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Identifying dyslexia early
It is sometimes difficult to recognise the signs of dyslexia in the very early years, usually the early year in primary school is when they are picked up.
The identification process starts like all others, observation and tracking literacy progress. Indicators of Dyslexia may include. (Snowling, 2019)

· Delayed reading development 
· Difficulty in learning sounds of letters 
· Confusion between similar letters and words
· Reoccurring poor spelling
· Avoidance of reading tasks 

A diagnosis considers the differences between cognitive skills and reading proficiency, as well as ongoing challenges. 
What is dyslexia?
The British dyslexia association (2024) describes dyslexia as a learning challenge that impacts the ability to read words correctly and fluently, as well as the development of sounding and spelling skills. Dyslexia has a neurological basis and is marked by challenges in phonological awareness, verbal memory and the speed of processing, especially processing words. (Mortimore, T.2013)





DYSLEXIA 

Diagnosis procedure for dyslexia (Reid, G 2016)
A formal diagnosis of dyslexia can be done by.
· Educational psychologists 
· Specialist dyslexia assessors 
· Specialists’ teachers 

Diagnosis of dyslexia usually entails. (Singleton, C. 2019)
· Cognitive ability testing
· Phonological processing evaluations
· Reading and spelling exams 
· Memory and processing speed assessments
· Background and developmental history


Weaknesses and limitations

Delayed recognitions and identification
Several children are diagnosed late as it were, especially those who show mild symptoms or those who possess strong coping mechanisms. This delay in diagnosis can result in. (Reid, 2016)
· Anxiety
· Low self esteem
· Educational underachievement
Girls also may more often be underdiagnosed as they are more likely to hide or mask their challenges more effectively than boys can. 
· Cultural and socioeconomic Bias (Elliott and Grigorenko, 2014)
Assessment tools can put children from culturally diverse or multilingual backgrounds at a disadvantage. Certain literacy assessments heavily depend on exposure to language, which can lead to misdiagnosis. 
Children from less privileged backgrounds might also face delays in referrals due to limit access to specialist services. 
· Over reliance on standardised testing (Riddick, 2001)
Some people may argue that standardised testing places too much emphasis on weakness rather than child strengths. Some researchers propose that dyslexia should be understood from a neurodiversity viewpoint instead of a medial deficit view. 
· Inconsistency across schools (Rose, 2009)
The procedures for identification change and vary greatly among education settings and local authorities. While some educational setting has the specialised staff members, others may lack in the necessary training and resources. 









Advantages of existing identification techniques

Timely support options (Snowling, M.J and Hulme, C 2012)
Studies indicate that early phonics -focused interventions greatly help and support literacy results. 

Collaborative strategy (Reid, G. 2016)
The multi-agency approach of educators, psychologists, parents, speech and language and health visitors help with the holistic understanding of the child’s needs. 

Heightened awareness (Rose, J 2009)
Increased understanding of dyslexia has reduced stigma and improves recognition in education settings. 










Early Identification
The importance of significance of early interventions
Studies consistently show that early intervention enhances results for children with dyslexia. (Snowling, M.J and Hulme, C. 2012)
Successful interventions consist of:
· Structured phonics programs
· Multisensory teaching methods 
· Assistive technology 
· Personalised learning assistance 
· Small-group literacy programs
Nurturing educational settings also help with emotional health and self-esteem. 
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Challenges
· The biggest challenge in diagnosis is coexisting conditions. Dyslexia often mirrors or blends in with attention deficit hyperactivity disorder, dyspraxia and Dyscalculia. (Snowling, 2019)
This overlap can make accurate diagnosis more challenging, as the symptoms may seem alike. 
· Subjectivity in evaluation, although assessments are standardised, the professional interpretation is still subjective. Various assessors might arrive at different conclusions about the severity or eligibility for support (Elliot and Grigorenko, 2014)
· Funding and access, having to access to formal diagnosis may rely on the availability of setting funding or private assessments. Long waiting times in public services can postpone support for several months or even years. (Reid, 2016)

Common signs and traits of Dyslexia:
· Challenges identifying sounds in words
· Reduced reading pace
· Incorrect spelling
· Problems with sequencing and memory
· Struggles with understanding written content
(Snowling, M.J 2019)







Legislation and educational policy
In the UK, support for dyslexia is shaped by:
· British dyslexia association (2004) recommendations
· Department for Education SEND Code of practice (2015)
· Equality Act 2010
These guidelines highlight the importance of inclusion, appropriate adjustments, and equal access to education. 


Identifying and diagnosing dyslexia are important for assisting learners with additional learning needs. Present methods offer several advantages, such as opportunities for early intervention, standardised assessments, and collaboration within multi agencies. Even so, there are many drawbacks, including delays in diagnosis, I myself have been in this predicament, as I myself have dyslexia, and I masked it until the late years of primary school, and it wasn’t until my third year in secondary school that I received a diagnosis and support for my dyslexia. Inconsistencies in practices, cultural biases, and unequal access to specialised services are also drawbacks. To ensure that all children with dyslexia get early and effective support, a more inclusive and consistent strategy is necessary. Enhancing practitioner training, increasing funding, and implementing earlier screening processes could help with the long-term outcomes for children with dyslexia. 
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