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[bookmark: _Toc61285035]INTRODUCTION 
[bookmark: _Toc61285036]Impact of Technology
Technologies do influence your world and this influence is especially evident when it comes to relationships, however a question arises as to whether technologies are affecting humans or humans are affecting technologies. If you ask us and we are certainly glad that you did, the answer is both. Three primary views are associated with the impact of technology.
[bookmark: _Toc61285037]Technological Determinism 
Technological determinism, is the belief that technologies determine social structure, cultural values and even how we think. People essentially viewed as powerless against the force of technology. As you might gather, people viewing technologies as deterministic are the same people most likely to evaluate emerging technologies with fear and suspicion. Karl Marx laid the basis for this kind of observation when he noted the relationship between material experience and social consciousness that is a fancy way of saying that the “stuff” that you have will influence the way in which you experience the world. For example, we have no idea of what it is felt like to have no easy access to telephone communications or fast cars, but presumably the change in the society that made these available to people considerably affected the way they understood the nature of distance and connection.
The role of VLE is to engage the students proactively in the content. Therefore, according to researchers VLEs can be made more participative with the help of digital strategies, relevant and appropriate contextual aspects and learning science (McKnight et al., 2016). The importance of VLE has enhanced due to recent pandemic COVID-19. Due to the closure of educational institutes, VLE has gained the attention of educational practitioners as online was the only option left for the educational institutes. VLE has become a vital tool in engaging, learning and interacting with the students, especially in the period of COVID-19. Therefore, this research has been conducted to assess the impact of VLE on UWTSD students learning experience. 
[bookmark: _Hlk61186829]

[bookmark: _Toc61285038]LITERATURE REVIEW
As the world becomes increasingly interconnected, so do the risks we face. The COVID-19 pandemic has not stopped at national borders. It has affected people regardless of nationality, level of education, income or gender. But the same has not been true for its consequences, which have hit the most vulnerable hardest.
Education is no exception. Students from privileged backgrounds, supported by their parents and eager and able to learn, could find their way past closed school doors to alternative learning opportunities. Those from disadvantaged backgrounds often remained shut out when their schools shut down. 
This crisis has exposed the many inadequacies and inequities in our education systems – from access to the broadband and computers needed for online education, and the supportive environments needed to focus on learning, up to the misalignment between resources and needs. 
The lockdowns in response to COVID-19 have interrupted conventional schooling with nationwide school closures in most OECD and partner countries, the majority lasting at least 10 weeks. While the educational community have made concerted efforts to maintain learning continuity during this period, children and students have had to rely more on their own resources to continue learning remotely through the Internet, television or radio. Teachers also had to adapt to new pedagogical concepts and modes of delivery of teaching, for which they may not have been trained. In particular, learners in the most marginalised groups, who don’t have access to digital learning resources or lack the resilience and engagement to learn on their own, are at risk of falling behind. 
Hanushek and Woessman have used historical growth regressions to estimate the long-run economic impact of this loss of the equivalent to one-third of a year of schooling for the current student cohort. Because learning loss will lead to skill loss, and the skills people have related to their productivity, gross domestic product (GDP) could be 1.5% lower on average for the remainder of the century. The present value of the total cost would amount to 69% of current GDP for the typical country. These estimates assume that only the cohort currently in school are affected by the closures and that all subsequent cohorts resume normal schooling. If schools are slow to return to prior levels of performance, the growth losses will be proportionately higher. Of course, slower growth from the loss of skills in today’s students will only be seen in the long term. However, when considered over this term, the impact becomes significant. In other words, countries will continue to face reduced economic well-being, even if their schools immediately return to pre-pandemic levels of performance. For example, for the United States, if the student cohorts in school during the 2020 closures record a corona-induced loss of skills of one-tenth of a standard deviation and if all cohorts thereafter return to previous levels, the 1.5% loss of future GDP would be equivalent to a total economic loss of USD 15.3 trillion (Hanushek E and Woessman L, forthcoming [1]).  
The COVID-19 pandemic has also had a severe impact on higher education as universities closed their premises and countries shut their borders in response to lockdown measures. Although higher education institutions were quick to replace face-to-face lectures with online learning, these closures affected learning and examinations as well as the safety and legal status of international students in their host country. Perhaps most importantly, the crisis raises questions about the value offered by a university education which includes networking and social opportunities as well as educational content. To remain relevant, universities will need to reinvent their learning environments so that digitalisation expands and complements student-teacher and other relationships. 
Reopening schools and universities will bring unquestionable benefits to students and the wider economy. In addition, reopening schools will bring economic benefits to families by enabling some parents to return to work. Those benefits, however, must be carefully weighed against the health risks and the requirement to mitigate the toll of the pandemic. The need for such trade-offs calls for sustained and effective coordination between education and public health authorities at different levels of government, enhanced by local participation and autonomy, tailoring responses to the local context. Several steps can be taken to manage the risks and trade-offs, including physical distancing measures, establishing hygiene protocols, revising personnel and attendance policies, and investing in staff training on appropriate measures to cope with the virus.
However, the challenges do not end with the immediate crisis. In particular, spending on education may be compromised in the coming years. As public funds are directed to health and social welfare, long-term public spending on education is at risk despite short-term stimulus packages in some countries. Private funding will also become scarce as the economy weakens and unemployment rises. At tertiary level, the decline in the international student mobility following travel restrictions is already reducing the funds available in countries where foreign students pay higher fees. More widely, the lockdown has exacerbated inequality among workers. While teleworking is often an option for the most qualified, it is seldom possible for those with lower levels of education, many of whom have been on the front lines in the response to the pandemic, providing essential services to society. 
Throughout this crisis, education systems are increasingly looking towards international policy experiences, data and analyses as they develop their policy responses. The OECD’s publication Education at a Glance contributes to these efforts by developing and analysing quantitative, internationally comparable indicators that are particularly relevant to the understanding of the environment in which the sanitary crisis has unfolded. While the indicators in the publication Education at a Glance date from before the crisis, this brochure puts these indicators into the context of the pandemic. It provides insights into its economic consequences for education, but also the dynamics of reconciling public health with maintaining educational provision. The policy responses presented in this brochure cover key measures announced or introduced before the end of June 2020.
One of the aspects of tertiary education which Education at a Glance tracks each year is international student flows. This is an area where future editions of this publication may reveal a sharp reversal of trends in the year that COVID-19 struck. The global spread of the COVID-19 pandemic severely affected higher education as COVID-19 pandemic severely affected higher education as 2020.
[bookmark: _Toc61285039]Public Financing of Education in OECD
While the long-term impact of the crisis is uncertain, the pandemic may affect public spending on education as funds are diverted into the health sector and the economy, the 11% of public expenditure was devoted to education before the pandemic. Economic pressures in the Global economic activity are expected to fall by at least 6% in 2020.
Some countries have introduced short-term support measures:
· Supply of digital learning devices
· Financial support to students and schools
· Funds for safety and cleaning equipment
· The spread of COVID-19 has sent shockwaves across the globe


