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  The progression of the classroom learners is the core, guiding principle of all professional teaching practitioners. Therefore, to gain adequate experience in this field I will be investigating the academic development of one pupil in a primary school. This will be done through observations, conversations with the target pupil and the pupils teacher and by looking at the reflections of my teaching practise with regard to the target pupil, aswell as referencing and utilising the target pupils work. 
  The school with which this investigation took place is located in the Welsh valleys. There are 300 pupils enrolled in the school with a total of nine mainstream classes for pupils across the primary spectrum. In addition, the school has two classes that cater for up to twenty pupils aged seven to eleven years who have severe and complex learning difficulties. Approximately 18% of pupils are entitled to free school meals (FSM), which is well below the average statistics for the local authority, although similar to the national Welsh average statistics. Around 26% of pupils are identified as having additional learning needs (ALN). The school has a budget of £3529 per pupil. In 2017, 94% of pupils in Key Stage 2 and 88.6% of pupils in the Foundation Phase achieved their expected outcomes. These results are facilitated by the fact this school has a low pupil to teacher ratio (1:21) and a high attendance rate of 95%, Welsh Government (2017) and Estyn (2017).
  This case study will revolve around one pupil. This pupil is in Year 2 and will be referred to as pupil A. Pupil A is a solid outcome 5, with hints of outcome 6 capabilities. Pupil A has a very strong work ethic and always seeks to participate in class activities, trying their hardest in everything they do. With reference to the Successful Futures (Donaldson 2015), Pupil A shows strong abilities regarding the four key purposes. Indeed, Pupil A is a model student of what successful futures is trying to emulate across Wales.  

   Pupil A has a particularly strong love of reading and will read to adults given any opportunity. Pupil A will also actively seek adults with whom she can read to. However, during my observations, Pupil A would never seek to read a book independently. This leads me to believe that Pupil A is self- aware of their reading abilities and likes to demonstrate their abilities to staff. On the other hand, Pupil A claims that whilst they enjoy school life and all subjects, Maths would be their least favourite subject. This is not surprising given Pupil A’s love for reading and English in general. Pupil A is a model pupil who consistently meets the high standards expected from them regarding their academia and behaviour. 

  To conduct this research to the highest standard, I rigorously followed the ethical procedures and safeguarding policies of the University of Wales Trinity Saint David and the respective school I visited. In addition, I re-read and used the following literature from a previous investigation assignment to guide my understanding of the correct way to conduct this research:
 British Educational Research Association: Ethical Guidelines for Educational Research (2011)
University of Wales, Trinity Saint David: Research Ethics and Integrity Code of Practice, (2017)
Education Workforce Council: Code of Professional Conduct and Practice for Registrants with the Education Workforce Council (2017)

