	
	
	



The following essay aims to evaluate a case study of support provided to a child within a nursery setting with autism, and to compare the support provided with key approaches, principles and policies that guide inclusive practice.    
The case study in question is based on child A, aged 4 from a mainstream English medium school. The school is situated within the main city area in Swansea in South Wales and has approximately holds 200 pupils on its register.  The school’s mission statement is based on ‘Caring, Learning and Achieving Together’ working against 8 core values of:  Friendship, Co-operation, Happiness, Responsibility, Respect, Love, Kindness and Honesty. The school places a strong emphasis on safeguarding and holding the welfare of all pupils to a high standard. 
The purpose of the case study is to investigate the challenges faced by pupil A as a result of their ALN within an educational setting. Pupil A was assessed for autism and support was put in place for him as a result. According to Research Autism (2017), children on the autistic spectrum are noted to face challenges in two main areas: difficulties with social interaction and communication; for instance, they may experience difficulty with having a conversation or not understanding social rules. They may also experience challenges with cognitive issues such as low attention and concentration span, hypersensitivity to senses, motor skill difficulties and face challenges in changes to routines or form an overwhelming interest in something. 
The schools Additional Learning Needs (ALN) policy, which is a reflection of the 1993 Educational Reform Act (Legislation.gov, 1993) and the Code of Practice for Wales 2004 (Dauncey, 2016) is transparent in outlining its responsibilities for the head teacher, teachers and governors for maintaining and supporting the development of pupils with Additional Learning Needs (ALN). The aim of the schools ALN policy is to educate pupils with ALN in mainstream classes and include pupils in their own learning as much as possible. The school further aims to deliver a wide range, balanced, and differentiated curriculum that meets individual learning needs of all ALN pupils and places importance in involving parent support in their child’s educational journey. 
Some of the schools ALN objectives consist of the use of individual development plans which are assessed annually between parents and teachers. The school also uses the Graduated Response model of identification and assessment that acknowledges the perpetuity of ALN and the requirement for specialised support to help pupils deal with the challenges and difficulties they may face. The code of practice of the Education Act 1993, promotes a graduated response when assisting children with ALN, outlining a number of interventions and strategies for example Child A may require movement breaks and possibly Visual timetable, (National Assembly for Wales, 2015). The code highlights that ‘the importance of early identification, assessment and provision for any child who may have SEN cannot be over-emphasised’; ‘the earlier action is taken, the more responsive the child is likely to be’ (National Assembly for Wales, 2015, p.6). The code also acknowledges that there is a continuum of ALN and that every school must utilise available resources in the classroom before outside interventions are requested. 
Under the ALN policy of School A, emphasis is placed on matching provision to the needs of pupils with ALN, in order to ensure that provision is frequently matched to individual needs.  Child A has an IDP as he has a statement of Autism. According to the school’s ALN policy, each pupil has an Individual Education Plan (IEP). This contains targets which are continuously monitored in order to maintain the appropriate help and that matches the nature of the child’s needs. 
The Special Educational Needs Co-ordinator (SENCo) is the one teacher within the school who has the role, of responsibility for overseeing and co- ordinating the day to day running of the school , and following the school ALN/ SEN code of practice. The Role involves working closely with class teachers, parents, associated staff , and administering the Annual All Wales Reading Surervey and any school assessment that are required, whilst supporting colleagues to raise awareness of different multi-sensory methods along with managing strategies and resources. The SENCo also maintain and update a range of SEN resources in response to individual needs (Department for Education and Skills, 2001. Morris.E). The transfer between special and mainstream school is dealt with by the local authority. In addition, Governors of the school have a legal responsibility to maintain SEN support, and should successfully monitor the developments of SEN provision within the primary school setting in line with the Code Of Practice (Rees, 2004).  The Senco liaises with child A parents outside agencies on a termly and annual basis
According to the Education Act (1997, cited in legislation.gov, 2007), the role of a Teaching Assistant (TA) is to help support the child in school with Special Educational Needs (SEN). “The contribution of Teaching Assistants is central to successful S.E.N. practise” (Education Act 1997, cited in legislation.gov, 2007). They meet the diversity of the child's learning needs, manage and provide coping strategies for the pupil's behaviour. This is followed by school A, where the TA is briefed on daily lessons and helps to prepare resources. Child A has 1:1 support and TA finds provision map helps pin point what support Child A  needs .The school places emphasis on differentiation where both the TA and class Teacher adopt various teaching styles, ranging from visual, kinaesthetic, auditory, working as a small group or as a whole, to meet the various needs of each pupil. Examples of differentiation within the classroom included adapting activities to the understanding of the child. For example, when asked to write about a visit, some pupils were tasked with writing a creative piece whilst others were given blank filling exercises or asked to relay their visit through drawing, using key words. Classroom materials were also adapted where consideration was taken to change font sizes and using colour to help pupils read in order. Other responsibilities of the TA include liaising with the ALN support teacher to better promote inclusion and attend reviews of a pupil with a Statement of Education needs. 
