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I have been working with a CIW registered childminder (I shall name Ela) for the last six weeks with the aim of introducing physical literacy into her day to day practice. By undertaking this module, it has allowed me to learn about the practical implementation of the SKIP-Cymru programme in a childcare based setting. I decided to choose a Childminder to mentor as I’ve seen first-hand that a number of Childminders have a lack of resources compared to large day nurseries; this could be down to lack of storage and lack of funds to cover the costs. The children which attend Ela’s childminding service ranges from 3-8 years; this did raise concerns for me before I started my journey as I wasn’t sure how successful the sessions would be with a range of ages and abilities. As I hadn’t visited Ela’s home which she uses for her childminding business, I wasn’t sure how big the indoor and outdoor play spaces were and what the environment offered.  I felt that I couldn’t plan my first session before hand because I felt that the type of session would depend on the size and quality of the play environment.       
As a recent graduate in Early Childhood Studies I am aware of the importance of play and the development of fundamental movement in the early years as it can have a fundamental impact on a child’s well-being and motor competence later in life. As noted by Stodden (2008) and Gallahue.et al (2012) it is essential that children learn fundamental motor skills from a young age as it offers ways of exploring their environments and gain knowledge about the world around them which in turn will allow children to achieve proficiency in various sports/games and also serve as the building blocks for efficient movement (Ayres, 2005). To quote Ayres (2005:15) ‘the child uses each activity to develop building blocks that become the basis for more complex and mature development’. 
In terms of Physical Literacy Whitehead (2010) suggests that free play on its own is not adequate for children to achieve their full potential.  Kirby & Drew (2003) believes that children from a young age learn fundamental motor skills naturally. However, according to (Gallahue. et al, 2012) there are specific skills that need to be taught and these skills cannot be learned through play alone. These certain skills are essential to children as they can be fundamental to play many games and sports throughout life. Children who develop motor competence in a wide variety of movement skills and situations will be more likely to be successful as they are able to apply these skills to sports and games across childhood and adolescence (Davies, 2003).   To quote Whitehead (2010:11) ‘Physical Literacy can be described as the motivation, confidence, physical competence, knowledge and understanding to maintain physical activity throughout the life course’.   	
When I arrived for my first session with Ela, all the children were very shy in my company. This could be due to me being a stranger and someone unfamiliar coming into their play environment. Therefore, before I began my session I wanted to ensure that the children were comfortable and happy for me to be in their company as it could result in the children not wanting to participate in the session.   I did this by introducing the bag of play equipment to Ela and the children and explained to them that I was there to play some games with them and asked if they wanted to join in. By exploring what was inside the bag, it was noticeable that the children were getting more talkative and wanted to start participating in some games.  As I hadn’t met the children before and I didn’t know their abilities or stages of development before planning the sessions, this made me a little anxious as I felt I couldn’t prepare the session before arriving. I decided to begin every session with some warm up games, this allowed me to observe the children’s abilities and also allowed me to think about what I could do next to support their individual skills.  As I had a wide age range of children (two 3 year olds, two 4 year olds, one 6-year-old and one 8-year-old) I was conscious that I wouldn’t be able to choose games that was suitable for all the children in the group as I believe that the nature of these activities changes as children grow in age and ability.  I started every session off with a simple warm up game. For example, for a number of my sessions the children took part in a game called ‘the bean game’ and ‘trip to the zoo’. These warm up games developed children’s spacial awareness and locomotor skills. Locomotor skills are a group of skills which allows the movement and travel from one place to another (Shimon, 2011). According to Pica (2004:110) ‘Although it’s commonly believed that children acquire and develop locomotor skills automatically, they will be unable to reach a mature stage of development without practice, encouragement and instruction’.  To perform specialized movements in future, children need to reach the mature level of locomotor skills; failure to reach the mature stage will hinder their abilities to perform these skills in adolescence (Pica, 2004). I used different coloured spots scattered around the garden which I used to encourage and explore different types of movement and ways of traveling. To quote Davies (2003:1) ‘everything we discover about life we discover through movement’. Davies (2003) also believes that movement plays a fundamental role in the growth and development of all children and that it can be taken for granted and not always given the serious recognition it deserves.  For these warm up games I introduced the integration of movement; the body, dynamics, space and relationships. I began by asking the children to choose a colour spot of their choice and then asked them to use different types of movements as they travel to another spot of their choice. As I was calling out the different ways of travelling I was aware that the children weren’t familiar with the movements I was asking for. Therefore, I introduced Ela to the game by asking her to perform the different types of movement as I was asking the children to move to my directions. Although the children were not aware of the range of movements I was asking for, they were able to follow how Ela was moving. I also used the older children as examples; “wow! look how James is hoping, can anyone else hop like James?”. 