  Taking this information into consideration, it was imperative that Pupil A was aware of the purpose of this research. As such I gained both their verbal assent and the written consent of Pupil A’s mother. This was then validated by a signature from the class teacher.  
Pupil A was made aware of the fact that they could drop out at any time if they desire and were not obliged to partake in the research if they did not wish to do so. Pupil A was made aware that should they choose to withdraw from the research there would be no negative consequences. The entire research process was monitored by a member of staff from the school and was conducted in an easily accessible classroom with windows and an open door. There were no incentives or pressures placed on Pupil A throughout the course of the investigation. All these measures were put in place to ensure there was minimal distress placed on Pupil A.  
  All data collected was stored securely on a password protected memory stick (following write-up of collected evidence) throughout the completion of the research, its protection complied with the Data Protection Act (1998). All data was made confidential; therefore, Pupil A will not be able to be identified from the data collected and are thus anonymous.  Furthermore, all data collected during this research will be handled in line with the school’s guidelines and policy and destroyed were deemed appropriate. 
  This research was conducted with the full consent and support of Pupil A’s teacher, LSA staff and parents. Furthermore, I was in view at all times and was never left alone with Pupil A. All places of research were easily accessible with open windows and the door always remained open. 
  This investigation will be based on the mosaic approach. (Clark, A. and Moss, P. 2011). This approach aims to improve pupil learning by encouraging pupils to communicate with independent thoughts. This can be done by conducting interviews, collecting data and class observations. The strengths of this approach are that it offers a broad understanding of how individual pupils learn. Furthermore, it encourages the use of pupil voice. By encouraging pupils to communicate independently they take a more active stance in their own education. The hope is that they become more involved and can better understand and evaluate their own learning and cognitive development. This promotes a great deal of independence and critical thought. 
  Like most things however, this theory is not without its faults. For example, this level of research is incredibly time consuming when carried out on one particular pupil, let alone a class of thirty. It could be argued that this process is not one that makes the best use of limited time in a school setting (Descombe 2014). In addition, this process relies on the understanding, participation and crucially the maturity of the pupils involved. An example of when this theory would prove ineffective would be when a pupil is absent a lot, or children who occupy the youngest classes in the school system. It could be argued that children this young do not yet have the life experience or level of maturity needed to make critical decisions involving their education.
  This analysis of Pupil A will be structured using the ASK model (Nottingham 2013). This is to say that during Pupil A’s education, I will be using a variety of data sources to highlight Pupil A’s: Attitude to learning (A), Skills relating to the lesson (S) and Knowledge of the subject (K). together this triad forms ASK. Pupil A will be awarded a score for each section of this model. The scores will range from 1 (Low ability) to 5 (high ability). For example, a year 4 pupil who works at a year 6 level for reading, is always focused but unable to comprehend any of the information read would score A5,S5,K1. 
This will produce a detailed and focused understanding of Pupil A’s education development. However, it must be noted that this method only focuses on one aspect of a pupil’s overall development; their academic development. The weakness of ASK therefore, is that it does not take into consideration the emotional development of the target subject and thus cannot generate an overall picture of a child. Yet, with regards to academic development, the ASK model is as focused and all encompassing as possible. 
  The data collected from Pupil A over the course of this investigation will be as follows:
Pupil Observations
Pupil Reading Record
Pupil Red, Amber, Green (RAG) ratings
Reflections of the lesson from Pupil A and myself
Annotated pieces of work.
Teacher notes and comments
Pupil Interview Results
Pupil Learning Walk Answers 

  All these sources of data have their own strengths and weaknesses. Data such as Annotated pieces of work, Pupil Interview Results and Pupil Learning Walk Answers generate primary data originating from the child which can highlight issues and challenges as well as providing much needed context to the data. In addition, this primary data grants the pupil a voice in this research as we can gain the opinions of the target pupil. This is important because it can put abstract data into context and provide it with a new sense of importance. However sometimes, due to the age of Pupil A, the interview results could prove to be shallow, lacking depth and thus lacking value. In addition, a pupil might say one thing that does not correlate to the work that they generated. This generates anomalies which can hinder the research process. 
  To paint a clear and concise picture of Pupil A, the learner must be analysed. This will be done by analysing data related to Pupil A. The first piece of data collected was a pupil observation. Throughout the placement at this school, observations had been made with regards to Pupil A. These observations focused on Pupil A’s social skills, attitudes to peers and work generated. One key attribute to note about Pupil A is that they are incredibly sociable and very popular amongst their peers. Pupil A is seen as a leading figure amongst their peers in the classroom whose opinion and attitude carries a lot of weight. Therefore, because of Pupil A’s attitude towards work, they serve as a fantastic example to the rest of the class who try to emulate their behaviour. There is no other person in the room that Pupil A tries to gain the attention and approval of more than the classroom teacher. This is done through the use of excellent carpet time sitting, effort during work and opportunities to help, answer questions and volunteer to tasks or jobs. Combined with Pupil A’s confidence, this can at times overshadow other, quieter children. Therefore, a focus on collaborative learning would be beneficial for Pupil A as they can transfer their skills to more reserved classmates whilst at the same time learning to cooperate in a wider society. 
  A strength of using a lesson observation is that you are able to observe a Pupil in a variety of settings over an extended period of time. In addition, by using this method you will be able to pick up upon things that the pupil, or indeed the class teacher might even fail to pick up on. 
On the other hand, a weakness of using observational notes as data is that they do not take into account the context of a pupils prior learning or understanding. They are merely an account of what has occurred during that particular space of time. Furthermore, given the scope of this investigation the observations are of a smaller scale than what would normally be conducted. Never the less, a lesson observation still provides an addition lens to monitor a pupil’s educational progression.

