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Module 4

Assessment 1 – PORTFOLIO

How Can Singing Technique be Improved for the Adult Non-Singer in the Vocal Studio 

Introductory Section
I have been a professional Contemporary Commercial Music (CCM) vocalist for 19 years and prior to that had private classical singing lessons for many years. I am now looking to set up my own vocal studio to pass on my knowledge. The purpose of this paper is to research ways in which to encourage adult non-singers to engage in singing lessons under my directive.

Rationale
I would like to explore how I can encourage non-singers, as labelled in numerous research papers (Busch, 2013; Knight, 1999; Welch, 2016; Whidden, 2009), into the studio to try to sing, to learn the benefits of singing and to improve their vocal skills. Pascale (2002) believes that everyone is a singer, and that anyone who professes to being a non-singer is doing so purely based on society’s perspectives around what a ‘singer’ is. Therefore, further exploration of what constitutes a singer will be undertaken.

The type of knowledge I value is that of interpretivism and that as humans, we build our knowledge by trying to make sense of what happens to us and around us (Constantino, 2008; Pascale, 2011). Interpretivism allows a researcher to find deeper meaning and clarity by looking at participants encounters and what they have experienced (Alharahsheh and Pius, 2020). In order to find out more about the non-singer I aim to examine the work of researchers who have gathered their information from people who believe they are non-singers and their experiences. I consider the collation of this would be beneficial to the research sphere of fellow vocal tutors.


Aims and Objectives
Aims
· To discover why adult non-singers believe they cannot sing.
· How to encourage adult non-singers to learn to sing with confidence.
· What the current research has discovered and how I can use this in my studio
Objectives
· Gathering material from Google Scholar and the University Library as well as peer review sources and dissertations
· Collating this into a cohesive literature review with the use of references to help myself and other singing teachers with non-singing adult students.
· To discover gaps in the research and how to overcome these problems
Learning Outcomes
When applying this knowledge to my future practice I would use marketing strategies targeted at adult non-singers to let them know they could come to me for help. With my newfound knowledge, as well as patience and understanding, I will be able to assess their needs and consider what is required in order to move forward. 

Sets timescales and review dates to be agreed with personal tutor
Module start date: 18th March 2024.
Draft assignment deadline: 17th June 2024
Final assignment deadline: 1 July 2024

	Week 1

18th - 24th March
	Meeting with tutor
22nd March

1100 – 1130
	UNDERSTAND THE ASSIGNMENT

Watch the videos and read the handbook

	Week 2

25th - 31st March
	Group Tutorial
26th March 

1700 – 1800
	UNDERSTAND THE ASSIGNMENT

Peruse the recommended reading list and any other information needed

	Week 3

1st April - 7th April
	
	Look at literature on my topic choice

	Week 4

8th April - 14th April
	
	Look at literature

Begin my portfolio with introductory section and planned programme of study

	Week 5

15th April - 21st April
	Meeting with tutor
19th April
1330 – 1400
	Hopefully present a near complete portfolio at the meeting. But ask questions regarding it.
(critical reflection journal will be ongoing throughout assignment. Essential reading list - Heyler p 34 how to do reflective writing. Barbara Bassett’s reflective journal)

	Week 6

22nd April - 28th April
	
	Work on any suggestions given regarding the portfolio.
Then begin component 2 - the literature review. Reading all the requirements in the Module handbook again.

	Week 7

29th April - 5th May
	
	Research and writing assignment with continual writing in the critical reflection journal

	Week 8

6th May - 12th May
	
	Research and writing assignment with continual writing in the critical reflection journal

	Week 9

13th May - 19th May
	
	Research and writing assignment with continual writing in the critical reflection journal

	Week 10

26th May - 1st June
	
	Research and writing assignment with continual writing in the critical reflection journal

	Week 11

2nd June - 8th June
	
	Try to be completing by this week. Check against criteria to make sure all is included.

	Week 12

9th June - 15th June
	
	Final checks, read. Read again. Check grammar, punctuation, Harvard referencing is correct, referencing throughout the assignment is correct

	Week 13

16th June - 22nd June
	DRAFT ASSIGNMENT DEADLINE 17th JUNE
	

	Week 14

23rd June - 29th June
	
	

	Week 15 (2 days!)

30th June - 1 July
	FINAL ASSIGNMENT
DEADLINE 1st JULY
	












Literature Review Methodology
I will be using Cooper's Taxonomy (1988) to write my literature review. Using the headings of Focus, Goal, Perspective, Coverage, Organisation.

Focus
My primary concern for my review is the adult non-singer who might approach my practice. How have they arrived at this conclusion? What is the literature on why people think they cannot sing, and what can be done to help them? I will be using qualitative research methods such as interpretivism and hermeneutics to write a narrative review. Hermeneutics builds understanding by analysing articles in relation to one another (Boell and Cecez-Kecmanovic, 2014) and by continuously returning to the question and moving between parts and the whole (Crotty, 1998).  A chain of reasoning will be formed by progressive linking and connecting of summaries, thus finding coherent justifications and explanations (Doyle, 2003). The subject will be reduced to an informed view and will be looked at from a new perspective, communicating to all and not assuming any common knowledge on the matter (Dixon-Woods et al, 2006); Onwuegbuzie, 2018). As a narrative review lacks structure (Green, Johnson and Alan, 2001), some structures of a semi-systematic review will also be used. Considering the encounters of non-singers and their experiences (Alharahsher and Pius, 2020), I can use this data to help other students moving forward.

