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Appendices
Appendix 1
Interview Questions
We’ve asked you to talk to us because we need your help if that’s ok? I’m going to ask you some questions because we want you to help us become better teachers. If you would like to stop being asked questions, just point to the stop sign emoji and you can leave straight away! You’re always helpful so we thought you would be a good person to ask. There are no right, or wrong answers and it doesn’t matter what you say. Is that ok?
Year 2
1) What did you think was different about today’s lesson?

2) You were told you can choose who you want to sit next to today. There’s lots of children, how did you decide who to sit next to?


3) Would you choose to sit next to I somebody else next time? Why?

4) Was the lesson harder/ easier / the same when you got to choose who you could sit next to? Why?


5) Do you think it’s a good idea for you to choose where you sit every lesson? 

6) On a scale of 1 – 10, how do you feel about today’s lesson? 

7) What did you learn in today’s lesson? 

Reception 
Visual prompts will be used when asking some questions to reception pupils, to help them answer the question.  
1) What did you think was different about today’s lesson? 

2) Who were you sat next to today? Why?

3) How would you feel about sitting next to this child again? 

4) On the floor are three different emojis. When you sat next to…., did you find the lesson easier, okay or harder? Point to which one. 

5) Do you think it’s a good idea for you to choose where you sit every lesson? 

6) On the floor, are three different emojis. Which one shows how you feel about today’s lesson? 

7) What did you learn in today’s lesson? 



Appendix 2
Information Sheet (Preamble)

The below paragraph will be used to inform participants about the research study before the observation and interview. This has intentionally been recorded in a colloquial ‘child friendly’ style to avoid any feelings of anxiety amongst pupils. It includes key points regarding anonymity and confidentiality to ensure the children understand what is being recorded, why it is being recorded and what this information will be used for. 

Before Observation 
We are here today to find out more about teaching and about where you sit in the class. Me and my friend are both learning to be teachers, so we will be looking around whilst the lesson is going on. If you see us writing any notes, it’s nothing to worry about we just like to remember what we see. We will take our notes back to our school and it will help us become better teachers! We won’t be writing down your names, which is brilliant for you because you get to be very honest and tell us what you really think of our teaching. 

Before Interview 
We’ve asked you to talk to us because we need your help if that’s ok? I’m going to ask you some questions because we want you to help us become better teachers. If you would like to stop being asked questions, just point to the stop sign emoji and you can leave straight away! You’re always helpful so we thought you would be a good person to ask. There are no right, or wrong answers and it doesn’t matter what you say. Is that ok?










Appendix 3
Checklist Observation (Lesson Study 1)
Date: 20/02/19                                                      Time scale: 40 minutes This lesson study took pace in a Year 2 class of 28 pupils. For the purpose of the research project one researcher planned and taught a lesson whilst the other researcher observed and recorded results. 
The literacy lesson taught for the purpose of this research project was designed to explore and gain understanding around whether pupils’ engagement is affected by seating arrangements. To allow the children to integrate into non-structured groups, the main activity was not differentiated according to the four usual ability groups of the class.
The lesson consisted of a carpet input session lasting approximately 20 minutes during which the pupils were instructed to choose who they would like to sit next to. During the main activity pupils were selected at random to join groups of between 6 and 8 others to complete an activity based on the skills taught during the lesson. 


	The Leuven Scale for Involvement 
Reference: Well-being and Involvement in Care Settings, A process-oriented Self-evaluation Instrument, Ferre Laevers (ed.) Research Cnetre for Experimental Education, Leuven University ISBN: 978-90-77343-76-8. 


	Level 
	Involvement 
	Signals 

	1
	Extremely low 

	Activity is simple, repetitive and passive. The child seems absent and displays no energy. They may stare into space or look around to see what others are doing. 


	2
	Low
	Frequently interrupted activity. The child will be engaged in the activity for some of the time day they are observed, but there will be moments of non-activity when they will stare into space, or be distracted by what is going on around. 


	3
	Moderate 
	Mainly continuous activity. The child is busy with the activity but at a fairly routine level and there are few signs of real involvement. They make some progress with what they ae doing but don’t show much energy and concentration and can be easily distracted. 


	4
	High 
	Continuous activity with intense moments. The child’ activity has intense moments and at all times they seem involved. They are not easily distracted. 