 The next piece of data resulted from a learning walk conducted with Pupil A. This learning walk took place in all the areas where Pupil A had experienced learning during this academic year. During this learning walk, Pupil A spoke about things that stood out as both positive and negative with regards to their learning. The thing that stood out the most was the reading room. Pupil A was immediately drawn to this room because it housed all the books that they would use for reading. It was here that Pupil A stated, “I love reading, its fun, helps me learn and lets me think of new places”. This highlights to me that Pupil A is a learner who prizes reading above all other academic activities. This is supported by the classroom teacher who also talked about Pupil A’s love for reading. In addition, by using Pupil A’s reading record (see Appendix 1), we can see that Pupil A reads on a regular basis which reinforces this statement. Furthermore, Pupil A demonstrates a strong mechanical ability with regards to reading. Pupil A is good at deconstructing words and reading new words which they have never seen before. However, from experience reading with Pupil A and conversations with the class teacher, Pupil A is not good at comprehending what they have read at the end of a text. This demonstrates that whilst Pupil A has the capability to pronounce the words in text, they do not have the ability to fully absorb the information that provided to them. Therefore, with regards to the ASK model, Pupil A will be awarded a score of A5, S4, K3. 

  Continuing the learning walk, pupil A came across an interactive white board. Pupil A stated that they enjoyed the use of interactive white boards in lessons because it helped them to visualise what a teacher was trying to teach. In addition, the use of interactive white boards made lessons more exciting through the use of apps, songs and pictures. However, when asked about the use of laptops in a lesson, Pupil A answered “I don’t mind them sometimes. I like the games, but I don’t like using them everyday or all the time”. This indicates that Pupil A is not reliant on equipment to fuel their learning. Technology therefore should be used as a catalyst to launch the Pupil into deeper learning via the means of engaging experiences. This is something advocated by Vygotsky (Gray, C and Macblain S. 2015).

  Finally, the learning walk went outside. Here Pupil A listed many things that they enjoyed using to help them learn. Namely the bug hotel, the hopscotch and the number square. These can be found in Appendix 2,3,4 and 5. Pupil A suggested that these were great tools to enhance their learning because they were engaging, colourful and could be used with friends or individually and were hands on. Most importantly Pupil A suggested that these things were exciting. They were something different. One could argue therefore that Pupil A needs a learning environment that facilitates an outdoor learning experience. This would enable Pupil A to explore and engage in their own learning, with guidance from the class teacher. This is a positive attitude to have as this is the direction the current Welsh education system is heading and is aiming for. Pupil A, therefore, shows many signs of the four key purposes of Successful Futures (Donaldson, G. 2015).

  The use of this learning walk had many desirable attributes. Firstly, it was a way for Pupil A to directly inform us of what helps them to learn and why this is the case. Pupil A showed great ability to structure and reason their points and showed a high level of independent thoughts. There was no need for any leading questions as Pupil A pointed out what worked, what did not and why this was the case during the whole learning walk. This demonstrated a great level of independence, maturity and critical thought and understanding. 
  The learning walk is not however, without its faults. A fundamental flaw is the fact that the pupil may choose to ignore something that they are embarrassed about or that might shatter their self -image. For example, although Pupil A demonstrates a good grasp of the roleplay area, this was not mentioned during the learning walk. This may be because Pupil A wanted to show answers they thought the teacher was looking for. This results in answers that are not all encompassing. Therefore, this learning walk needs to be reinforced by further evidence and not used in isolation. With support from other research sources however, this walk was invaluable as it highlighted key areas to focus on, revealed more about the personality of Pupil A and introduced pupil voice.

  When it comes to Maths, Pupil A can produce some excellent work. As seen in appendix 6. Pupil A answered all the questions correctly and showed a good understanding of the concepts introduced during the lesson. A detailed lesson plan can be found in Appendix 7. During this lesson Pupil A worked to a high standard. They were hard working, focussed and eager to learn throughout the lesson. As shown in Appendix 6 Pupil A was able to interpret the data provided. This was done by converting the worded questions into mathematical sums. A reason for this could be due to Pupil A’s fantastic reading abilities, suggesting that this particular Maths task was well suited to Pupil As strengths. Pupil A could easily interpret words such as “most”, “least”, “popular” and “difference”. In addition, as seen in Appendix 6, Pupil A presented their work very well. It is easy to read, well -spaced and with no errors. This demonstrates a high level of pride and care taken when producing this work. 
Therefore, Pupil A was awarded A5, S5 and K5. It is imperative to understand however, that Maths is an incredibly broad subject and that this particular Maths activity played into Pupil A’s strengths. Therefore, these awarded marks might change in a different Maths lesson such as time, where different skills are required.

