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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement.

	
	Target
	What I have done in this assignment...

	Target 1
	To aim reflection at developing your own practice.
	I have made sure I am suggesting ways I can develop my own practice by highlighting targets I want to meet in the future.

	Target 2
	To be more tentative in your language in academic writing.
	In part 2, I have used language such as suggests, may, could, perhaps. Using this style of language will enable my writing to be cautious and tentative, thus I have made sure I am not assuming. 





Part 1: Professional Learning Passport
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	On our 'meet' day (12th November) we had a presentation on different aspects of AfL and learnt about the different dimensions of 'Great teaching' strategies.
We also looked around the school and visited different classes and observed assessment strategies used in their classes. After the observations we discussed the strategies we witnessed and reflected on them. We also talked to a teacher about the strategies she uses and the ones she believes don't work as well. At the end of this meeting, we were told about ways we can test these strategies and that we need to report back on our ‘share’ day on how these went.

	The meet day was a great way of getting together and discussing AfL strategies, and also learning about new ones we could use on our test days.
I thoroughly enjoyed the experience of going around different year groups and seeing AfL strategies being implemented and seeing how they were used and their effect on the class.
Teachers from these classes also expressed other ways they used AfL and the reasons for their choices, for example the reception class teacher explained he gives feedback to his pupils by writing in their work books, but because of the age of the children he also goes through the feedback with them so that the feedback is received by the learner and can therefore be taken on board. This is something I would definitely use in my own practice when implementing AfL with younger year groups. Getting advice on strategies that work more than others was very helpful in narrowing down what techniques I will use in my own practice, as I was aware of strategies that don't work as well; these were noted. 



Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	Our test days were the 13th November to the 24th November, these were our days on placement where we should try out different ways to assess and make notes on how they worked.
Ways these were tested:
· In an extended writing task, I wanted to make a success criteria visual for learners, in order for them to have a checklist when writing, as this was a target I had for one of my lessons by my class mentor. The class I am in have verbal success criteria shared to them, but in writing they sometimes have a little box of things they have to include. I drew a ‘.’ (full stop), ‘A’ (symbol for capital letter) and a finger (resemble finger spaces). This was shared with the 2 of the groups in my class, and children came up with last success criteria themselves.
· I want to test self and peer assessment - this can be done by children showing whether they agree or disagree with something another child has done or achieved.
· Children’s work was marked and given feedback that they had to work on straight away. - Live feedback
· Talk to the class teacher about ways she uses AfL.

	Testing these strategies was a great way of seeing how well each would work.
Reflections:
Sharing success criteria
What went well:
1 – don’t need to ask the teacher or be reminded constantly as much more independent - it's visual for them – on the whiteboard.
2 – children instantly know what they need, reminded them what they needed to do.
3 – When telling children what they needed to include I got them to tell me and recall it to test what they remembered – pick children from different groups to give me an understanding that all groups knew what they were doing.
Even better if:
- I asked children what they knew and needed to include verbally but this could’ve been written down straight away therefore it’s a more visual process.
- Make different checklists for each ability group on piece of paper as well as just telling them for example HA needed to use wow words and MA needed 3 sentences compared to LA of 2 sentences, this will make the differentiation clearer and more visual.
- not all the children could see the success criteria when sat at tables, so I could give them a piece of paper with them on, like a checklist this would encourage more of a competition and therefore get the children more motivated to achieve it.
Feedback
What went well:
- The feedback written in books was clear and written down with them present ensuring they understood it.
- Work was assessed and their level was assessed instantly by reading what they had done – could see what feedback they needed.
- The feedback based on what they did was something they could do to go one step further based on their ability – some had to write an extra sentence, LA had to add full stops and finger spaces HA add wow words they missed out. Some had questions they had to answer, this challenged and progressed learners.
Even better if:
- Get children to create their own feedback and get them to suggest ways they could improve - This would stimulate the children to be reflective on their work – this would also assess what they know about their own work and encourage self-assessment.
I talked to my class teacher about ways she uses AfL and found out many ways I could use these, a few were:
· Statements - saying either a true or false statement e.g., 2+4=9 is this true or false - this assesses that children can identify errors
· Ranking - getting children to rank statement and facts on importance to see what sort of things they class as important when producing work



Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	On the 25th November, we all made presentations on how we all implemented strategies in our placements. In my presentation I expressed all the AfL strategies I used during the test days (explained above) and discussed how they were used and the response from these implementations. The presentations were all presented over Zoom online with all my fellow network peers and network leads. 
I could see how others used strategies that I didn't use myself and listening to how these approaches went allowed me to see which ones I would use in my own practice.