After each warm up game, I undertook a variety of activities that enhanced the children’s manipulative skills. Manipulative skills refer to a group of skills that involves controlling objects by using hands, feet or pieces of equipment (Goodway and Branta, 2003). According to Gallahue, et al(2012) common manipulative skills include catching, throwing and kicking. Having read the importance of enhancing manipulative skills during childhood, I incorporated a variety of activities for each session that included the common manipulative skills.  For example, for each of my sessions I focussed on catching and kicking. For the all-round development of the child, it is necessary to train the body to perform physical movements by utilizing a variety of appropriate activities that enhance manipulative skills. Davies (2003) suggests that these activities must begin at a young age in order for the child to benefit holistically. As noted above; I focused the first 3 sessions on enhancing children’s catching skills. I strongly believe that by learning to be a proficient catcher, it will decide how successful children are able to apply their catching skills to a number of sports. As Gallahue, Ozman & Goodway (2012:204) quotes “skilled catchers are central to the success of many sports”.  To quote Gallahue et al. (2012:203) ‘many sports such as basketball, baseball, softball, rugby and American football rely on proficient catching skills in order to play the game’.  
For my first session, I grouped the children into pairs according to their ages as I was unsure of their catching abilities and I could clearly observe what stages of catching they were achieving. This allowed me to adapt the catching activities and enhance the children’s catching skills.  I had 2 pairs of 3-4-year-old children and I had one pair of children that were 6 and 8 years old.  I began with a simple catching game where I set out 3 gardens, 2 spots in each garden. I then ask each pair to pick their own large ball out of the bag, stand on the spots facing each other and pass the ball back and forth to their partner (rainbow catch). By observing the children during this catching activity I concluded that 4 out of the 6 children were at stage 1 and 2 where they were not successfully tracking the ball, showed a delayed reaction, feet were stationary on the spot and occasionally hugging the ball (Gallahue et al, 2012). According to Haywood & Getchell (2014) a number of skills are needed to be able to catch a ball; hand-eye coordination, ability to track the ball, perceptual awareness and fine manipulation of the fingers to the ball. I also noticed that the children that were showing signs of stage 1 and 2 looked fearful of being hit in the face by the ball.  According to (Gallahue et al, 2012) using colourful, soft objects such as scarves, fluff balls and beanbags can reduce the fear and make eye tracking easier for children. To enhance the catching skills of the children, I introduced a rolling activity that developed the children’s eye tracking and hand-eye coordination. The children explored rolling a ball along the ground to their partner and catching it with both hands whilst sat on their spots facing each other with their legs apart. In the next session I progressed the activity by placing 2 cones in the middle of the two spots to encourage to roll ball between the cones. As the children were progressing with the rolling, I adapted the activity and moved each spot back to make it more challenging and also explored different size balls. 
During 6 weeks of sessions, I utilized a variety of activities focusing on eye-tracking; scarf toss, paper ball tapping, battle ships and progressing with catching a variety of balls. By the end of the six weeks, the children were showing signs of proficient throwing with a variety of balls. Children were showing that they could catch with their hands and stepping off the spot to approach the ball (Gallahue et al, 2012).
Kicking is another Manipulative skill that the children explored during 2 of my sessions:
Kicking is a ballistic skill that is a form of striking with the foot. Many sports use variations of kicking, but the most popular sport that relies on kicking skills is soccer or football.
									(Gallahue et al, 2012:210)
I introduced the ‘coconut game’ in my 3rd session. This game developed the children’s kicking skills. According to Gallahue, et al (2012) children need a number of skills to be able to kick an object; balance, eye-foot coordination and perceptual motor abilities. Again, like the catching activities, I grouped the children in pairs according to their age. From the coconut game I observed and adapted the game in order to enhance the children’s kicking skills.  Four children showed characteristics of a stage one and two kicker; these four children stood stationary behind the ball with no leg windup (Gallahue, et al, 2012). The two older children clearly showed that they were proficient kickers; they performed a continuous motion into the ball, stepping backwards before they kicked the ball with a powerful leg drive to develop more force and showed follow through action (Gallahue, et al, 2012). To enhance the skills of the proficient kickers, I adapted the game by swapping the coconut with a smaller ball and also developed the game further in the following sessions by getting the proficient kickers to attempt to kick the ball on different distances. For the stage 1 and 2 kickers I adapted the game by bringing them closer to the coconut and also used a foam dice for them to kick instead of a ball. As the stage 1 and 2 kickers gained more confidence in kicking I made the following sessions more challenging by using different balls and also getting them to kick from different distances.  On the last session, it was clear that the stage 1 and 2 kickers had become more proficient in kicking as they were showing characteristics of a stage 3/4 kicker.  
I strongly believe that by utilizing SKIP into the Childcare setting, it has enhanced children’s physical literacy. It was clear in my last session that the children were getting more proficient in a variety of skills. By going out and taking 6 sessions, I am now getting more confident with utilizing a variety of activities to enhance a range of abilities and stages.  Also, due to seeing first-hand how SKIP has had a positive impact on children’s holistic development, I am looking forward to becoming a mentor and introducing SKIP- Cymru to childcare providers in Pembrokeshire.      
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