	5
	Extremely 
High 
	The child shows continuous and intense activity revealing the greatest involvement. They are concentrated, creative, energetic and persistent throughout nearly all the observed period. 




	10 minutes 
	Child A
	Child B
	Child C

	Low Activity
	
	
	

	A Frequently Interrupted Activity
	
	
	
/

	Mainly Continuous Activity
	
	
/
	

	Continuous Activity with Intense Moments
	
/
	
	

	Sustained Intense Activity
	
	
	

	Comments:  
Child A – Engaged, raising hands, giving examples and volunteering answers. 
Child B – Mainly engaged but easily distracted and looking away. 
Child C – Talking, yawning and looking away. 




	10 minutes 
	Child A
	Child B
	Child C

	Low Activity
	
	
	

	A Frequently Interrupted Activity
	
	
	


	Mainly Continuous Activity
	
	
/
	
/

	Continuous Activity with Intense Moments
	
/
	
	

	Sustained Intense Activity
	
	
	

	Comments:  
Child A – No change in behaviour, remained in engaged throughout the introduction. 
Child B – No change in behaviour, mainly engaged but still easily distracted and looking away. 
Child C – Becomes more engaged when Miss Holmes introduces a new text, demonstrating he enjoyed new material and listening to new exciting vocabulary. Took part in discussion with pairs however this discussion was based on the lesson.  




	10 minutes 
	Child A
	Child B
	Child C

	Low Activity
	
	
	

	A Frequently Interrupted Activity
	
	 
/
	


	Mainly Continuous Activity
	
	

	
/

	Continuous Activity with Intense Moments
	

	
	

	Sustained Intense Activity
	
/
	
	

	Comments:  
Child A – Very engaged, very enthusiastic about wanting to lead the group. When the teacher asked which pupil would be recording answers Child A continued to hold pen. 
Child B – Working with Child A, allows her to take leadership and has very little input into answers recorded. 
Child C – No change in behaviour. 



	10 minutes 
	Child A
	Child B
	Child C

	
Low Activity
	
	
/

	
/

	A Frequently Interrupted Activity
	
	 

	


	Mainly Continuous Activity
	
	

	


	Continuous Activity with Intense Moments
	

	
	

	Sustained Intense Activity
	
/
	
	

	Comments:  
Child A – No change in behaviour, continues to remain engaged. 
Child B – Very little engagement, continues to let Child A complete the activity independently. No support or involvement from Child B. 
Child C – Struggles to read the text but wanted to participate in the activity. As he was unable to contribute towards the answers, he instead looked to locate the stationary and relocated to another group on the table (boys). His friend says Child B is completing the activity wrong, however he continues to colour. 


