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Section 1 

What is Inclusive Leadership?

Ferdman (2021) describes inclusive leadership as having an ability to be a great leader whilst also treating everybody with the same respect and allowing people to feel comfortable and able to share and promote their values and interests whilst allowing everybody to voice their opinions and have their say on what is important or what matters. Correspondingly, Rodd (2013) states that being an inclusive leader is to work alongside others by having clear communication and not gain power over or control over others in a hierarchy position instead creating an environment where everybody works together and are respected equally. 

However, in some settings there is a lack of support for leadership development which could be undermining for the effect of developing effective leadership which, in school settings, could have a detrimental and negative outcome on children’s education and as leadership influences strongly on the quality of children’s learning and understanding (OECD, 2019). Similarly, within Sage Books (2016) Hallet states that practitioners embed inclusivity throughout their practice daily however some implications may raise such as pressure of achieving academic results and assessments throughout a practice whilst remembering the importance of inclusion and equality for children to be educated and learn to their own individual standards. 

Inclusive leaders are professionally prepared to create a safe and welcoming environment for all children from all different backgrounds of life whilst working with some families against the discrimination of some children and promoting equality and justice across the whole setting (Theoharis and Scanlan, 2021). Additionally, raising awareness for good quality inclusive practice is important as not everybody has a level of experience of working with children from different cultures and backgrounds and it is important to understand there may be prejudice or incorrect information around children from different backgrounds (Newstead and Isles-Buck, 2019)

Pacey (2022) supports the importance of understanding and encouraging discussion of different cultures and beliefs from a young age and embracing it through different aspects within a setting such as through play and fun. By learning of other cultures and beliefs, children that may come from different backgrounds are learning and gaining knowledge on how all individuals are unique, the importance of having a sense of belonging, and to be authentic whilst embracing their background. 

However, the importance of equality also raises to not only to one’s background or religion but also to gender. Hallet (2014) acknowledges that there are more women than men working with children, especially younger children who are in the foundation stage and this reason may be due to men being met with prejudice such as mistrust and not having as close a relationship with children as women do which may be a result to the lack of men working within the sector.  


Scenario

The scenario to be discussed relates to a single father, who has overcome addiction, has been granted full parental responsibility for his seven-year-old son, James. James is well behaved but is isolated in school and is by himself during playtimes, however James’s father does not engage or communicate with other parents which has been noticed by James’s teacher and does not communicate with the school and seems anxious in the morning and afternoon whilst picking up James. Dad does not involve himself in any activities within the community and does not have confidence to join parent groups as they are mainly women led. 

How inclusive leadership works with children.

In the scenario, the son is isolating himself from children around him and is not playing or communicating with anybody in his setting and the boy is displaying feelings of loneliness which may be due to seeing his father not engaging or communicating with others and is acting the same way. Bandura’s social learning theory suggests that children observe and model behaviours they see around them which may be through social interactions or through media and the behaviour could be positive or negative (Very Well Mind, 2022), which may be why the boy is acting this way due to observing these feelings from his father. Emotional Literacy Support Assistant (ELSA) is a programme that allow children to think and understand their emotions and how to respect the feelings of those around them at the same time (Hampshire County Council, no date) and this programme could be beneficial for the boy to understand why he is feeling lonely and isolated. 
 
Inclusive leaders should have a close relationship with the children within their settings and a strong relationship should be built and to carry on progressing as time goes on and listening to children will allow them to express their views and interests (Childhood Education International, no date). This is supported by UNICEF (no date) which states in article 12 that every child has their right to express how they feel and their views and wishes and this can allow an opportunity for the boy in the scenario to open up to his practitioners and talk freely about how he truly feels and what may be bothering him. Mentally Healthy Schools (no date) states that positive and welcoming relationships are vital in children’s lives and this leads to positive development and wellbeing and inclusive leaders can ensure practitioners build these relationships with the children in their settings and engaging with children to ensure they feel safe and secure in their settings. 

By understanding the likes and dislikes of the boy, practitioners can work together to find other children’s that may have similar interest. An imitative that may be beneficial for the boy to spend time with other children and make new friends is by introducing a ‘Buddy System.’ It allows children to be paired up with another child, not necessarily somebody the same age, but a child who will create a positive and lasting impact of friendship with their ‘buddy’ and both will share the same interests and will bring out the best in each other (early years educator, 2018).

