
[bookmark: _GoBack]Supporting your discussion with theory, practice and evidence from literature, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to his/ her learning during one particular transition period (horizontal or vertical).

The learner that will be discussed throughout is a 10-year-old girl called Caitlin. Caitlin is severely autistic. Severe autism also may be  known as ASD level 3. ASD level 3 is typified by extremely inflexible behaviour and significant difficulties with social communication. Children diagnosed with level 3 autism will either not speak at all or use very few words that can be understood. Both the initiation of social connection and the reaction to others are extremely rare (The Place for Children with Autism, 2023).  
Caitlin has very little social skills therefore her transition into secondary school will be very difficult for her. As part of this assignment it will be discussed how it would be best to support her in this transition. This will be done over a six-week period, initially, with a range of different activities that will be brought into lesson and linked to areas of learning.

Throughout Caitlin’s life she has been tested with some large changes, some of which include, being moved from a mainstream school to a more specialist school that would support Caitlin’s needs much better. However, this change impacted on Caitlin hugely as she didn’t know how to best cope with a new environment. Due to this stress, Caitlin had to be moved back to her original mainstream school. 


The definition of transitions and its numerous meanings has been carefully thought out by Fabian (2006). Transitions, according to her, are the changes that students go through while attending a school. Some of which include:
· The period between settling in and the initial visit
· A shift like a physical move within the school such as year-to-year or the end of a school year. 
· Throughout the course of the school year, a change of teacher
· A shift in the children, for example, when some children enter or leave the classroom for a period of time. 
All of this has the potential to alter a child's or a group of children's circumstances in a way that we might refer to as transition (Dunlop and Fabian, 2006). Transitions can be stages of heightened and faster developmental change, according to Fthenakis (1998), even though these circumstances differ. These times can be impacted by social events and contexts involving the environment, social and cognitive learning, as well as emotional disturbances (Fthenakis , 1998). 
There are two types of transitions that a child may experience within their childhood, these transitions are called vertical transitions and horizontal transitions. The most well-known of these transitions are the vertical ones, which deal with a child's movements and adjustments within schools between school years and teachers as well as between primary and secondary educational settings (Niesel and Griebel, 2005). Vertical transitions are evidently associated with the children's growing ages and the corresponding changes in their surroundings. Horizontal transitions relate to the changes that children experience in their daily lives between their formal social networks at school and in after-school care, as well as between these formal networks and their homes. These kinds of transitions have more frequently and within a much shorter time frame. 


The transition that Caitlin will be facing is a vertical transition, going from primary school to secondary school. As already mentioned, Caitlin has autism therefore struggles with transitions. Since children with autism have historically had to fit into secondary schools, schools are not constructed with them in mind, and they confront additional problems from the outset compared to their peers. Children on the autism spectrum find it difficult to go from one thing to another because they seek consistency as well as routine. Anything that disturbs their routine may cause them to feel overwhelmed. For children who struggle with sensory processing, it works the same way. They frequently feel overwhelmed by the world, so dealing with something new can be very difficult for them. 
For children with autism, the problem stems from a different obstacle, and the reactions to change tend to be more intense. "The need for sameness and predictability is adaptive," or practical, according to Dr. Rosenthal, because "the world is just an incredibly confusing and overwhelming place for children with autism." Not only are activities altering stressful, but any break from the pattern can make them feel as though the rug is being grabbed out from under them. This is known as cognitive inflexibility, according to Dr. Rosenthal, who also claims that it explains why people on the autism spectrum have hyper-focused hobbies and a preference for repeating actions in the same sequence. "For a child with autism, any abrupt changes or transitions upset their equilibrium (Rogers-Whitehead, 2020, p.2005). 

People with autism, like Caitlin, may have trouble interacting with others and may not grasp social norms or circumstances. People with autism frequently have little awareness of the social parts of society; in actuality, they may be blind to the social culture around them and only focus on what they need and desire in that moment. 