Appendix 4 
20.02.19
Lesson Study 1 – Year 2 

Interview with Child A, Child B and Child C

Researcher: Do you remember I said earlier that today you can help us become better teachers? So, I’m going to ask you a couple of questions about the lesson we just had, but don’t worry no one will know it’s you, we won’t write your name down on anything, so you can be really honest! Remember, you can stop and leave at any time, you don’t have to answer every question if you don’t want to. The first thing I would like to ask you is what do you think was different about today’s lesson? 
Child A: I’m not sure 
Child B: We swapped carpet spaces!
Child C: Yes, we swapped carpet spaces 
Researcher: There’s lots of children, who did you decide who to sit next to?
Child A: ‘I’
Researcher: And why did you choose ‘I’?
Child A: Because she’s my best friend 
Reseracher: Who did you decide who to sit next to? (directed at child B)
Child B: ‘A’ 
Researcher: And why did you choose ‘A’?
Child B: Because she’s my best friend 
Reseracher: Who did you decide who to sit next to? (directed at child C)
Child C: ‘H’ and ‘S’ 
Researcher: And why did you choose them? 
Child C: To make them be quiet and because they are my friends 
Researcher: Would you choose to sit next to by somebody else next time? 
Child A: No, I like ‘I’ 
Child B: I don’t know 
Child C: I would sit by another best friend 
Researcher: What about when you sat at the table, who did you sit next to then? 
Child A: ‘M’
Researcher: Why did you sit next to ‘M’?
Child A: Because she is my other best friend 
Researcher: Who did you sit next to? (directed at child B) 
Child B: ‘E’
Researcher: Why ‘E’?
Child B: Because she is my other best friend and helps me to spot some words 
Researcher: Who did you sit next to? (directed at child C) 
Child C: I sat by ‘S’ and ‘E’
Researcher: Why? 
Child C: I don’t know but I was helping them get the questions because I understood it 
Researcher: At one point you swapped places, why was that? 
Child C: Because ‘H’ kept rubbing things out and ‘L’ (his other friend) needed help so I helped him 
Researcher: Do you think the lesson was easier than normal, harder than normal or about the same? Because normally you would be with a different group! 
Child A: It was easier 
Child B: Easier 
Child C: It was in the middle 
Researcher: Why do you think it was easier? 
Child A: Because all you had to do was find the words
Child B: I’m not sure 
Researcher: Why do you think it was in the middle? (directed at Child C) 
Child C: Um not sure 
Researcher: Do you think it’s a good idea for you to choose where you sit every lesson?
Child A: Yes 
Child B: Yes 
Child C: Yes 
Researcher: Why do you think it’s a good idea? 
Child A: Because I like sitting by my best friend 
Child B: And because other people can help you
Child C: Because I like sitting where I like and by my friends and you can help people 
Researcher: Ok, so imagine a scale, number 1 is down here and number 10 is up here. If number 1 is feeling really sad and number 10 is feeling really happy, how do you feel about today’s lesson? What number would you be?
Child A: Number 10! 
Child B: 10 because I got to sit next to my friend 
Child C: 10 
Researcher: One last question, what did you learn from today’s lesson?
Child A: Different wow words! 
Child B: (long pause) Alliterations?
Child C: Something that begins with S I think… similes? 
Researcher: That’s great, thank you so much for your help today. 
Appendix 5
	Name of Trainee:
	Alice Courtney
	Session ref:
	210219Literacy(1)
	Date:
	21/02/19
	Class:
	
Reception
	Cynllun Ffocws y Cyfnod Sylfaen

2d


	
	
	
	
	
	
	

	Targed(au) Hyfforddi Personol
	To communicate information to parents to build a positive relationship – S1.4
	Number of learners:
	15
	Age:
	
4-5-years old
	

	
	

	Learning objectives/intentions: 
	· To develop fine motor skills 
· To identify phonic sounds and blend basic CVC words 

	Success Criteria
	· I can sound out letters 
· I can blend words
	Meeting learners’ needs:
	EAL - ZM, VF (Competent) – additional support provided by TA when needed. 
No pupil statement in this session. 

	Introduction/plenary tasks
	Main activities
	Resources/ 
Key Vocabulary
	Assessment for Learning (strategies and opportunities)


	Introduction
Introduce the lesson with a session of Dough Disco! 

Explain to pupils that we will be warming up our fingers ready for our phonics. Ask pupils if they can remember any of our finger names, e.g. Baby Small, Tommy Thumb. 

Follow the video on YouTube by Shonette (spread the happiness).  Support all pupils throughout the activity, including support from the TA’s. Ensure that pupils are creating different shapes with their fingers to develop fine motor skills.

	Trainee focused task (purpose, outline of trainee’s role and children’s learning):  

Phonics
Recap over previous learnt sounds. Introduce new sounds ‘igh’ and ‘ch’ Demonstrate using a whiteboard different words that include these sounds.

Writing
In pairs, ask pupils to work together to write down all names of the objects and animals they can see (basic CVC words). Remind pupils that they must take in turns to write down each word, but they can support each other. Encourage pupils to use ‘the robot’ strategy to help. 

	Resources

· Phonic Packs 
· Laptop 
· Dough Disco (YouTube) 
· Paper 
· Whiteborad
· Whiteboard pen
· Picture cards 
Key Vocabulary
· Sounds 
· Blending 
· Digraph (two letters joined toegther to make one sound)
	Get pupils to show how they’re getting on with their thumbs
Thumbs up = I understand
Thumbs flat = I sort of get it
Thumbs down = I dont understand

Leave wait time – when asking questions that require a considered response, all pupils should be given ‘wait time’ regardless of ability.

Think, Pair, Share – work together to share knowledge and understanding

	
	Additional adult tasks (purpose, outline of additional adults’ role and children’s learning):
No additional adults present for this task. 

	
	

	Plenary
As a group, work through each picture and identify the correct spelling. If a spelling is incorrect, ask them to demonstrate how they reached that answer. For example, “Can you robot that for me?” Before leaving, ask pupils to explain one thing they learnt today.

