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Section 1 - What is Quality, why is it important?
Providing good quality early years childcare can lay the foundation for long term developmental progress.  It can ensure that the foundations of a child’s cognitive, social, physical and behavioural developmental milestones are met.
Ishimine and Tayler (2014) discuss 2 components to quality in the early childhood education and care service, process and structure.  The structural quality looks at staff qualifications, ratio of children and staff, service resources and the facilities. (OECD, 2006). Along with Policies and procedures, finance, curriculum and government regulations that control the childcare service.  The process quality looks at relationships and interactions between stakeholders, staff, parents, and the pedagogy of the natural leadership.  The quality of the child’s experience is measured by detailed observation to ensure accuracy.  However, Ishimine and Tayler’s (2014) assessment of quality in ECEC found that the balance is problematic. The data is collected through observation mostly and as time is limited the structural rather than the process component is favoured. This is as the structural component is easier to measure as it is more visible.
A quality ECEC setting would have:
· Quality childcare practitioners, with high standards of qualifications and CPD
· A readily available inspection report showing the path to ensuring children’s development and wellbeing will be supported through a holistic approach.
· A clean, safe environment with age appropriate equipment and quality resources. Lots of opportunities for outdoor play
· Good relationships with parents, and evidence of parents being involved in the care of their child.
· Pacey, (no date) states that a good quality childcare setting would have a commitment to an Early Years professional Association would show commitment to quality childcare and a professional approach.
However, Bonetti, (2018) states that there although a quality setting can support improvements in the child, evidence is lacking in what practice would look like as high quality. Research by Bonetti and Brown, (2018) states that the evidence on what is high quality is still being debated.  The current evidence is not accessible for practitioners and policy writers and what is, is dense and not easily understood.  Many professionals feel that quality is challenging, something more that needs to be achieved, more than a problem.
Quality in early education has increased so has the interest in the subject (Dahlberg et al, 2013), therefore much more research on the subject is available. We live in an age where quality is taken for granted, everyone wants to offer and have ‘something – objective, real, knowable… waiting “out there” to be discovered and measured by experts’ (Dahlberg et al, 2013: 3-6). Rose (1999: 52) terms human technology as an example of Quality, ‘intended, for the shaping of conduct in the hope of producing certain desired effects and averting certain undesired events.
Where the idea of quality is measured by staff levels, adult-child interactions and the progress of child development, Dahlberg et al (2013) states there is an added outcome which involves satisfying parents.  Parents play a significant role in transitioning children to a childcare setting and practitioners are central to supporting parents to learn the skills for this to happen smoothly (Robson 2006).
Working closely with parents will ensure the best outcomes for the children, emotionally, socially and developmentally.  High Quality practitioners will value good partnerships with parents and know the importance of building relationships with them.  However, a study by Cottle and Alexander, (2014) states that parent partnerships varied among many practitioners with these being enacted differently. They deemed this was because practitioner’s views and ideas of parents were influenced by historical employments and personal standards.  This is supported by Moss (2016) who that states that a constructed concept of quality in early years care, is not an objective and universal reality but is based on interest built on beliefs and values.
The Effective Pre-School, Primary and Secondary Education Project (EPPSE) indicates that a high quality early childhood education and care will have strong outcomes especially if parents have low or no qualifications (Sim et al, 2018).




Section 2 - Tools used for measuring Quality
Care Inspectorate Wales is the Regulator and inspector of the Social Care (Wales) Act 2016, an element of the regulation is to review the Quality of Care for settings annually. Settings will review the quality of care over the period of a year, this will be presented to CIW annually.  The purpose of this report is to enable care providers to regulate their quality, and ensure it is effective by striving to achieve excellence and continuously strive for improvement in education and care.  With this being at the centre of regulation it conforms to, The Social Services and Well-being (Wales) Act 2014. Social Care Wales Act 2016 supports the 2014 act by protecting those in society that need it and protecting their rights. It ensures that the improvement of the care and quality provided, is reviewed and monitored effectively by the service.
The Quality of Care is an effective way of measuring if the service is meeting the needs and rights of its users. It will do this by ‘setting internal quality standards, gathering information and undertaking an analysis’ (CIW, 2019. P.4). to show how this is provided. The service should develop a robust system for quality assurance and a process that evidences how the service provides support for people’s lives and well-being. The Quality of Care report will do that by,
· Ensuring accurate record keeping, copies of compliment book, cards. Record of accidents reports including any near misses that did not need to be reported to CIW.
· Evaluation questionnaires to professionals, staff and service users to gather views on the service.
· Provide evidence of how the views of the evaluations have been listened to.
· Evidence how service users have been included in any changes to improve.
· Continuously manage staffing to ensure compliance of ratio, training, recruitment, sickness and supervisions.
· Monitor and investigate safeguarding
The report will allow the service to manage the findings of performance and re-evaluate the quality standards from the conclusions reached from the evidence of the evaluations.
A study by Siraj et al, (2019), of childcare in Australia, showed that the regulatory ratings of National Quality Standard indicated the results ensured that a minimum threshold of quality was met across the sector. The results also indicated that there was a basic element of quality defined by the scales.  However, compared with a further assessment they studied alongside the NQS was ‘the Sustained Shared Thinking and Emotional Wellbeing (SSTEW) scale’.  This evidence showed that the scales rating measured different elements of quality. What the comparison showed was that areas with high-quality scores on the SSTEW scale, rated as not meeting or achieving the NQT indicators.
