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Is there room for competitive team sports in physical education lessons?

Throughout this essay, the debate which surrounds the issue of having competitive team sports in physical education will be analysed and discussed. Flintoff (2003), O’Donovan, MacPhail and Kirk (2010) and Penney (2002) all argue that if you have a conversation about physical education, then you will not do so without mentioning or referring to sport - as it is, and has been, a defining component of physical education for many years, all around the world. This essay will challenge these traditional practices which have been alienating many pupils during physical education lessons in schools (Harvey, S and O’Donovan, T.M., 2013). 

[bookmark: _GoBack]During and after the 1850s, health related benefits of physical education and school sport were broadly generalised and mainly functional terms (Kirk 1992). Throughout this period, physical exercise was seen as one of four elements which contributed to an individuals’ health - the others were; nutrition, sanitary conditions and clean air (Thomson 1979). Naturally, there were numerous debates during the turn of the century surrounding the adverse effects of exercise on children who were malnourished and pressured by their confinement in school for around eight hours per day. Children having a good physique and the lack of physical ‘flaws’ were seen and used , as evidence of a health benefit of physical education and school sport. The argument for allowing sport to be used in physical education lessons were that it can develop good sportsmanship, allow the children to learn how to cope with losing, and how to work in a team (Kirk, 1992). 
Therefore, a tough physique and a general physical competency to move efficiently quickly became the culmination of the definition of the physical benefits of  physical education and school sport by the time of the syllabus publication of 1933. During the post-war period up until the 1970s, having a sound physique and ‘proper’ posture as the focus for the health benefits of PE and sports were replaced due to a large concern for physical fitness. Various initiatives took over and pushed for the physical fitness approach, this was including the existing, largely populated,  ‘Keep Fit’ for women and circuit training developed by Morgan and Adamson (1961) in Leeds throughout the 50s. The assumption of the health benefits of PESS continued to be influential beyond the post war period, even though it was been enhanced from the early 1960s in the USA, and rapidly spreading elsewhere by the 1970s. It was this which pushed the assumptions that physical activity could certainly splay a part, not in curing diseases, but at least in help fix the effects of what were seen to be largely increasing sedentary lifestyles among citizens. Even though the focus and aims of physical education was changing through the years after the second world war, a lot of the teachers who came into schools were actually men who served. This created a scenario where they were only able to teach with the limited knowledge they had. Whether they gained their knowledge from other teachers, or just from what they experienced and enjoyed, it resulted in sport and fitness being the focus of PE, yet the aims carried on changing, but the contents of the school subject has mostly stayed the same 70 years later.

Among the surviving and modern-day context and the domination of competitive activities in physical education lessons, you may presume that by teaching competitive sport within physical education lessons would be taught and administered successfully by teachers and recognized and taken on in a positive manner by the pupils. However, Green, 2002; Buehl and Beck, 2015; Aldous & Brown, 2010, all agree that the research which has been carried out over the years insinuate that the distribution of competitive sport in physical education is forced by the teachers’ everyday beliefs and opinions instead of  any definitive knowledge and understanding of relevant pedagogy or the individual needs of the children and adolescents themselves (Williams & Bedward, 2001; Green, Smith and Thurston, 2009). 
All of this correlates with the effects of pupils’ experiences in physical education lessons and specifically the type and form of activities that are offered to pupils during these lessons. Green, Smith and Thurston (2009) and Hlad (2014) states that when teachers choose to teach this style of physical education, unfortunately this has consequences and means that there is always a number of pupils whom are excluded throughout the lessons and who also develop negative opinions of competition in physical education lessons. 

