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The theories and practice surrounding child development encompass a range of views, research, belief, and knowledge all aiming to successfully support developing children. Jean Piaget states ‘Development is an essential process and each element of learning occurs as a function of total development” (Paiget, 1964, p. 176). Therefore, child development has massive influences on teaching and learning practice and understanding a child’s development is a crucial element of a prosperous education. Professor Donaldson (Donaldson, 2015) outlines the need for the new curriculum to be mindful of UNCRC principles, support learners to be confident and competent in a range of development areas, to be focused on the well-being of children and always take an inclusive approach. The CCFW (Holland S, 2018) enforce that Children have the right to be supported with their holistic development within education settings, therefore, practitioners must create an inclusive and nurturing environment in order to both comfort and challenge learners while respecting and engaging with their diverse needs. 
Ella is a four-year-old pupil in a reception class who appears to be experiencing some difficulties with her development, particularly in school. Steiner Waldorf (Nicol and Taplin, 2012) splits holistic development between the body, the soul and the spirit and gives guidance as to how children should present at different age categories. In some parts, Ella seems to comply with the age bracket for three to five years as her profile reflects her beginning to experiment with imaginative play and is sometimes able to show affection for her peers. However, she shows clear signs of some characteristics from birth to three categories as she still has a strong dependence on a significant caregiver and has difficulty with social play and sharing. Dr Maria Montessori (Feez, 2010) would disagree with this view of development as she groups all children from birth to six as infants and does not see development as a step by step process. Instead, Montessori would focus on Ella’s current abilities or talents and encourages individual progression such as her ability to throw a ball or her good listening skills. 
There are clear concerns outlined in Ella’s profile regarding her progress and development of her emotional skills. Ella struggles to share resources and interact well with her peers, she has a strong dependence on adults and does not seem to feel confident and competent in making choices. Article 31 of the UNCRC (UNCRC,2019) text ensures all children feel able to relax and play which means practitioners need to help Ella to be confident in choosing an activity. Rudolf Steiner holds an essential principle of “child-initiated free play” (Nicol and Taplin,2012, p.13) this is something that Ella finds difficult. Therefore, practitioners should focus on what interests Ella by giving opportunities for her to express her own opinions. One approach could be the use of Circle Time, an observation at a local primary school involved the use of a talking object which gave children clear boundaries about when it was their opportunity to talk about something important to them. A source (Collins, 2001) suggests using circle time to approach subjects like separation, self-esteem and growing up which are all areas in which Ella has issues. Circle time will give Ella a set time to talk about things that she finds difficult or wants to improve on. This could allow Ella to build her confidence in discussing her feelings and opinions as well as developing her speech and conversation skills. Another way to encourage Ella in this way could be through a reward scheme such as the Dojo System (ClassDojo, 2019) used in several local primary schools. Class Dojo can also give children an opportunity to be rewarded for various good behaviour, display pieces of their work and comment on their own development in their own portfolios (See Appendix 1). Ella may find the Dojo system very encouraging and rewarding in terms of her development.
Montessori Education (Living Montessori, 2018) perceives that children’s behaviour can be driven by negative experiences that cause feelings of inadequacy, insecurity, or fear. A Montessori setting creates conditions for children to explore these feelings and find appropriate solutions independently. The schools (Standing, 1962) follow routines and complete daily chores and tasks such as cleaning and polishing to help with the upkeep of the classroom. Montessori Educators believes this creates an adequate distraction from misbehaviour and distraction. Ella may benefit from a Montessori style education as she struggles to understand her current school routine so a more practical rigid routine to support her learning. Ella may also need time to explore her feelings in a more open and basic environment. In contrast to this, an observation in a local school provides a range of support strategies that Ella may be eligible to access. One programme is called ELSA which is Emotional Literacy Support Assistant (ELSA, 2019), a training programme specifically aimed at children with social, emotion or personal development difficulties. ELSA supplies schools and parents with resources to target specific issues that a child may be having difficulty with. ELSA also provide displays that can be used to support children when displayed in a classroom environment. Displays like these are used in several classrooms to help children to understand their feelings and emotions and communicate these with school staff, parents, and fellow pupils (See Appendix 2). 
Cognitive development is another major area of child development and one that Ella seems making comparatively slow progress in. Ella struggles with memory tasks such as recalling a story, she is also very dependant on adult assistance with tasks like counting and matching. One theorist Lillian Katz (Katz, 2012) discusses a teacher’s role in aiding children with ‘learning dispositions. Katz refers to these dispositions as habits of the mind, some positive some a hindrance to learning, a teacher should support children towards positive dispositions and help them to become ‘mastery learners’ (Katz, 2012 p.2).  This allows children to be more in control of their learning and develop a curiosity for learning. This could be achieved through the use of pupil voice schemes or activity choosing sessions which are common practice in local primary schools. Article 23 and 28 of the UNCRC (UNCRC,2019) text holds that every child has a right to learn and to be supported with any additional need they may have. 