	By sharing my own approaches and receiving feedback on this gave me steps to take my AfL development forward, for example when sharing my experiences with live feedback, one tutor expressed another con that this could be time consuming.
Therefore, I would take this on board in the future and try the same approach but in a way that doesn't take time from learners' progress. One way this could be done is by getting the children to just verbally respond to their feedback (e.g., if I told a child to have one more sentence about old dolls from 50 years ago, get them to verbally tell me a sentence instead of going back to their table and writing it out, the verbal discussion will still tell me they are able to give more to their work).
My mentors also expressed that using the symbols is a great way to set a success criteria with foundation phase children, as some may struggle with reading words and recognising their meaning. Whereas, using symbols that children learn to know to understand, will help them identify ways to make their writing successful instantly. Therefore, my mentors expressed this is a great way to progress learners and what they produce.
Overall, I was pleased with how the Share day went, it was great to get feedback on my own approaches and also get advice and ideas on other ways to implement AfL, especially for KS2 who I will be observing in the new year.
Strategies and targets I will take with me and develop in my own practice are:
· Find strategies to assess learners and their needs that are not time consuming and instant e.g., questioning
· Use the new strategies learnt on share day for KS2 placement and test them.
· Try and test new and innovative AfL approaches and talk to class teachers about ways they use AfL.






DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? ☐ YES
Read Write Inc.
During my first placement I observed 3 Read Write Inc. (RWI) lessons, according to the website RWI teaches children to read accurately and fluently with good comprehension. They learn to form each letter, spell correctly, and compose their ideas step-by-step' (website link on PLP). I was told I needed to observe the lessons taught, in order for me to get an understanding of how the lessons run so I was ready to start teaching the lesson myself. I witnessed how it was taught and how children responded to the lesson. While I observed the lesson, I made notes and annotated how the teacher structured the lesson (structure of each lesson a week can be seen in asset RWI Structure Notes). After observing the lesson, I then went home and did further research on the programme created by Ruth Miskin, I learnt the programme was established because every child should have the tools to read and continue to read throughout their lives and the mission of RWI is to give teachers the skills and confidence to get every child in the class to read and to have a love of reading. Through research I also came across a case study from a school in Caerphilly, who after adopting Read Write Inc, their Estyn rating improved to double excellence. This portrayed to me that Read Write Inc. is a very important programme for pupil academic development. Along with the research and resources I was given by the school, I could then put together lesson plans for my first week of teaching RWI. Read Write Inc. runs for 3 days a week, Monday, Tuesday and Wednesday in the mornings, therefore I made 3 lesson plans for each morning (these can be seen in asset Monday RWI, Tuesday RWI, Wednesday RWI). 
Even though I knew the sounds of letters and phonics, I felt I needed to revisit them so I could ensure I was teaching them correctly to the pupils. To help me with this I watched several videos on YouTube, one being a video produced from Read Write Inc.  This video (attached on PLP) went through how each section of RWI is taught, how the phonics are taught and how words are sounded out for the children. This grew my knowledge on how literacy is taught in foundation phase, for example sound buttons are pointing at the different sounds of a word and the children recall the sounds back. 
While teaching the lessons, children responded very positively which informed me that the style I was teaching was recognised and understood by the children. This told me that I modelled the teaching I observed well and the research I undertook was effective and helped me towards this lesson. In total I taught six RWI lessons, and I had many positive comments, one being I used a good range of questions as part of AfL. The use of questioning I implemented during these lessons promoted comprehensive thinking in the pupils and allowed them to identify and become aware of errors in sentence writing, this will develop skills in children to have the ability to hold and write sentences correctly. Examples of questions I asked to assess their learning would be 'Who can tell me where the error is in this sentence?' and 'What are the characters thinking on page...?' these would tell me how much they understood. 
In the future my use of questioning is definitely something I would like to develop and maintain in my future teaching career.  
Recently I knew that my subject knowledge in literacy had developed because I was helping a FP pupil in their literacy task in the hub, and I knew how to support this pupil. If I hadn't experienced many literacy lessons in my first placement, I would not have been able to support this pupil and know the strategies used to develop their literacy skills. 