To help to make sure Caitlin has a smooth transition and develops better social and language skills, a support plan has been put in place for her. The support plan will begin in the second term, which starts in January. The plan began to be developed at the beginning of the school year. A meeting was held with Caitlin, her parents, her one-on-one support and the class teacher. During these meetings an opportunity was given for Caitlin to update her one-page profile (see part 2). A child or young person's one-page profile provides a concise overview of their top goals and preferred approaches of support. They may receive more person-centered support and attention in order to reach their objectives (Norfolk County Council, 2015). The Children and Families Act 2014 in England brought new statutory plans known as Education Health and Care Plans (EHCPs) to replace the Special Educational Needs (SEN) system, however, they are only available for children with extremely complex and severe requirements. All learners with Additional Learning needs (ALN) in Wales are entitled to statutory plans under the ALN system, those with the most severe or complicated needs are not the only ones who can have an Individual Development Plan (IDP) (Welsh Government, 2020).

After completing the one-page profile a plan was set in place. From Caitlin’s one-page profile it was clear that there were three main areas that she needed extra support in. These were change in routine, socialisation and, language and communication. Maslow (1943, 1954) proposed a hierarchy of requirements for humans, with physiological (survival) needs at the base and more imaginative and cognitive "self-actualisation" needs at the top. Maslow said that before a person can satisfy their higher wants, their survival requirements must be met. Because of the environmental and interpersonal impediments that unavoidably upset us, meeting the requirements linked with a higher level of the hierarchy is more challenging (Mcleod, 2023). Therefore, it is important that Caitlin’s most basic needs are met before developing on further. By addressing the concerns expressed, we can promote Caitlin's social and emotional growth and help her feel secure and feel that she belongs in her new surroundings. According to Bronfenbrenner (1977), a child's surroundings are made up of nested structures that are one wrapped within another. He categorised them according to the degree to which they affect a child (Shelton, 2018). Currently Caitlin is within the microsystem. According to Bronfenbrenner's theory, the microsystem comprises anything in the child's immediate surroundings that come into contact directly with them. It consists of the child's intimate settings and connections. A child's microsystem might include, for instance, their parents, siblings, classmates, and teachers. However, the aim is to move Caitlin up a level into the mesosystem. When a person's several microsystems are connected and exert influence on one another rather than operating separately, this is known as the mesosystem. Interactions between the child's many microsystems are part of the mesosystem. For instance, open communication between a child's parents and teachers ensures consistency in both settings (Guy-Evans, 2023).


Due to Caitlin’s autism, it means that she is nonverbal therefore, finds it very difficult to express herself and communicate with others. It is important that a strategy is put in place that works best for her and also her peers. The best strategy that has been put in place for her is Makaton. Through the use of speech, signs, and symbols, Makaton is a unique language programme that facilitates communication. It aids in the development of critical communication abilities including focus and listening, understanding, memory, recall, and language and expression framework. Signs are used in spoken word order while using Makaton. This contributes to giving further indications about what someone is saying. People who cannot speak or whose communication is vague might benefit from the use of signs. People with limited speech and those who are unable to sign or would rather not can benefit from using symbols (The Makaton Charity, 2021).
According to Kirsty Williams AM, the Minister of Education, the new Welsh curriculum would permit Makaton teaching in schools. By the conclusion of primary school, this would have to be learnt alongside Welsh, English, and an international language because it is not a recognised language. It can be "explored" by means of Personal and Social Education in the curriculum (Research Service, 2019). According to the curriculum for Wale, knowing about one's own cultural identity and the cultural identities of others go hand in hand with having meaningful language learning. Therefore, learning in this area may help students feel proud of who they are and where they belong, both in Wales and in the world. The statement of what matters that will be targeted is “expressing ourselves through language is key to communication”. This statement states that, effective and clear communication is a vital life skill. It requires the capacity to utilise language in a variety of contexts, roles, genres, forms, mediums, and styles, as well as in an appropriate range. Selecting and mediating in an appropriate language is also necessary in a bilingual or multilingual setting. In order children to be successful in this area as they engage, explore ideas, express opinions, gain information and understanding, and form connections, they should be given the chance to utilise languages. Their knowledge of how they employ a variety of languages to express themselves for various audiences and purposes is aided by their education and experiences (Welsh Government, 2019).
Over the period of the term Caitlin and also her peers will begin to learn Makaton, Caitlin however will be taken out of the classroom throughout the week to have more in depth sessions with her one-on-one support. Within these sessions she will begin to create a Makaton hand book that she is able to carry around with her so that she can communicate with a wider range of people. 
It is important for Makaton to be taught to her peers as it promotes inclusivity. All students, including those with disabilities, may feel supported in an inclusive classroom. By fostering a more responsive learning environment, this type of classroom can also engage and challenge more-able and talented (MAT) children. Lev Vygotsky promoted the "full inclusion model" in his early research. In his passionate defence of what he termed "social prejudices against the special needs," Vygotsky expresses a strong belief that special education shouldn't only be a scaled-down version of regular education, but rather an efficiently constructed environment where every member of the school staff are equipped to cater to the unique demands of the children with ALN. These-must to be offered in instructional methods that don't alter the classroom environment. Children should always be kept as much as possible in a school's inclusive social and cultural environment (Vygotsky, 1934). 


