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ECEY6001 Portfolio 
Section 1 - Critically analyse the implementation of play based early years curricula referring to evaluative research evidence and reports.
2008 saw the Foundation Phase Curriculum (2015) phased out into primary schools throughout Wales. This early year's curriculum is play-based, experience led and focuses on seven areas of learning with the aim of enhancing a child’s development. This curriculum has a holistic approach to learning as DECELLS (2008) states that all aspects of learning must be interlinked. This is also supported by Maslow's (1970) holistic-dynamic theory. The implementation of this curriculum has since been reviewed and evaluated, resulting in a New Curriculum (2022) reform in Wales ensuring children become resilient capable learners. Evaluations of the Foundation Phase can provide important lessons going forward for the implementation of the new curriculum, ensuring areas of concern are addressed beforehand. Similarly, Bonetti and Brown (2018) indicate without the knowledge of knowing what works best and what does not, there is little way that improvements can be made. 
The 2015 evaluation on how well the Foundation Phase (FP) curriculum is implemented by Taylor et al. found that overall, the introduction of the curriculum has led to improvements for children long-term. This focus is on areas such as their educational achievement, their well-being, and the involvement they have in their learning. Waldron, Rhys, and Taylor (2014) add that most of the practitioners working within the Foundation Phase curriculum understand the pedagogy of the FP to be child-centered, practical, and skills-based, continuing to find that only a minority understood the concept of learning through play. Children becoming more engaged in their learning is reflected in the Independent Stocktake of the FP Curriculum (2014) and interestingly, it found that boys notably responded well to the FP. The Foundation Phase (2015) outlines that there should be a central involvement from practitioners in children’s play and shared and sustained thinking. Nevertheless, Donaldson’s Successful Futures (2015) acknowledges that practitioners feel they need more power over how the FP is delivered within schools and settings. Positively, going forward with the New Curriculum (2022) reform, this is an area which the Welsh Government has fully addressed and indicates the new curriculum will allow flexibility with how it is delivered with the outcome for it to meet the needs of the child/ren in that school or setting.
However, Taylor et al. (2015) reveals that there were implications which had led to concerns of how well the Foundation Phase Curriculum is implemented in schools and funded non-maintained settings. Moreover, prior to the roll out of the FP, an earlier evaluation by Siraj-Blatchford (2007) revealed that the pedological practice of the practitioner in the Foundation Phase curriculum to be problematic and that further support was needed to develop and maintain play based and experimental pedagogies. This then raises questions regarding how practitioners can implement something effectively if there is no understanding of the concept of what needs to be delivered. In comparison, there are findings from Maynard et al. (2013) as they found the analysis of the FP revealed that there is no clear, single explanation that practitioners could use on the approach and pedagogy of the Foundation Phase curriculum which could support the implementation better on behalf of the practitioners. This was also found in the Independent Stocktake of the Foundation Phase Curriculum (2014). It was reported that the main issue causing the poor implementation of the FP is the lack of a clear direction. As a result of this, the FP is implemented differently across various schools and settings (Independent Stocktake of the FP Curriculum, 2014). Despite this, the Independent Stocktake (2014) reveals, for some schools and settings, this has worked well. However, for most this has not worked in their favour due to the lack of understanding of theoretical knowledge of the policies of the Foundation Phase Curriculum. 
The rationale of the Foundation Phase Curriculum (2015) is to value play and why it is so important to support the development of children. According to Froebel (1837), play opportunities provide children with opportunities to construct their own learning and learn through firsthand experiences. Gleave and Cole-Hamilton (2012) mirror the rationale of the FP as they believe that play is fundamental to children’s learning, but also adds, it is essential for their happiness and well-being. They state that play based learning influences their health and contributes towards future life choices. With this belief of play-based learning having such effect on children’s development, this will fit well with the New Curriculum’s (2022) purpose of creating children to become healthy confident individuals, as well as capable learners. A similar view to Gleave and Cole-Hamilton (2012) is Whitebread (2012). Whitebread (2012) view is that play in its richest form is one of the highest achievements with children’s development, adding that it is parallel with language, culture and technology. However, Whitebread (2012) found that in comparison to other countries such as Sweden and Germany, where they represent good opportunities for play, the United Kingdom and other countries have the tendency to reduce opportunities for play in children’s lives. Opportunities for play and ‘learning zones’ to be used more frequently by practitioners within indoor and outdoor provisions was a recommendation going forward of the evaluation of the Foundation Phase Curriculum by Taylor et al. (2015). This recommendation of the evaluation could encourage the Welsh Government to develop and enhance the Foundation Phase further into focusing on the environment. 
