnaire methods was chosen to investigate the perceptions of Year 7 and 8 students on the purpose of silent reading sessions at the start of classes. This blend of observation and questionnaire in the research is a mosaic method, which is an approach that combines different research methods to gain a comprehensive understanding of children's perspectives (Clark, 2005).
Observation was selected as a method because it allows researchers to gather data on participant's behaviour in a natural setting (Bruce, Louis, and McCall, 2015). Observational research involves the systematic recording of observable phenomena or behaviour in a natural setting (Kawulich, 2005). This method is particularly useful when investigating behaviours, interactions, and processes that may not be easily captured through other methods, such as self-reported data (Punch and Oancea, 2014). The researcher could gain insights into their engagement, body language, and observable indicators of their understanding and perception of the activity. The observations were conducted with the student’s knowledge to minimise any influence on their behaviour, a technique known as overt observation (Punch and Oancea, 2014). This approach was chosen to ensure that the students were aware of the research being conducted, promoting transparency and ethical practice.
Questionnaires were used to complement the observational data by gathering additional information directly from the students. A questionnaire is a research instrument consisting of a series of questions designed to gather information from respondents (Brace, 2018). Questionnaires are widely used in educational research, as they allow for the collection of data from many participants in a relatively short period (Creswell, 2012). The questionnaire included both closed-ended and open-ended questions, enabling the collection of both quantitative and qualitative data (Creswell, 2012). Closed-ended questions provide a fixed set of responses, allowing for the quantification and statistical analysis of data, while open-ended questions allow participants to provide more detailed and personalised responses (Brace, 2018). This mosaic approach allows for a more comprehensive understanding of the student’s perceptions, as it combines the strengths of both quantitative and qualitative research (Clark, 2005).
The combination of observation and questionnaire methods was chosen to provide a well-rounded understanding of the student’s perceptions, behaviours, and engagement during the silent reading sessions. Observations offer insights into actual behaviour and engagement, while questionnaires allow participants to express their thoughts, opinions, and suggestions directly (Punch and Oancea, 2014). By using multiple methods, researchers can triangulate data, which involves comparing and contrasting data from different sources to enhance the validity and credibility of the findings (Creswell, 2012).
Observations have several strengths as a research method. Observations allow researchers to capture non-verbal behaviour and contextual factors that may be missed in other methods (Bruce, Louis, and McCall, 2015). The students were observed at three different points in time: once the students of the focus group entered the class, during the 10-minute silent reading at the beginning of the class, and at the end of the 10-minute silent reading session (See appendix). However, observations also have limitations, including potential observer bias, where the researcher's perceptions and interpretations may influence the data collected (Kawulich, 2005). Additionally, participants may alter their behaviour due to being observed, a phenomenon known as the Hawthorne effect (Punch and Oancea, 2014).
Questionnaires offer several advantages as a research method. They allow for the collection of data from a larger sample, as they can be administered to many participants simultaneously (Brace, 2018). Questionnaires also provide standardised questions, ensuring that all participants respond to the same set of questions, which enhances the comparability of data (Creswell, 2012). Furthermore, questionnaires can be designed to gather both quantitative and qualitative data, providing a more comprehensive understanding of the research topic (Brace, 2018). Nonetheless, questionnaires also have drawbacks, such as the potential for misinterpretation of questions by participants and the risk of low response rates (Creswell, 2012).
The observation schedule involved observing the focus group of six students (three from Year 7 and three from Year 8) over two sessions each. The use of a focus group allowed for the gathering of rich, detailed data on the student’s perceptions and experiences (Creswell, 2012). Focus groups are particularly useful in educational research, as they provide a platform for participants to share their views, opinions, and experiences in a supportive and interactive environment (Cohen, Manion, and Morrison, 2000). The questionnaire consisted of two closed-ended questions using a Likert scale and one open-ended question. The open-ended question was 'What changes would you suggest making the silent reading sessions more engaging and effective?' to have a qualitative perspective of the students towards the silent reading session. Likert scales are a type of rating scale commonly used in questionnaires to measure attitudes, opinions, and perceptions (Adelson and McCoach, 2010). Likert scales are particularly appropriate for measuring attitudes and perceptions in educational research, as they are easy for participants to understand and complete (Adelson and McCoach, 2010). In this questionnaire, Likert was used as a number scale from 1 to 5 ranging from 'Not at all' to 'Very well' for question 1 and 'Yes', 'No', and 'Not sure' for the second question (Appendix).
The age and attainment of the pupils were important considerations when designing the research methods. Researching with children and young people requires careful planning and adaptation of methods to ensure that they are developmentally appropriate and engaging (Punch and Oancea, 2014). The use of a small focus group and a concise questionnaire with age-appropriate language aimed to ensure that the students could fully engage with the research process (Creswell, 2012). By tailoring the methods to the age and attainment of the participants, the researcher sought to gather authentic and meaningful data on their perceptions and experiences. This approach aligns with the growing recognition in educational research of the importance of involving children and young people as active participants in the research process (Cohen, Manion, and Morrison, 2000). By triangulating data from multiple sources and considering the strengths and limitations of each method, the researcher sought to contribute to the growing body of literature on effective literacy practices in education.