As Caitlin has very little language and communication skills, this means that she has very limited social skills. Caitlin’s limited communication skills is not her only barrier to her being able to socialise, she also struggles to understand people boundaries and personal space. Therefore, within her plan she will do a variety of different activities to help her understand boundaries. These will include Illustrate personal space and boundaries by using visual cues, using a social story to explain personal space and boundaries and also teach her what body language is and how it looks.
Illustrate personal space and boundaries by using visual cues
For children with autism, visual signals like items or Picture Exchange Communication System (PECS) may be a very helpful tool when it comes to expressing boundaries. Some suggest explaining the need for distance between people with a large ball or a hula hoop.  Additionally, PECS may be used to alert children when they are crossing boundaries or entering someone else's personal space.
Using a social story to explain personal space and boundaries
Teaching boundaries and personal space to a child with autism can be greatly aided by using a social story. Social stories aid in the processing, comprehension, and deconstruction of information for children with autism.  Some may define personal space and describe what is considered appropriate and inappropriate personal space. After that, the child could be educated about social cues and the reasons for people's limits.
Within the field of psychology, boundaries refer to the theoretical limits that separate an individual from another. Maintaining a functioning boundary is accepting accountability for your own behaviours and feelings while removing responsibilities for the behaviours and feelings of others (Nitka, 2017).
As a guide to understand the correct distance for appropriate personal space, Hall’s spatial zones will be put into practice. Proxemics is the study of how humans perceive and exchange information through space. Edward Hall (1959) developed the term after doing cross-cultural research on how people use space in social and personal contexts. Intimate distance, personal distance, social distance, and public distance are the four spatial zones of interpersonal communication that Hall described (Steinberg, 2007). Using the spatial zones Caitlin will be taught the appropriate distance to be from people depending on the circumstances. 
To also help Caitlin to socialise and learning boundaries she will be paired up with peers in her class and will spend supervised one-on-one time with them, whether that be playing, working or reading a book. This more individualised method involves assigning developing peers to act as a "buddy" or "tutor" to a particular autistic child, in this case Caitlin, in their class. The child who is generally developing is taught to pay great attention to their friend and to play with them, chat with them, and stick by them. By fostering normal interactions between children with ASD and their regular classmates, this approach seeks to promote accidental social behaviour development. Although children with ASD clearly benefit from this guidance, children without autism also stand to gain from it. Peer-mediated learning and intervention has several benefits for the schools and children participating. As an illustration, this style of learning promotes collaboration and teaches children how to help their peers—whether or not they have autism, by developing socially acceptable abilities. This kind of teaching encourages tolerance and understanding of those who are different, and it could even help to lessen bullying. Encouragement of pupils to assist one another, as opposed to receiving all teaching from teachers (Merrill, 2023).