Donaldson’s (2015) Successful Futures revealed that there is a call from children for lessons to be more ‘fun’ and ‘interesting’, rather than something which just helps to pass assessments. Findings from Waldron, Rhys, and Taylor (2014) and Siraj (2015) in the Independent Stocktake found that pedagogies such as the child’s voice were not being observed often enough for change to happen. Siraj (2015) suggests that this is through the lack of understanding within schools as to how to structure the environment which results in familiar and more formal processes being adhered to. Support must be given to help structure an environment, especially in years one and two, as Waldron, Rhys and Taylor (2014) found that traditional desk-based learning rose dramatically with more focused adult initiated provisions. This does not fit well with the Foundation Phase Curriculum’s (2015) ethos of child-initiated play. Supporting this further is findings from Waldron, Rhys, and Taylor (2018) as they note the Foundation Phase fails to remove the need for direct learning, instead it creates a balance of focused provision from practitioners. 
However, despite findings that the structure of the environment is affecting pedagogies within the Foundation Phase Curriculum, Taylor et al. (2015) found that there are improvements to the outdoor provision used within schools and settings, creating more all-weather outdoor environments. Additionally, throughout Wales, there has been improvements to outdoor areas with the expenditure of over £48 million. Recommendation 16 of the evaluation of the Foundation Phase by Taylor et al. (2015) is that funding must be continued to ensure improvements can be made to the learning environments and to develop ‘learning zones’ further both indoor and outdoor. This is supported by recommendation 17 to provide support for re-design and/or reconstruct of the outdoor environment. This is a positive step forward towards the New Curriculum (2022) as the outdoor provision will not be seen as an alternative method of teaching, it will just be combined with the indoor classroom, ensuring it is improved to meet the needs of the child. 
Waters (2016) suggests that to get the New Curriculum right, there must be a change in the way the Foundation Phase is implemented. Waters (2016) claims that an increase of theoretical and practical understanding of how children learn in a play-based manner to support their development is needed by practitioners. With a similar view to Waters (2016) is Siraj (2014) as he suggests fundamental change in culture is required of staff working within Foundation Phase settings is needed to effectively implement not just the Foundation Phase in the future but curriculums beyond this, for example the New Curriculum (2022). By building upon practitioners' knowledge and understanding, not only will it create better implementation of the curriculum, but it will also create a better quality of curriculum delivered as suggested by Bonetti and Brown (2018). They also continue to suggest that they believe quality is equally important as the understanding of the curriculum.
In order to change the implementation of the Foundation Phase, teachers and practitioners need to gain a deeper understanding of the theories and practicality of the curriculum. Taylor, Rhys and Waldron (2016) reveal that the second main cost of the Foundation Phase Curriculum implementation is the provision of support and training given to practitioners. The Welsh Government provides eight training programmes for practitioners to complete, with the aim to provide a deeper understanding of the Foundation Phase’s pedagogy. Findings of the Foundation Phase evaluation by Taylor et al. (2015) findings report that over 80% of practitioners within the FP are qualified to at least level three. Having said that, despite the qualifications of practitioners setting a high standard, The Evaluation (2015) and The Independent Stocktake (2014) of the Foundation Phase found only 30% of practitioners and 50% of teachers completed all eight modules provided by the Welsh Government. There are concerns raised by Maynard et al. (2013) as they found that within the FP curriculum there is no initial guidance on the completion of the modules, adding further that there are no targets either for practitioners. This evidence results in confirmation that without statutory guidance, there is no drive for teachers and practitioners to complete the modules. 
