	Student-teacher:
	Elise Ward
	Class / Group:
	Year 2

	AoLE or Subject:
	Health and Well-Being
Literacy 
Maths and Numeracy

	Date (please note that this may be a continuous session):
	15/04/24

	Meaningful links to Curriculum (What Matters Statements, Descriptions of learning, ‘previous’ curriculum...)
	Description of learning, Progression step 1 (Health and Well-Being): I am beginning to make connections between my diet and my physical health and well-being. 
Statement of what matters (Maths and Numeracy): The Number system is used to compare relationships between numbers and quantities. 
Literacy framework (Progression step 2 under writing): I can write using an increasingly imaginative, varied and precise vocabulary.

	Meaningful links across the curriculum 
Links to other AoLEs or the  Cross-curricular skills frameworks)
	Health and well-being, maths and numeracy, language, literacy and communication 
Cross-curricular skills : literacy and numeracy 

	Personal Targets (targets and consequent impact on learning - refer to any targets that have been identified in learning journal or weekly reflection meeting and describe the desired impact on learning)

· Improve the children’s overall skill level of the mandatory cross-curricular skills numeracy and literacy
· Engage the children during the activity 
· Encourage the children to develop a sense of understanding that their well-being is important 


	Learning Intention
‘This should focus on the pupils’ learning during the lesson, rather than what they will be doing, and should be short, achievable and measurable.’ (Crichton, H., and Mcdaid, A. 2016 p. 196)

	· Connecting objects within nature to the season of spring 
· Noting down any sensory stimuli within the surrounding environment 
· Counting items in nature that correlate to items on the worksheet 
· Gage an understanding of the concept health and well-being and its importance in their overall life



	Success Criteria 
What the pupils need to demonstrate to successfully meet the Learning Intention.

	· 
· 
· I can identify objects associated with spring 
· I will be able to use my senses to explore an environment 
· I can recognise and count objects within my surroundings 
· I can successfully identify how to take care of my well-being at a basic level


	Planning for misconceptions:
Use this section to anticipate pupil errors and misunderstandings and your planned responses to them.

	· Difficulty in comprehending senses within surroundings- classroom teaching assistant could aid the children to acknowledge what they are seeing in front of them, what they can hear close by, what they can feel if they touch objects, and what type of things they can smell. The practitioner can then let the child know if these things are associated with spring. 
· Not recognising objects in person that are displayed on the worksheet. Teaching assistant could direct the children toward one of the items that they are confused about so that they can then identify others around them. 



[image: Text

Description automatically generated][image: ]


	
SEQUENCE OF TEACHING & LEARNING
(Add or remove rows below as appropriate)


	
Timing:
Break down timings into groups if appropriate. ensure pupils are ‘doing’ quickly and that transitions are taken into account

	
Role of the teacher & support staff:
e.g., key questions, retrieval of prior learning, modelling and explanations, checking understanding, planned use of additional adults. 

Choice of pedagogical model or of the 12 pedagogical principles
	
Pupils’ learning and activities:
What will the pupils be learning to do and what activities / resources will facilitate this?

Please refer to Foundation Learning planning document for details of continuous provision.
	
Inclusive Strategies (including differentiation):

Reasons for and details of scaffolding.

Types of representation in tasks.
	
Check what pupils know, understand, and can do:
Key questions, types of retrieval practices, self and peer assessment opportunities, purposeful AfL strategies, live marking opportunities, planned feedback.



	Leaving School- first 5 minutes 
	I would explain the worksheet to pupils so they understand what is required of them. Teaching assistants can also continuously explain the worksheet to children with Additional Learning Needs throughout the entirety of the walk.
	Children will be walking into the local woodland area close by to the school. Along the way, they would be required to begin completing the worksheet as shown in the appendix. This would be throughly explained to the pupils upon leaving the school along with the expectations of them throughout the lesson. 
	Children with Additional Learning Needs would need the worksheet to be thoroughly explained continuously from one of the teaching assistants. Questions from pupils regarding the worksheet could be answered by myself or one of the teaching assistants.

	To understand if the children understand the worksheet, I would shout out and ask them what they are required to do during the woodland walk. I would also ask if they had any questions regarding the worksheet.

	 
20 minutes into the walk

	
Teaching assistant would aid the children on how to complete the worksheet if they get confused. 


This includes directing them towards the objects that are on the paper and 
show them how to identify it in real life
	
Pupils would be required to identify the spring related objects in the woodland area and count how many of each they can identify along the duration of the walk.
	
Children of lower ability would be allowed to use a tally chart to count the objects rather than use numbers. This would ensure they are not overly challenged but can still complete the task.
	
The children can compare and contrast their worksheets to understand if they have been majorly miscounting the objects they have seen. They can then adjust their numbers accordingly.

	
30 minutes into the walk


	The teaching assistants can Influence the children to begin to use descriptive words when writing what they have heard, touched, seen and can smell. 

	Pupils would be expected to use their sense and describe what they can hear, touch, feel and smell around them. They would then note down and begin using descriptive words such as loud or strong. 
	Children of lower ability would be able to draw what they can smell, touch, see and hear in their surroundings as appose to writing down.
	Whole class questioning would be used such as asking what type of things they can hear in the surrounding environment to gauge if they are on the right track.
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