







Introduction:
The objective of this paper is to review and reflect upon a 45-minute micro teach, with critical analysis being made towards the use of modern teaching pedagogies applied within the lesson. Gibbs (1998) ‘Learning by doing’ reflective cycle will be applied throughout, exploring the teaching and learning experience as well as the use of relevant cross cutting themes. 

Description:
The basis of this micro teach was to incorporate relevant teaching strategies influenced by contemporary pedagogies, demonstrating creativity and innovation to achieve the learning outcomes intended. To further this, a range of formative assessment methods were utilised, combined with appropriate cross-cutting themes relating to the learners and the subject area. In this instance the function of colour theory in relation to fashion. A detailed lesson plan (Appendix 1) was completed, outlining the learning objectives, referring to professional standards within HE. The micro-teach took place within a classroom environment with open access to internet and technologies, reminiscent of all current teaching spaces. The lesson involved 4 participants with limited knowledge expected, all of which carried out a peer assessment of each other’s lessons. Peer observation and assessment is now a widespread practice within UK higher education, promoted as a mechanism for developing teacher practice, and a stimulating tool fostering critical reflection of good practice (Yiend et al. 2014). 

The lesson was designed to explore the colour schemes used within fashion, with reference to how it could also be applied to other disciplines and creative pathways, such as fashion design, fashion merchandising and interior design. This was intended to broaden the learner’s knowledge on how the relationship between colour is important within a design process.  A short clip from the film ‘Devil Wears Prada’ was introduced as a starting point to stimulate the learner’s own ideas on the importance of the colour theory. 


The learning objectives of the lesson were to develop an understanding of the fundamentals of the 4 standard colour schemes, paying attention to the theory of the colour wheel. Demonstrate an understanding of the concepts explored during the lesson, through completing portfolio pages for each theme. To coincide with this, learners were then asked to provide a brief explanation of their rationale behind their choices and present this back to the class. Thus aimed at developing their critical and analytical thinking, applying appropriate problem solving strategies. 

The learners were expected to take an active role in their own learning working both independently and in pairs. To further assess the learners understanding of the subject an informative test was given at the end of the lesson. 

Feelings:

Prior to the lesson nerves were present, but as a whole I felt much more relaxed in comparison with the initial micro-teach. These nerves were driven by a want to improve upon my previous micro-teach and deliver the upcoming lesson to a high standard. Although initially anxious, I was confident in the preparation of my content, along with the intended tasks and activities. With the lesson peer-assessed, it instilled a relaxed environment, as I had already established friendships within the group.  As a whole the group provided a positive energy and encouragement throughout the process, making the experience as whole much more comfortable. 

As the lesson began, doubts in my content began to surface. I was aware that I was the penultimate member of the group to deliver my lesson. At this point it was evident that some individuals were starting to lose focus, showing signs of a lack of engagement. The use of complicated and unfamiliar terminology became a concern for me as a means of losing interest within the group. How to challenge this behaviour and stimulate an eagerness to learn became the thought process at the time. During the lesson, I felt much more at ease, overcoming the initial challenges presented from particular students. 



The quick turnaround of the lesson planning process, 3 days to plan, prepare and deliver and effective micro-teach initially seemed daunting. However, this proved to be an accurate reflection upon todays teaching practices, with even shorter deadlines being given in reality. This in turn proved to be good practice for future situations.

Evaluation:
From a personal perspective, the overall lesson went well, developing on from my initial micro teach and paying attention to relevant professional standards. Meeting the expected time frame, I felt a sense of accomplishment, as this was an element that I particularly wanted to concrete on, after falling slightly short on this last time. The feedback (Appendix 2) surrounding the lesson was re-assuring, yet constructive reflecting my own feelings on how I felt the lesson went. Instilling a sense of self-belief that I can plan, prepare and deliver an effective lesson. Aware that there would always be room for improvement, I was satisfied with the feedback provided with the positives outweighing the negatives. 
 
Using the learners as examples and allowing them to set the pace of the lesson from the offset, stimulated interest and generated good conversation. Focusing on only four specific elements of the colour theory, as appose to the colour theory as a whole, proved to be a lot more manageable for both myself and the leaners. Referring to the each of the theory with real life examples and offering ways to associate these examples with each particular theory, proved useful when it came to the task.