How inclusive leadership works with Families.

It appears within the scenario, the father is not currently receiving the benefits of inclusive leadership and is not communicating or engaging with parents, practitioners, or others working within the setting. The NHS (2021) describe addiction as taking something or using it to the point where something may be harmful to you, and it can be damaging for personal relationships and work life. As the dad has overcome his addiction it should be something to be celebrated but feelings of guilt and shame may be taking over. Ashley Treatment (no date) states that former addicts find it hard to forgive themselves and forget about past mistakes and asking for forgiveness from oneself and those around them will allow one to focus on the present and who they are today. If the dad is feeling guilt or shame this may be why he is disconnecting himself from other parents and teachers and Good Therapy (2021) acknowledges that recovering from addiction can lead to anxiety and a lack of trust in those one may be close to or somebody that they do not know. 

The dad may benefit from attending groups such as Families First that provide support for families, or single parents, that may need extra support for their children to thrive and develop. Families First (2017) give children that may have been exposed to Adverse Childhood Experiences (ACEs) support for their growth and development whilst working with parents to create positive long-term outcomes for the whole family and early interventions and early support may prevent children from developing problems that in the future may be too difficult to overcome. This may be beneficial for the dad as it will allow for himself and his son to be supported by other adults as the programme will offer resources for both and will promote the well-being and positive relationships between himself and his son. 

Freud (no date) acknowledges that parents may be experience difficult times and having conversations with educational practitioners may be difficult and practitioners must be aware of how the parents is feeling and allow them to express any emotion that may rise during the conversation. By allowing parents the opportunity to come into settings to have discussions to discuss the child or how they can help parents, all concerns can be laid out and action plans can be put into place whilst allowing parents the opportunity to have daily or weekly check ins with the school to promote working closely with families and practitioners for overall benefits (Department for Education, 2016). In this scenario, the dad can come into the school to speak with his sons’ teachers and build a positive relationship with them whilst communicating freely and openly about any issues that may be occurring. 

How inclusive leadership works with Professionals.

As stated in the scenario, dad is a recovering addict who does not speak to any teachers or other parents during school times and reasoning behind this may be from the shame and stigma around multi-agency involvement which is why there is a lack of discussion and communication between dad and those around him. 

The Welsh Government (2019) delivered a programme to support those who are recovering from misusing substances and a key aim in this programme is doing their best to ensure that families that are at the ‘edge of care’ can stay together and to work closely with children to help prevent any future adverse childhood experiences whilst working closely with other services and the wider family possibly to gain a greater understanding on what addiction truly is and how to improve relationships with others around them. Recovery Cymru is a charity that partner with other treatment services and is based on supportive and valuing those recovering from addiction. Recovery Cymru have a strong understanding that everybody takes different pathways in their journey to recovery and they are there to support building new relationships and any treatment methods that may be beneficial to assist ones recovery journey (Recovery Cymru, no date).

However, there are barriers of multi-agency working as time may be an issue due to services having waiting lists that may be up to a year or even longer which can see a deterioration in those who may be struggling and needing intervention quickly (National Library of Medicine, 2018). Another barrier may be the difficulty of engaging with parents or families that can be hard to reach or have an issue with communication and do not have confidence to open up about their issues and what their aims would be working with multi-agency workers as communication is a vital part of working with multi-agency workers to ensure that the best possible outcome is received for everybody involved (Chemanais, 2009). This barrier may be an issue to the dad as there is a lack of communication between himself and people around him and it may take time to build a trusting relationship to discuss issues and how best to move forward from them. 

How inclusive leadership works with Communities.

Inclusive leaders could encourage dad with open communication and discussion through offering an ‘open door’ policy which will allow dad to speak to a practitioner within the setting about any concerns or issues he may have away from other parents and children. Having an ‘open door’ policy allows for open and honest feedback and discussion in an inviting environment and a process could then be taking to resolve any matters, (Monnow Primary School, no date).

Parental groups are designed to bring parents together, with or without their children, to discuss any concerns or issues they may have or to go along to make new friends that are parents and meet up with to go for walks or coffee mornings for a chance to socialise with others in similar situations (Child Mind Institute, 2023). This could be an opportunity for single dads, like in the scenario, to join other parents and possibly set up day trips or afternoons to meet with their children as this will also give children experiences of making new friends outside of their school setting. 