Goal
To research current and past literature on ‘non-singers’, an ideology based on culture, history, elders and peers' opinions, and critically assess varying viewpoints to ascertain a pathway for today's proclaimed non-singer to be able to progress in their singing abilities. 

Perspective
I want to take a neutral position to gain as much knowledge on the subject as I can. However, even though there are views such as Winner’s (1996) who states that a person is born with an innate gift for singing. I am more of the espousal position that anyone's voice can be improved (Whidden, 2009a; Salvador-Menon, 2024).

Coverage
 My research will not be exhaustive as it is not possible within the time frame. For an analytical central idea to be developed, confidence in claims and results, known as boosting (Hyland, 2000) will negate any overwhelming evidence (Myers, 1989). Respect and courtesy for other writers’ views, known as hedging (Leech, 1983) will be shown throughout the paper.

Organisation
 As in Bartoskova (2021) this literature review has been organised into key themes, to explore potential applications. Schön (1983) writes that a voice study researcher may lean towards experiential rather than explicit knowledge. A narrative review would fulfil that requirement, however, a semi-systematic review in part would set some organisation and structure. As Winter (2022) explains, a systematic approach would put restraints on the artistic processes of a vocal practitioner. Original explanations and analytic evolutions will be emphasised throughout (Sandelowski and Barroso (2007). The skills gained from synthesising in this paper are crucial to achieving discipline within my future studio (Winter, 2022).

Inclusion/exclusion criteria
Inclusion/exclusion criteria will be found by using the PICO framework of Richardson et al (1995).
	
	INCLUSION
	EXCLUSION

	PATIENT/POPULATION/PROBLEM
	Adult non-singer, non-singer, tone deaf, out of tune, teaching the non-singer, amusia, non-musical, musical deafness, unconfident singer, uncertain singers
	Adult singers, Child singers, beginner adult singer

	INTERVENTIONS
	Body: Pitch, pitch matching, group singing
	Exercise for singing, stretches for singing. Effects of ageing on voice. Flow experience (too high skill)

	COMPARISONS
	Mind: Confidence building, confidence training, positivity in voice, growth mindset
	Using imagery in mind (excludes those with aphantasia), Hypnosis.

	OUTCOME
	Whether the non-singer can learn to sing and achievement of happiness in singing and greater comfort levels
	




Using sampling, to begin with an online search of the University library was carried out using ‘adult non-singer’ as the pearl, returning 44 results. With filters of ‘full text online and ‘peer reviewed journals it then returned 37results. Of those 37 only one was appropriate. ‘To Sing or not to sing’ Richards and Durrant (2003). This was cited on Google Scholar by 100 authors. With so few results coming back from the initial search of ‘adult non-singer’ I did not use any Boolean operators to narrow my search further. The use of forward and backward chaining using citations and references was employed as much as possible within the given time. 

Contextualisation of the study including current literature review in the area
This study will be used to help myself and other singing teachers identify the needs of the adult non-singer approaching their studio for help and to be able to address those concerns with the relevant tools and techniques.  Non-singer is the term used to describe unconfident, less experienced, reluctant singers (Richards and Durrant, 2003). The purpose of this paper is to look at past research to empathise with students and pinpoint why they feel this way. The paper will examine the arguments for and against improvements being made in their voice or whether it is an innate skill and will help in understanding how to encourage these individuals.

The statement “everybody can sing” (Casals, Vilar and Ayats, 2011, p.247) and Welch’s (2005) proposal that we are all born musical lie in complete opposition to the many adults who proclaim that they cannot sing, thinking that their current ability is unchangeable (Richards and Durrant, 2003) and according to Bodkin-Allen, Swain and West (2019) this can create anxiety and feel confrontational. Whilst there is growing evidence in the literature to claim it is not the case that someone simply cannot sing, this has been indoctrinated into these individuals through societal ideas in Western culture (Joyce, 2003) of what it means to be a singer. In singing teaching, the term for these individuals is non-singer (Thorpe, 2002). The origin for the belief of not being able to sing in occurs in childhood and it predominantly happens in school settings from a music teacher (Bodkin-Allen, Swain and West, 2019). This can have crippling effects on individuals when needing to sing in social settings, for example singing ‘Happy Birthday’ at a party or singing in church (West, 2009 cited in Bodkin-Allen, Swain and West). Others may have had regrets and feel shame and embarrassment around not being able to sing (Whidden, 2009, 2010; Knight, 1999)

Key themes which are emerging in the current literature are:

The belief that they cannot sing
Non-singers are convinced they cannot sing and perceive themselves as poor-pitched singers (Michaud, 2021) and non-musical when only a small percentage of people have tone-deafness, which the correct term for is Amusia (Peretz and Vuvan, 2017). As the tests of Peretz and Vuvan (2017) confirm, only 1.5% of the population has congenital amusia, which includes being unable to hear when someone is singing out of tune, not knowing a song without its lyrics, and not detecting ‘wrong’ notes in unknown melodies. This would rule out most people who just sing a little ‘off-key’ yet hear perfectly well if someone else is singing out of tune. Sloboda, Wise and Peretz (2005) have found that some people are identifying as tone-deaf when in fact they do not know whether they sound good when singing and fear stops them from discovering if they can. True congenital amusics have difficulties processing sequences in rhythm and musical pitch (Sloboda, Wise and Peretz, 2005). Knight (2013) finds it concerning how anyone can spend their lives not singing just because they believe they are unable to.
Negative experience in childhood
Whidden (2009a) found in her study that adults designated themselves as non-singers because of negative experiences in childhood, both at school, at home, and because of the general definition of what a singer is. Bodkin-Allen, Swain and West (2019) identify that having a bad experience with a music teacher at school creates a feeling of negativity in the now non-singer. Ruddock (2010) talks of musicality in childhood being sacrificed to improve school choirs' performance standards. Boys start to sing in private (Welch et al, 2009) as singing is regarded as a feminine activity (Harrison, 2007, Hallam et al 2017).  Exclusionary practices have been used in schools and churches selecting better singers and not allowing others to sing at all (Whidden, 2009a).