So looking at this tool for measuring quality in early years care and education the Sustained Shared Thinking and Emotional Wellbeing (SSTEW) assessment (Siraj, Kingston and Melhuish, 2015). The scale looks at development for children 2-5 years of age, by looking at self-evaluation, improvement through a pedagogical approach. It supports their emotional wellbeing and sustained shared thinking. It takes a pedagogical approach in measuring how settings:
· Build trust, confidence and independence
· Social and emotional well-being
· Support and extend language and communication
· Support learning and critical thinking
· Assess learning and language
(Melhuish, Siraj and Kingston, 2015)
Within these subscales are 14 items that assess in further detail.
The quality of care report is completed annually. However, this should not be one-off but a continuous improvement plan.  The report is completed by the Responsible Individual and manager, however, the responsibility for the management, safety, quality and effectiveness of the service lays with the RI.   Furthermore, the SSTEW assessment is done over a period of 4 hours on a one off observation. This was developed in recognition of the need to support interactions that were high quality to extend a child’s thinking. This is completed by the service on a voluntary basis to measure Sustained Shared Thinking and Emotional Wellbeing, whereby, under the 2016 Act, a setting providing a service to children will ensure that they have systems in place to review and monitor the quality provided by the service. The law requires the review to take place as often as required, or at least every six months. (CIW, 2019).
The Quality of care will follow the National Minimum Standards (WG, 2016) in what its expectation is, whereby the SSTEW will build on the ECERS-R and the ECERS-E/ITERS-R, (Environment Rating Scales, n.d.) The SSTEW will look at adult interactions and interests and if the child’s decisions and views are respected and build upon. It measures the improvement in quality and can bridge the gap within research and practice. However, as the SSTEW has not been created for long, it is important to look at its connections with a child’s outcomes in relation to quality. (Howard et al, 2018). However, the notion of ‘quality’ within Early Childhood Education and Care (ECEC) remains a contested term (Siraj-Blatchford & Wong, 1999).
Within the quality of care the service will be clear on what users can expect from the service by matter of right, what they aim to achieve and the standards they are striving to meet.  It expects the service provider to state their aims, how they expect to achieve them, how long this will take and the impact on service users. The SSTEW however, does not ask management or staff to contribute to the whole assessment, it does give the assessor the opportunity to ask if anything was missed during the observation.
There are 2 parts to the Quality of Care report, Part ‘A’ where: The views of the service users, children and caregivers are gathered.
The service is required to gather the views of professionals, Family Information Service, Children centre, Flying Start Health Visitors and anyone the service works with to support families – it asks for evidence of the method of how this was completed.  The report asks the numbers of the people leaving feedback.
You will then leave a summary of the responses.  The service will then share what improvements they will make reflecting on the feedback. Pascal and Bertram, (2018) discuss the Effective Early Learning Programme (Pascal & Bertrum 1999) and how it embodies the participation of all involved in the learning for the child, by involving parents, the child, professionals and staff in the process. This is supported in a study by Cottle and Alexander, 2014) where it concluded that practitioners felt parental partnership was fundamental in the quality aspect of their work. It was felt that with positive relationships they were able to build on trust and values with a common purpose.The Quality of Care is encouraged to do this, however, the SSTEW assessment does not lend itself to Parental involvement or opinion.
The second section Part ‘B’, will look at Standards and the quality of the service, it will do this by:
Evaluating the strengths, improvements needed, how theses will be prioritised and monitored. Then measuring the success.
The report asks for a self-assessment of how you feel you rate in 4 areas:
· Wellbeing
· Care & Development
· Environment
· Leadership & Management
The Quality of Care asks what we? And how do we know? And how the service users benefit.
It asks what you would like to improve and how will that be measured. The report will need to gather evidence to form an analysis of performance and outcomes.
The Quality of Care asks for you to share information on the Quality Assurance that you have signed up to.  The main aim is to support parents in their pre-school child’s development and ensure they understand how to provide for their needs by providing them with high quality childcare. Early Years Wales will do this by supporting childcare services with guidance and information and family focused intervention. (Early Years Wales, n.d).
The importance of assessment is paramount as children require focused care and attention within the first 3 years and this can deeply affect their development and achievements, however, there is a clear divide between care and education in Wales (MacDonald, 2018).  ‘Birth to three Matters’ state children are competent learners from the time they are born and having strong bonds and relationships with people at home and at the setting will be paramount to a child’s well-being. (Sure Start, 2021).
The SSTEW scale assessment rating scale will focus on process through quality interactions for 2-5years olds through a interactional and pedagogic approach. It was used in a study by Macdonald, Gealy and Tinney (2019), to measure pre- and post-intervention measures of behaviour of adults in childcare settings. The results showed a significant connection between ECERS-E and SSTEW rating overall scores (r=.88) indicating that if the SSTEW scale was used in early years education and care settings, it sis effective in measuring quality. (Macdonald, Gealy and Tinney, 2019).

Reflection
What I have learned from information and articles I have read, are the benefits in measuring quality to service users, staff, families and management. As I a childcare manager I complete the SASS report annually and it always reads very well.  It shows that what we do, we do really well in what we aim to achieve. We have good positive relationships with families and professionals, this is evident in the feedback that we receive. We always aim to do over and above and the standard at the setting has always been recognised to be high by CIW and EYW.  However, from a manager’s perspective I feel I will look at this report differently. I have been looking for something that I can measure our performance in the development of the children, wellbeing of staff, families and management.  I wanted something that would assess in all-round pedagogical approach. The SSTEW scale assessment I did not have much faith in as I didn’t feel the scores reflected the childcare setting accurately. However, following this module and the in depth reading I have completed on the SSTEW, I have very much changed my mind.  I feel that the research on the SSTEW that has been put before me evidently shows its benefits.  Along with the Quality of Care, which I feel in invaluable to the service for regular quality assurance. I will not only be continuing with the SSTEW assessment annually, I will be looking to use it throughout the year to benchmark our performance in supervisions and appraisals.
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