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? ☐ YES
Effective provision of online learning ERW
This meeting I attended on Teams with ERW was about how I could improve my knowledge of teaching online and using digital tools to further remote learning approaches. The meeting consisted of tips on how to use features of both Teams and Google classroom, and how to adire to safeguarding protocols during live lessons on these software’s, that protects both you and the pupils. 
Covers the following points:
· Asynchronous and Synchronous approaches - to get the best out of teaching and learning
· Safeguarding considerations for live sessions
· Connecting with and engaging learners - what can we do differently?
· The future of blended learning - possibilities and opportunities going forward.
How we can: 
· Engage and connect learners on teams and google classroom.
· How to structure considerations
· Looking at the set up used to show how we can present and deliver work to learners
What are the protocols of safeguarding online?
Teams: 
· Schedule a meeting, then view meeting details and set log in controls so that anyone with a hwb account can access a meeting. You control who comes into the meeting, and how to mute others. E.g., if there's a troubling class you can mute pupils so it does not disrupt lessons.
· Always two members of staff in a meeting or schools can conduct a risk assessment to enable 1 staff member. 
· Background filters - keeps it impersonal. Noise suppression - better quality lesson. 
· Class control - You can remove people from the meeting. 
Google Classroom:
· Blur or change background - meeting settings. 
· Host Controls: When meeting is created, go to settings cog and turn off ‘Quick Access’ default of anyone can have access to meeting- this will stop others joining who are not admitted by the teacher. Turn this off straight away. 
· Present entire screen/window from browser 
· Mute and remove learners or chat - click on chat icon settings/ 3 vertical dots.

Collaborating in live lessons:
· Jamboard
· Post your whiteboard
· Raise Hand/ Chat:
· Open ended questions - pupils aren't afraid of getting questions wrong.
· Same time answers - time to think about an answer, then post it in chat.
· Complete the statement - getting children to finish the statement and post on chat.
· Tell the children who you are going to pick.
· Spotting children who are not engaging and get them to answer questions. 
Google Classroom:
· Children with tablets need a google classroom meet app. 
· In-call messages - chat features. 
· Open questions
· Light quiz - fun exciting way to engage children in the session
· Jamboard
Live session structure:
· Length of session - children will get distracted and bored if it goes on for too long
· Screen time - variety of learning, not always on the computer, some lessons will be practical 
· Collaboration tasks, Movement tasks, Group sessions, Offline tasks
· Consider family pressures, not all children can access
· Promote independence 
The assets attached are evidence of my attendance in the meeting and images of demonstrations on how to use certain online tools. 
I was able to apply this knowledge to my PTE 1 Part 2 as I had to set multiple lessons online using google classroom. I knew exactly how to engage learners in the lessons online, such as creating synchronous videos for children to follow, I created fun activities that got children carrying out a variety of tasks and this was achieved well because 50% of children in my class engaged and completed work. 

Datblygu’r Gymraeg/ Welsh Language Development
Evidenced by an asset? ☐ YES 

Welsh Practice Videos
Using my notes from ‘Cymraeg i Bawb’ lessons and other resources purchased, helped improve my Welsh language overall. Here is a photo of some useful flip cards I purchased to help me practice Welsh phrases for the classroom. Using these flip cards, I recorded some videos of myself speaking the phrases that I could use in the classroom. Attached are 4 assets of videos of me practicing my Welsh vocab I could use in the classroom, these assets are Welsh practice 1, 2, 3 and 4. Recording myself practicing how to pronounce the phrases I could use in the classroom, is a great way to remember the key terms and words I can start to use and this approach develops my Welsh oracy. Creating these videos also developed my confidence in speaking Welsh. 