  With regards to English, Pupil A produced work of an excellent calibre. A detailed plan of this lesson can be found in Appendix 8. This detailed and excellent work can be seen in Appendix 9 where Pupil A produced work that describes a minibeast. Pupil A uses many adjectives and the work produced shows a great talent for creative writing with a range of vocabulary. Again, Pupil A demonstrated a great ability to present work in an organised and neat manner. Pupil A was also incredibly focused in this lesson and worked hard to complete the work to the best of their ability. One thing to note is there are a few spelling mistakes in this work. This indicates that Pupil A needs to improve their ability to proof read their work and to understand their own mistakes. Thus, Pupil A was awarded A5, S4 and K5. Like, Maths however, English is a varied subject, so these scores might change in a different English lesson such as constructing a letter as this would require a different skills range.

  One thing to note about both these lessons is that Pupil A, despite their ability, would never help a pupil struggling in the class unless prompted to by a member of staff or if directly asked by another pupil. This was because Pupil A is so focused on completing their own work, they are oblivious to the person sat next them who is struggling. Therefore, to improve upon Pupil A’s abilities, introducing collaborative lesson would be greatly beneficial to them. 

  As with all data there are benefits and disadvantages to their use. A strength with regards to this type of data, is that it provides a focused sample with which to measure the pupils academic ability in a core subject. This is valuable because the skills in these lessons are transferred across the pupil’s entire education. A weakness with this use of data, especially with regard to this investigation, is that a myriad of samples from across the subject would be needed to paint a concise and accurate picture of that particular pupil’s abilities in that particular subject. 

  To summarise Pupil A is a confident, gifted individual who excels in a classroom environment. Pupil A is well rounded when it comes to their achievements in a school setting and their love for reading serves them well across the subject spectrum. This achievement is fuelled by a high natural ability, a strong learning mindset and a drive to achieve positive praise from the class teacher. 

  As identified from using the gathered data, Pupil A is a pupil who shows strong academic ability and has a fantastic attitude to all of school life. However, there is always room for improvement. From the data three key areas for improvement have been identified. These areas must be addressed in order to promote Pupil A’s educational growth and development. This will be done by introducing recommend steps to improve Pupil A’s educational development. These three areas are: Promotion of outdoor learning, the use of role play to build meaningful working relationships and the continued use of pupil voice. By addressing these areas Pupil A will be able to develop in accordance to the four key purposes (Donaldson, G. 2015).

  The first step needed for Pupil A to develop is for more lessons to be conducted in an outside learning environment. An example of this would be a forest school setting. This would be done because Pupil A strongly advocated for learning in an outside environment. A pupil should feel excited by their learning environment. This excitement will then generate interest and critical thinking in pupil A with regards to the chosen topic. It is not enough however to merely take the lesson outside. Lessons should incorporate the outdoor areas, both natural and man -made, into the lesson. For example, using the number square in APPENDIX 5 for a times tables game focused task. This would improve Pupil A’s mathematical ability in a visual way, which lends itself well to Pupil A’s learning style. Furthermore, outdoor learning through the use of these games will enable Pupil A to build better working relationships with their fellow pupils. Therefore, Pupil A will learn the value of taking other voices into consideration and the value of working as a team. For English, Pupil A should be encouraged to read outside. Usha Goswami suggests that activities conducted outside, such as reading, are more successful. This is because the outdoors has greater oxygen levels than inside a building. This then leads to memorable cognitive development and the ability for Pupil A to remember, retain and comprehend what they have just read, (Goswami, U. 2015).