Historically
The restriction of not singing if you were not good enough began in the church (Whidden, 2009a; Pascale, 2002) with the selection of the best singers for the choir. Both Whidden (2009a) and Pascale (2002) discuss the valuing of the soprano voice over the alto. In the early church, singing was limited to a specific style, purpose and level of singer. It was also limited to boys until girls were permitted to join in 1991 (Welch, 2006). With such restrictions in place, it was assumed that the act of singing was not for everyone (Whidden, 2009a). She goes on to say that the belief was spread further as the Protestant and Roman Catholic Churches founded the education system. A research participant of Whidden (2010) spoke of being Protestant and brought up in a belief system where there was no fun, no singing and no dancing.

For several decades, beginning in 1919, the basis of musical testing was dominated by the hypothesis of Seashore’s (1938) musical ability test (Welch, 1979), basing it on the belief that no matter how long is spent practising, singing is genetic and unalterable. The development of the musical education system was greatly affected by the belief that singing is not for all (Whidden, 2009a). Conversely, in modern society, Hogle (2021) states that by singing contemporary music in church, some of her participants felt included and safe, and all sing regardless of skill and feel welcomed. This has encouraging prospects for non-singers to feel included in the future, giving them courage to sing in groups and then potentially moving on to lessons in the vocal studio to improve their technique. Alongside singing elitism within church and education, Welch and Murano (1994 cited in Richards and Durrant, 2003) suggest that being unable to sing is also a cultural myth.

Culture 
People accept the gathered assumptions of the culture that they live in (Whidden, 2010).
Therefore, the perception of oneself as a singer or non-singer is influenced significantly by culture (Lemon-McMahon, 2022). ‘The more we mutually learn about different countries’ songs and poems, the more we learn about different manners of thinking and ways of expression’ (Akiko, 1956 cited in Lee, 2020).  A greater awareness of our own cultural identity is achieved by developing perception and having empathy for other cultures (Lemon-McMahon, 2022).

The notion of a person being musical or non-musical is specific to western society and many adults in western culture have become withdrawn from singing (Whidden, 2010). Western music education is not very welcoming to even the most privileged in society because of its formal authoritarianist requirements (West, 2011), whereas in many non-western cultures, song is so embedded into everyday practices that there are not any words for music or singing (Cross and Morley, 2002). For example, in Guatemala all age groups listen to the same music and there is music everywhere, similarly in Latin America the performer is not isolated from daily life (Whidden, 2009b). In western society, however, it is regarded that singing is something you either can or cannot do. 

In other countries and cultures around the world, the value of singing is cherished (Richards and Durrant, 2003). Singing is a general characteristic of humans, rather than a rare talent in a small number (Blacking, 1995; Shuter-Dyson, 1999). In Anang, Nigeria, children can sing hundreds of songs by the age of 5, both in choirs and individually (Messinger, 1958). South African Venda children can compose new songs (Blacking 1967) and children in Afghanistan are usually singing professionally by age 12 (Doubleday and Baily, 1995).
 Vann (2010) writes that what is perhaps rare, is the 40,000-year Aboriginal history all remembered in song by the native Aborigines. A singer can retrace an ancestors steps using a song which may include names of plants and the landscape. It is clear from the journals of early settlers, the importance of song and dance to Aboriginal people and that they regard song to be important to their culture, creating pleasant, understanding relationships between children and adults (Dockett, Mason and Perry, 2005). Much material on Aborigines will not be published for a long time as they do not want the knowledge to be made public (Ross, 2007).

Mitsui and Hosokawa (1998) state that in 1970s Japan, karaoke was introduced, where participants are required to entertain the audience, rather than be a good singer. Even so, the Japanese have the word onchi for someone who is tone-deaf (Murao, 1994 cited in Numminen, Lonka, Rainio and Ruismaki, 2015).  Before karaoke was introduced, in the 1950s and 1960s the collective singing of the Communist Utagoe movement was popular (Lee, 2020) because of the Japanese Communist Party’s renewed focus on culture.