The third and final target area that Caitlin will be supported in is learning how to cope when there is a change in her routine. For children with autism, change can prove very distressing especially if it comes as an unexpected change. Having a feeling of order and knowing what to anticipate during the day, including what activities they will be doing and when, is typically preferred by children with ASD. Children might feel comfortable that they know what will come next because of consistency and predictability (Burner, 2013). It is important that Caitlin is full prepared for this big change that will be happening therefore many strategies will be put in place for her. 
To begin she will be introduced to visual timetables, on a visual timetable, tasks or routines are broken down into manageable steps using pictures, phrases, symbols, and objects (NHS, 2021). To start with Caitlin will create visual timetables that is her daily routine. When she is confident and comfortable with that she will then create one for up and coming events for example, birthday, Easter, half term. She will associate these events with the months in which they happen. Eventually she will include the change of school and incorporate transition days into her timetable so that she knows that it’s coming. 
"Visual timetables" are listed as "established interventions" by the National Autism Centre (2015), meaning that they are helpful in encouraging independence and assisting children with planning. A review by Knight, Sartini, and Spriggs (2014) found that visual timetables were useful in encouraging on-task behaviour and supporting self-sufficient transitions. Wong et al. (2015) similarly classify "visual supports," including timetables, as an evidence-based practice. Each of the above findings point to the effectiveness of visual timetables as a teaching tool for children on the autism spectrum (Macdonald et al., 2018).
.
Everybody involved in Caitlin's support plan is aware of how critical it is to uphold her emotional and social well-being as she makes her transition to secondary school. The teacher recognises the value of having specially trained personnel in the classroom, therefore Caitlin's one-on-one support will have specialist training. Nevertheless, in order to carry out the intervention, the class teacher will work with Caitlin's one-on-one support to plan and monitor her development. According to Estyn (2020), leaders of the intervention, in Caitlin's case, the class teacher and her one-on-one support commonly meet half-termly to talk about the development and well-being of their pupil. This will be the case for Caitlin. All involved in Caitlin’s support, other than her class teacher and one-on-one support, will meet formally every few weeks to discuss her progress and if needs be make some alterations. 
It is also important for the class teacher and one-on-one support to assess their teaching method towards Caitlin. In order for them to progress their teaching they will use Gibbs’ reflective cycle. Graham Gibbs created the Gibbs' Reflective Cycle in 1988 to provide framework for learning from experiences.  It provides a framework for analysing events and, because of its cyclical structure, works especially well with ongoing experiences, enabling those to make plans and learn from things that went well or ineffectively.


It is the teacher's obligation to take charge of these interactions and make sure that the learner, their family, and other people who can help create equal chances for all learners are all being positively impacted (EWC, 2021). In similar circumstances, they have to make sure they carry out their legal obligations to the children placed in their care completely and accurately, getting guidance and direction as required. According to Siraj and Taggart (2020), the most effective educators optimise each student's potential. Additionally, it is an obligation stated in the Professional Teaching Standards (Welsh Government, 2017) to exhibit awareness and comprehension of the various demands for learners and guarantee that each of the four purposes direct their knowledge and experiences. Caitlin's efforts to support holistic development are centred around each of the four purposes.  "Healthy, confident individuals, ready to lead fulfilling lives as valued members of society." (WG, 2017c, p.41) is a core purpose related to Caitlin's support plan. This might suggest that Caitlin will benefit from an effective approach. In addition, it's possible that the teacher now has a greater understanding of the requirements of a child with autism and is able to design an approach that will promote the holistic growth and development of the child.

For Caitlin this plan worked perfectly for her, with alterations along the way. Some of these alterations included introducing staff from the secondary school to her a lot sooner than originally planned for. However, to further improve this support in the future, depending on the child and their needs, it could be started sooner. Autism Wales suggest that transition must be viewed as a process rather than an event, and it must start at least as early as Year 5 for children. It is already too late if you are starting to discuss a student's primary to secondary transition at the end of Year 6. A successful transfer involves collaborating with the student, family, relevant professionals, and both schools involved in a child-centered manner (Autism Wales, 2015). 







One Page Profile What’s important for me to achieve

· It is important for me to be able to transition into big school in September. 
· It is important for me to learn how to make new friends. 
What’s important to me

· My family
· My little bunny toy 
· My dog 
What people like and admire about me
· People love my long brown hair
· People admire that I am always smiling 
· People like that I make them laugh
· I love drawing picture and everyone tells me how good I am at drawing pictures of my favourite animals. 
Caitlin Clarke
Year 6 Butterflies
[image: photo-601]
My aspirations for the future
· To be able to be happy if there is a big or small change in my routine 
· To learn how to cope with my emotions if something is different in my day to day life.



Pupil support plan 

Background overview 

Caitlin is ten years-old and is serverly autistic. She has been in a main stream school and classroom since starting school at 3 years-old. Through this time in school it has been clear that Caitlin doesn’t understand how to cope with changes in her routine. Caitlin also finds it very difficult to socialise with people due to her lack of speech. From working alongside Caitlin’s family it has become apparent that they themselves are very anxious about Caitlin’s transition into secondary school, therefore a plan has been set in place for a minimum of a six-week period. During this time Caitlin and her family will be heavily supported to ensure that Caitlin’s transition can be as smooth as possible. 