  An example of this being used effectively is using forest schools. As an additional benefit, the use of the outdoors can provide children like Pupil A with the opportunity to take charge of their own risk assessment and class planning. As a result of promoted use of pupil voice and a sense of responsibility over their own learning, the pupil’s engagement in the lessons and their investment in their learning increases, (Grigg, R. 2015:298). In addition, as suggested by (Beames et al, 2011 cited in Griggs 2015:pg298) children gain an increase in knowledge retention, critical thinking, enjoyment, physical development and behaviour when they play outside. This will benefit pupil A when it comes to retaining information learnt in a lesson. 

  Following on from this, the encouraged use of role play. Though there are many theories relating to teaching, there is one that would lend itself well to the development of Pupil A. This theory is Social Constructivism. A breakdown of these theories and social constructivism in particular can be found in Appendix 10. The core principle that would aid Pupil A is the idea of the Zone of Proximal Development. The idea is that by grouping children together with their classmates or a supervising adult, the pupils obtain a measure of academic achievement that they otherwise would not have been able to reach. This idea is illustrated below in Figure 4 (Gray, C. and MacBlain S. 2015: 101). A prime example of being able to do this is by using role play, an area which would help to improve Pupil A’s learning by strengthening their working relationship with their peers. Robert Alexander emphasises the importance of role play in his book Towards Dialogic Teaching (Alexander, R. 2008). The role play area will enable Pupil A their own voice, enable them to explore diverse topics whilst also improving their abilities to build working relationships with their classmates. In addition, by sharing these ideas in a collaborative way, all pupils can build upon their own understanding. An additional measure to promote greater peer support and cooperation would be to ensure that all classrooms in the school have a learning partner buddy system. This would help Pupil A to work with others in the class without being prompted as they would naturally approach each other to help each other during work and activities. 

  Finally, there will be a continued use of meaningful pupil voice. Pupil A should have the opportunity to voice their opinions about lessons they find engaging and should be encouraged to do this. By actively partaking in their own learning Pupil A will continuously self -evaluate and be critical about their own learning. This promotes the desirable traits and attributes desired from a 21st century Wales and indeed key areas of the national curriculum. Furthermore, the scope of this investigation was limited. So, to ensure that Pupil A is catered for in an appropriate way, this research must continue across Pupil A’s academic life. This will ensure every lesson will cater for Pupil A’s individual needs. This could be done by setting up a suggestion box in the classroom, where pupils can write their thoughts and comments about their lessons and their learning. Furthermore, roles on the student council should alternate regularly so that all pupils can voice their opinions and concerns. This once more creates an ethos of community amongst the pupils and indeed the school. This positive learning environment is crucial for the ability of pupils like Pupil A and indeed of all pupils in general to learn. 

  Throughout this assignment I have learnt to appreciate many things. The most important of these is the reinforcement of the belief that no matter how old the pupil, their opinion, their voice, always matters. This is given even more weight when this opinion is to do with their own education and learning experiences. All children should be heard and have their opinions considered, especially if those decisions affect them and their learning. This is in accordance with Article 12 of the Convention on the Rights of the Child. (Unicef. 2018). In addition, I have learnt to appreciate the fact that even if a pupil is performing well, there is always room for growth and development. A child needs to be challenged and it is the duty of teachers as professional practitioners to provide the scaffolding and the framework needed for those pupils to meet those challenges. To achieve that we need to know our pupils and this assignment is a brilliant way with which to do that. By engaging directly with our pupils, by understanding why they view their learning in a particular way, and by examining the work they produce, we can alter the dynamics of that pupil’s education so that they can achieve their full potential. Whilst there are things that need improving, such as the breadth of the investigation and its detail, this assignment this equipped me for later practise with the skills I need to improve the education of my class. 
  I have also had my views reinforced in that a classroom is a very complex and dynamic place. But it is imperative to remember that it is a place filled with individuals and these individuals need an education catered to them and their specific needs. 
  Moving forward, I need to ensure that all my classrooms are areas in which the pupils feel like they can voice their opinions. By creating this environment, I ensure the best interests and experiences for my pupils.  To conclude, I know that if I continue to conduct myself in a professional manner, in a manner that has the best interests of the pupils at heart, and I engage and work with the pupils when it comes to constructing their education, then I would have done a great job as a professional teacher and will continue to constantly develop my professional practice.
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	Student Self Evaluation Form 



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 
	Common Assessment Criteria Applied

	
	
REFER
	
D
	
C
	
B
	
A

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	
	
	
	
	
	

	
	
	
	
	
	
	

	2. Intellectual Skills (Analysis)
	
	
	
	
	
	

	
	
	
	
	
	
	

	3. Pedagogic and Professional Applications (Practical Application and Deployment)
	
	
	
	
	
	

	
	
	
	
	
	
	

	4. Key Transferable Skills
	
	
	
	
	
	

	
	
	
	
	
	
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	
I performed well when I gathered my research. I conducted myself professionally and had an ample supply of resources. 