The nature of the task, enabled members of the group to take on a leadership role, supporting their fellow peers. In contrast, it allowed me to gain first-hand experience in managing difficult learners that would were quick to lose interest. This offered an invaluable experience for the future, indicating that patience is key and calm approach is vital in that situation. 

Upon reflection, the key to achieving such a positive lesson was good preparation beforehand. Thinking of the learners needs, and utilising methods that would best help them achieve the learning outcomes, rather than thinking about the easiest methods to best suit myself.
When implementing the task, I had to ensure that enough material was provided, limiting the risk of leaners becoming distracted through sharing material. The help sheet is an element that I am pleased was included, as it provided an opportunity for the learners to form their own conclusions, rather than referring to me for guidance. 

Analysis:

Although at first, I wanted to experiment with new technologies for my second micro-teach, the decision to continue using PowerPoint worked in my favour. It allowed me to concentrate on the delivery of the lesson, without the added worry of becoming flustered adopting unfamiliar technology. However, I may have been too eager in wanting to deliver my lesson that I failed to put my PowerPoint to full screen, something that I need to check beforehand in future as pointed out within my feedback.

With my subject area being within a creative field, my PowerPoint slides (Appendix 3) took a highly visually design, with limited text to reflect this. This is an approach that I have consistently taken when producing content, however this was noted as a negative within my feedback. It was suggested that more text was needed within my slides, however conscious of the nature of my session I felt the best approach was to use visual examples to reinforce the content delivered. The use of relevant imagery as a visual guide, is referred to as an instructional aid, considered to arouse interest from the learner, and assist the lecturer in explaining new concepts with ease (Shabiralyani, 2015).

The purpose of video, initially an element I didn’t want to repeat within my microteach, proved to be an effective choice. Incorporating a well-known film at the start of the lesson, offered a modern-day outlook on the role of colour. I feel this enhanced the learning experience, and successfully introduced the basis of the lesson. 
Following on from the video, the learners actively engaged in a group discussion reflecting on their own personal choices relating to colour and fashion. 

From this point, all members of the group were eager to participate in putting their ideas forward. Willmot et al (2012) claims that there is sound evidence that the use of video can stimulate and engage students, increasing student motivation. 
The conscious decision to print off all my required material the night before, proved to be extremely useful on the day. Whilst other individuals within the group found themselves stressed over printing their material, I had avoided that stress and given myself one less thing to worry over.

Utilising the feedback from the last micro-teach and adding in an extra task as a precautionary method, should like last time I had time to spare proved valuable. Although my lesson did not rely on this extra task, it proved to be a good end point to reaffirm the learner’s knowledge. With some students even stating that they preferred this traditional “test” format. Recapping the aims of the lesson and reinforcing key points at the end helped me to gage the learners understanding, providing an open space for further questioning. 

Critique:

The application of innovative teaching and learning strategies is critical, if as educators we are to motivate and stimulate an eagerness to learn from students, and promote lifelong learning (Nicolaides, 2012). Learning is dependent upon the pedagogical approaches adopted, with some teaching strategies argued more effective than others. It is suggested that long-established traditional teaching methods no longer equip learners with the lifelong skills needed for the social changes taking place.  With (Stensaker, 2008) supporting this claim, stating that traditional methodologies such as “talk and chalk” lectures, take a teacher-centred approach and is not an adequate form of teaching for current students. In turn, failing to offer an effective learning process.




Whilst this traditional form of teaching cannot be dismissed altogether, innovative strategies can instead support the teaching process, with the learners as the focal point. As practicing lectures reaching out to millennial learners, we should apply ourselves to utilise innovative strategies, thus transforming pedagogy. In doing so the students learning process “is as free-flowing as possible” (Zubizarreta, 2009). These innovative pedagogies will enable learners to focus their skills and enhance their learning, enabling them to address persistent global challenges (Saavedra and Opfer, 2012).  

There are many innovative teaching and learning strategies such as a learner-centred approach, collaborative learning, portfolio development, and problem-based learning (PBL). All of which were incorporated within my micro-teach, as within the lesson I wanted to facilitate a student-centred learning environment, promoting group work and communication skills. These skills paying attention to enterprise and the workplace as a relevant cross cutting theme. 