As part of the school, Outside Multi Agencies (OMA) play a vital role to the pupil's early identification educational needs and are designed to prevent the development of significant needs and support individual's wellbeing. The school has five to six different Multi Agencies that come to the school. They have a Speech and Language Therapist who is involved when a child experiences difficulties communicating verbally. The School Educational Psychologist would be allocated to one visit per term and will assess, monitor and advise on the pupil who has been referred. Another Special Educational Needs support the school has access to, is access to learning (ATL) who work as a team giving advice and support and working in all areas of difficulty. The school Education Welfare Officer (EWO) targets pupils with significant issues of attendance and visit the school regularly to discuss any issues with pupils’ absences.  It is also sometimes necessary to involve the school medical officer (Doctor) with some of the pupils. For instance, if a child/children has a hearing and or visual impairment, the specialist will conduct a test of hearing and sight and advise accordingly on strategies. The medical officer will attend annual reviews for statemented pupils if requested, regularly conduct medical checks on pupils and is assisted by a mental health nurse who will assess  pupils for Attention Deficit Disorder (ADD) and Attention Deficit Hyperactivity Disorder (ADHD), They are known as CAMHS  ( child and Adolescent Mental Health Services) and the nurse will offer advice on the issues accordingly to the child's mental health and or emotional health. There is also a family group service that offers support for not only pupils but the parents and family as whole when there is an issue that’s affecting the pupils/ child behaviour. 
School A has a good relationship with the outside multi agencies who act by consulting with each other, offering advice on learning, managing challenging behaviour, and disability, and placing new fresh targets and strategies for each individual educational plan. In the reception class, the Teacher and the Teaching Assistant use of speech and language link programme to identify early SEN. In this case child A is involved with CAHMHS and Education psychologist and has a specialist 1:1 Teacher.
The school also works closely with the Local Authority. They are involved when a pupil does not progress to a specific milestone. The Early years Action plus and school Action Plus offer advice for teachers and staff on the development of IEP (Individual Education Plan), giving manageable strategies and targets. They also provide specialist assessments that can help and manage pupils’ progress. According to Section 25 of the Children and Families Act 2014(Council for Disabled Children. (2014) , children and young adults with disability and SEN should have specialist support and therapies such as clinical treatments, physio, occupational therapy, speech and language therapy, nursing support and many more (Department for Education, 2015).This is heavily relied on local authorities and places a duty of care, and the authorities processes and ensures that there is integration between educational, training and social care provision (Council for Disabled Children, 2014).
From the Warnock Report (1978) to an Education Framework Commission: A Novel Contemporary Approach to Educational Policy Making for Pupils With Special Educational Needs/Disabilities had an influence to the wider world ,world, and this practice proved to have work. The principle  ofprinciple of the Ssalamanca Sstatement is to informs their fFramework to schools and that all schools should accommodate all children regardless of their physical, intellectual, social, emotional, and other conditions. This should include disabled and disavantaged  childrendisadvantaged children, street and working children,. 
Maslow’s  (1943, 1954) motivational theory is based on a five tier model of humanistic needs.  Starting from the lowest to the highest point, the needs are: physiological needs such as  food, water, shelter, sleep. Safety needs such as a sense of security of the self, health security, safe environment. The third tier consists of the need for love and belonging followed by esteem needs; self-confidence, respect, good reputation, and 
self – actualization where the child is able to reach their full potential once all the above needs are met. Maslow hierarchy of needs and framework can be used in schools all over the world, school A,  in particular uses the needs, as they also believe that their pupils are less likely to perform to the best of their ability and full potential if their basic needs are unmet. 

To conclude, this case study was to evaluate the support provided to a child within a classroom setting with autism, and to compare the support provided with key approaches, principles and policies that guide inclusive practice. The school’s mission statement is based on ‘Caring, Learning and Achieving Together’ working against 8 core values of:  Friendship, Co-operation, Happiness, Responsibility, Respect, Love, Kindness and Honesty.  during research it was found that the school followed the local authorities code of practice, polices and compared those with Salamanca statement , warnock report and the theorist maslow,  and  I believe  the LA is slowing moving forward with including, adapting children with SEN in all schools of wales.
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