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Personal Development Plan
I have proposed this personal development plan as a guide to help achieve my goal of being a qualified primary school teacher by September 2027. I believe that these four goals will play a key role in achieving my QTS whilst providing me with the relevant qualities and experience to take into my career as a teacher. I also believe that a second language will provide better job opportunities in my career as a teacher. 
	No
	Improvement and Development Goals
	Success Criteria
(How I will know when I have made this change)
	The actions I will take to achieve the goal
	Timelines
	What will this help me to achieve?
	Achievements
(3 monthly review)

	1
	Complete a ‘team teach’ course.

	When I receive my certificate after I complete the one-day course. I will also be aware as I will have the knowledge, information and skills to put this into practice in required circumstances. 
	Book the course through the agency I am employed by and attend it during the school holidays, so it doesn’t disrupt my job role.
	By January 2025. 
	Ensuring I remember to book it through the agency and listen to all key information provided in the course to ensure I receive my certificate. 
	

	2
	Learn a new language (Welsh).



	When I am confident to communicate using the second language. Meaning I can understand what someone is saying or asking and can effectively respond. 
	Complete an entry level online course. 
	By January 2028. 
	Learning more of the basics in the school I work in.
Downloading apps to help me learn key words and phrases.  
	

	3
	Complete an autism awareness course.




	When I receive my certificate after I complete the course. I will also have a better understanding of ASD and any relevant and key information.
	Enquire about this course with the school I currently work in to see if they can put me on this course to further my knowledge in my current role as a teaching assistant working in a school with children with ASD. Alternatively, book it online.  
	By August 2025.
	Ensuring I listen to all the key information provided in the course so I will have a better understanding of ASD and will be able to better support these students.
	

	4
	Complete my PGCE.



	When I receive my Qualified Teacher Status (QTS) and I am able to legally teach. 
	Ensure to complete any required entry qualification requirements to attend the PGCE Primary programme interview. Get onto the course and complete the one-year course.  
	By August 2027. 
	Ensuring I have met the entry requirements. 
Ensuring I complete the mock interview and listen to any feedback to hopefully achieve my place on the course. 
Ensure I have effective time management to complete all modules on time and to the best of my ability. 
	




[image: A poster with text and images

Description automatically generated with medium confidence]



