Safonau/ Standards
Professional Experience Template 1: Blended Learning 2021 PTE 1 Part 2
Pedagogy Standard: Advancing Learning - Blended Learning Experiences
What did you do and why?
Blended Learning - PTE 1 Part 2

Due to the current climate of COVID-19, blended learning approaches are essential for learning and learners. Therefore, it was paramount I became familiar with the approaches. As part of my PTE 1 Part 2, I needed to carry out a range of teaching styles and use a range of tools for online teaching and to meet teaching standards under pedagogy and refining learning. These included taking part in live online check in with pupils, asynchronous teaching videos, game-based learning (game links sent to pupils), and discussions for pupils using online tools such as Flip grid where pupils can record videos of themselves expressing what they had learnt in tasks and activities set by myself. I also experienced face to face teaching in hub school, this included supporting children with their online tasks set by their teachers and some tasks set by myself. I discovered these resources and approaches for online learning from research and attending online courses and meetings demonstrating how to use common online tools. From research, I found out how to use tools to help me record instruction/teaching videos, one tool being Splice which is an application on my mobile phone where I can create and edit videos. Through meetings with members of staff from my cohort, I became aware of how to use google classroom and how I can upload work for my new placement class and how to respond to completed work. My role in this experience as part of PTE 1 Part 2 was to create 2 lessons/tasks a day, 1 being a core subject and 1 being a topic lesson. I had to create instructions for the children that would go alongside the worksheets, which I created myself. For each lesson there would be 3 worksheets, 1 for each ability group making sure differentiation was present, and another worksheet that would be an extension task for the more able to challenge themselves. Along with the instructions and worksheets would be other resources attached, either created by myself or from the internet, which would help pupils complete the work. There would also be an instruction video of myself explaining and modelling how to complete the task, this would be recorded using google meet by sharing my screen and talking through the task for pupils to watch and use. An example of a lesson I created can be seen below, this was a lesson on temperature reading and thermometers in Maths (click on links to see each asset and evidence):
- Worksheets - Lower, Middle, Higher and Extension task
- Instruction Video - explaining how to complete the task on temperature rise and fall. 
- Teacher input video - Video of myself explaining on a whiteboard how to calculate rise and fall in temperature (Video size too high to asset).
My intended outcomes for this experience were motivating children in my class to engage with the lessons and tasks, and to make them aware of how they can complete the tasks and how to ask for support if needed. The outcome I hoped for supporting in the hub was to make sure I could provide help for children to complete all their tasks before lunch time, this included a Maths task, English task and topic task. During these experiences, I had many standards in mind. These included blended learning as a pedagogical standard, which could be met through a mixture of hub support and online teaching as explained above. Also, I intended to meet the standard of differentiation when providing worksheets to meet the needs of each pupil in the class. Through feedback given online, this will help meet the standard of assessment. These pedagogical standards were my focus in these experiences. 

What have you learned?
This experience really taught me a lot of new skills, such as how to use google classroom, google drive, flip grid, mote (voice recording tool for online feedback) and other online tools. This experience is very important as face-to-face live teaching and learning is not possible in today's climate for every child. It is also important for my own professional development, as it will improve my digital competency and give me experience with remote learning, furthermore allowing me to hit multiple teaching standards. For example, I will gain good quality experience in blended learning, by planning many online tasks and supporting learning in the hub for key worker children. 

I believe the outcomes discussed above were met, as over 50% of pupils in my class engaged and interacted with the online lessons and produced detailed work, and completed any extension tasks or feedback/corrections. The children also knew exactly how to reach out for help and support, with a few emailing to clarify certain parts of the task they struggled with. Therefore, even though I haven't met the children in person I have still created a good rapport with the children online. Overall, I learnt many new tools which I can take forward and develop in my future teaching career. Some of those being ways to use recording devices and software’s such as flip grid and splice. Implications I have learnt are that not all learners can engage with online learning due to lack of technology and unable to access google classroom. Also, it’s really hard to give the same effective input to lessons the same way you would give in person. Another implication is children are having to complete the tasks on their own or with people at home, they can't always fully understand tasks, that's why it is so important that instructions and resources in online learning are appropriate and understandable. It's also important that the children know how they ask for support, which the children in my class have shown they can do this.
What next?
My next steps with blended learning are I will definitely be engaging in more online lessons especially if we are forced to carry out online learning again. I also want to work closely with KS2 pupils in the hub, to give me experience in face-to-face teaching with KS2 as I already have experience with the foundation phase. In hub I can work with small groups of pupils and can provide teacher input with them by teaching the google classroom lessons that have been set for that day. 