 According to Piaget’s stages of cognitive development (Huitt and Hummel, 2003), Ella seems to comply most with the pre-operational stage characteristics as she is beginning to use objects to aid her thinking and is starting to develop her own imagination, however, some parts of her profile reflect that she has some behaviours linked to the sensorimotor stage which is typically for infants aged from birth to two. The sensorimotor stage characteristics include limited language use and difficulty with interactions and concentration, these behaviours are evident throughout Ella’s profile. Her actions seem very egocentric in that she is rarely able to account for the feelings of others and does not understand how her own actions will affect others. Bradford Pillow (Pillow, 2008) employs a similar system for assessing a child’s development with his own set stages for different age categories and clearly agrees that this system as a valuable way of looking at child development. Within school settings, there is accidence of teaching stage making baseline assessments on children according to very similar principles and then grouping children into different levels of developments. This is so that lessons can be planned to suit the different levels of ability within one classroom. This grouping strategy is controversial as it is unclear whether this strategy is helpful for all members of the class, or instead if it is simply a strategy to make teaching practise easier for practitioners. 
Barbara Rogoff (Rogoff, 2014) completed extensive study into the way children and concluded that there is great value in children learning through observation and being a practical part of everyday life activities. Her conclusions imply that children are often forced into formal education at a young age, whereas, informal everyday life experience can be just as informal and educational. In this case, Rogoff may disagree with Piaget’s concrete-like stages of development and instead conclude that Ella may not be cognitively ready for this type of formal education as she has not been exposed to enough informal practical education. Rogoff insists informal educational activities such as hiking, visiting a beach, or attending a shop allow children to observe life and ask questions while developing an understanding of the world around them. With reference to Rogoff’s diagram (See Appendix 3), this type of learning provides children with skills such as verbal and non-verbal communication, consideration, responsibility, attention, and contribution. These are a selection of skills that Ella seems to lack in, therefore, Rogoff could presume that Ella needs more informal educational input. 
Social development is an area of development linked with cultural understanding, wellbeing and personal development within the Foundation Phase Framework (2015). The document outlines the need for all pupils to have opportunities to develop socially and be able to respect others, take responsibility, understand fairness and develop their own identity. Ella appears to struggle with social interaction with both children and adults in that she rarely initiates conversation or play. Ella also has difficulties sharing and negotiating conflict with her peers and does not understand how her actions have consequences. Donaldson (2015) mentions, within his four purposes, terms like ethically informed and holds that pupils should grow to be valued members of society. To fulfil these purposes social competence must be developed to a high level. Some theorists see social engagement as highly important in teaching and learning, Vygotsky is a strong advocate for the need for social collaboration for learning (Gredler, 2012). Vygotsky discusses the zones of proximal development (See Appendix 4) and the need for a more knowledgeable other to assist the pupil in achieving their full potential. Vygotsky acknowledges the crucial factors of a strong relationship and cooperation in order for this learning to be achieved. This theory can be applied to Ella in that she may be able to resolve conflict with the assistant of an adult and after completing this a few times she will become confident in resolving conflict independently. Albert Bandura’s social learning theory further illustrates Vygotsky’s theory, Bandura sets of three principles which conclude that children can learn through social observation, children must be in the right state of mind for this to occur and learning does not lead to consistently changed behaviour (Cherry, 2019). This means that Ella’s delayed social development maybe having a negative impact on her cognitive development. Therefore, this implies Ella’s teacher needs to acknowledge Ella different level of development and account for that when preparing activities, for example, by placing Ella in smaller working groups or with a teaching assistant. 
Mildred Parten (1932) is a well-known theorist, particularly famous for her stages of social play theory. According to these stages of play, Ella still seems to be commonly engaging in solitary play and shows little or no interest associative play which would be more common for her age. One follower of Parten’s work (Carr, 2015), suggests the use of role-play type activity within the foundation phase classroom to allow children to develop social skills and confidence through pretend and imaginative play. Ella seems comfortable and competent in using fantasy and her own imagination. These activities can also encourage children to step out of their comfort zone, take risks, take responsibility and make new friends, this could potentially support Ella in multiple aspects of her holistic development. Many foundation phase classrooms in the local area provide a range of role play activities such as construction sites, doctors offices, post office and train station. Additionally, this could agree with Rogoff (2014) as the children would be mimicking the activities of everyday life. 