Going forward with the New Curriculum (2022), there must be change within how practitioners are taught pedagogies. This proceeds from recommendations within the evaluation by Taylor et al. (2015), suggesting that providing exemplar modules will help as this will provide better understanding of what is required. Additionally, it is recommended that the modules are revised, adding further that they need to be made statutory and identified to ensure that all practitioners have a shared understanding of the pedagogies within the Foundation Phase, this also recommended by Siraj (2014) in The Independent Stocktake. This will contribute further towards creating a better quality of education provided which will result in better achievements for the children which is suggested by Hopkins (2013, cited in Siraj 2014, p.6). Continuous professional development and training is also a favourable measure going forward by both Taylor et al. (2015) and Siraj (2014), as this will allow both teachers and practitioners to build upon their understanding of not only the Foundation Phase but also child development and areas which will enhance children’s learning further. It is noted by Taylor et al. (2015) that due to adult: child ratios improving within schools and settings, this has resulted in practitioners being able to undertake their professional development and training without additional cover needed. 
The Foundation Phase Curriculum has led to many improvements within education in Wales. However, going forward with the Foundation Phase Curriculum (2015) and the New Curriculum (2022), to learn from previous mistakes with implementation, and for improvements to be achieved, the Welsh Government must acknowledge recommendations and act upon them to provide a curriculum which fits well for/with the individual child. Also, the improvement of teacher and practitioner understanding regarding the curriculum’s pedagogies (Siraj, 2014, Donaldson, 2015 and Taylor et al. 2015). 

Section 2 - Critically evaluate methods of assessment, progress tracking and age or stage related development models within play-based curricula.
Currently, the Foundation Phase Curriculum (2015) assessment strategy does not fit well with the idea of the ‘unique child’, despite the ethos that children should be allowed to develop at their own individual, unique pace. Judgements are made on the overall attainment of a learner in a particular subject at a specific age through the allocation of level on a ‘best fit’ basis (Welsh Government, 2019). Going forward, the Welsh Government (2019) confirm that the new achievement outcomes for each progression step in the New Curriculum for Wales will not be used to make these ‘best fit’ judgements. Positively, this will now result in better outcomes for the child as practitioners will now be able to decide whether the learner is on track with their development. Anderson (2012) claims that growth and development are two features of a child which are not observed by adults. He continues to add that the objectives are all the same for each child, for example, when a child changes age, so does their development. Thus, representing the ‘typical’ child rather than the ‘unique’ child. 
Woodhead and Oates (2007) state there is a call for teachers to be supported further to understand and work alongside children as individuals, rather than all the same. They add that this can be challenging when early years classes are at such a large capacity. However, the Welsh Government’s (2017) Taking Wales Forward plan is working towards the aim of reducing the infant class sizes, this helping to raise standards within the classroom. Hopelands (2019) reveals that smaller class sizes result in better academic results and achievements. This is because within smaller classes, teachers can seek out the innate talents in each child and additional assistance (if needed) can be provided more often as required (Hopelands, 2019). Furthermore, this boosts pupil confidence and allows children to become more engaged within their learning. 
The Foundation Phase Framework (2015) is currently assessing children through a standardised age and stage plan framework, with the FP’s aim of meeting the diverse needs of those at the earlier stage of development as well as those who are more able. They add that, during the formative years, a child’s learning is more rapid in comparison to other times. However, the Welsh Government (2015) is concerned that progress within a child is not balanced, meaning a child will face rapid forms of development as well as times of regression. Fairness when assessing children is viewed by Tierney (2013) as a desirable quality. However, Tierney (2013) expresses further concerns that when assessing children there is no consistency in this area by teachers. This stems from the reality that fairness is not always defined – what may be fair to one person is not to another, therefore this is not perceived in the same way (Tierney, 2013). Supporting this, it could be considered by parents/carers that the current strategy of the final Foundation Phases report is unfair, as it will include the overall results of children the same age within the school by the Welsh Government (2018). This could be considered unfair as no child should be compared and each child develops at their own pace (Foundation Phase Curriculum, 2015). 