	
[bookmark: _GoBack]I need to develop my time management skills further. In addition I struggled with grammar, spelling and referencing because I am Dyslexic. 



	Student’s Name
	Geraint Saunders
	Date
	30/05/18

	Student’s Signature
	G. Saunders
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1. Wha i the most popler minbeast?
2. What i the st popuar minibeast?

3. What isthe difference between the number of fies ond Seeties?
4. How many bees and ladybirds lfogether?

5. Lookat the gaph. How mony legs would 2 siders have?

6. Lookat the goph how many legs would 5 ladybirds have?

7. Lookat the groph. How many leg would 10 fies have?
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To introduce the lesson, I will Al

create a bar chart with the class
using purple mash on the
Interactive whiteboard during
carpet time.
Iwill then ask the children
questions about the graph to
model the maths activity later
in the lesson. Questions will
include: Most/least popular,
number of legs etc.
Children will then have the
activities explained to them and
have them allocated to them in

Children will b st ko Math groups.
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Mrs. Winter will be working to
improve the childrens ability to
recognize the properties of 3d
Shapes. Props will be used to
identify sides, faces etc.

Independent lcaming opportunities:
Children are to use the laptops

lay 2Race. The game is to
| be set to practise the children’s

Ineracive Whit Bosrd
|

Key Vocabulary: | daa?

erpret
o

Nany
Most
Leat

| AFL: Staff Support
Blooms Taxonomy Questions:

Could you design a graph to show

How effective are graphs?

‘What questions could you ask using.
this graph?

diagrams and draw appropriate con

Numeracy (LNF): interpret information presented in charts and

ESDGC:
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RE: Primary PGCE student assignment: permission and confirmation that work has
‘ent ‘School Development and Pupil Progress’s

been undertaken in school for assignm¢
Summer 2018.

mer within the class in which U
detai. The evidence.

Dear elass/senior mentor,
explore their leaning in

For the university module nam:
are based and, over the course of
that they need to gather could include:

« observation.
= asking the leamer o identify places/hings that help hi

+ discussing what helps the pupi eam and how they el

= collecting samples of work which might show something abo\
They are asked to focus on knowiedge,atitude and skils i language, 1/
e eracatun t gan an holisic picture o the child. They then suggest he Pt 5P for the leamer, an
e O b thied. Trances ae cxpectd 0 undetake his vork independenty whereever possib
e e ghve ehical uideins to fllow (although undetaking the work ove “would be in line with typical
s The (ainee have been asked not 1 revel the identify of the learner 0¥ the school within their
assignment. Students have been asked t0:

B ek pemission for this work (by consuling with the lass teacher and leamee)

2. Provide verification tht the work has taken place-
Wemould threfor b gratefliyou coud confim thatpermision s becnsought andthat tasks have been

undertaken by signing below:

STUDENT NAME (PLEASE PRINT: GERAINT _SAUNDERS
SCHOOL NAME (PLEASE PRINT): GWAUNME S \

_SEN{ORMERTOR/CLASS MENTOR NAME (PLEASE PRINT):

ied above,trainees are required (© ider
fhe Professional Teaching Expericnce,

imher leaming:.
T about learning with the pupil and/or teacher;
ut the leamer’s progress and developmen

thematics, wellbeing and at least two other

BETHAN CJONES
ASS MENTOR NAME (PLEASE SIGN):

8,

1fyou have any querics regarding this, please contact the Programme Lead Helen Lewis :

elewis@uwtsd ac.uk

Many thanks in advance.

Holoonds ]
Helen lﬂwls,S:J.ll

SIGNED COPY TO BE INCLUDED IN APPENDIX OF ASSIGNMENT

N