	Independent learning opportunities: 
In the continuous and enhanced provision, pupils will be given the opportunity to independently identify and form different sounds in the sand, using the sound cards to help. 
	
	

	Curriculum coverage (range and skills) – Language, Literacy and Communication
Oracy: 
· use words, phrases and simple sentences
· speak audibly
· isolate and identify initial sounds in spoken word
Reading: 
· recognise that words are constructed from phonemes (sounds) and that phonemes are represented by graphemes (written letters):  – orally blend combinations of known letters – orally segment combinations of known letter
Writing: 
· begin to sequence words, signs or symbols appropriately
· hold writing instruments appropriately
· write from left to right
· discriminate between letters 
· use correct initial consonant by beginning to apply phonic knowledge

	Literacy (LNF)
	Numeracy (LNF)

	DCF
	Thinking
· Determining success criteria 
· Thinking logically and seeking patterns
· Activating prior skills, knowledge and understanding

	ESDGC
	YCC
Linguistic: 
Use of incidental Welsh in the life of the school.

















Appendix 6
Checklist Observation (Lesson Study 2)
Date: 21/02/19                                                              Time scale: 40 minutes This lesson study took place in a Reception class with 15 pupils. For the purpose of the research project one researcher planned and taught a lesson whilst the other researcher observed and recorded results.
This phonics lesson was designed to investigate and gain understanding whether pupils’ engagement is affected by non-differentiated seating arrangements. For the purpose of this research project, this lesson involved a mixed ability group of children. 
Throughout the lesson pupils were able to decide who they sat next to explore if this affected their engagement. This lesson consisted of a letter formation introduction which lasted approximately 10 minutes. During the main activity which lasted approximately 10-30 minutes pupils were asked to complete a written task which involved sounding and blending basic CVC words. Each pupil had their own individual worksheet but were encouraged and asked to work with a partner. 


	The Leuven Scale for Involvement 
Reference: Well-being and Involvement in Care Settings, A process-oriented Self-evaluation Instrument, Ferre Laevers (ed.) Research Centre for Experimental Education, Leuven University ISBN: 978-90-77343-76-8. 


	Level 
	Involvement 
	Signals 

	1
	Extremely low 

	Activity is simple, repetitive and passive. The child seems absent and displays no energy. They may stare into space or look around to see what others are doing. 


	2
	Low
	Frequently interrupted activity. The child will be engaged in the activity for some of the time day they are observed, but there will be moments of non-activity when they will stare into space, or be distracted by what is going on around. 


	3
	Moderate 
	Mainly continuous activity. The child is busy with the activity but at a fairly routine level and there are few signs of real involvement. They make some progress with what they ae doing but don’t show much energy and concentration and can be easily distracted. 


	4
	High 
	Continuous activity with intense moments. The child’ activity has intense moments and at all times they seem involved. They are not easily distracted. 


	5
	Extremely 
High 
	The child shows continuous and intense activity revealing the greatest involvement. They are concentrated, creative, energetic and persistent throughout nearly all the observed period. 




	10 minutes 
	Child A
	Child B
	Child C

	Low Activity
	


	
	

	A Frequently Interrupted Activity
	
	
	


	Mainly Continuous Activity
	
	
/

	
/

	Continuous Activity with Intense Moments
	
/
	
	

	Sustained Intense Activity
	
	
	

	Comments:  
Child A: Daisy was engaged in the activity demonstrating understating of the phonic sounds and practising her mine motor skill correctly. Towards the end of the introduction became slightly less engaged (daydreaming but still actively involved)
Child B: was taking part in activity and practising skills correctly. Visibly excited through displaying hyper behaviour.
Child C: was initially taking part however soon became disengaged by walking towards the classroom door. 




	10 minutes 
	Child A
	Child B
	Child C

	Low Activity
	


	
	                  /

	A Frequently Interrupted Activity
	
	
	


	Mainly Continuous Activity
	
	
/

	


	Continuous Activity with Intense Moments
	
/
	
	

	Sustained Intense Activity
	
	
	

	Comments:  
Child A: Continued to fidget with piece of paper but remined engaged and made eye contact with teacher throughout the phonic sounds
Child B: No change in behaviour, sounded out and used phonic knowledge. Some conversation between them and the child sat next to.
Child C:  Initially was not happy with his partner and expressed that he wanted to be partnered with his “best friend”. Teacher suggested finding an alternative partner and he did so with hesitation.  