To conclude, it is evident that Ella teacher has concerns surrounding Ella’s development and overall experience within her reception class. Frameworks such as the UNCRC text, the Donaldson report and the foundation phase policies outline the roles and responsibilities that Ella’s teacher has to create a comfortable, supportive and inclusive classroom environment. Ella’s teacher should be mindful of Ella’s development metal stages and ensure all activities are suitably supportive and challenging for Ella and her classmates. Theorists such as Montessori and the Waldorf Steiner approach encourage teachers to be aware of children’s emotions but also to take a step back and allow the child’s natural instinct to help them develop. Barbara Rogoff and Mildred Parten value the experiences of nature and everyday life in aiding Ella’s development, particularly with her confidence and social interactions. Ella’s teacher needs to be mindful of her grouping strategies and ensure Ella is gaining enough support whilst building her independence in order to support her cognitive development. It is important to develop all areas of Ella’s development in a holistic and nurturing way and not so much as a step by step process as this is not always effective. If Ella’s teacher can engage with support strategies and alternative support staff, then Ella’s development and excitement to learn will flourish and allow Ella to reach her full potential.
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Appendix:
Appendix 1: Class Dojo Points
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Taken at a local primary school on bridging experience day. (11/11/19)














Appendix 2: Emotional Wellbeing Classroom Displays
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Taken at a local primary school on bridging experience day. (11/11/19)












Appendix 3: Rogoff’s Learning by Observation and Pitching in
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Rogoff B., 2014. Learning by Observing and Pitching in to Family and Community Endeavours: An Orientation. Human development, 57(2-3), pp. 69-81.

Appendix 4: Lev Vygotsky’s Zone of Proximal Development
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Overview

The major theme of Vygotsky's theoretical framework is that social
interaction plays a fundamental role in the development of
cognition. Vygotsky (1978) states: “Every function in the child’s
cultural development appears twice: first, on the social level, and
later, on the individual level; first, between people
(interpsychological) and then inside the child (intrapsychological).
This applies equally to voluntary attention, to logical memory, and
to the formation of concepts. All the higher functions originate as

actual relationships between individuals.” (p57).

A second aspect of Vygotsky’s theory is the idea that the potential
for cognitive development depends upon the “zone of proximal development” (ZPD): a level of development attained when -

children engage in social behavior. Full development of the ZPD depends upon full social interaction. The range of skill that can
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