This support plan has been created to help Caitlin transition into her new secondary school. Caitlin will be supported in three areas. These areas are speech and language, socialisation and changes in routine. Throughout half-terms Caitlin and her family will take time to start visiting her new school so that she starts to become familiar with a new building and people, this will also give Caitlin the opportunity to start to build a relationship with her new 1-2-1 support, her class teacher and also her head of year. Caitlin will begin to have support in her language. Due to her being non-verbal, it can be very hard for her to express herself and socialise with others, therefore she will begin to have Makaton sessions, her family will also be included in this to help develop their skills. Following on from this, Caitlin developing her Makaton skills will also mean she will be able to be more social with others. However, another reason Caitlin struggles with socialising with people is because she doesn’t understand people’s personal-space and boundaries. To help Caitlin learn boundaries a series of activities will be put in place. 

With chances to assess, extend, and alter support beyond that if necessary, the activities and support listed below will be in place initially for the second term. 














	Reason for support
	Nature of support 
	Who will be involved?
	Review date
	Evaluation/comments 

	Language 
Caitlin has very little speech. She can say some words and understands others. Caitlin can understand a lot of what people are saying to her and can sometimes respond with appropriate gestures.

	- Learn Makaton and create a Makaton hand book that Caitlin can carry around with her to allow her to communicate with others. 
	· Her parents 
· Siblings 
· Class teacher 
· LSA 
· Rest of her class
· Makaton specialist 


Each week more people will become involved. It will begin with one-on-one support with Caitlin and LSA/teacher, then parents. Then introduce siblings etc.  
	A review will take place throughout the duration with different AfL strategies to ensure that she is progressing with learning how and when to use Makaton. 
	Caitlin will continue to use Makaton with her parents and siblings at home so that Caitlin can keep practicing. It will be encouraged that Caitlin uses Makaton in other situations she may be in for example when socialising with people who may not use Makaton, such as extended family, friends, friends of parents. 

	Socialisation 
Caitlin likes to try to socialise and make new friends however others find it difficult to be in her company as Caitlin finds it difficult to understand other people’s boundaries.
	- ‘Play Pairs’, Caitlin will be paired up with children within her class who will sit and play a short game with her. This will be supervised to ensure Caitlin understands when she may potentially be crossing a boundary.
- Through transition days/weeks, she will be partnered up with someone who will be in the same classes as her. With this partner 
- Caitlin will do a range of activities to support her with learning boundaries these will include Illustrate personal space and boundaries by using visual cues, using a social story to explain personal space and boundaries and also teach her what body language is and how it looks. 
· 
	· Class teacher
· Some other pupils from her class  
· LSA 
· Head of year from secondary school


Caitlin will start to learn boundaries with her LSA on a one-on-one support basis. As she progresses and learns to understand other people boundaries and personal space more people will be introduced so she starts to build relationships.
	Throughout the half term observations of Caitlin will take place when she is interacting with others to see her progression and also to see what other areas might help her to feel confident in socialising with others. 
	Discussions with Caitlin’s family and observations of interactions during the school day will be used to track progress. We will promote and appreciate parental feedback about the establishment of friendships outside of the school. Outside school activities will also be encouraged for Caitlin to develop friendships with children of similar interests.

	Change in routine 
Due to Caitlin’s autism she struggles with changes in her routine. When there is a definite change coming up in her routine then she needs to be fully prepare. If Caitlin is not prepared prior, then this can lead to heightened stress and anxiety. 
	- Sit down with Caitlin to create visual timetables. Starting off when she will just be going to the new school for a short period of time to then build up to doing full days/weeks/months.
	· Class teacher 
· LSA 
· Head of year in secondary school


	Weekly meetings will take place and whenever there is a big change of routine coming in Caitlin’s life to ensure she is prepared for the change by using this strategy. 
	The visual timetables will be encouraged at home as Caitlin gets on with her daily routine. She will also continue to create this timetables over weekends, half terms or any breaks she may have from school so that she is constantly used to preparing them and stays confident with them. 
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