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Introduction: 
All maintained schools in Wales are obligated to have a School Development Plan (SDP) in place, which must comply with the Education (School Development Plans) (Wales) Regulations Act 2014. It is a rolling three-year plan which will identify the school’s targets and how they will achieve them in line with national priorities.  This report will reflect on the actions, impact and evidence base linked with the development of Additional Learning Needs (ALN) provisions as outlined in the SDP. My chosen area of focus is an important aspect of the school’s ongoing efforts to improve. 
School X is situated in the west of Swansea. There are 1,825 pupils on roll (Swansea Council, 2023), including 357 in the sixth form. Over 11.4% of students are eligible for free school meals, and approximately 12% of students have ALN. Both figures are below the Welsh averages of 17% and 21.5% respectively (Estyn, 2018).
Literature Review
The SDP functions as a foundational document that delineates the roles and responsibilities of all stakeholders involved in the school's advancement and fosters collaboration among local schools, and fosters a collective ethos of continuous improvement. Notably, it endeavours to mitigate the exacerbation of existing disparities between schools, particularly concerning resource allocation and support, thereby addressing the multifaceted challenges posed by poverty within school communities. Barber (1996) emphasizes that a successful organization is one that continuously strives for improvement. To achieve this, it is crucial to conduct effective self-evaluation. The self-evaluation processes should identify areas of strengths and priorities for improvement, which should be drawn together in a single, strategic school development plan. 
According to Estyn (2018), schools are encouraged to use a wide range of evidence to inform their evaluation and improvement processes, which should capture the whole learning experience. This should be done while ensuring a focus on learner progress and well-being, as well as learner voice. 
Integral to the SDP is the imperative to ensure inclusivity and accessibility within the school environment. This encompasses physical accessibility considerations for students with disabilities, as well as the provision of diverse learning materials and resources. Measures such as offering alternative formats, dyslexia-friendly teaching techniques, and leveraging assistive technologies serve to accommodate the diverse learning needs of students. Of vital importance is the establishment of methods for monitoring the efficacy of support and intervention strategies tailored to ALN pupils. Through regular evaluation of progress using Individual Development Plans (IDPs) and other personalised frameworks, the school can discern the effectiveness of said strategies and make the required adjustments to optimize the student's outcomes.
In addition to the considerations above, the school must adopt a systematic approach to evidence-based practice to effectively monitor and address the needs of pupils, particularly those with ALN. Schools will be evaluated in their context, considering their overall performance using data analysis. According to the School improvement guidance from the Welsh Government (2022), this evaluation will be supported by a broad range of evidence and will involve bespoke improvement planning and support. The well-being, progression, and attainment of all learners should be at the forefront of all school evaluation and improvement planning. This necessitates the implementation of robust systems for tracking progress, collecting data, and promptly identifying emerging needs, thereby facilitating a comprehensive understanding of pupils' requirements.
Effective collaboration and communication serve as linchpins in the endeavour to support pupils with ALN in a comprehensive way. As outlined by Sameena Choudry (2021), fostering collaboration among internal and external stakeholders, including staff, families, and professional bodies, is imperative. This collaborative ethos engenders a shared commitment to common goals and ensures alignment in efforts aimed at addressing pupils' diverse needs. BERA (2022) explains that encouraging reflective practices, such as peer review and learner feedback, allows all stakeholders to contribute to school improvement and feel valued. This can entail establishing channels for regular communication, facilitating joint meetings, and fostering a culture of information sharing and collaboration. Through such concerted efforts, the school can gather collective expertise and resources to provide holistic support to ALN pupils, thereby enhancing their educational experiences and outcomes.
Its status as a 'live document' underscores its iterative nature, subject to continual refinement and supplementation and strategic planning. This dynamic approach precludes stagnation and complacency, facilitating the ongoing adaptation and enhancement of strategies to cater to the evolving needs of students. The SDP acts as the school’s roadmap towards improvement. The school’s priorities should mirror and show how the school proposes to address the national priorities (Welsh Government 2016).
The success of participatory evaluation models is heavily influenced by the involvement of students, parents, and the wider community (Hopkins, 2001; McTaggert,1997). Furthermore, a clear and compelling vision articulated by school leadership plays a pivotal role in driving the development and implementation of the SDP. This vision, as exemplified by the sentiments expressed in the Estyn report of 2018, should reflect a steadfast commitment to attaining exceptional standards and fostering optimal well-being for all students. 
In practice, schools are mandated to publish a concise summary of their SDP, outlining priorities, actions, milestones, and planned support for the academic year. Moreover, they are tasked with providing a comprehensive report detailing progress vis-à-vis the preceding year's priorities, thereby ensuring transparency and accountability in the pursuit of educational excellence and inclusivity.