Perez (2019) portrays professionalism to be supported by morals and standards that direct the skills, information and ethical values needed to complete a profession. Perez (2019) highlights that there are three key factors of being a professional. These involve high quality education, acknowledgement of the requirements for standards of practice and dedication to deliver a provision that goes further than the individuals’ concern of the profession. Perez (2019) adds that the level we associate with being a professional involves intellectual level, an extensive duration of service, contribution in professional associations and operating in management roles. Finally, Perez (2019) puts across that professionalism results in further occupational gratification whilst advancing patient care and results. The National Design Academy (no date) defines professional practice as being the conduct and performance in relation to the individual’s occupation and career. It consists of adhering to the ethical standards and codes of conduct involved in the job role.  
[bookmark: _Hlk181435891]The significance in the role of early year professionals for the progress that young children achieve in care settings was emphasized by the EYWC (2021) and EYA (2021). They also highlighted that the first five years of an individual’s life are the most important as this is when they develop the most and are most influential. Therefore, a naturing and supportive early year practitioner is essential during this period. Hyson and Tomlinson (2014) added that early year professionals ensure the safety and security of the children in all situations and that any choices made are in their best interest. They also acknowledge the fact that early year settings are often challenging. However, conclude that early years care professionals remain calm and provide the best care possible. 
CQEL (2023) expresses that professionalism in early years settings involves responsibility, respect, dependability, ethical conduct and continuous development. The CQEL (2023) believe that a professional attitude, safeguarding, maintaining confidentiality, completing continuous professional development, respecting children’s rights and effective communication are all key values in relation to a professional practitioner. They agree that displaying respect and remaining calm, patient and positive in situations will portray a positive attitude. They also discuss the importance of ensuring personal information is kept confidential and only shared with parents or guardians. They then go onto discuss that staying up to date with relevant and recent information and legislation through training and courses is essential to ensure the best care possible is provided. Next, they stress the importance of advocating children’s rights and maintaining their safety and facilitating them by voicing any needs or concerns. Lastly, they underline the significance of engaging in strong and respectful conversations with children, their families and colleagues. Portraying that there are numerous values that form a professional practitioner and that they all come together to ensure the children receive the best possible care in a secure environment.
Social Care Wales (2016) suggests that continuing professional development maintains competency in an individual’s job role and is therefore essential. They further discuss that continuing professional development is fundamental not only to the practitioner but to those they work with as it facilitates the upkeep of important information and training, enhances standards, furthers professionals’ expertise and abilities, improves recruitment and ensures that appropriate requirements are met. Suggesting that continuing professional development is essential as it improves practice and enhances knowledge and confidence in the individual role. The Welsh Government (2015) acknowledge that continuing professional development considers ‘The Seven Core Aims’ to ensure the needs of children and young people. ‘The Seven Core Aims’ include having a positive start in life, having access to education and other development opportunities, obtaining the best potential health and not suffering from abuse, access to play and other activities, are treated with respect, living in a safe environment and community and finally not suffering from poverty. Implying that these aims ensure children are safe and have the best possible opportunities in life. The Welsh Government (2015) proposed the Early Years Outcomes Framework as a guide for individuals who provide care for children and families from pregnancy to seven years of age which is the end of foundation phase in Wales. It consists of six key components which ensure all children in the early years: feel safe, properly cared for and supported, capable and managing, healthy, able to learn and progress and finally not living in poverty. Again, these outcomes warrant that children are protected and have plenty of opportunities to develop. 
Powell (2010) suggests that there are ten key values in early years practice. These include a sincere interest in working with children and their progress, effective communication with the children and their guardians, confidence, being understanding and professional, nurturing and understanding, the ability to build relationships with the parents as well as the children, commitment to social inclusion, effective teamwork, committed to training and a sense of fun. Revealing that to be a successful early year’s practitioner you need to have a genuine interest in working with children to ensure they are receiving competent care and have plenty of opportunities to progress and build positive relationships. 
Dunhill (2019) states that effective communication is at the heart of working with children, their families and guardians. It is all about acknowledging, listening and responding to children and their guardians and building positive relationships. City and Guilds (2023) imply that efficient communication abilities are essential for early years practitioners. They emphasise that these communication skills need to be put into practice with children, parents or guardians, colleagues and other professionals as it assists with efficient interaction. It is highlighted that communication requires effective attention, understanding and responding to the individual you are communicating with. Good eye contact, facial expressions, body language and asking questions will demonstrate you are actively listening. It also advised that when communicating with children it is important to be on their level with the use of short words and sentences to ensure they understand.  Proposing that effective communication is fundamental to build trust and positive relationships. Oberhuemer (2005) disputes that building and preserving relationships is essential as an early year practitioner as it develops trust and promotes further development. It is indicated that the relationships should be positive, sincere, and attentive. It also highlighted that positive relationships with colleagues are just as important as those with children and parents. It is suggested that this is because without a positive and determined team it is difficult to provide the best care for children. 
[bookmark: _Hlk181438636]The Welsh Government (2020) indicates that all professionals in Wales have responsibility in relation to safeguarding the children or adults they work with. This involves working in a way that maintains the safety of those they work with, reporting any concerns and ensuring that any safeguarding concerns are acknowledged and resolved. The Welsh Government (2020) implies that all practitioners should be aware of the designated safeguarding person and safeguarding policy in their workplace. It also stated that an individual should never assume that someone else is going to report the safeguarding concern. Implying that safeguarding is an important legislation that early years practitioners must always consider to keep the children safe. 
Gasper (2015) suggests that multi-agency cooperation is required to ensure that information and perception from previous years is used to organise and enlighten future practice. The British association for early childhood education (2011) encourage multi-agency working and collaboration between practitioners in education and care, and wellbeing of young children, their families and their early childhood educators. HM Government (2018) declare that voluntary, charity, social enterprise (VCSE) and private sector organisations and agencies play an influential part in safeguarding children through the services they provide. Suggesting that without multi-agency workers it would be difficult to safeguard children as effectively. 
The Welsh Assembly Government (2008) depicts that it is crucial that professionals working with children have an insight into the basic requirements of a child and their development. This can be achieved by closely observing them to recognise the skills they currently have and what can be put in place to help them develop further. They declare that observations can support practitioners in getting to know the children better, being aware of their strengths, interests and individual requirements. Therefore, proposing that observation is essential to recognise how to best support the children. 
The UNCRC (no date) underlines the fundamental rights of children’s basic human rights that require to be adhered to and always supported. It consists of fifty-four articles that are placed into four broad categories the right to life, the right to progress, the right to be safe and the right to contribute in accordance with Unicef (2016). These principles support professional practice as they highlight and inform childcare practitioners of the fundamental human rights children have and how they can best support them. There are a few key articles that require to be achieved in early year settings. Article three discusses ‘the best interests of the child’ and as previously discussed Hyson and Tomlinson (2014) agree that any decisions made should be in the best interest of the child. Therefore, it is evident that article three is a core value of an early year practitioner. Article twelve confesses ‘respecting the rights of the child’. As previously stated, children being treated with respect is one of the Welsh Governments (2015) ‘Seven Core Aims’.  Implying that this is another key element that early-year practitioners need to withhold. Articles twenty-eight and twenty-nine portray the importance of education which is another one of the Welsh Governments (2015) ‘Seven Core Aims’. Lastly, article thirty-one explores the access to leisure, play and culture which is another element of the Welsh Governments (2015) ‘Seven Core Aims’. 
In conclusion, it is explicit that numerous factors come into account when considering professionalism and professional practice and that each aspect plays an important role in ensuring the best care possible is provided for children in early year settings. 
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What is reflective practice?
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Why i reflective practice important
in Early Years practice?
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Different Theories

John Dewey

John Dewey is known to be the niator of refection
25t assocates with personallearning The work of
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reflective practice. Dewey (no date) sresses that.
reflection enables a greater awarenessalong with
personal development For Dewey. the perception of
democracy performed a key roke n refecive:
actvites.

Dewey (1933) acknowledged two forms of action.
routine action and reflective acton. Routine actions
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herefore are e ikely to be changed. Whereas
reflecive actions enable individuals to be acaptable.

Donald Schon

Schon agreed with Dewey to an extent but developed
this and associated refection more to professional
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Kolb (2012) conveystht Kols mode i broadly
acknowedged for 5 straightiorwardness nd
comenience. Kolb (2018) o underfines how it has
been used in different education setings fo diferent
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