The integration of cross-cutting issues relating to work-related competencies such as teamwork and communication, were intended to supply learners with skills for a future that is consistently changing. In the 2015 UK Government policy, ‘Reviewing post-16 education and training institutions’, it acknowledges the post-16 sector as crucial to raising economic growth and sets out objectives critical to “creating a more prosperous nation”. An area of reform that is highlighted is the need for, “clear, high quality professional routes to employment”, where individuals must possess high level skills valuable to employers. As lectures we can supply these skills through the delivery of our lessons, developing teaching strategies that recognises these skills needed to meet the demands of the modern workplace. This concept formed the basis of my lesson. 
The chosen strategies of teaching listed above, interlink with current cross cutting themes and were integrated within the lesson. It also provided additional skills to meet social and economic objectives, which learners could face within the developing workplace. Consequently however, they come with their advantages and disadvantages which will be explored below. 

The idea of adopting a student-centred learning environment, offering collaborative learning was intended to allow the learners to take the lesson at their own pace. To develop their knowledge relating to the theory of colour, both independently and collectively as a group. Collaborative learning noted as a twenty first century trend shifts the focus from a lecture-centred learning space to the intentional grouping of learners, designed to achieve the learning outcomes set out (Barkley et al, 2014). Using the learners as a discussion point at the beginning of the lesson allowed them to formulate their own ideas regarding the role of colour and what part it may play within their own fashion choices. This method provided an opportunity for learners to reflect upon themselves and critically evaluate their own day-to-day choices. The process of this developed the learner’s capacity to communicate effectively both independently and collaboratively, whilst also broadening their critical thinking skills. What makes this approach especially appealing is the notion that all members of the group take an active role in their learning, whilst also supporting their peers. It exposes the learners to articulate their ideas whilst formulating new ones, motivating learners that may have disengaged to actively participate. This was apparent within the lesson, as during the task particular students who were seen to be less stimulated at the start, were prompted by their peers to implement an operational role within their learning. 
This shift then saw the earlier, less motivated students begin to question the individual colour theories, whereby it was their peers successfully answering these questions, rather than myself reiterating earlier content. Collaborative learning coaches the learners to observe each other, identifying errors and areas of weakness, and discover ways to rectify these errors. Overall, increasing student participation (Laal et al., 2013). This fortifying lifelong skills and characteristics considered as essential with today’s society, with (Shugart, 2016) reaffirming this with his claim students actively engaging in quality dialogue is crucial to the development of critical thinking, while (Singhal, 2017) suggests that group-based discussion permits a more successful and enriching learning environment.
This proved evident within the lesson, as the learners became more involved from the offset, forming their own questions and developing their own conclusions in regard to the theory of colour. 
To coincide with this, the PBL method of teaching was utilised. A student-centric learning process, considered to be the most advanced pedagogic practice (Kandi, 2018). This being an instructional approach to learning, is claimed to useful in evoking both, critical and analytical thinking (Walker et al, 2015). This approach is designed to engage learners, strengthen their independence in obtaining knowledge, and offers collaborative practice. A unique feature regarding PBL is that it is centred upon self-directed learning, encouraging learners to formulate strategies that could be used in real-life experiences within the industries concerned (Lyons, 2010).The 2015 UNESCO report recognises this particular approach as “ideal” for satisfying the aims of 21st century education, as it utilises the 4C’s principle, “critical thinking, communication, collaboration and creativity”. 

In this instance these 4C’s were implemented within the lesson during the task provided.  Through the analysis of popular fashion magazines, in pairs the learners were asked to source relevant imagery relating to each colour theory. Taking the content delivered within the PowerPoint, to then apply this knowledge and create their own portfolio pages. In addition to sourcing appropriate images, learners were also asked to provide a short explanation of why they choose the particular images to reflect a colour theory, and relay this back to the class. This was designed to motivate deeper learning, through encouraging learners to become active rather than passive, and to take ownership of their learning environment. The aim of asking the learner to put forward their ideas and share their rationale, was designed to strengthen the learner’s ability to effectively communicate. 

(Bridges,2016) puts forward the idea that PDL is structured upon an “unconventional pedagogical model” suggesting that a gap in knowledge can occur from learners ignoring structured instruction, stating that is not appropriate for systematic knowledge to be gained. This could be seen as accurate, as within the task the learners did show some doubt over the 4 colour theories described, referring back to the help sheet (Appendix 4) provided. This may have been a result of lack of prior knowledge or insufficient content being delivered beforehand. (Loyens, 2014) however points out that students should be learners as appose to teachers teaching, reiterating that PBL, as a process enriches this learning process, and benefits the quality of learning. Allowing for students to make their own hypothesis over the subject matter. 