	10 minutes 
	Child A
	Child B
	Child C

	Low Activity
	


	
	/

	A Frequently Interrupted Activity
	
	/
	


	Mainly Continuous Activity
	/
	


	


	Continuous Activity with Intense Moments
	

	
	

	Sustained Intense Activity
	
	
	

	Comments:  
Child A: Raising hand to answer questions but not discussing the answers with her partner as instructed. Task did not appear to challenge her level of ability and chose not to discuss with partner as they demonstrated a lack of understanding and interest. 
Child B: Happy with choice of partner and holding hands. During written activity began to “chat” about unrelated topics and became distracted by other children walking passed 
Child C:  No change in behaviour and still unhappy about not being partnered with a friend. Not engaged and not following instruction to discuss with a partner.  



	10 minutes 
	Child A
	Child B
	Child C

	Low Activity
	


	/
	/

	A Frequently Interrupted Activity
	
	
	


	Mainly Continuous Activity
	
	


	


	Continuous Activity with Intense Moments
	

	
	

	Sustained Intense Activity
	/
	
	

	Comments:  
Child A: Fully engaged in the task and taking part. Also supporting others and identified three words that rhymed. Teacher asked Daisy to explain her understanding of words that rhyme, and she was able to respond appropriately. 
Child B: taking part in conversation with partner instead of focusing on task. Was able to demonstrate some basic phonic knowledge by writing two words but appeared very distracted by his partners lack of engagement.
Child C: Refused to work with partner, started drawing instead of writing. Appeared to be overwhelmed by the activity, which, due to the purpose of this research project, was unable take to into account individual needs, differentiation in ability and individual support requirements. 


Appendix 7
21.02.19
Lesson Study 2 – Reception 


[bookmark: _Hlk2030717]Interview with Child A, Child B and Child C 
Researcher: We’ve asked you to talk to us because we need your help if that’s ok? I’m going                 to ask you some questions because we want you to help us become better teachers. If you would like to stop being asked questions, just point to the stop sign emoji and you can leave straight away. You’re all always so helpful so we thought you would be a good people to ask. There are no right, or wrong answers and it doesn’t matter what you say. Is that ok? (All participants nod in agreement.)

Researcher: What do you think was different about today’s lesson?

Child A: We were sat in different groups 

Child B: It was blue (referring to coloured ability groups being mixed up)

Child C: No response 

Researcher: Who did you sit next to today?

Child A: ‘Z’

Researcher: Why did you choose to sit next to ‘Z’?

Child A:  Because ‘V’ didn’t sit next to me 

Researcher: So why did you choose to sit next to ‘Z’?

Child A: Because I wanted to 

Researcher: Who did you sit next to today? (directed to Child B)

Child B: ‘E’ (referring to best friend)

Researcher: Why did you choose to sit next to ‘E’?

Child B: Because I’m his friend 

Researcher: (Directed at Child C) who did you sit next to today? 

Child C: ‘J’ (referring to best friend)

Researcher: Why did you sit next to ‘J’?

Child C: Because I liked to, because I’m his best friend 

Researcher: (Directed to Child A) how would you feel about sitting next to ‘Z’ again?

Child A: Happy 

Researcher: Why would you feel happy?

Child A: Because she’s my friend 

Researcher: (directed at Child B) How would you feel about having ‘E’ in your group again today?

Child B: Yes 

Researcher: Why? How would it make you feel?

Child B: Happy

Researcher: Why would you feel happy?

Child B: Because he’s my best friend 

Researcher: Did you like working with him?

Child B: Yes

Researcher: (directed at child C) How would you feel about sitting next to ‘J’ again?

Child C: I like it 

Researcher: Why?

Child C: Because I want to

Researcher: On the floor are three different emojis, a happy face, a sad face, and one in between. Can you point to the face that shows how you feel about today’s lesson?

Child A: (points to happy face)

Researcher: Why?

Child A: Because I liked it

Researcher: Why did you like it?

Child A: Because I got to sit by ‘Z’

Researcher: (directed to Child B) Can you point to the emoji to show me what you think about today’s lesson?

Child B: (Points to happy face) 

Researcher: Why?

Child B: Because I liked the lesson 

Researcher: (Directed to Child C) What about you, how do you feel?
 
Child C: (Points to happy face)

Researcher: Why do you think that face as well?