However, a challenge to this may be that most parent groups are attended by mothers and there is a lack of fathers that get involved in parental groups. The Fatherhood Project organisation began in 2016 to bring fathers and their children together with other fathers to gain a deeper attachment and involvement in their child’s lives whilst developing on their own parental skills and engaging in activities such as learning how to change nappies and singing nursery rhymes (Gershon, 2016). If the dad does not feel comfortable attending the parent groups that are majority mother, perhaps the local council could look into setting one up that is for fathers to attend together as it may give opportunities to have discussion on difficulties of being fathers, single fathers, or even stepfathers. This will allow men from different backgrounds to come together in a non-judgmental environment and receive advice and support from those who are in similar situations.

Additionally, Welham (2015) acknowledges ways that practitioners and schools can hold a variety of approaches to involve parents in their children’s learning such as holding group sessions with parents to discuss the knowledge their children are learning to allow parents the opportunity to support their children in their learning both at school and at home. 
offer education for adults, help children with their work. Similarly, allowing parents opportunities to volunteer in a range of activities that their children are involved in can bring parents closer to their children whilst engaging in their interests whilst giving children the confidence to work on developing their skills and how to work well with others (Kids Health, 2022). Volunteering may be beneficial for dad as it will allow him to spend quality time with his son whilst engaging in activities together in hopes to build a strong bond between the two and give dad an opportunity to get to know other parents that may be volunteering in a similar activities as there may be others with similar interests to dad and this allows for both dad and son to create new relationships. 

In conclusion, inclusive leaders should be providing opportunities to include inclusivity within their practice and allow the dad and his son opportunities that will allow for them to feel a sense of belongingness in the setting and build on their confidence to communicate both with practitioners and others outside of the school settings and in their community. Although, practitioners must be aware of the knowledge and skills needed to become and inclusive leader and in order for this to happen practitioners can strengthen their understanding through continuous professional development. 

Section 2 

This section will focus on the importance of having policies that are up to date, with the correct information within our educational settings whilst also concentrating how the New Curriculum for Wales allows for inclusive leadership within its framework and how it can promote equality for the best possible outcomes for all children. 

A policy is a course of action or guidelines that is put in to place to implement procedures and the values and statements are boldly highlighted so that all information is correct, (Baldock, Fitzgerald, and Kay, 2013).  Ofsted have required all early year providers to have the correct policies in place to protect and safeguard every child within a setting and policies should be structured as to why the policy is in place, what is aiming to be achieved, and who does the policy relate to, (Early Years Alliance, no date). Similarly, Welsh Government (2021) believe that children learn best when they are in a setting that offers security and safety that can allow each child to meet their own individual needs and safeguarding and welfare policies are in place to ensure that children feel this way in their settings in which they can work confidently whilst getting enjoyment from their education. However, Viennet and Pont (2017) state that practices must implement and ensure high-quality provision for children’s education and policies are put in place to guide practitioners on this, yet some practices may have a weak process of implementing policies within their setting and failing to achieve their individual outcomes. 

The children act (1989) is a legislation by the government to outline the key principles of protecting children and their law as at the time there were different areas of criminal law that affected children’s protection and their welfare. The Children Act is in its place to ensure all children are safeguarded and protected and anyone who has parental responsibility or duty of care for children know the requirements and expectations of their role (UK parliament 2020).  

The new Curriculum for Wales policy is aimed at children and young adults to become ethically informed citizens and to be ambitious, enterprising, ethical, and healthy whilst developing an enthusiasm for learning and education (Donaldson, 2015). However, the new Curriculum for Wales (Welsh Government 2021a) have considered, within their framework, the importance of diversifying teaching and is the first nation within the UK to make it mandatory to educate children of ethnic and minority history and backgrounds and also to be made aware of their own culture and traditions as well as those living around them in their community.  Although, by allowing children to learn about different cultures and inclusivity, allows for practitioners to develop and become inclusive leaders within their own settings, (British Council 2022).

In 2021, there were only 1.3% of teachers across the whole of Wales that identified as having an ethnic minority background and this is in comparison to the 12% of children coming from the same, or similar backgrounds within the schools across Wales, (BBC 2021). The Welsh Government (2021b) intends to focus on the lack of BAME teachers in Wales within their wider plan to recruit more teachers from an ethnic minority background and by doing so the government can ensure that the barriers in place preventing people from minority backgrounds from going into teaching are removed and to also understand why those barriers were there in the first place.

