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This assignment will look at the benefits of reading to children whilst in the womb, after birth and as the children progresses through infancy.  Also, the Benefits to relationships and development reading to a child has. Furthermore, looking at the diverse ways in which to read, using different devices digital and traditional. Two alternative ways of reading to a child will be recorded and then analysed to see how they are different in approach and create differences in behaviours of both the adult reading and the children listening. The activity's will be critiqued and evaluated looking at interaction with the children and evaluate how the story could have kept the attention and interest of a developing child.
Story telling has benefits from as early as conception as said in (Bhamani 2017) emphasis is now put during maternity on talking to the foetus, reading story's is a way of doing this. (As is shown in Creative cloud design 2013) a baby within the womb can hear everything that a mother says, and it responds with movement and facial expressions. The importance of reading continues through the early days of a child's life. The mother's tone that has become recognised over the 9-month gestation will be familiar they will carry on learning from the change in pitch and pace as the mother speaks or reads to the child often exaggerating key word the baby will eventually pick up according to (Laing 2016) this is agreed upon in (Bardige 2009).
The benefits will continue as the child grows and develop and the type of books and stories will change to benefit the child's need for education and growth. As is said in (Neum 2012 p 42) A benefit of reading to a foetus, newborn, or infant throughout the years is the attachment they make with the person reading to them as said in Bowlby's attachment theory cited in (Stevenson-Hinde 2007). The facial expressions and eye contact given to the child during the story can form secure or secondary attachments as is said in (Bus & Ljzendoorn 2012) this can result in infants and children's love of books and storytelling. As is stated in (Bower and hill 2014 as cited in Bower 2014 p84) careful planning is sometimes needed to ensure the children are not being read stories beyond their developmental age. This is also agreed upon in (Aubrey K & Riley 2018 p55- 60) and (Neaum 2012p 71) Vygotsky's theory of scaffolding and learning from the environment that is provided by a facilitating adult to encourage learning from the story's being read. However, this can be difficult to achieve as each child is different and there is likely to be various levels of development, sometimes additional learning needs and bilingual speakers within a class as stated in (Bower and hill 2014 as cited in Bower 2014 p84) and (Hazaea & Almekhlafy 2022).
Many books aimed toward an audience of 24–36-month age range contain rhyme and repetition; children like to engage and interact with a story they are being read; repetition provides them with the opportunity to do this, as is said in (Bower 2014) Repetition of words help a child to recognise and become familiar with key words. Children will often ask for the same story over and over as they like to know what is coming next. Familiarity helps to build their vocabulary and the context and meaning of the words stay in their minds due to repetition as said in (Horst, Parsons, and Bryan 2011).
It is thought from research that children learning to read takes more than retaining the words in memory as is said in (Swartz & Sparks 2019) a facilitating adult sounding out the words and teaching systematic phonics has its place with a child at the right age and development level. However, younger children associate the story by pictures or facial expressions sometimes the words on the page even though they cannot read them. As said in (Montag, Jones & Smith 2015) Children start to learn literacy from an early age through word of mouth, the words spoken to them as written in (Goodman & Goodman 2013)
As said in the (Welsh government professor Graham Donaldson 2014) digital devices have become part of everyday life. Furthermore, as said by (Levy 2009) digital devices are the future building confidence in children who could otherwise struggle with reading and writing using traditional classroom methods. However as said in (Madaio & Yarzebinski et al 2020) there can be challenges for children in rural areas or areas with a higher rate of poverty. As said in (Hart and Risley 1995) Some family's or childcare settings do not prioritise reading or literature in the early years which has resulted in a language gap of 30 million words by 3 years , there are reasons for this such as parents lack of time or being educated toi know the importance of investing time in reading from as early as conception.
As said in the (new curriculum for Wales 2022) also the (Curriculum for funded non-maintained nursery settings 2022) and the Digital competency framework 2018) Children) need to be provided with the opportunity to explore and familiarise themselves with various digital devices. This is included in the five development pathways, due to technology being the future for communication and enriching learning experiences. Having some knowledge of technology is as important as reading and writing as said in (Castellani & Jeffs 2001). (Lankshire and Knobel 2013) as (cited in Larson J & Marsh J 2015 P61) says that technology will keep evolving and progressing to provide more opportunities to learn to read and write with the use of digital devices. 
Children are encouraged throughout the activities to participate as much as possible, they are asked questions and eye contact is made whilst the narrative is being told as said in (Cekaite 2018) their involvement in the plot and consideration of the characters personality is encouraged by the animated voices and varied tones employed for each character. Additionally, this keeps young children's attention and prevents them wandering.
[bookmark: _Int_zr61Rra4]Children may anticipate words in nursery rhymes and poems based on previous words, clap along to well-known rhymes from an early age, and enjoy repeating their favourite words and phrases from interactions with others as said in (Bower 2014 p119) There was repetition and rhyme in both activity's. As agreed, in (Read 2014) Rhyme can encourage active predictions about future words, it may be helpful for vocabulary learning. For most of the activity's the text was pointed to as is said in (Bowman & Treiman 2002) children can develop connections between print and speech based on letter names in word starting positions from a young age, going beyond rote memorization. As agreed, upon in (Ehri & Sweet 1991) some instructors argue that for novice readers to comprehend the purpose of reading and how it is performed, they must engage in certain types of reading.