The New Curriculum (2022) framework will allow each school to deliver and design a curriculum which is bespoke to the needs of the individual child. Touching upon Anderson’s (2012) view on objectives for each child being all the same, the New Curriculum (2022) will allow opportunities to create a curriculum which is different to other schools but still follow the pedagogy as no schools have the same children as each child is unique. Donaldson’s report Successful Futures (2015) notes that assessment within children is a vital and integral part of learning. However, he continues by addressing when assessment becomes dominated by accountability processes, the consequences from this for children can be damaging and impact their learning. There is hope that this can be overcome within the New Curriculum (2022) as it aims to be more experienced based resulting on flexibility for teachers to be creative within their learning, giving the assessment process a more developmental approach. 
Whilst there is no formal assessment framework set out for the New Curriculum (2022), other countries' approaches to assessment within their curriculums can be favourable measures to incorporate into Wales. New Zealands curriculum Te Wharik assessment approach of learning stories is one approach Wales could adopt within the New Curriculum (2022). This is a child-centered approach which is one of the aims of the New Curriculum. There is evidence that this is a positive approach to assessing children in comparison to earlier assessments, such as checklists. This evidence stems from Pack (2016) as learning stories focuses solely on what the child is capable of rather than what they are not able to do. Additionally, Pack (2016) adds it provides a deposition for learning and the child benefits from them. One way in which the child can benefit from them is they gain a sense that their ideas are valued through listening and observing. Mirroring this concept is Nixon (2017), as he believes learning stories are ‘magical’. This helps the child to view themselves as a ‘superhero’ as Nixon (2017) claims all stories have superheroes within them. Learning stories impacts a child’s learning in many positive ways, one of these being the child will feel they are contributing (Nixon, 2017). 
Continuing with the analogous view of Nixon (2017) is a project withing a Welsh Primary school by Estyn (2020) where their experiential assessment approach included ‘pupil participation’. Whereas this is not a learning story approach, Estyn (2020) reveals that the inclusion of pupils within assessments has positively impacted their well-being. These improved areas such as attendance, behaviour, and the outcomes of the children. Due to decision making being a strong feature within the school, marking and assessment has become more consistent, leaving children to have a strong understanding of the assessment policy within the school. This is another strategy that the New Curriculum for Wales (2022) could implement going forward. 
Another assessment project within a Welsh Primary school by Estyn (2018) is ‘assessment for learning and thinking skills’. There is evidence that this has significant impact on learner's development as this style of assessment makes learning more visible and helps them to understand what excellence looks like and how they can develop their own work to reach the level they need to be at. This has now resulted in pupils now taking ownership of their learning and having gained deeper independence (Estyn, 2018). This type of strategy was ranked within the top 10 of 150 assessment strategies by Hattie (2011), claiming they bring out significant improvements to a learner's development. Estyn (2018) along with others support this and argue that should teachers use this and formative assessments, pupils can learn at a pace which doubles their rate of learning. 
Regardless of the positive implications of alternative assessment styles such as learning stories, there is, however, concerns in line with this form of assessment. For example, research from Blaiklock (2008) notes disadvantages of learning stories used within New Zealand. The first disadvantage is there is little guidance on where, when, and how often to make learning stories. However, Blaiklock (2008) adds that current practices within the country work towards the aim of one per child, per month. Moreover, the concern of learning stories not being an effective assessment approach lies within these judgements are being made on a child out of 1/1000th the time they are in school. Blaiklock (2008) questions whether it is fair to be making judgements based on a small amount of time. 
Echoing Blaiklock's (2008) research is Alexandra (2013). Alexandra (2013) has identified issues with the learning stories which include the assessments are only a snapshot of the child’s learning. Also, the quality of the learning stories is viewed as a disadvantage by Alexandra (2013) because she adds it depends upon the person writing as it is based on their views and subjectivity. Alexandra (2013) does go onto acknowledge the benefits of learning stories but suggests using them alongside other forms of assessments such as portfolios. Taking this into consideration, the Welsh Government could look at the recommendation by Alexandra (2013) to combine an assessment framework which uses learning stories but also addresses the fact that children need to be assessed/observed individually more than once per month. 