The leading of singing in some cultures such as Afghanistan is a role that is expected (Doubleday and Baily, 1995) whereas in Sub-Saharan communities it is a common cultural activity that it would be customary to weave sing and dance into their daily lives (Blacking, 1973). Baily (2006) wrote that in late 1970s Afghanistan, where historically, they are great music lovers and Pakistan, music began to be banned by both religious and political forces. This only became worse in the 1990s with the capturing of the Kabul and the Mujahideen’s anti music policies. Baily (2006) goes on to state that musicians had their heads shaved, stripped to their underwear in public and many had their homes and vehicles taken away from them. The Taliban were in control from 1996 – 2001, imposing an extreme ban on music. However, the Taliban do not class unaccompanied singing as music, allowing them to sing their own Taliban songs. Most musicians fled, as it was both dangerous to stay and they could not make a living. If music was played, you were imprisoned. Music was still heavily censored when the Taliban were defeated in 2001 and there was a complete ban on women singing on stage, in concert or on television. Women also were not allowed to dance. In 2004, the bans began to lift in part due to the setting up of independent radio stations and popular singers who had fled started to come back to give concerts. The Taliban returned to power in 2021 (Kassam, 2024) which caused many musicians to again flee, many to Portugal where the refugees are now trying to keep the Afghanistan music alive. Drawing on the above key findings in the belief they cannot sing, childhood, history and culture I will look to ways in which the non-singer can improve in my practice.

Can non-singers improve? 
Richards and Durrant (2003) suggest that evidence from research literature implies that singing ability can be developed and improved upon. The idea that all people have the ability to sing is now coming to the forefront (Whidden, 2010). Kazerz (1985) states even those who deemed themselves tone deaf improved their pitch with sufficient practice. Kazerz omits to explain what this practice entails; however, McCoy (2012) describes what is need to control pitch is the balance of breath pressure and laryngeal tension in order to sing the required musical notes. Winner (1996) contests that no amount of practice will help someone without innate skill. Knight (2013) highlights extensive research which indicates that skill development and remediation of the human singing voice is a developmental process just as speech is (Welch, 1986a; Welch, 1994a; Welch,1997; Rutkowski,1994; Welch, Sargent and White,1994a,1996b cited in Knight, 2013, p.145). Just the knowledge that all humans have the capacity to sing, (with exception of certain disabilities preventing them) integrated with the understanding of why they came to view themselves as a non-singer, might be enough to change their mindset (Knight, 1999). It is, however a wide-held western view that you either can or cannot sing and trying to teach someone to sing would not make a difference (Richards and Durrant, 2003). Unless specific vocal training occurs, behavioural patterns developed in childhood will carry on into adulthood (Davidson, 1994; Knight, 1999; Lidman-Magnusson,1997; Welch, 2001 cited by Richards and Durrant, 2003). People often regret not singing and this could have a detrimental effect on other areas of their lives. They wish they could sing but they believe it is irreversible (Lidman-Magnusson, 1997).

The proposal of this paper was to discover ways in which vocal technique could be improved in the adult non-singer. Building on the evidence above, the primary research study will go on to explore ways in which confidence training would benefit the non-singer’s vocal technique.

Critical Reflection - Learning Journal
Jasper’s (2013) ERA model of reflective practice will be used for this section. Reflective practice consists of three components: a person’s experiences, how a person learns from these experiences using reflection and then the action that is reached from looking at things from a different perspective (Jasper, 2013). Dewey (1938) was one of the first theorists who stated that ‘we learn by doing and realising what came of what we did’. The ERA model is suitable for my reflection as it is very straightforward and easily understood.

Experience
In my primary research study, my attention was drawn to the study by Bodkin-Allen, Swain, and West (2019) where it had mentioned West’s (2011) paper ‘Bridging the empathetic divide by reaching out through music making’. This is about how beneficial it is to participate in group singing. 

Reflection
Bodkin-Allen, Swain, and West (2019) used this idea in an aged care facility to gain knowledge on whether this could help the non-singer and the tone-deaf. It ended up being incredibly beneficial for the tone-deaf. 

Action
I will be critically assessing that paper and evaluating whether there is anything to take from it to work one on one in the studio. Once actioned it was clear this paper did not suit my needs as it focused on bringing multiple children into care homes and on the assumption of musical knowledge so the attention was just on the group aspect of music making

Experience
I found in the research that sometimes incorrect pitching is down to inattentiveness to the note (Thorpe, 2002).

Reflection
I thought that inattentiveness was a lack of focus. Not to assume, I used Google to check, finding on an article by Kashyap (2023) that inattention is indeed a difficulty in focusing, but also forgetfulness and being easily distracted, all common traits of ADHD, but can be other conditions also. Kashyap (2023) suggests altering one’s surroundings for help with attention, managing stress, exercise, sleep and reducing time spent on screens. With recently getting diagnosed with ADHD myself, ADHD in singing can perhaps be the topic of another paper. 

Action
I searched for ways to focus in singing and found ‘Changes in Tone Production as a Function of Focus of Attention in Untrained Singers’ by Atkins and Duke (2013). 

Experience
In Richards and Durrant (2003) they mention that a college course in London offers to teach pitching to those who feel they cannot sing or are unable to pitch a note. 

Reflection
This would need looking at further. As I have stated in the primary research study it is exceedingly difficult to find research into how to teach the adult non-singer/singer (Mawhinney and Cuddy, Lidman Magnusson cited in Knight, 1999 and Thorpe, 2002)

Action
Looking into this further I am now finding in Richards and Durrant (2003) that research studies in this area have been dominated by people looking into poor pitch singing. I have obviously missed this in my initial read through of the literature as this was my first search result that I am now coming back to, which is frustrating. As I have written in part two, Pforedresher and Demorest (2021) eighteen years after Richards and Durrant's (2003) study still states that poor pitch singing in music education remains an enigma. Yet back in 2003 the research arena was saturated with people writing about poor pitch singing. Is that a slight again on the teaching establishment that in eighteen years plus, music teachers are not keeping up with current research?