[bookmark: _Toc61285040]International Student Mobility 
6% of tertiary students across the OECD are international or foreign, this share increases to 22% in doctoral programmes.
Remote learning is a poor substitute for the experience of studying abroad: students are missing out on: international exposure.
[bookmark: _Toc61285041]Input into foreign job markets and networking 
Fewer international students may significantly affect the funding model of some institutions where international students pay higher tuitions fees than domestic ones. 
The crisis has affected:
· Continuity of learning
· Safety and legal status of international students
· Students perception of the value of studying abroad of their degree 
[bookmark: _Toc61285042]Measures to continue students learning during school closure 
Countries used a variety of:
· Remote learning resources like radio and television education, instructorial
· Packages, online instructorial resources
[bookmark: _Toc61285043]Online platforms were used in nearly all OECD and partner countries 
These tools included:
· Educational content for exploring desired real-time lessons on virtual meetings, platforms, online support services for parents and students, self-paced formalised lessons.
[bookmark: _Toc61285044]Teacher’s preparedness to support digital learning 
Teacher’s have reported high need for training in the use information and communication technologies (ICT):
60% of the teachers received professional development in ICT 
18% reported a higher need for development this area

[bookmark: _Toc61285045]Teachers are also not relying heavily on distance learning for their own development
36% reported participating in online courses or seminars, more than two times as many reported participating in courses or seminars in person.
[bookmark: _Toc61285046]Aims and Objectives 
Results of the study research regarding the Covid-19 pandemic and the impact of VLE on UWTSD students learning at London Campus.
· Developing a questionnaire for collecting research data
· Sent a survey to UWTSD students at London Campus
· Collect a primary data of the questionnaire referred
· Analyse all the primary collected data
· Search credible sources
· Collect secondary data from credible sources
· Establish all the collected credible sources
· Compare the collected sources
· Find or establish the conclusion

[bookmark: _Toc61285047]QUESTIONAIRE – DIGITAL SKILLS AND RESEARCH METHODS 
Question 1. Are you Male or Female?
Male			10
Female		  6



Question 2. Do you think VLE method is essential nowadays?
Male 			16
Female		  0


Question 3. Do you think the virtual learning method is more benefit than the face to face?
Male			12
Female		  4




Question 4. Was your acceptance positive with this virtual study method? 
Male			14
Female		  2



Question 5. Have you used this learning method before? 
Male			12
Female		  4












Question 6. Are you saving time, feel more relaxed and reduce your stress levels with this virtual learning? 
Male			13
Female		  3



Question 7. Has the VLE changed your personal, professional life and behaviour in any way? 
Male			16
Female		16




Question 8. Do you consider VLE a more effective method than face to face? 
Male			10
Female		  6



Question 9. In your opinion there are more positive than negative factors with VLE method? 
Male			10
Female		  6




Question 10. Do you think that the VLE affected the personal interaction between people?  
Male			14
Female		  2 









[bookmark: _Toc61285048]METHODOLOGY 
This investigation has been developed with the aim of relating the Covid-19 pandemic we are facing and the VLE impact effects learning on UWTSD students at London campus. The study has been elaborated with a questionnaire to 16 male and 16 females to collect primary data faster, more effective and low cost.
The questionnaire has been designed with 16 students and 10 related questions were asked about the impact that VLE learning experience has changed on their personal, professional lives and psychologically. Also, what are the negatives and positives factors with this virtual learning experience method affecting them.
Analyse and Discussion 
The referred objective study of evaluating the impact of VLE method among 16 students if they had passed through this experience already, their opinions and point of views with different questions related to the importance and necessity of this method due to the Covid-19 pandemic instead of the traditional classroom teaching it was essential. The results were positive, because with modules access and Microsoft team’s platform it has been possible to achieve the knowledge and skills to finish the course successfully.
Referring that this study platform should be developed with a effective structure to work efficiently this research was carried out with 16 students specifically from UWTSD at London Campus, there are people who are not been able to adapt positively to this virtual learning.
[bookmark: _Toc61285049]CONCLUSION 
Through questionnaire analyses, the conclusion is the most of the 16 students had already used this virtual learning, not so intensely, but everyone agrees that nowadays we have no other alternatives due to Covid-19 pandemic we are all facing.
They also agreed that the VLE is an effective system, saving time and money in transport, studying in the comfort of our homes are positive factors, but also have negative aspects.
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