When addressing the New Curriculum (2022), it is important for teachers to be mindful that culture plays a role in children’s learning and development. With classrooms becoming more multicultural, teachers are facing new challenges which affect the progress of the children within the class (Alsubaie, 2015). Alsubaie (2015) reveals added responsibilities for teachers leading children towards achievement result in children facing a deficit because of issues such as culture and languages revealed by Alsubaie (2015). Jenkin (2016) addresses this issue by adding that it is important for teachers to understand culture and language and how to reflectively implement this into practice ensuring academic achievement is met. Further research by Jenkin (2016) continues to include that there were differences in focus and the content included within the class. Despite this, Jenkin (2016) confirms that differences on focus and materials might have been different, however, all were providing the same content and skills designed to enhance students' knowledge. Whereas this could be viewed as a disadvantage, this could be seen as a positive within the New Curriculum in Wales (2022) as it is working towards a focus of a curriculum which can be implemented and adapted accordingly to the needs of the individual child in each school. 
A bicultural curriculum in New Zealand lacks the competence and skills of teachers needed to implement this efficiently, as revealed by Jenkin (2010) and Ritchie (2003, 2013, cited in Jenkin, 2010, p.3). They address that graduates need to be better prepared for issues within the bicultural curriculum and Ongley’s (2013) research suggests that as it can be considered as a non-whole-school approach, teachers felt it was hard to implement a bicultural curriculum effectively. Although Ongley’s (2013) findings reveal that a bicultural curriculum works well and can easily be adapted according to everyday practices. Adding that, participation with experiences helped the children focus better by joining in and communicating better. Going forward with the New Curriculum for Wales (2022), the Welsh Government could address the issue of graduated needing to be better prepared by focusing on recommendation 8 of the evaluation of Foundation Phase Curriculum by Taylor et al. (2012) as they recognise that greater emphasis on Initial Teacher Education should be given, highlighting that Foundation Phase pedagogies need particular attention. 
Firsthand experiences are the vision of the Welsh Government’s New Curriculum (2022). Going forward, to ensure children reach their full potential, a bicultural curriculum is an area that the Welsh Government can work on to enhance pupils' achievements. Already in place within Wales there are strategic plans to help the Welsh Language. This is a positive step forward for the New Curriculum as New Zealand have identified language as a barrier, which if addressed now could potentially overcome barriers before the New Curriculum (2022) is rolled out. Welsh in Education: Action Plan (2017) and Cymraeg 2050: a million welsh speakers (2017) vision for all learners to be able to develop their Welsh language skills and to use the language confidently in everyday life. The New Curriculum (2022) aims to embed the acquisition of Welsh Language skills across the curriculum as well as emphasising learning welsh as a means of communication. However, there is indication that the Welsh Government want to abolish welsh as a second-language for children in schools, revealed by Whitewick (2019). She continues to suggest that this may not work well, as only 38% of teachers identify as fluent welsh. Kirsty Williams (2019) views this as a dramatic shift towards the way that the welsh language is taught in schools, not only in Wales, but languages taught globally. Ensuring that the New Curriculum (2022) will be delivered, there are extensive welsh language training programmes for teachers and practitioners. 
With all this in mind, the Welsh Government can work with this evidence of creating an assessment framework for the New Curriculum (2022), ensuring the individual child is at the center of the curriculum as suggested by Soler and Miller (2010). It is revealed that Soler and Miller (2010) suggested that child-centered views have been the most influential in the early childhood curricula, this stemming from Roussea (1762) continuing to influence future theorists such as Dewey and Montessori on child-centered approaches. 











Section 3 - Blog
Can Education for Sustainable Development and Global Citizenship (ESDGC) help give a child a voice?
Many times, adults will make decisions about a child, however, under article 12 of the UNCRC (1992), every child should be given opportunities to have their voices heard and contribute to decisions which affect them. Ensuring the child’s voice is heard is vital for their well-being and their self-esteem. Education for Sustainable Development and Global Citizenship (ESDGC) will allow decisions to be made by those who it may affect the most, with Sustainable Wales (2020) adding it is everyone's responsibility to lead a role in ensuring the environment is protected in the best viable way. The Children’s Commissioner for Wales, Kirsty Williams (2016) raises concerns that if a child’s voice is missed then this leads to missing progress. Williams (2016) does add that despite the lack of the child’s voice used within the classroom, it is encouraging to know that children with disabilities are now being able to express their views. The Additional Learning Needs (ALN) and Educational Tribunal Act Wales reform (2018) will help children with additional learning needs have their voices heard. 