In spite of the attempt of curriculum authors, university lecturers and other experts who back, and promote the involvement of cooperative games, dance & recreational and leisure time activities - Singleton (2003) argues that a number of secondary school physical education departments persist to be built upon a strict foundation of competitive team sports, for example; netball, basketball, rugby, rounders, football, and hockey. Furthermore, in a study which consisted of twenty-four focus groups with one hundred and fifty three 15 to 16 year-olds in England and Wales, Bryan et al., (2013) established that even though the physical education teachers in the study provided their pupils with a choice of activity, to an extent, in later secondary school – GCSE classes. However, Bryan et al., (2013) stated that the study also highlighted that many of the younger age groups in the study, especially females and those individuals who come from backgrounds with a lower social class, were significantly dissatisfied with the constant repetition of a small number of traditional team sports and activities in physical education lessons. 
According to Pajares, (1992); Placek et al., (1995); Fang, (1996); O’Sullivan, (2005), there have been several studies which have been carried out over the years which have been able to identify how physical education teachers’ philosophies and beliefs have been constructed early on in their lives. Matanin and Collier (2003) argue that this is down to their own personal experiences as pupils or from other experiences they have faced whilst growing up. Throughout this period in their lives, the value of sport, and competitive sport in particular, has being important in the lives and identities of physical education teachers (Green, 2000). Naturally, by them have positive experiences and success in sport, this led them to valuing opportunities for competition and they ensure to mould and base their lesson plans around this (Curtner-Smith & Sofo, (2004); Stran & Curtner-Smith, (2009). 

In addition, during another study, it has been reported from the results that the pupils were found to frequently be bored by the activities they were asked to participate in during physical education lessons. (Prochaska, Sallis, Slymen and McKenzie (2003) has suggested that physical education lessons needs to either be accessible and enjoyable for all children, or, a more intrinsically motivating approach must be used, the curriculum and lesson plans be modified so that pupils will hopefully want to participate in physical education voluntarily. However, Grolnick, Gurland, Jacob & Decourcey (2002) argue that on the flip side, the pupils who are already motivated to partake in their physical education lessons are more inclined to be in an environment which supports participation at a correct, relevant and optimal level of challenge which will be more suited to their individual skill level (Grolnick, Gurland, Jacob & Decourcey, 2002). As a result of the huge variety of interests which will differ throughout the pupils in PE classes, the data which has been collected over the years highlights that by providing the student choices, allowing them to make decisions, is also crucial when it comes to adopting and increasing motivation in physical education (Ntoumanis, 2001). The choices given to the pupils can vary and could consist of the type of activity, level of challenge, or any other types of choices which enable and produce an autonomy supporting environment (Ntoumanis, 2001). 
Local and national governments often introduce programmes to be implemented in schools to help battle public health issues in society, obesity and lack of physical activity in children and adolescents. These school, health- based interventions, such as Active Recreation for Kids (SPARK) and 5x60 programmes, have been developed and designed to boost physical activity time during and outside of the physical education lessons (Kelder et al., 2003; McKenzie & Kahan, 2004). Research has shown that part of the success of these programs was down to the physical education curriculum, which focuses on promoting physical activity for the long term. Studies which followed up (Nader et al., 1999; McKenzie et al., 2003) on these programs were able to determine and document a significant increase in physical activity up for up to 3 to 5 years after the first implementation in schools. Specifically, the CATCH program targeted primary school children  and provided information on and engaged children in activities related to physical activity, smoking behaviours, and nutrition. The implementation of this program also included increased physical education teacher training and the results were still apparent five years after the program began (McKenzie et al., 2003). The government funded programs all manifest the various ways in which physical education can be used to target and address physical activity and public health concerns. 
It has also been highlighted that it is crucial that physical education must be of a high quality, delivered on an ideally daily basis, and incorporate developmentally appropriate activities for children and learners of all levels. It is deemed that having physical education lessons every day is not possible due to the other subjects which schools seem to be prioritizing. However, with the latest curriculum due to be introduced in 2022, it revolves around a whole school approach, which will allow children to have physical activities incorporated into their other subjects – this will increase the daily physical activity levels of children and adolescents. It is also important that physical education and schools, must encourage physical activities outside of school. This is because, it is not possible for children and adolescents to meet the moderate to vigorous physical activity which is recommended just by turning up and partaking in physical education lessons each day. Fox, Cooper and McKenna (2004) highlights that physical education is not given enough time to meet the daily activity requirements and that a tiny 25% of PE lesson time is spent in fulfilling activities. It can be noted that research highlights that instruction time from teachers, whilst this can be necessary, it removes a lot of opportunities from what could be activity time and, additionally, pupils are not always participating in physical education lessons at a level of intensity which will have health benefits. 