Data Presentation and analysis methodology
The data collected through observations and questionnaires will be presented using a combination of descriptive statistics and qualitative analysis. For the closed-ended questions in the questionnaire, the researcher will use descriptive statistics, such as numeric, to summarise the student’s responses. This will provide a clear and concise overview of the students understanding of the purpose of silent reading sessions and their perceived usefulness. The open-ended question will be analysed using content analysis, which involves identifying and categorising common themes and patterns in the student’s responses (Braun and Clarke, 2006). This qualitative approach will allow for a more in-depth exploration of the student’s suggestions for improving the silent reading sessions and their overall perceptions. The observation data will be presented using a narrative approach, describing the student’s engagement, body language, and observable indicators of their understanding and perception of the silent reading sessions. The narrative will vividly depict the student’s behaviour and engagement during the sessions, providing valuable context for interpreting the questionnaire results.
The use of a mosaic method, which integrates multiple data sources and analysis techniques, is advantageous in providing a more comprehensive understanding of the student’s perceptions and experiences (Clark and Moss, 2011). By triangulating the data from observations and questionnaires, the researcher can cross-validate the findings and identify convergent or divergent patterns, enhancing the credibility and trustworthiness of the results. This approach allows for a more nuanced understanding of the student’s perspectives, as the quantitative data from the closed-ended questions can be complemented and enriched by the qualitative insights from the open-ended question and observations.
To ensure the trustworthiness of the study, several processes were implemented. The researcher maintained a detailed audit trail, documenting the data collection and analysis procedures, to ensure dependability (Lincoln and Guba, 1985). This audit trail will allow for transparency and replicability of the study, strengthening its methodological rigour. The use of multiple data sources (observations and questionnaires) and the inclusion of both closed-ended and open-ended questions in the questionnaire enhance the credibility of the findings through data triangulation (Patton, 2014). The researcher also provided descriptions of the context and participants, allowing for transferability judgments by readers. These detailed descriptions will enable other researchers and practitioners to assess the applicability of the findings to their own contexts.

Ethics Consideration
Ethical considerations are a vital aspect of any research study, especially when involving students. According to the British Educational Research Association (BERA, 2018), ethics is defined as "the moral principles guiding research from its inception through to completion and publication of results" (BERA, 2018). In this research, the confidential and anonymous treatment of participant’s data is considered the norm for the conduct of research (BERA, 2018). Maintaining confidentiality and anonymity is crucial when working with students to protect their privacy and ensure their comfort in participating. Creating a safe and trusting environment where students feel secure in sharing their thoughts and experiences without fear of being identified or facing any negative consequences is essential.
To maintain anonymity, the researcher has anonymised all identifiers in the study, such as names, class details, and any other information that could potentially lead to the identification of participants. The researcher obtained email confirmation from the school management for parental consent for educational research. Additionally, verbal assent was obtained from the students, along with their assent to use the information gathered through observations and questionnaires in the research. The students were informed of their right to withdraw from the study at any point without consequence, emphasizing the voluntary nature of their participation and the researcher's respect for their autonomy.
The research adhered to the ethical guidelines set forth by the university's ethics committee, as evidenced by the approved Ethics Form included in the appendices (See appendix). This form ensures that all aspects of the research maintain ethical behaviour, protecting the well-being and rights of the participants.
Throughout the study, the researcher remained committed to upholding ethical principles, ensuring that the student’s confidentiality and anonymity were maintained by adhering to these ethical considerations, the research aims to contribute to the understanding of student’s perceptions while prioritising their safety and well-being.