As a practitioner, I feel passionate about how ESDGC can help give the child a voice, this leading to them becoming ethical citizens and making decisions about their future. Education for Sustainable Development and Global Citizenship is perceived by the Welsh Government (2012) as more than a body of knowledge, it is equally the contribution of attitudes, values, and skills of an individual. Highlighting Mandela’s (1990, quoted in Welsh Government, 2008, p.2) view that ‘‘education is the most powerful weapon you can use to change the world’’, so educating children young will encourage them to become better citizens. However, there is concern about how educators deliver ESDGC within their setting. This concern was highlighted in Wizotek’s (2018) research as it was found that ESDGC exposes extraordinary demands to teachers. This raises the question of whether the child’s voice could be jeapordised as a result. 
Remembering that ESDGC is not an additional subject within the curriculum is an approach teachers must lead, ensuring that they are planning around ESDGC and the subject, rather than having to add it in to the subject (Welsh Government, 2008). There are concerns from Ward (2017) that ESDGC is viewed as an additional aspect which must be ‘fitted in’ to what is already there. The New Curriculum (2022) will provide opportunities for hands-on experience for children. DCELLS (2008) emphasises that ESDGC enables children to become critical thinkers, allowing them to build upon their skills, which then prepares them for new challenges in the future.
Views such as Chawla (1998) on the outdoor environment are reflected from ESDGC within schools, this is because it is suggested by Gov UK (2012) that being sustainable enhances opportunities for individuals to focus on their well-being and because of this will choose to live healthy lifestyles and care for their surroundings. There is evidence to prove that connecting with nature has a positive impact on mental well-being and Mind (2018) suggests that new connections are made whilst exploring outside. 
Prince (2010) expresses that children are the decision-makers of the future, therefore such topics as ESDGC will give them opportunities to have their voice heard and make decisions which will shape their future. This corresponds to the New Curriculums (2022) stance of creating a global citizen with opportunities for hands-on experiences. However, when addressing ESDGC, it is vital to remember that it is a whole school approach (Welsh Government, 2008), therefore, not only will the child’s voice be heard, but Brodie (2014) proposes opportunities of sustained shared thinking will arise, this supporting a child’s holistic development, helping to improve the outcomes. 
Continuing to support a child’s holisitc development and the opportunity for their voices to be heard is the John Muir (1993) Award. Not only this, but the award can also be used to develop a deeper understanding of the natural surrounding world for a child, thus helping to enhance ESDGC further. This award supports approaches such as Montessori’s (1912) on holistic development. The awards aim is to help people connect and enjoy their natural surroundings and learn to care for them. By completing this award with children, it will allow them to connect with nature and the outdoor environment, with opportunities for them to want to explore and conserve as well as reflect upon their values and attitudes. This is another one of the key areas of the Welsh Government’s (2008) key aims of ESDGC. Furthermore, this links within the pedagogy of the Foundation Phase (2015) curriculum that children are active learners and learn in many ways. This then creates an individual who can make sense of their life growing up. Sustain Wales (2014) state taking advantage of opportunities can widen the ESDGC approach further, and input from staff and pupils can improve the environment and the social impact. 
There is research to suggest that incorporating ESDGC and sustainability projects within schools have impacts on the child’s capability of understanding more complex issues. Research from Davis (2005) shows that topics such as water consumption are demonstrated in children's actions. This is because during bath time, one child was mindful of the amount of water used. Gunton (2020) reveals that young children can understand the impacts that we humans have on earth. This is just one example of how a child can voice their concerns and make their own choices from ESDGC. This is also one of the Welsh Government’s (2008) key areas of ESDGC, beginning to allow children to understand the consequences of their actions and decisions they make. 
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