In hindsight, an error on my part was to assume beforehand that the learners already had acquired basic conceptual knowledge relating to the colour theory from secondary previous education. PBL as an approach is considered to incorporate relevance and complexity of thought, allowing for continuous improvement of the student. Filtering down the content to more of an entry level standard before providing the task could have avoided the learner’s uncertainty. 
The learning portfolio also promotes self-directed learning and has may traits similar to PBL.  While on the other hand, it is considered as a complex evaluation tool, replacing the standardised tests as a means of assessment (Romanchukov and Raoul, 2016).  The process of a portfolio is labour intensive, making learning visible which complimented the basis of my lesson well. Learners were expected to undertake a creative, and innovative approach through the construction of their portfolio pages as a means of demonstrating their understanding of the content delivered. The expectation of the learner is to assume their own role throughout their learning process, becoming responsive to the learning objectives set out. To achieve this an element of self-correct within their own learning must be present (Scully et al, 2018).

I had to pay careful attention not to overload the learners and become aware that for students that was unfamiliar with this method of assessment, the task may be a little daunting. Recent research suggests that the use of portfolio is great indicator in terms of evaluating what the learners can do, revealing a student’s professional competence (Popescu-Mitroia, et al, 2015).  Consequently, I had to find the right balance of offering relevant feedback without hindering the learners process in the meantime, offering clear explanations throughout. 

To coincide with the above comments, it was pleasing to see such active involvement from the learners, although this initially didn’t feel like it would be the case. The exploration of contemporary teaching strategies, whilst combining this with relevant cross cutting themes helped streamline my thought process in regard to lesson planning. 

Using previous feedback to improve upon my lesson was beneficial, with the suggested areas of improvement considered within the lesson. Should this lesson be repeated however, I would consider the visual examples provided, and offer more detailed examples to develop the learner’s knowledge further. 

Action Plan:
Going forward, I will ensure the right balance between the use of imagery and text within my PowerPoint. This being something that I have already spoken about with my mentor. To coincide with this, I will continue to check the learners understanding before moving on to the next stage of the lesson. 

As well as this I need to continue to develop confidence in projecting my voice, with the aim to combat the nerves. Although this session was an improvement on my last micro-teach, it was noted that slight nerves were present at the start of the lesson. 
The feedback gained from this micro-teach will be taken to form a plan for continuous professional development. 
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Appendix
1. Lesson Plan
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                                               LESSON PLAN

	TOPIC: Colour Schemes Within Fashion
	CLASS: PCET


	DATE: 26/10/18
	LENGTH OF LESSON: 45 minutes
	NO IN CLASS: 4

	ABILITY/SPECIAL EDUCATIONAL NEEDS: N/A



	
AIM OF LESSON

In this lesson students will be introduced to the 4 standard colour schemes used within fashion; 

· Monochromatic
· Analagous
· Complementary
· Triad

Learners will then apply this knowledge by creating their own portfolio pages for each of the colour schemes, through exploring various fashion magazines. 


	
LEARNING OBJECTIVES – The Learners Should Be Able To:

· Understand the fundamentals of the 4 standard colour schemes within fashion.

· Demonstrate an understanding of the standard colour schemes by completing portfolio pages for each colour scheme.

· Apply appropriate problem-solving strategies and critical thinking skills to set tasks. 




	
PREVIOUS KNOWLEDGE:	

Very little to no subject knowledge is expected, although some elements of the colour theory may have previously been covered at a basic level. 


	
ANTICIPATED DIFFICULTIES:

· Unknown terminology

· Time management

· Maintaining engagement from the leaners. 


	RESOURCES/EQUIPMENT REQUIRED:

· Computer

· Projector

· Internet

· Audio

· Magazines

· Pens/Paper

· Glue

· Scissors


	HEALTH & SAFETY: 

· All surroundings in the classroom are safe 

· Students are aware of fire exits. 



	PROFESSIONAL STANDARDS
Please note WHEN and HOW relevant professional standards occur and are met:
(Include detail of standard, not just a reference number)

Within my practice the HE  professional educational standards were met as follows;

Areas Of Activity:

· A1:  Devising a lesson plan which includes relevant subject knowledge that can be applied within other subject areas.