By recruiting more teachers from ethnic minority backgrounds, the diversity within school communities will promote support children further in their studies of knowing and understanding cultural differences and knowing the values and respect of different religions of those within their community and wider. Children will be learning the importance of having a sense of belonging within their community and how history and culture shape their communities, (Welsh Government 2019). However, Haque and Elliott (no date) state that barriers that prevent diversifying a workplace is institutional racism which may be said or implied in subtle ways such as ‘microaggression’ by others within their workplace and those who may be senior to them within their setting, and this is a key part of teachers from an ethnic minority progressing with their teaching careers. 

The Welsh Government (2020) released a guidance that allowed schools to prepare and work on their vision for designing the new curriculum, however a word that was brought up frequently was ‘should,’ in particular stating how schools ‘should’ be approaching the new curriculum. The word ‘should’ may cause some confusion for settings who are rolling in the new curriculum as it may be misleading as it is not saying something is important or a must but instead may cause confusion as there is no definitive reason why something ‘should’ be done or how important it really is (The free dictionary, no date).

In conclusion, the New Curriculum for Wales has been designed to allow leaders to become inclusive within early year provision and it allows for both practitioners and learners opportunities to strengthen their knowledge and understanding. For the curriculum to continue strengthening practitioners to become inclusive leaders, the barriers and challenges must be looked at carefully and removed to continue creating successful leaders. 




Section 3

PACEY (no date) state to be an inclusive leader, one must ensure that every child within a setting feels included and by doing this is not treating each child the same as all children are unique and have different likes and interests and possible learning needs which means they would be treated differently to children who do not have additional needs. Inclusive leadership is an essential aspect of Early Years that allows practitioners to raise the standards and have a positive impact on the quality of learning within their settings whilst creating positive outcomes for children and their families (Siraj and Hallet, 2013).

According to the Children’s Commissioner for Wales (2017) states that all children must have equal opportunities to reach their fullest potential in life and do not have poor opportunities and life choices due to discrimination that may be because of their background or the lack of knowledge and understanding behind a child that may be from a minority ethnic background. This is supported by the United Nations Convention on the Rights of the Child in Article 30 which states that all children have right to an education and to learn and to use their language or religion whether it is used by everybody in their setting or not (UNICEF, no date).


The importance of representation in literature is vital for children and there is a lack of representation of some ethnicities and as literature plays a strong part of providing role models for young children there are still a number of children not being represented in literature due to their background (Humanium, 2022). Even though the number of books representing people of an ethnic minority has risen from 28% in 2016 to 31% in 2018 the figures are disappointing and as the years are going on the majority of books being published are written by white authors (Lee and Low Books, 2018). This may be due to possible lack of opportunity or access to people of ethnic minorities but how does this allow some children to see themselves represented in literature if the books are not written by people from the same background or culture as them?

Playing is a fundamental part of children’s lives growing up and one toy in particular that children like to play with is dolls, and according to Psychologist Nanika Coor playing with toys allow children to shape how they see the world and children need to see diversity in their dolls and their toys and this may raise important questions in relation to equality and race (Maisonette, no date). Children from different cultures should have easy access to toys and figures, both within their setting and at home, that represent their religion, culture, and values to a high standard and play with dolls that they can identify and see themselves in and this must be accurate to reflect how they live within their community, and this will facilitate a culturally inclusive settings (How we Montessori, 2017).

Children as young as 3 years old become aware of how their race or the colour of their skin is perceived to others and reflecting the diverse communities both in Wales and across the world matters just as much to children as it does to adults and encourages self-acceptance and cultural identity (Medium, 2020).  As well as diversifying dolls to embrace all cultures and backgrounds, skin conditions such as vitiligo or having a disability such as being in a wheelchair or having a prosthetic leg are being introduced in a new line of ‘Barbie Dolls’ which is highlighting and promoting inclusivity for all children and adults that can find a doll that represents them and be proud of who they are (Evening Standard, 2020).

To conclude, promoting cultural inclusivity is an important part of children’s lives within their educational setting and by providing inclusive materials such as dolls, figures, and books children can learn about their own religion and culture and by doing so they can educate other children around them who may have different beliefs or come from different backgrounds. By allowing children to play and educate themselves with multicultural materials, inclusive leaders are allowing children to promote themselves positively and to be proud of their background and their beliefs.
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