Experience  
Now I am discovering gaps in the knowledge I am finding it exceedingly difficult to find sources on how to teach the non-singer how to sing in tune. The troubles I am facing are that I am pulling everything from one author.

Reflection 
Rather than complicating matters by looking at specific vocal exercises and techniques to achieve a correct tone, I have found research on growth mindset and that has led me to discover how a positive mindset can have encouraging outcomes on one’s outlook and confidence.

Action 
Researching how confidence can help the non-singers’ abilities in their vocals. Searching ‘confidence’ within the literature already gained on non-singers and synonyms of. Then searching ‘confidence singing’ in Google Scholar.

Experience  
So far in this body of work it has become apparent that many researchers of non-singers have opposing views on whether someone can learn to sing or not. 

Reflection
Most non-singers appear to have had bad experiences in their youth where they have been told that they cannot sing, and this obviously has affected their self-esteem.
This makes me feel that their confidence is not being built on.

Action
Therefore, I will use this study to explore confidence methods to encourage the vocal techniques of the non-singer.

















Module 4 Assignment part 2 - Written Assignment - Primary Research Study 

Hermeneutics will be employed to write the primary research study, as it broadened from being utilised to interpret the bible (Crotty, 1998), to now including other texts and is an interpretive method which embodies both art and philosophy (Little, 2011). It is a way of comprehending people’s experiences (James and Komnenich, 2021) without losing the individual story’s humanness by allowing thematic analysis (Van Manen, 1990).

Introduction
Increasing the adult non-singer’s confidence to improve their singing ability
 Whereas there are many papers on the non-singer, the gap in the literature appears to be how to tackle this in the future for the individual in a studio environment. Looking at the best ways in which we can get non-singing adults to feel comfortable singing and learn methods to correct pitch. The purpose of this paper is to examine ways in which the non-singer can improve their singing ability by firstly increasing their confidence. Exploring means in which a lack of confidence can be overcome by looking at current research on the subject. Whidden (2009a) found that with her students the initial importance rather than singing skills, lay in giving them support and cheering them on, which then increased their confidence in their potential. According to Christy (1975), the act of singing develops self-confidence and forms a stronger personality. Smith, Kleinerman and Cohen (2022) also write of an improvement in confidence after taking singing lessons and whilst the singing lessons they speak of are solitary, 67% of their survey reported improved interaction with others in social environments and work settings. Richards and Durrant (2003) ascribe to the view that in the act of learning one can find great enjoyment. Sixty percent of respondents wanted to learn to sing to gain self-confidence and 4 out of 41 respondents in Smith, Kleinerman and Cohen’s (2022) survey of adults aged 40 plus wanted to learn to sing to boost their confidence in their voice.

An interesting proposal would be to promote singing lessons to adult non-singing Primary level schoolteachers. Thus, enabling the teachers to sing and feel comfortable in front of the children, therefore increasing the children's confidence also (Pascale, 2002). 

Prevention: Addressing negative singing experiences in childhood
Whidden’s (2010) participants felt that they would have had confidence in their singing voices if the following influences in their lives had been positive:

Educational circumstances
Attitude of family
Economic situation
Cultural influences
Historical context

Whidden (2010) and her participants concluded the biggest change needed to happen in the school system. All agreeing that there was an enormous gap in their education, with  o knowledge of vocal production, rhythm or notation.

Lessons would be formulated in my practice to examine these areas for the student, allowing them to realise that their non-singer status has been influenced by many things in society.

Singing is a developmental process (Richards and Durrant, 2003); however, it is yet unclear how singing evolves throughout a person's lifetime (Loui et al., 2015). An individual who had been informed that they could not sing at an early age and their singing education was insufficiently supported, could still improve with practise as it does not mean that they cannot sing, just that their singing education was halted (Lidman-Magnusson, 1997). A child is far more likely to demonstrate pitch accuracy if there have been the opportunities to sing in the classroom (Welch, 2005). Hogle (2021) suggests that karaoke could be used in a classroom setting as it challenges the idea of innate musical talent (Drew, 2001) and that self-confidence could then be increased through a positive musical experience (Ruismaki, Juvonen and Lehtonen, 2013). Mitsui and Hosokawa (1998) write that music teachers have often condemned karaoke as damaging to musical judgement.

Singing Lessons for Primary School Teachers
According to Pascale (2002) we could eradicate the belief of being a non-singer at the root cause by educating the adult teachers, most of whom would regard themselves as non-singers. I could promote this within my singing practice. Confidence is required in teaching young children as singing is frequently called upon in school (Swain and Bodkin-Allen, 2017). Student teachers show low levels of confidence in singing according to Morris-Campbell (2022), stating also that success within the curriculum is greatly affected by the teacher’s aptitude and interest in that subject matter. There is a lack of confidence in teaching music in primary schools according to Pascoe et al, 2005). However, encouraging parental/teacher input and opportunities for learning can affect levels of confidence in a positive manner (Chidden, 2009). Joseph and Trinick (2018) recommend the use of song within the classroom to learn meaning and language.