With all of that taken into consideration, and with team games and sport is clearly favoured by teachers, more often in secondary schools rather than primary – which begs the question as to why, especially when it has been highlighted how little time physical education teachers have during lessons. There has been a large push for a models based practice to be used throughout physical education lessons, these are ways to adapt the lessons so they are tailored to your class, and they are each able to fulfil all of the aims which are stated in the curriculum and also supports the increasingly popular concept of physical literacy – examples of the models based practices are; Sport Education, Tactical Games, Health Based PE, and Outdoor Adventure. The models-based approach allows for the children to develop as a whole person, mind and body as one, including developing their social skills. Hoffman (1971) argues that traditionally ‘good teaching’ is accomplished via the process of explanations, demonstration, drill and practice type skills. The whole sequence of events takes place in most classes around the country, with slight adaptations which are used as a cloak to cover forms of traditionalistic teaching patterns. 
Models based practice comes into play to aid the teachers ensure that the pupils are receiving a rich learning experience which allows them to be creative and develop their skills. Team games for understanding, is a model created by Bunker and Thorpe (1982) and it allows teachers to modify lessons. Bunker and Thorpe challenged the fundamentals of the traditional methods used to teach sports based techniques in games, and they have proposed that the teaching of games should not begin with the practice of the prerequisite skills, they should instead begin in a modified version of the game which suits the level of the pupils’ individual experiences and abilities. So, as an example, if the session was on tennis, instead of starting with normal sized racquets, you would start them off playing with shorter racquets, soft sponge balls, and lower nets. This gives the children an increased chance of understanding the game and developing a sound level of tactical awareness, which aids their decision-making skills. 
Sport Education is another model, this model gives the pupils an opportunity to gain an understanding of the sport itself, again, not by repeating drills – but by working in small groups (Dyson, Griffin and Hastie, 2004). This model takes a lot of planning from the teacher, but if it is planned well, then the children take responsibility and run the lessons themselves with it being overlooked by the teacher. Dyson, Griffin and Hastie (2004) state that it is lead over a ‘season’ or a school term. Throughout a sport education season, pupils take a constantly increasing responsibility for the organization and management of the whole sporting season. A general sport education season engages the pupils, not only by learning skills and playing games, but also the participants adopt leadership positions and naturally take responsibility for the management of the unit of work. There are various roles which can be taken up by the participants, these may include; coaches, captains, referees, scorers, statisticians and members of the sports organizing board. It is these opportunities that sport education is designed for, to allow pupils to experience a more sport holistic experience than that of simply an isolated player, like during a traditionally taught sport-based PE lesson (Dyson, Griffin and Hastie, 2004). It is as the sport education season gains momentum, which allows a refinement in teaching and practicing skills which will take up less class time, and the focal point of the lessons shifts to a proper team competition in which the spirit morale of the competition is to gain and gather points for; winning matches, showing positive sportsman behaviour and fair-play, being organized, and fulfilling managerial duties with your group. To ensure it is given purpose and the pupils something to work towards, at the end of the competition, it is possible that a variety of awards are presented to teams and individuals, such as final standings, good refereeing, fair play, and participation awards – all of this can take place in a culminating event which can be help planned by the children (Dyson, Griffin, Hastie, 2004). 

Finally, in conclusion, the repeated use of a traditional sport-skill based curriculum highlights the problems and issues with physical education profession’s image and furthermore, it most certainly acts as an obstacle to the children achieving the holistic goals listed above. The sport-skilled based lessons are able to meet the needs of highly competent and skilled, physically fit students, who, actually, can be successful in most skill-based lessons put in front of them. However, as these traditional lessons are unsuccessful in engaging the students who are not as fit and who do not hold the same level competency and skills (Bryan & Solmon, 2007). Likewise, at college and university level, throughout the teacher training courses are crucial to the future of the profession and also to the preparation of the future physical education teachers in tackling the on-going childhood obesity issue. So, for the children to be able to experience a rich variety of learning experiences which is able to develop them as a whole person and increase their skills, physical education teachers must be fully taught themselves on how to successfully utilise the models-based practice along with regular updates are to new research or new current issues in society which may determine which model or hybrid model the teacher may use. This will enable to teachers to carry on teaching sport, which allows the children to gain those sportsman skills and manners, and everything else on top, including making PE fun, enjoyable and accessible to all which will turn them into self-motivated learners who continue with life-long physical activity. 
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