Child C: Because I wanted to swim (unrelated answer demonstrates lack of understanding and engagement)

Researcher: Do you think it would be a good idea to sit next to this person for every lesson? 

Child A: Yes because she’s my friend 

Child B: Yes because he’s my friend 

Child C: Yes

Researcher: Think about all of your phonics lessons when you’re normally separated into different groups. Do you think today’s lesson was easier than normal, harder than normal or about the same?
Point to smiley emoji if you think the lesson was easier, the sad face if you think it was harder, or the middle face if you think it was about the same.

Child A: (Points to middle face)

Researcher: Why do you think it was about the same? Do you think it was harder or easier?

Child A: No (unable to answer in full detail)

Researcher: (Directs question to Child B) do you think today’s lesson was easier, harder or about the same?

Child B: (Points to easier)

Researcher: Why do you think it was easier?

Child B: Not sure (unable to answer)

Child C: (Points to easier) 

Researcher: (directed at Child C) why do you think it was easier?

Child C: Because it was easy 

Research: Why was it is easier? Did you have any help? 

Child C: No 

Researcher: Can you tell me something you learned in the lesson today?

Child A: How to write 

Child B: How to write 

Child C: (Unable to answer)

Researcher: Can you think of anything you learned from any of the other children?

Child A: Letters, the new words on the board 

Child B: Mat and Cat rhymes 

Child C: (unable to answer) 

Researcher: Well done, so you learned something new today from (child A). 

Thank you for your help today you have all been great and will be given a post it later.






Appendix 8
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Child A 
[image: ]
Child B
[image: ]
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[image: ]












Appendix 10
Reflection Model - Stephen Brookfield (1995)
Brookfield, S. (1995) Becoming a Critically Reflective Teacher. San Francisco: Jossey-Bass.
Lesson Study 1
	Four Perspectives 
	Comments

	





The autobiographical
Critical self-reflection of the experience 
	During this lesson study, we are investigating if their level of engagement can be improved by non-differentiated seating arrangements. I observed three target pupils from different ability groups and used the Checklist observational method to assess their engagement. 

Child A is currently placed within a high ability group, Child B is within a middle ability group and Child C is in a low ability group. Child A demonstrated a high level of engagement throughout the activity. She was confident in completing the activity and supported pupils around her. Whereas Child B and C both demonstrated characteristics of extremely low involvement from The Leuven Scale for Involvement, such as being passive and continuing to look around. 

It was clear that differentiated seating arrangements did not improve engagement for Child B and C. While working as a pair, it was noticeable that Child A was leading the activity and Child B did not contribute. Therefore, Child B was not involved in an effective learning experience and became passive. It was not specified before the lesson that all pupils must complete a section of the activity. Therefore, to explore and investigate our research question further, it has been decided that within the second Lesson Study, all pupils must contribute and provide evidence of their work. By doing this, I think it will encourage pupils to share and work together in order to provide an effective learning experience. 


	
Students’ eyes
Student feedback on the lesson (views, feelings and opinions)
	During the interview, it was highly recognisable that all pupils were commenting on how they enjoyed the lesson because they could sit next to their friends. All pupils commented on their enjoyment of the lesson; however, when looking at the results of the observation pupils were not fully engaged throughout the activity. 


	

Our colleagues’ experiences 
A critical analysis from peers

	From discussions with my research partner, we both agreed that from reviewing the results of the Checklist, Child A shown high engagement and Child B and C demonstrated very low engagement. My research partner commented that while teaching, Child B was stating that she had ‘finished’ the activity and worked together with Child A. However, from my observations Child B did not contribute or hold any discussions with her peers about the task. My research partner also highlighted that it was difficult to observe who had completed and contributed to the activity while teaching. Therefore, this correlated with my view and reinforced the decision to create activities that ensured all pupils provide evidence of their work. From this, the second lesson study will involve pupils working in pairs of mixed ability to share their understanding and knowledge, and they will each have their own individual worksheet. 


	

Theoretical literature 
Critical reflection linked to theory 
	Through observing and analysing the results, it is clear that this lesson was not successful in improving all pupils’ engagement and involvement. In spite of this Vygotsky (1978) emphasised the impact and effectiveness of working with a more knowledgeable other. He states that when pupils are unable to succeed independently, teachers or a more knowledgeable peer should assist them through the Zone of Proximal Development to extend their learning further. Therefore, we have altered our approach slightly to ensure that all pupils are involved in the learning. 
Vygotsky, L. S. (1978) Mind in society: The development of higher psychological processes. Cambridge, Mass: Harvard University Press.