If this were to occur in the future, I will have the experiences and knowledge of how to teach online and how to set work online. I will attempt more live synchronous lessons online for children similar to the aesthetic of a classroom, using tools such as whiteboard/google meet, this will grow my knowledge on more online tools and develop a wider range of online experience. Hopefully this way of online teaching would engage pupils more and give them more support and scaffolding, with increased teacher input. I want to attend online courses that provide support and advice on how to use online classrooms and resources, this will help develop my knowledge even more. I could pass on the knowledge I have learnt over the past few weeks and create instructions for others who are not as familiar with online resources, for example some recording tools I have used others may not have, so I can show them how to use these.
Professional Experience Template 2: Welsh - Weather Map
Pedagogy Standard: Refining Learning - Differentiation
What did you do and why?
On Friday 6th December, I taught a welsh activity in my placement school. I was informed by my Class mentor that I need to plan an activity that is practical and involves the use of Welsh weather vocabulary.
Before the lesson, I brainstormed possible ideas for the lesson, and the idea I decided on was to get the children to annotate a map of weather, by drawing weather symbols next to places on the map. I then created a lesson plan on how the lesson would go, using a PTE lesson plan template. 
For the activity, I created worksheets for the children where I used an outline of the map of Wales and then wrote and annotated places in both welsh and English. I made a variety of different worksheets for different ability groups, the less able group had a map with 6 places annotated on, and the more able had 12 places annotated on (link to photos of worksheets click here). These worksheets are evidence for differentiation, for the different ability groups I knew the maps had to be different, as some children who are less able would be overwhelmed with a map full of lots of places. Therefore, for that group only included 6 place names, that were places they may have heard of. However, with the more able groups I knew I could challenge them a bit more and add more places and included locations they may not know. The differentiation of the groups helped the learners to all achieve the same lesson objective by the end of the session, and achieve the success criteria of their ability group. Each learner drew pictures of weather for each of their locations annotated on the maps, and because the lower ability had less locations, this meant they could spend longer on each drawing and more time understanding the task. The standard I wanted to also make sure to achieve was my own Welsh language development, I feel this was executed because prior to the lesson I had to go over my knowledge of welsh weather vocabulary, and practiced them myself so that when it came to the lesson, I knew the vocabulary with confidence and furthermore able to teach that to the children.
What have you learned?
This session allowed me to understand that giving a less able group something that is easily achievable, can get the group to finish the task and complete it with understanding. 
This was an important session, as I believe it helped test my knowledge of welsh vocabulary. During the session, I had to teach 3 different lessons to the 3 different ability groups, so this was a good practice in adapting my teaching to meet the needs of all abilities within a class. 
I learnt from my reflections with the class teacher that I need to continue to develop the children's ability to use full sentences in welsh lessons, to get them to develop their oracy of welsh. I need to also continue to develop the use of incidental welsh. Therefore, from this lesson I know what targets I have to pursue in order to develop. 

What next?
If I were to undergo this lesson again, I would get the children to role play with their weather maps and become weather women/men, this would reinforce the oracy in Welsh language and help build confidence as a part of expressive arts AofL and the four purposes (Donaldson, 2018).