· A2: This was achieved  by supporting learners to achieve their potential, through the use of challenging tasks, and encouraging learners to work collaboratively using contemporary teaching methods.  Guiding learners to manage their own learning through the use of the task’s.  

· A3: Supporting the learners within their collaborative practice where needed, offering continuous feedback.

· A4: Responding to the opinions of others in a professional manner, whilst supporting an equal opportunity for each learner and their thoughts to be heard. Providing the learners with all the required materials to carry out the task. 

· A5: Exploring a range of teaching and assessment methods, to utilise my own knowledge and skillset to support the learner, whilst encouraging students to take an independent role within their learning. In this instance, learning by doing. 

Core Knowledge:
· K2: Setting out achievable learning objectives as a starting point, outlining the progression of the lesson.  Using a portfolio as a formative assessment strategy within the lesson, as appose to more traditional methods to determine the learner’s knowledge and how best to support their learning.



· K4: Using PowerPoint as a digital technology to operate the lesson, incorporating a video to support the content of the lesson. 

· K5: Using a portfolio as a formative assessment strategy within the lesson, as appose to more traditional methods to determine the learner’s knowledge and how best to support their learning.  Allowing for learners to be active participants as individuals and as members of collaborative groups, ensuring all learners have regular and constructive feedback to support progression. 

Professional Values:
· V1: Engaging in a class discussion where all learner’s views and opinions could be   heard without criticism.

· V2: Responding to the opinions of others in a professional manner, whilst supporting an equal opportunity for each learner and their thoughts to be heard. 
 
Contemporary teaching pedagogies used: 
· 1. Collaborative Learner- Centered Approach & Problem Based Learning:

Allowing learners to transform complex information into their own, via collaborative group work. By taking taught knowledge and then applying it; learning by doing, in this instance asking the learners to create a portfolio based on what they have just learnt.  Promoting problem solving skills, affirming new ideas and concepts and providing an opportunity for the learners to creative and critical. 

· 2.. Portfolio Development

Through the process of creating their portfolio piece, the learners will be required to demonstrate their understanding of the taught content through a visual format. After completing the task, the learners will then be required to state what led them to choosing the particular image in relation to a particular colour theory. Through this the learners understanding of the topic can be determined.




	CROSS-CUTTING ENHANCEMENT THEMES
[bookmark: _GoBack]Please note any cross-cutting enhancement themes are embedded in the lesson and WHEN and HOW they are met:
A cross cutting theme promoting employability will be embedded within the lesson. Learners will naturally be presented within the opportunity to develop their, communication skills, collaborative group work and critical thinking via the intended task.  

Through the facilitated learning environment, the learner will be expected to apply the knowledge from within the lesson to a practical activity. Through analysing imagery to form their own conclusions, giving reasons for their choice, whilst working in groups. 









	
STAGE
	
FOCUS
	
STRATEGY
	
TIME
(may change based on pace of lesson)

	INTRODUCTION





DEVELOPMENT



















PLENARY / CONCLUSION









	Introduce the topic and learning objectives with supporting video. (A1, A4, K2, K4)

Introduce the different colour theories, providing visual examples, and an explanation of their use.  Ask the learners in small groups to create a portfolio piece to demonstrate each colour theory through the use of fashion magazines, explaining their choices, with this aimed at assessing the learner’s knowledge. (Dependent on the pace of the lesson, a recap worksheet may be offered. 
(A2, A3, A5, K4,)

Feedback of each portfolio piece, and conclusion of topic. Communication Cross cutting theme used here. Recap learning objectives. 
(V1, V2,)
	Chalk and talk, class discussion.






Contemporary Pedagogy (1) Collaborative Learner- Centered Constructivist Approach.
 
Contemporary Pedagogy (2) 
Portfolio development

Cross-cutting themes applied:
Communication
Groupwork
Critical analysis

Collaborative practice, with open discussion and formative assessment. 





Open discussion, feedback session.
	10 minutes 





25 minutes 














10 minutes 



	ASSESSMENT STRATEGIES USED (WHEN and HOW):

 Formative Assessment:

This will be used within the developmentation of the lesson, via the learners creating a portfolio piece in relation to the 4 colour theories offered within the lesson. 

· Time permitting a worksheet will also be provided at the end of the lesson, to recap the learner’s knowledge. 
 
Summative assessment: 

This will be utilised at the end of the lesson through an in-class group discussion. 



















Appendix 2: Feedback Sheet
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