Swain and Bodkin Allen (2017) carried out a study on teachers who were uncertain singers, assessing the effectiveness of group singing on some and Acceptance and Commitment Therapy (ACT) on others, which in contrast to singing is a psychological approach that addresses issues with avoidance, fear and confidence. Both were found to have dramatic developments in singing confidence. The group singing trial, which focussed on the aspect of participation (Pascale, 2013), gave the greatest improvement for those that considered themselves tone-deaf. However, even though improvements were made throughout the tests both in group singing and in reducing negativity using ACT, participants still felt that they were not good singers. Neokleous (2013) finds the individual lesson still crucial and that it helped greatly having a professional musician verifying that they were indeed singing correctly. Whidden (2010) used the individual lesson as well as the group lesson. In applying this knowledge to my future practice, I would take advice from Bainger (2009) and Swain and Bodkin-Alllen (2017) who in writing about the relationship between the researcher and the primary schoolteacher who is an uncertain singer, state that it is necessary to form an accepting and supportive relationship that respects the schoolteachers’ sensitivities of musical inefficiency. Himonides et al (2011) revealed that in a survey of the national ‘Sing Up’ programme which develops singing pedagogy for teachers, it was found that confidence in their own singing skills and leading singing increased dramatically as well as their knowledge of how they could help the children improve too. Most participants outcomes were admirable when most were over the age of 40 with no formal qualifications in music.

Cure - What techniques can be used to help the adult non-singer’s confidence
There is little research evidence focusing on adult singing (Mawhinney and Cuddy, Lidman Magnusson cited in Knight, 1999) and according to Thorpe (2002) music educators have long disagreed regarding how to work with someone who sings out-of-tune. Thorpe (2002) does not use the term non-singer and says it is used only by teachers. She writes that whilst some amusics through constant singing practice are eventually able to sing a song they are a minority. Going on to say that the over practising of an advised section of music makes less of a possibility of a total cure. Conversely, Whidden (2009a) has unconsciously assumed the role of advocate for the reluctant singer, finding joy working with those who doubted the potential of their singing voice. Using that joy, Joyce (2003) found a playful approach helps and provides an enjoyable space in her practice for singing engagement. This is good advice for use in my practice. If a student achieves a small goal, assert that they have done well, using positive feedback and it will improve their confidence with the feeling of success (Bonshor, 2017).  Bonshor (2017) Also posits constructive criticism. If any criticisms need to be addressed, assert that the criticism is not of them, it is of their voice (Angell, 2019). Steady practice also increases confidence (Nisbet, 2003)

Pitch
Pfordresher and Demorest (2021) identify that remedying poor pitch singing in music education remains an enigma, even though research on remedial training to improve pitch dates to the 1970s (Roberts and Davies, 1975; Richner, 1976). Opposing that, Paney (2014) writes that it is standard practice for the music teacher to teach pitch matching, especially in beginner students.  Morris-Campbell (2022) found in her study that classes in pitch-matching gave her students a greater motivation to sing and saw an increase in confidence. Michaud (2021) agrees, writing that it is a shame for students to miss out on the joy of singing when all that is needed is pitch accuracy training and confidence skills, going on to say that it is vital to make music for everyone by improving poor pitch singing. From the writings of Pfordresher and Demorest (2021) regarding poor pitch singing being an enigma in schools to Morris-Campbell (2022) and Michaud (2021) stating how poor pitch singing can be improved, there is clearly a great lack of communication from current academia’s’ findings transferring through to schools and the general population. This could be improved by the training of schoolteachers in my practice to remove the enigma within schools. 

A paper by Paney (2014, p48) describes how the singing of video games such as ‘Rock Band’ can help with the accuracy of pitch, this could be an enjoyable way of working with future pupils on correcting their pitch. A dramatic difference was noticed in as little as 10 minutes. This relates back to Hogle’s (2021) karaoke in the classroom for confidence idea, but rather than it just being karaoke, if pitch is matched correctly on the video games you then score points which would be extremely rewarding to see success in real time. Richards and Durrant (2003) express that failure need not be forever and that singing is a developmental process. Inattentiveness is why most people stray from the correct key and they require treatment individually to keep mentally and aurally on the pattern of the music (Thorpe, 2002). Atkins and Duke (2013) address this inattentiveness by using an external focus of attention to create changes in tone production. It involves getting the singer/non-singer to focus on something else whilst they are singing, such as aiming their voice at a point on a wall or feeling the vibrations of the sound they are producing by holding the palm of their hand to their throat. This technique has been used in motor skill learning for over 15 years prior to Atkins and Duke’s research.

 In a research study using an outreach session from West (2011) at an aged care facility which Bodkin-Allen, Swain, and West (2019) carried out, they found that although one session increased everyone in the group’s singing confidence, it was the ones who considered themselves ‘tone-deaf’ that felt the greatest positive impact. Patteson (1999) worked with a student who was extremely shy and did not think she could sing. She used breathing exercises, supporting the abdominal muscles and built up her confidence slowly. She sang along with her at first until she had the confidence to sing alone. In Whidden’s (2009a) study, one of her participants was asked if her idea of herself being a non-singer had altered from the beginning of the study and she now thought that with practice she could sing well, whereas before she had assumed there was no hope. Using popular songs in singing repertoire helps with connection to the lyrics and leads to increased self-confidence (Joseph and Trinick, 2018). Lemon-McMahon’s (2022) respondents viewed confidence as necessary to achieve the correct note and that a lack of confidence can cause stress which can in turn affect the singing voice. She goes on to say that poor breathing or tension could be caused by a lack of confidence which would then result in substandard singing. She states that confidence levels can be affected positively by increased validation, continual feedback and acceptance which can be found in community singing environments. Creating a comforting atmosphere which is both calm and positive is of the utmost importance in managing the non-singer (Michaud, 2021). Lemon-McMahon and Hughes (2018) write that a lack of confidence can manifest psychological tensions in the throat, by a result of induced poor breathing culminating in unsatisfactory singing, confidence even affecting singing in varying styles (Lemon-McMahon (2022).