Results
The researcher conducted observations and administered questionnaires to a focus group of three students from each year level. The observation was conducted in two random classes for each year level, totalling four classes.
Observational Data: Year 7
In the Year 7 focus group, Student 1 and Student 3 were slow to go to their seats, and start reading, while Student 2 routinely followed the procedure. All three students spent an average of 5-6 minutes out of the 10-minute session holding their reading books. Student 1 and Student 3 appeared to be reading out of expectation, as evidenced by their distractibility and focus on other student’s movements. Student 2 remained engaged in the task without distraction. Student 1 and Student 3 frequently checked the time and closed their books immediately when the session ended, indicating compliance rather than genuine engagement.
Observational Data: Year 8
All three Year 8 students in the focus group followed the routine of collecting lesson books, going to their seats, and reading during both classes. They spent an average of 7 minutes out of the 10-minute session holding their reading books. Student 1 was observed holding the book without observable indicators of reading, while Student 2 and Student 3 demonstrated engagement and focus throughout the sessions. All three students promptly closed their books when the session ended, with no distinct observable indicators.
Questionnaire Results: Year 7
Question 1 (understanding the purpose of silent reading sessions, 1 = Not at all, 5 = Very well) responses: Student 1 - 2, Student 2 - 5, Student 3 - 4.
Question 2 (helpfulness for improving reading behaviour, Yes/No/Not sure) responses: All students answered "Yes."
Question 3 (suggested changes for engagement and effectiveness): Student 1 and Student 2 requested more reading time, while Student 3 suggested a greater variety of interesting reading books.

Questionnaire Results: Year 8
Question 1 responses: All students answered 4.
Question 2 responses: Student 1 - "No," Student 2 and Student 3 - "Yes."
Question 3 responses: Student 1 and Student 2 indicated that 10 minutes was too short, with Student 2 suggesting a complete lesson for reading. Student 3 proposed that everyone should read the same book and engage in discussions.


Conclusion and Recommendations
The research study investigating the perceptions of Year 7 and 8 students on the purpose of silent reading sessions at the start of classes yielded insightful findings. The mosaic approach, combining observations and questionnaires, provided a comprehensive understanding of student’s engagement and perspectives. The methods employed were reliable and valid within the context of the study, as they allowed for the triangulation of data and the gathering of both quantitative and qualitative insights (Creswell, 2012).
However, the generalisability of the findings may be limited due to the small sample size and the specific context of the school. Future research could expand the study to include a larger sample of students across different schools and year levels to enhance the generalisability of the results. Additionally, conducting longitudinal studies to investigate the long-term impact of silent reading sessions on students literacy skills and reading behaviours would provide valuable insights (Kelley & Clausen-Grace, 2006).
The findings suggest that while most students understood the purpose of silent reading sessions, their engagement and perceived effectiveness varied. Recommendations include:
· Increasing the duration of silent reading sessions to allow for more sustained reading time (Savaşçı & Akyel, 2022).
· Providing a diverse range of interesting and age-appropriate reading materials to cater to students interests and reading levels (Cockroft & Atkinson, 2017).
· Implementing strategies such as goal setting, reading logs, and discussions to enhance student engagement and motivation (Docherty et al., 2018).
These recommendations align with the Professional Standards of Literacy for the curriculum of Wales, which emphasize the importance of developing students literacy skills and fostering a love for reading (Welsh Government, 2021). By implementing these interventions, educators can create a more engaging and effective silent reading experience for students, ultimately contributing to their literacy development and academic success.
The findings of this study can inform further research by highlighting the importance of considering students perceptions and experiences when designing and implementing literacy initiatives. Future studies could explore the effectiveness of the recommended interventions, such as increased reading time and diverse reading materials, in promoting student engagement and literacy skills. Additionally, investigating the role of teachers in facilitating silent reading sessions and providing support to students could offer valuable insights for educational practice (Collins et al, 2022).
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