Self-Evaluation
Schools are mandated to align their improvement priorities with overarching objectives aimed at enhancing the outcomes of all learners, regardless of background or circumstances (Welsh Government, 2022). Effective self-evaluation serves as the cornerstone of this process, underpinning the development of improvement plans geared towards fostering optimal learning environments. This encompasses efforts to cultivate healthy, confident individuals prepared to contribute meaningfully to society within inclusive and supportive learning environments. By aligning with this mission, schools ensure consistency and coherence in their improvement endeavours, guided by a shared understanding of "what good looks like" on a national scale. For schools to improve, they must value self-evaluation for its own sake rather than as a precursor to external inspection (MacBeath, 1999). 
Moreover, to effectively identify other priorities, schools undertake a comprehensive review of their current provisions. This entails compiling a detailed inventory of existing initiatives and engaging in discussions to assess their efficacy and impact. By soliciting input from stakeholders and analysing relevant data, schools gain insights into areas requiring improvement and opportunities for enhancement. Self-evaluation requires openness to critical perspectives. These can come from external sources or within the school staff. Being receptive to critical perspectives provides impartial feedback and good practices observed elsewhere. (BERA, 2022)
By rallying together to tackle these issues, schools contribute to a unified effort aimed at fostering positive outcomes for all. Additionally, schools reflect on past achievements and reassess priorities considering evolving circumstances. This iterative process ensures that improvement efforts remain dynamic and responsive to changing needs and priorities. 
Data Analysis
Schools are guided by a diverse array of evidence to inform their development endeavours, ensuring a comprehensive understanding of the learning experience while prioritizing learner progress, well-being, and voice. This serves to align schools with the vision outlined in the Welsh Government’s ALN Code for schools, fostering accountability and efficacy in addressing the needs of ALN pupils. School X employs a multifaceted approach to assess impact, IDPs, literacy and numeracy scores, CAT testing, exam results, and summative tests, pre- and post-intervention, as well as carrying out observations of any behavioural changes.
Moreover, contextual factors such as school demographics, including the percentages of free school meals, ESL and ALN, are considered to provide a nuanced understanding of the school environment. Beyond academic metrics, assessments encompass indicators of pupil involvement in extracurricular activities, friendships, and engagement with communities outside of the school setting, underscoring the holistic nature of impact evaluation.
Additionally, the ALN Coordinator (ALNCo) utilizes the Local Authority ALN tool to assess the school's position and to identify avenues for improvement. This collaborative approach facilitates clarity and transparency, empowering schools to gauge their progress and have more tangible ways to make informed decisions regarding improvement priorities. In essence, the measurement of impact serves as a guiding principle in school improvement endeavours, providing a framework for accountability, evaluation, and continuous enhancement of support mechanisms for all learners, particularly those with ALN. 
Involving Stakeholders
Schools engage with partners and stakeholders in identifying strengths and areas for improvement, fostering a collaborative approach to school improvement efforts. Swaffield and MacBeath (2005) explain that effective support for school improvement requires voluntary solicitation and prolonged, mutually conceived relationships between critical friends. This collaborative approach serves to support educational achievement, create employment opportunities, and facilitate seamless transitions to further education or training, thereby enriching the educational journey and promoting holistic development among pupils. 
Governors play a pivotal role in the strategic vision and oversight of schools, necessitating regular updates on development plans and initiatives. Positioned as critical friends, they provide invaluable guidance and support to school leadership, drawing upon a community perspective that aligns with the ethos of nurturing ethically informed citizens among pupils. As highlighted by Estyn (2018), governors possess a clear understanding of the school's strengths and improvement priorities, enabling them to offer constructive challenges and support to school leaders. 
Moreover, school-to-school collaboration is emphasized to ensure continuity of support for pupils with ALN, including the seamless transfer of relevant information from previous schools. School X makes very good use of the ‘CHAT’ programme which assists in the transition of KS2 to KS3 (Estyn, 2011), as well as assigning Sixth Form ‘buddies’ to help the younger pupils (Estyn, 2018). 
In fostering a collaborative approach to pupil support, input from Teaching Assistants (TAs) and teachers, is sought to gain insight into pupils' daily experiences and challenges within the classroom. TAs offer valuable observations regarding pupils' behaviours and learning patterns, aiding in identifying obstacles and areas for improvement. Similarly, teachers provide additional perspectives on pupils' behaviour and learning, sharing any concerns and contributing to a holistic understanding of pupils' needs.

Pupils themselves should be included in the planning of their education, as central to fostering an inclusive environment is the recognition of children's rights to express their opinions on matters affecting their lives, as emphasized by the Department for Education (DfE, 2014). Upholding this right is not only ethically imperative but also aligns with the duty to listen and engage with children's perspectives, as articulated by Lundy (2007).

Strategic Planning
The development necessitates careful consideration of staffing and resource requirements. This entails detailing the necessary personnel and resources, evaluating their costs, and researching potential sources to facilitate effective planning. Schools should provide equal educational opportunities that enable all learners to achieve success. (Evidence Based Education, 2020). Furthermore, teams within the school are tasked with presenting progress to the staff, fostering collective discussion and enabling staff to share best practices. Clear delineation of roles and responsibilities is imperative to prevent stagnation and ensure development across all departments and areas. Strategic planning is a comprehensive, holistic, and thoughtful approach to adapting to a dynamic environment. (International Institute for Educational Planning, 2008)
Grant funding, often earmarked for specific purposes such as tackling poverty or supporting linguistic diversity, necessitates diligent allocation and accountability to ensure resources are directed toward areas of greatest need. 