Growth Mindset
Dweck (2017) expresses that through experience and practise, everyone can grow. Almost anything in life can be improved. Developmental focus is as important as learning of skills. Your life is affected by your assumed view of yourself and by changing to a positive mindset you can improve your life dramatically. The key to advancement in skill is confidence and self-belief. As the teacher I would be looking from the positive mindset myself with the view that every student has the capacity to be successful in their endeavours, which then makes the student feel competent (McHugh, 2016). Shenk (2010, cited in McHugh, 2016) has found that by persisting through adversity can make the difference between success or not and goes on to explain that ability is not set in stone. A recent study has proved that the use of positive affirmations for students who were at risk from not performing to their potential can encourage improvement in their musical implementation (Barefield, 2012). If effort is praised rather than ability, a student, experiencing failures will continue to keep motivated and confident, even choosing harder tasks (Dweck, 2006). She goes on to explain how music is a wonderful opportunity for a student to gain growth mindset by seeing how with practice, they can achieve great results. Davis and Persellin (2017) recommends praising the effort of the student along the way rather than waiting for the result to congratulate them. That you should not be too quick to help. Let the student realise and amend their mistakes themselves, allowing them the knowledge that you believe in them. Encourage the use of reflective practice and insert mindful pauses into teaching to allow the student time to think and reflect.

Mindfulness and ACT
In singing, mindfulness can be used by listening to music and being present. Forgetting any negative or upsetting singing occurrences as one does so, concentrating on breathing and keeping oneself centred on feeling happiness (Alma Ramos cited in Michaud, 2021). Concentrating on breathing for mindfulness also helps reinforce the breathing required in singing, therefore proving twice as effective in helping pitch issues (Michaud, 2021). As mentioned above in the ‘Prevention – Negative Experience in Childhood’ section Swain and Bodkin-Allen (2017) trialled both ACT and group singing on their participants with good results from both on the improvement of non-singers. They reflect that a combination of the two – working on confidence with singing and group singing would be extra effective. Assisting a student in confidence building and relaxing encourages learning skills (Anton,1990).

Group Singing
Lemon-McMahon (2022) states that extrinsic connections can be made by participating in group singing, whether the group is musical theatre, a choir or an open mic night. The meaning of extrinsic denoting how singing with people creates a connection. In choosing a singing group, most people want an inclusive, safe environment where they can build their confidence and choose goals to improve (Hogle, 2020). To create the environment of which Hogle speaks of within my practice, I would need to be a good leader, an example of which is included in Palkki (2022) where a group leader is described as inspiring confidence in the group and helps them to believe in their singing abilities, with humour and a relaxed atmosphere. Conversely, it would not be conducive to over praise and not give effective feedback, as Bonshor (2017) remarks that this could have detrimental effects on confidence. 
Richards and Durrant (2003) express that their research study was influenced by a ‘can’t sing choir’ in which teaching was offered to learn the elements of pitch, voice production and singing in parts, and that in England there are many initiatives for the non-singer to find their voice. Welch, (2006) also lists more choirs in England for non-singers. Richards and Durrant (2003) found that most people wanted to join a choir out of a need to sing for their own enjoyment. Adults can match pitch to a higher degree in a group (Goertz, 1989; Dalla Bella and Berkowska, 2009) whereas children can match pitch more successfully singing alone (Goertz, 1989). Talking about singing confidence within a group setting helps greatly so participants can take solace in the fact that their peers also feel inadequate around singing (Swain and Bodkin-Allen, 2017). Informal group singing could be beneficial for those singers who would not feel confident as opposed to a formal choir with parts (Palkki, 2022).

Numminen, Lonka, Rainio and Ruismaki (2015) include in their group lessons, versatile training, reflective discussions, warm-ups and song singing. All of which can be done without needing to be in tune, emphasising that it is not a sign of permanent failure if they make some mistakes, just a normal, developmental way of learning. Anderson et al’s (2012) workshops had the express aim of vocal improvement and confidence, no matter the outcome of the test. Group singing ideas I can take from them for my future practise are to keep sessions intellectually stimulating, fun and open-minded. A singing group teacher in Palkki’s (2022) research uses lyric sheets instead of sheet music to encourage singers to relax, introducing sheet music only when required for a performance. As mentioned above, West (2011, p.69) created the ‘Music Outreach Principle’ where the core belief is that music is to be enjoyed and participated in by all, and not just for some to play and some to listen.
Group singing improves wellbeing as it enhances confidence (Salvador and Menon, 2024) and combats social isolation (Joseph and Trinick, 2018). Hutton (2023) directs us to a plethora of research on how group singing promotes many assets for health and wellbeing, including improved mental health and interpersonal skills (Ascenso et al, 2017; Clift and Hancox, 2001, 2010; Clift et al, 2010 and Livesy et al, 2012 cited in Hutton, 2023).

Singing For Health
There are many benefits from the act of singing and community singing – emotional, social, cognitive and physical (Clift and Hancox, 2001; Sun and Buys, 2013). Singing can improve the immune system (Beck et al, 2000; Kreutz et al, 2004) Sun and Buys (2013) discussed that in their community singing program with native Aboriginals, they noticed that participants coped better with stressful situations and managed their mental health conditions more successfully. Moss, Lynch and O’Donoghue (2018) conducted a study where it was found that group singing improved respiratory health, stress relief, mood enhancement and reduced blood pressure. 