[bookmark: _Int_Blfbm632]There are Distinctions between telling a story on a digital device and reading from a book as said in (Choo , Abdullah & Nawi 2020). When reading a book to Children the interaction can be encouraged by page turning or stopping at specific points requesting their opinions, text can be pointed to, and brightly coloured and illustrated pictures can gain their attention making the book become a reality to the child. However digital storytelling includes text, audio, images, and imagination to promote excitement and interaction between the children. When narrating a story using the conventional approach, children who are closely attached to the storyteller may welcome hand movements and facial expressions and interact in accordance as said in (Frude and Killick 2011) however there is a wide variety and high quality of audio books that are easily accessible as said in (Rahiem 2021) digital storytelling enhances children's learning and allows practitioners to use modern and up to date software creating better teaching strategy's. Nevertheless, as is said in (Stole 2018) Views will differ. Some believe that children learn to read and write from traditional books during the critical years and that not enough research has been done to support a shift to mostly digital media.
These activities can improve writing abilities as said in (Byington & Kim 2017) understanding the purpose of writing is part of conceptual knowledge, young children learn that print has significance and that writing serves a purpose, by having a facilitating adult guide through the activity's as with Jerome Bruner's spiral curriculum where children were first exposed to words and letters which are subsequently revisited and scaffolded by a facilitating adult as said in (Aubrey K and Riley 2018 p 118). These activity's, together with any time they are read to from a traditional book or digital device can help them become more proficient readers. Even though spoken language makes up one third of the curriculum, it is frequently undervalued in classroom instruction as said in (Lodge 2020) children are encouraged to ask questions and express their opinions during these activities. Even if it is not the primary goal of the activity, it is still crucial to let children speak practicing their oracy skills as said in (Flynn 2011). Digital storytelling, in its most basic form, is the art of conveying stories with computer-based tools as is said in (Nair & Yunus 2021) furthermore digital storytelling makes it possible for content and material to interact, which is crucial for improving learners speaking ability's.  Both interactive books and traditional storybooks can improve children's reading skills however as is said in (Kucirkova and littleton 2016) parents do wonder whether Intractive devices are as beneficial as traditional books and how early they should be introduced. Language and communication are the common foundations upon which the development of literacy is based, and both activities provide this. As said in (Ramos 2012) some nations have created infants' sections within their library's because they understand have important it is to invest in early childhood reading as also said by (Ramos 2012) Early story telling experiences influence how children perceive reading and are able to learn to read themselves , which is why it is crucial to interact and engage during the story's.
The activity can promote children's digital literacy skills in many ways as said in (National literacy trust 2017) alongside a facilitating adult, technology can help with early language and literacy development. Tecnology can assist parents in helping children with their reading especially if they have additional learning needs as agreed in (Subrahmanyam & Kraut et al 2000). As said in (Mitchell & Fox 2010) similarly Computer programmes that teach and practice rhyming recognition phonological analysis (segmenting), and phonological synthesis, all aimed at improving phonological awareness in young children were examined. When compared to the instructional technology control group, children who received phonological awareness education from teachers and those who received instruction from computers shown a notable gain in phonological processing however as said (peachey 2017) some are still hesitant at the move into digital devices as a source of teaching. As said in (Churchill & Ping et al 2008) the Singapore Ministry of Education’s primary school English Language curriculum places a strong emphasis on creating meaning and representing it through multimodal text. In addition to reading writing speaking and listening, the four fundamental language Microskills, they have expanded to include watching, which is critical for communication during this modern day. 
[bookmark: _Int_O1hFYc1f][bookmark: _Int_nwuW2gH5][bookmark: _Int_xtsTmDFK]Research has been done on children who are at a higher risk of developing learning disabilities to determine if they would benefit from computer-based reading intervention programmes instead of more conventional teaching techniques as said in (Mioduser & Leitner T 2001) children's phonological awareness, word recognition and letter recognition skills were defined as three dependent variables. In contrast to their peers who received a reading in intervention with only printed materials, the results showed that high risk children who received the programme with computer materials greatly improved their phonological awareness, word recognition, and letter naming skills. 
So, to conclude children benefit from being read to from the time of conception, they hear whilst in the womb and start to learn. Young children find having a story read to them a bonding process aswell as making the connection between the letters on the page and the story being told. 
Making the stories fun and interesting using voices, hand gestures or props will keep the children's attention and will result in them wanting to be read too often. Repetition and rhyme are often part of a child's story as it helps the child to understand the story and what is coming next.
And finally traditional storytelling with books and digital devices both have their place in a child's development. A child can never be read to many stories or spoken to or listened to enough whatever equipment is used 
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