Professional Experience Template 3: P.E Team Games
Pedagogy Standard: Influencing Learning - Learning Outcomes and Well-being
What did you do and why?
On 5th November 2020, I had to teach my first whole class lesson which was PE. The class teacher expressed that she wanted me to plan a 45-minute Pe lesson that incorporates team games and getting the children to work on team building. I picked a few different games which are included in the lesson plan, for the children to do. I was in charge of doing the whole lesson, so I included a warm up and 2 main games.
I picked a game called 'Cone monster' where children are in teams and have to run into the middle, grab a cone and not get tagged by the tag monster. This game is all about working as a team to collect the most cones by the end of the game, they had to take it in turns to run in the middle and only collect 1 cone at a time. The warm up was 2 mini games which were appropriate to the age group and also got them warm and engaged for the lesson. The professional standards I wanted to focus on was linking this lesson into the four purposes, so children knew the importance of well-being and exercise. This was done by expressing to the children the importance of warming up our bodies for exercise, this was all expressed through questions asked to the children such as 'why do we need to warm up before exercise?' which incorporated AfL into the lesson. I made sure this session was appropriately linked to the area of learning and hit the aspects of curriculum and standards also. I made sure I was meeting and incorporating the Health and well-being AFL, as I wanted the lesson to embrace the feature of health and well-being and aim for children to build their knowledge and skills in physical activity, and develop positive relationships through team work.
What have you learned?
This experience was extremely important in showcasing my ability to control a whole class during this PE lesson, the class teacher expressed that the class can get quite excitable when having PE. Therefore, I learnt that I needed to make sure I instilled strategies to control the behaviour. This helped me to hit my weekly target of controlling class management. I believe that standards were met during this session, allowing this session to be very relevant and important to my overall development. I learnt that when instilling a technique to control the class behaviour, the technique needs to be expressed to the learners from the beginning so they know exactly what that technique means, for example telling the children that raising my arm means the volume has gone too loud. This technique will tell the children instantly they need to be quieter. This session met the outcomes I wanted to achieve because I wanted children to know the importance of exercise and teamwork, and this was achieved as children could tell me why we warm up and how they can work well as a team.
What next?
Next, I would include the stilling technique from the start of lesson so I have a greater control on behavioural management.  I will further develop learning outcomes with use of assessment techniques. I aim to research further the impacts of questioning and how to use it effectively in order to progress learning. 
I can also get children to reflect on their own learning throughout the session, for example get children to give themselves 2 stars and a wish on how well they met the success criteria of working as a team. Finally, I want to build on the lesson above, get children to discuss or write about the importance of health and well-being, even link the lesson to mindfulness and how it can all help our mental health. 



Part 2: Critical Reflection
Introduction
Teaching is a profession that is constantly developing, and this is extremely important to adopt in one’s own practice. For that reason, the aim of this section is to discuss the wider reading and literature that surrounds questioning as an AfL (assessment for learning) strategy and how this literature informs us on how to implement this strategy to progress our own practice. An important pedagogical principle I feel resonates to my practice is achieving positive learning outcomes and well-being, this has been stated and evidenced in part 1. It is acknowledged in part 1 that during a P.E lesson I conducted, evidence of positive learning outcomes was aided by the use of questioning in this session since it developed the children’s understanding of how to work as a team and became aware of the importance of wellbeing and exercise. 
The questioning technique is a common tool that a teacher can use in their assessment for learning that encourages pupils to discuss ideas and express their thoughts and opinions, providing insight for the teacher in what the pupils know and understand. It was identified that using the technique of questioning in the lesson, evidenced in part 1, supported the positive learning outcome and wellbeing of the children involved. Consequently, providing a reason to develop this aspect of questioning further and gain a greater understanding in how to use it effectively to promote learning and develop my own practice. 