Is there anything to be taken from other cultures approaches to singing confidence
Welch (2006) discusses the use of imitation in cathedrals in Europe and choral groups in Scandinavia where technique is improved by placing a novice next to a more experienced member of the choir and building up their part until they become confident. Pascale (2002) writes that music education in Western countries value the performance and improvement of singing technique, whereas non-Western countries value singing as a shared experience. She promotes the use of community singing to dispel the myth of the non-singer. In her research on unfamiliar cultures’ attitudes toward singing, her non-western participants regarded singing as an important, natural part of life and a birthright (Sloboda, Wise and Peretz, 2005), whilst her Western European participant believed that if someone did not have talent then they should be a listener only. This is echoed in Knight’s (1999) research where she explains that the West Javanese, Venda and the Anang Ibibio of Nigeria cultures support and encourage the development of singing from birth with the outcome that all members of society achieve success, whereas the population of other cultures are not supported and therefore do not develop. Belief in Pascale’s (2002) study by her non-western participants is that singing in their culture is a natural part of socialising and anyone can participate. 

Ghanaian drum patterns are learned within the family and in a community over time. Learning in solitary by reading music goes against their values of music making (Pascale, 2002). In African music the audience and the musicians are as one (Chernoff, 1979). In Guatemalan society, music is encouraged no matter what level of skill you are, you can express yourself by partaking as much or as little as you want (Whidden, 2009b) giving a feeling of inclusion and leading to confidence because of the group aspect (Joseph and Trinick, 2018). One of Whidden’s (2009b) participants laments that, whilst he is of Italian descent where people sing freely from balconies and nothing strange is thought of it, the same cannot be said for Canada where if anyone just started singing down a corridor, everyone would think they were odd. Stating sadly, that the western culture keeps us constrained. 
Looking at the Fijian culture and their approach to singing, Russell (1997, p.95) states that they are known to be a ‘nation of singers’, which she has assumed from watching documentaries on the South Pacific and reading the National Geographic Magazine. They almost always sing in harmony, which shows evidence of musical knowledge, that singing could be developed on a wider scale, and negates the claim that harmonising in parts is for the gifted, finding it odd how in the Fijian culture they all had the ability to sing and harmonise yet her singing students in western culture struggled. Russell (1997) goes on to look at why Fijian’s sing with such ease and finds that it is firstly from their hymns. Because they are all spiritual, but because the protestant hymn, which was written for the untrained voice in its four parts offers a place to harmonise for all ranges. There is no solo singing, no instrumentals and only few of their churches own a piano. This makes the group of singers listen closely to each other to learn their parts. Solo singing is not present, Russell (1997) gathers, due to a few reasons: the Fijians value community singing over one voice; a lack of recorded material or television requiring Fijian’s sing for themselves, and do not have examples of the ‘solo singer’.

Karaoke has been brought from Japan to be used in Canadian hospitals to promote clients’ musical participation (Maveley and Mitchell, 1994 cited in Mitsui and Hosokawa, 1998). Vital aspects of different musical cultures techniques to improve singing confidence are exploration in vocal play, singing games in a group with peers and professionals and in addition to that, composing and improvising their own songs (Welch, 2006).

Conclusion 
Even just the act of singing develops confidence and a stronger personality (Christy, 1975). Swain and Bodkin-Allen (2017) firmly believe that confidence is key in the improvement of singing skills and that group singing which has uplifting, calming and energising effects (Pascale, 2013) takes away the fear of singing solo. Group singing, which is more effective for pitch matching (Goertz, 1989; Dalla Bella and Berkowska, 2009) could be incorporated into my future practice for initial confidence skills and then solo lessons employed (Neokleous, 2013; Whidden, 2010) to further encourage the non-singer who has gained confidence to sing from group practice, but still felt that they were not a good enough singer (Swain and Bodkin-Allen, 2017). The emphasis of my future classes with the adult non-singer should be on fun (Whidden, 2010; Anderson et al, 2012) and a playful approach (Joyce, 2003) in my lessons to increase confidence and improve singing ability, ensuring there is a calm comforting atmosphere (Michaud, 2021). Hogle’s (2021) suggestion to use karaoke in the classroom could be used in adult group sessions. Which could then progress to the challenge of pitch matching karaoke video games which are fun and help with pitch correction (Paney, 2014).

To use positive feedback (Bonshor, 2017) and ensure steady practice (Nisbet, 2003) for confidence gain, encouraging the student to hold a positive mindset (Dweck, 2017).

[bookmark: _Int_NhKQZ9NE]Regarding what needs to be achieved to move forward, I would need to research techniques and tools to help someone with singing ‘on key’. To look further into the male non-singer as many of them view singing as a female pastime (Harrison, 2007, Hallam et al 2017). Posters to promote my future practice could directly address nursery and primary schoolteachers who were unconfident singers as it was found by Pascale (2002) that schoolteachers’ negative thoughts around their own singing (Morris-Campbell, 2022) could be affecting the children’s perception of their voices. Therefore, helping the teachers with their singing confidence will in turn help the children. I could also promote the same classes to parents to make them more confident singing with their children at home and at music classes (Salvador and Menon, 2024)
As a result of applying research to practise this will instinctually encourage further reflection in my practise as suggested by the ERA cycle (Jasper, 2003).
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