Appendix 11
Reflection Model - Stephen Brookfield (1995)
Brookfield, S. (1995) Becoming a Critically Reflective Teacher. San Francisco: Jossey-Bass.
Lesson Study 2
	Four Perspectives 
	Comments

	
The autobiographical
Critical self-reflection of the experience 
	The recommendation from our previous lesson study was to ensure all pupils contribute and provide evidence of their work. Therefore, the aim of this lesson was for pupils to work in pairs or groups to write down basic CVC words, but each pupil had their own individual worksheet to evidence their work. 

Child A is currently within a high ability group and displayed an overall high level of engagement throughout the lesson. However, I recognised throughout the lesson that the lack of challenge resulted in her momentarily being engaged. When planning this lesson, I focussed on one main skill that is identified in the Foundation Phase, which is to begin to use spelling strategies to form CVC words. As the lesson focussed on all pupils working together, this did not challenge Child A and resulted in her becoming less engaged at times. 

[bookmark: _GoBack]Child B demonstrated different levels of engagement throughout the lesson. Child B’s behaviour was distracted and became completely disengagement towards the end of the lesson. However, when reflecting on the lesson within the interview, Child B did mention that he learnt how to identify rhyming because of Child A. 

Unfortunately, Child C demonstrated low levels of engagement throughout the lesson and become totally disengaged at the end. Child C was unable to explain anything he had learnt. While teaching, I recognised Child C was highly focussed on sitting by his ‘friends’ and was disengaged in the activity. 

	
Students’ eyes
Student feedback on the lesson (views, feelings and opinions)
	
Pupils appeared more concerned with who they sat next to during the activity. Child C demonstrated no understanding of the lesson and was unable to answer some of the questions. However, Child B did remember an example Child A demonstrated. This highlights Child B learning from a more knowledge other. However, pupils were unable to communicate together and share information without the support from an adult. 

	

Our colleagues’ experiences 
A critical analysis from peers
	
From discussions with my research partner, we both agreed that from reviewing the results of the Checklist all pupils shown different levels of engagement. My research partner agreed that Child A shown a high level of engagement at times, however Child B and C became totally disengaged towards the end of the lesson. Child A appeared to have more communication skills than B and C (could be suggested this approach is more suitable within KS2). When discussing the approach, my research partner highlighted that despite non-differentiated seating arrangements, pupils were unable to support each other and ultimately the task was too difficult for LA pupils to complete. 

	
Theoretical literature 
Critical reflection linked to theory 
	Wilkson et al. (2016) suggests that separating pupils by ability is a common strategy used internationally to support pupils’ needs and abilities. This reflection has highlighted the significance of using the strategy and why it is recognised and regarded as highly effective by many educators. 
Wilkinson, S., Penney, D. and Allin, L. (2016) ‘Setting and Within-Class Ability Grouping: A Survey of Practices in Physical Education’, European Physical Education Review, 22(3), pp.336-354.
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Dear Parent/Guardian,

Your child's school i a partner with Yr Athrofa at Universiy of Wales Trinty Saint David in Carmarthen
and Swansea. This school offers placements to students who are earning to be teachers.

‘The student-teacher in your child's class has been given the task of planning, teaching and evalusting one
lesson 5o that he/she can develop specfic strategies to improve their own teaching. AS part of this,
student-teachers will be observing the children's responses and asking some pupis thei views on parts of
the lesson. This is designed to inform students' own practice and support chldren’s earning.

Any information collected would remain confidential, and both the school and the children would
remain anonymous in work produced. The work undertaken would be in line with the University's
ethical guidelines. I, at any time, your child does not want to share ideas, they would not be rea
doso.

1fyou are happy for your chid to contribute to the project, please complete the parental consent form
below and return directly o the school as so0n a5 possible. If you are nterested in the outcome of this
project or if you have any questions, please contact the University Partnership Office -
partnership@uwtsc.ac.uk.

Yours faitfully,

Catherine Morgan
Module lead ~ The Enquiring Teacher

As Parent/Guardian of. (pupil name), 1 do / do not give
consent please delete) for my chid to take part n this project.

Signed. (Parent/Guardian).

Date.
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