Critical Discussion of Chosen Aspect
Firstly, it will be outlined why questioning is used in the classroom, and why some authors deem it as an essential and important tool. Sullivan (2003) explains the importance of using questioning as an AfL (assessment for learning) strategy, as a teacher can discover what pupils already know and can recognise any gaps in their knowledge. Subsequently, they can scaffold a development plan in order to ‘close the gap’ between their existing knowledge and new knowledge. It can also be suggested that teachers can use questioning to obtain an instant response from pupils in what they have understood, thus allowing a teacher to know exactly what process is needed in supporting a pupils’ learning (Sullivan, 2003). 
Questioning can also be identified to enable pupils to establish the ability to generate deeper and more thought-out answers and ideas, as well as contributing to the pedagogical repertoire of a teacher (Black et al., 2003). On the contrary, there are some practitioners and authors who state that questioning is not the most useful assessment for learning strategy and that the approach comes with some drawbacks. One of these being the sense that it may intimidate pupils, for example Collier (2018) explains that some children might feel extremely anxious when asked a question as they feel pressure to not get it wrong. These issues could be outweighed by possible solutions, as Wragg and Brown (2001) affirm that for effective questioning to occur the pupils need to be assured that no answer is wrong or it is acceptable to say the wrong answer. They summarise that questioning should be an aid and not a hindrance for pupils (Wragg and Brown, 2001). 

It is widely debated that questioning as a formative assessment can challenge pupils to produce well thought out answers instead of recalling knowledge or answering simply yes or no, resultantly permitting pupils to think deeply and critically, and develop high quality thinking skills (Black et al., 2003). Wragg and Brown (2001) have also suggested that a lesson should include predominantly open questions where children can have the opportunity to create their own questions and provide feedback to each other, thus could sanction high quality responses.
However, this can only be achieved if pupils have a solid foundation of knowledge beforehand in order to boost a deeper way of thinking (Hall, 2016). Some questions that are asked in the classroom can be simple yet inform the teacher what the pupils know, for example ‘What do we always put at the end of a sentence?’ or ‘Who can tell me what an adjective is?’. However, according to Paramore (2017) these types of questions only provide limited assessment for learning (AfL) information for a teacher and fail to develop deep learning. 

Contradicting sources however indicate these types of questions are fundamental. According to Paul and Elder (2007) they are the ‘foundation for a strong education’. Paul and Elder (2007) have also added that questions are the most common method of interaction between pupils and teachers, and imply that the majority of questions used simply require pupils to recall and give closed answers, which are identified as lower order questions. It has been examined that lower order questions are as important as higher order questions in the classroom. The particular reason for this circumstance is that research argues learning to recall questions is important when new information is taught in the classroom, and without this, pupils would not have the underlying knowledge to develop with higher order questions (Paul, Elder, 2007). Other sources outline that although low level questions do not need pupils to engage in deep thinking, it has been argued that low level questions lay the groundwork for higher level cognition (Tienken et al., 2010). Consequently, this appears to indicate that lower order questions need to occur before higher order questions can be implemented, in order to promote the ability for pupils to engage in higher order thinking. 
This proclamation can be advocated by Bloom’s Taxonomy (1956), this is a model that represents the different levels at which we learn. The taxonomy is a valued tool by teachers to help scaffold the questions they ask to their pupils, to stimulate each level of thinking and learning. Bloom et al. (1956) has explained that pupils need to grasp the skills within lower ability questions before they can move up the taxonomy model and engage with the high order questions. 
Lower order questions develop skills such as remembering, understanding and applying and examples of these, while utilising the revised version of Bloom's taxonomy produced by Anderson and Krathwohl (2001), include questions such as ‘What is the definition of…?’ or ‘Describe what this looks like’. For instance, these example questions enable pupils to recall what they remember and describe knowledge they have understood in previous lessons. It can be argued that questioning can be a tool to identify what level a pupil is at on Bloom’s taxonomy model (1956), and therefore a teacher will have the knowledge to know how to best support a pupil's progression. Examples of questions that can be generated to promote deeper thinking can be ‘Compare x to y’ or ‘what evidence is there to support your view about…?’. These examples, according to Anderson and Krathwohl (2001), enable a pupil to use the knowledge they required from lower order questions, and analyse and evaluate that knowledge, then finally with those tools have the ability to create something new; epitomising Bloom's taxonomy (1956). 