To enhance staff effectiveness and professional growth, it is essential to identify training needs and devise mechanisms for their fulfilment. This may involve training opportunities to instil confidence in less experienced staff members and empower them to take charge of their professional development. The school and staff must develop best practices for how to seamlessly integrate pupils with ALN into everyday school life. Ainscow (1995) states that integration involves few additional arrangements for pupils with SEN, while inclusion requires schools to undergo radical changes to accommodate all children. 
Fostering a culture of inclusivity and participation is essential to harness the collective expertise and commitment of staff towards achieving the school's objectives.  By embracing an inclusive philosophy, pupils with SEN can enrich the mainstream learning experience for all (Frederickson, A and Cline, 2015). Through transparent communication and active involvement in decision-making processes, staff can be empowered to contribute meaningfully to the school's continuous improvement efforts. 
[bookmark: _Hlk162691262]Reflection and evaluation 
An aspect of the school development process that has stood out has been the importance and complexities of involving pupils and their families as stakeholders when developing an action plan. School X has been honest in explaining how they have gone through very difficult periods, where it was necessary to completely rethink how they engage with families and start from the beginning. Some of this may be alluded to from their 2011 Estyn report where parents revealed in their questionnaires that they felt the school was well led, the teaching was good and the staff were approachable, however, they also mentioned they were unsure as to whether their children were receiving the correct level of additional support. Their ‘partnership working’ category was previously categorised as ‘good’ in comparison to all the other categories which were labelled ‘excellent’ in 2011 which went on to become an ‘excellent’ in 2018. 
The school has also been open in sharing some of the difficulties they have to consider when gauging the best methods that allow pupils to best express their needs.  However, the school has excelled in providing tailored support to pupils with additional learning needs through a person-centred review process. The school closely monitors the impact of its support and ensures the successful progression of these pupils to further education and employment (Estyn 2018). Many pupils with ALN who, were observed by the author, had a ‘statement’, had families who did not want their child to be treated differently, so they were expected to ‘fit in’ to the traditional classroom. School X is a very high achieving school, and this atmosphere can provide many stresses and pressures for pupils who have ALN. 
It is important to understand that each child should be afforded the necessary support to understand and express themselves effectively. This may entail providing interpreters for language barriers and accommodating impairments such as vision or hearing difficulties. Additionally, consideration should be given to potential sources of anxiety, such as meetings, with accommodations made to mitigate discomfort, such as opting for a familiar classroom environment. Research by Lawson and Purslow (2012) suggests that children may modify their opinions when confronted with adult authority figures, highlighting the importance of creating environments conducive to authentic expression while protecting children from undue pressures, as discussed by Norwich and Kelly (2006).

School X has high pupil participation in all aspects of school life. They play an active role in decision-making, e.g. in changing personal and social education and the 'iLearn' curriculum (2018). However, it is unclear whether this includes a fair representation of pupils of different backgrounds and abilities who can play an ‘active role in decision-making'. 
Similarly, open, and honest communication channels with parents and families, facilitate constructive engagement, as evidenced by studies conducted by O'Connor (2008) and Cole (2004). Nonetheless, maintaining clear communication can pose challenges, particularly when navigating differing expectations and cultural backgrounds, as noted by Hornby and Lafaele (2011). Parents can often find schools intimidating, a big step away from primary school where you had daily access to their class teacher. Some parents may have undiagnosed ALN themselves, and so expect their child to have to face the same obstacles they had to endure in school, or have similar difficulties in expressing their needs or concerns. Barriers to parental engagement, such as perceived difficulty in accessing school resources, underscore the need for schools to actively promote parental partnership and involvement in children's learning, as advocated by Barlow and Humphrey (2012).
Conclusion 
In conclusion, creating an inclusive and supportive educational environment requires a multifaceted approach that prioritizes the voices of children, fosters constructive engagement with parents, and actively seeks to bridge cultural and communication gaps. By upholding children's rights, promoting parental involvement, and fostering open communication, schools can cultivate environments where every child feels valued and empowered to thrive.

There are many different aspects to a school development plan (SDP), and each one needs to be reviewed regularly and with great care. A school must consider not only its teaching staff but also the groups that make up the (present and future) wider community surrounding the individual. Despite these challenges, School X has done an excellent job of promoting pupil-centred education and allocating resources to areas of greatest need. I have learned effective ways to listen to learners and help them lead their own learning, as well as how to provide differentiation in the classroom across different abilities while still maintaining appropriate levels of challenge and expectations. Importantly, I have also learned how the school environment and context can significantly impact the implementation of different strategies, which may not work as well in other parts of the city or country.
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