One of the greatest strengths of Bloom’s taxonomy (1956) is that it provokes the topic of thinking and situates a structure around it that is easily usable for teachers when generating questions for their pupils. Anderson and Krathwohl (2001) assert that those teachers who implement question prompts that correlate with Bloom’s different levels of thinking ‘do a better job’ of inspiring higher order thinking, compared to those who do not. Nevertheless, every strategy does not always arise without critics. Forehand (2005) argues it is quite complicated for teachers to put it into practice, as the revised taxonomy by Anderson and Krathwohl (2001) is complex and long structured with many different categories, thus proving hard to incorporate in lessons. Another critique clarified that some misinterpret this model, stating that requiring basic knowledge and understanding as part of the lower order thinking is not as important (Berger, 2018). Additionally, it has been noted by Lemov (2017) that primary focus should just be put on the higher order thinking skills. However, Berger (2018) does go on to diverge his point, that Bloom’s intention for the lower order thinking skills is not to show less importance, but to highlight that it represents the foundation that is required to achieve higher order thinking skills. 

Literature has clarified the importance of questioning and what it can achieve in pupils' learning, thus it is clear that the language used in a question is what can determine a pupil’s answer to indicate what they cognitively know and understand. However, some authors argue there are other ways to achieve successful questioning. Evidence conveys that when a teacher increases their wait time to around three to five seconds, it can increase the length of answers, due to the fact that it permits the pupil to have longer to think of how they will respond (Rowe, 1969). This was clear in a study by Rowe (1969) where increasing the time to five seconds saw an increase in more appropriate answers.  Similarly, a more recent study seconds this view and agrees that wait time encourages in depth thinking (Stahl, 1994). It has been made clear by both authors, that too much wait time can cause some pupils to panic and answer quickly to fill the silence. They have stated the importance of implementing the correct wait time for your pupils, supporting the view that this assessment for learning (AfL) strategy has to be used effectively in order to accumulate effective responses.

Conclusion
Taking everything into account, it can be seen that there are many valid reasons to implement questioning in my future teaching experience. Equally, there is sufficient evidence that provides strategies in how to use this assessment for learning strategy effectively in order to optimise its usefulness and potential. 
The specific actions I will introduce and use towards developing my skill of questioning, would coincide with many extracts of the literature. Similar to Wragg and Brown (2001), I will reassure my pupils that when answering questions, it is completely allowable to get a question wrong and I will inform them that even if you get something wrong you are still learning. When asking questions during a lesson, I aim to use words that will prompt the pupils to think deeply and imaginatively, these include questions such as ‘why do you think that?’, ‘can you tell me more about that’ or ‘what might happen if...?’. These examples are inspired by Bloom’s (1956) suggestions presented in the taxonomy. Hence, to help myself remember to employ these types of questions, I will keep a list of question examples in my classroom to use, especially when pupils are engaging in material they already have knowledge on, in order to develop this knowledge further. Besides this, I will ensure to ask lower order questions when pupils are learning new knowledge, such as ‘can you list.’, ‘describe what this looks like.’ or ‘when did this happen?’. Consequently, it will be made a responsibility in my future teaching experiences to use both methods of questioning, to get the best results and responses out of the pupils. Other techniques I will employ when utilising this AfL strategy, is certifying that I provide a wait time of approximately five seconds between questions and I will differentiate the language used in my questions to best suit all the needs of my pupils. 
Without a doubt there is another reason to use questioning as part of AfL in my own practice and this is the fact that it can meet professional teaching standards. Assessment for learning is part of the pedagogical standard and according to the Welsh Government (2020) through implementing this a teacher can secure the best outcome for their pupil. Additionally, applying questioning as a way to get pupils to develop their existing knowledge, may allow my practice to meet the pedagogical standard of enabling progression in learners as I would demonstrate an understanding of how I can get my pupils to progress further. By differentiating the language and providing a wait time, this can enable the standard of recognising all the needs of the pupils and adapting practice to support them all (Welsh Government, 2020). Furthermore, one standard has already been touched upon and that is professional learning and undergoing wider reading and research findings (Welsh Government, 2020). Through the process of developing an aspect of my practice by undergoing research, I have demonstrated that I understand theories and research about assessment and pedagogy that will be relevant in my practice, such as Bloom’s taxonomy (1956) and other studies presented previously. 
On the account of all that has been examined, I will be implementing the technique of questioning within my teaching career, as I believe this could adjoin to what makes my practice to be most successful and thus encourage the best outcome of my future pupils. 
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